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The same questionnaire (see Appendix A) was used in all three linguistic areas
under study. Generally speaking, the means for the use of SA compared with
French are not high, the lowest being in respect of listening and the ﬁighest in
respect of speaking (see Table 5.3.). The two more formal modes, reading and
writing, are lowest in rank order and this confirms what other data have suggested
about favourable attitudes to French in Morocco being mainly in respect of

economic advantages and social mobility.

Table 5.3. Response percentages: Distribution

of modal French usage
Language mode Mean
1. Listening to French compared with SA 0.41 (0.34)
2. Speaking French compared with SA 0.13 (0.07)
3. Reading French compared with SA 0.21 (0.36)
4. Writing French compared with SA 0.20 (0.30)
Consolidated Mean 0.95 (1.07)

The 112 adults in the MA-dominant group (Rabat-Salé) were stratified
according to language and age. As was the case with the MB-dominant group
(104) , the means for SA as compared with French tend to be low, and lower,
except for writing and listening, among the MA-dominant group. As with French,
the more formal modes (reading and writing) have the highest means, and this is
true of all three linguistic groups. The older Moroccans, whether MA-dominant or
MB-dominant, have higher means than the younger generation—except in reading
and writing. Invariably, the MB-dominant age groups have lower means than the

MA-dominant age groups.
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Table 5.4. Response percentages: contact with Ffench

Whencver Now and Only when Never
Ican then I have to .
1) Itry to speak
French 40 27 9 24
2) Iread French
magazines 30 22 19 29
3) Iread French
newspapers 39 17 10 34
4) Ilisten to the
programmes
broadcast in .
French, 27 22 38 13
5) Tinvite French
guests to my
house. 21 24 24 55
6) Iwatch French
theatrical plays 11 5 38 44

5.3. HIGH- VS LOW-PRESTIGE VARIETIES

Up to this point I have been concerned with the examination of the languages in
use in their respective domains. It is now my intention to turn to a consideration of
some more specific feelings and attitudes associated with each of the languages and
language varieties under study. I shall base my statements here on the findings
compiled from the data gathered through questionnaires, interviews and participant

observation.

5.3.1. PERCEIVED APPROPRIATENESS OF LANGUAGE

The perception of the appropriateness of using a particular language in specified
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domains, like the expression of what domains of usage promote the status of a
given language, is a clear indication of attitude. Tables 5.4 & 5.5 set out the results
of a questionnaire administered to 200 adults in Morocco categorised accérdjng to
language dominance and age. The domains of usage were specified. The group
from Rabat-Salé were predominantly MA-speaking, the group from the Souss were

MB-dominant, and the group from Marrakesh were mixed.

Table 5.5. Response percentages: perception of appropriateness

of language in specified domains.?
Domain of usage Fr. MB MA SA Eng.
Intimacy purposes 10 61 71 2 -
Solidarity purposes - 37 72 11 -
Medium of Instruction 63 3 3 57 37

Table 5.5 clearly shows that 10% of our informants used the French language
in various situations of intimacy. Some Ss stated that French was a malleable
language in which they could easily express their real feelings towards each other.
Intimacy was, thus, the next most appropriate situation, except among the older Ss
in both MA- and MB-dominant groups, by whom it is regarded as the least
important. French was claimed to be the language of intimacy by a minority of
informants, no one thought it could be the language of solidarity because, as was

argued, French was 'alien' to them.

Furthermore, a great number of informants, making up 63% of the whole
number of informants, chose French as a medium of instruction. The use of

French in this particular domain takes precedence in both language categories,

4 Number of informants percent (MB-speakers only)
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especially among the younger age-group. The majority of them have had some
education and are able to read and write some French, but there were others who
did not know the language and who expressed a wish to learn it. Some subjects
had the intention of taking French as their major course in the University once they

passed their Baccalaureate.

Unlike French, MB was heavily used in intimate situations. More than 61% of
the MB-dominant group used it for intimate purposes. When asked why they had
such tendency, a number of TS-speakers claimed that they could only feel intimate
with each other by using their mother tongue with which they are most familiar.
Some of them were unable to speak French but they said they would not use it even

if they were able to do so.

A considerable number of our informants also stated that MB, which is their
mother tongue, is a language of solidarity. The use of MB as a medium at school or
at work is regarded as the least appropriate except among the younger MB-
dominant group. On the whole only 3% thought of MB as a medium of instruction
since it lacked an operational written alphabet and is therefore limited in use.
However, this does not mean that they do not attach any importance to their mother
tongue, nor does it imply that they would not like their languages to be used in a

school context.

If French and SA are the mark of social distance, MA and MB are the mark of
social acceptance and even equality. While the former are normally used on formal

occasions, the latter are relegated to the contexts of casual, day to day interactions.

Table 5.5 also reveals that 72% of the informants considered MA as a factor of

unification and solidarity. Some subjects argued that it is the language which has
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the greatest number of speakers including many MB-speaking individuals. Others
claimed that on the basis of its dominance in many regions of Morocco it can be
considered as the language of unification on the level of the nation. It should

perhaps be pointed out here that the majority of these informants know very little

SA because they have had no formal education.

A similarly large number of informants, 71%, use MA for intimate needs.
These include some Berber-speakers who chose to use MA in such a situation.
This should, however, be considered with caution, for intimacy, as is normally
widely admitted, is linked with the mother tongue. As is the case with MB, very
few informants preferred MA as the language of instruction‘. These Ss have had no
formal education and therefore use neither French nor SA. Their idea of instruction

was limited to pure communicative purposes.

Table 5.5 also shows that only 11% thought that SA could be a suitable
language for purposes of solidarity, arguing that it is known by a very limited
number of people and restricted to formal contexts such as education and media
Only 2% of our Ss claimed they used SA for intimate purposes. These individuals
have achieved some degree of education and some among them are SA teachers in

various schools in Morocco.

Although SA is lauded as clear and beautiful while local forms are deprecated, it
is indicative that such judgments are offered most frequéntly in the presence of
standard speakers. The local forms assert solidarity regardless of occupation. The
standard, given its association with education, administration and politics, is likely
to sound boastful and insincere among both MA-dominant and MB-dominant
groups. Its use is often taken as showing off, rejection of the group, putting

oneself above others. This is also the case with French.
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Figure 5.5. Perception of the variables under study in terms of specified variables.

English was altogether excluded from questions of intimacy by our informants,
and no one considered that the language might be a means of solidarity, given the
fact that a very limited number of individuals spoke or understood English. But,
37% said that English is an international language and that it is 'spoken in
America'. They therefore stated that they would prefer the language as a medium of
instruction. There appears then to be a general consensus regarding the areas of
usage where the languages in question are appropriate. At the same time, apart
from the use of MA and MB at home and in the street, the means are relatively low,
and we can conclude that MA and MB are not regarded as highly appropriate in any

other domain.

In Table 5.5 above we have seen that MB was used for intimacy and solidarity
purposes, at least on a regional level, and that French was most preferred as a
medium of instruction.After this consideration of the various correlations existing
between "solidarity", "intimacy" and "instruction" and the languages used in

Morocco, I proceed to the examination of language attitudes per se.
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Table 5.6. Response percentages: The usefulness of MB, Fr.,
English, MA and SA in 'getting a job', Listening to music

programmesand general preference.

VARIABLE Fr. MB Eng. MA SA
'Job opportunity’ 64 9 21 2 40
'Music programmes’ 29 20 45 28 11
'General preference’ 42 27 15 21 23

It is clear from Table 5.6 that 29% of our informants listen to radio music
broadcasts in French because of the quality of music programmes. When asked
why they had such a tendency the majority of the Ss stated that it was because
French was a "romantic" language in which feelings could best be expressed.
Needless to say that judgments of this sort have no linguistic grounds. Rather they

are based on subjective feelings.

To the question " What language do you think would help you get ahead in life
and secure a good job?"?, 64% of our informants said that it was the French
language (compare 9% for MB). Their main argument wés that French, being a
language of great importance inside the country, was required from the individuals
who sought a job, to the extent that those who did not have a sufficient knowledge
of French were not given much opportunity for a job and were considered as

"under-valued", to use the expression of one of our Ss.

Concerning the heading "general preference”, there is a strong tendency
towards French. Slightly more than 42% of our informants preferred to use French

rather than any other language. Their preference was based on the social

5 Today the knowledge of standard French in North Africa as a whole remains the key to

desirable governmental, business and educational positions.
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advantages this language is supposed to provide for them. From Table 5.6 it is
also clear that only a restricted number of our informants (9%) relied on MB in
trying to secure a job. The table also reveals that French was generally preferred
over the mother tongue, at least for utilitarian reasons. It is now my intention to

consider the three other varieties, namely English, MA and SA, in the light of the

findings in Table 5.8

Music programmes broadcastin English were the most preferred by our
informants, especially among the younger generation (Table 5.6). A little more
than 45% listened to these programmes on a regular basis on the grounds that this
language is the dominant one in the field of music. An inter‘esting observation here
is that many informants claimed to listen exclusively to songs written in English.
The majority of these people belong to the so-called "new-wave" and are much
influenced by if not 'accultured’ in Western values. Only 21% of our Ss felt that a
mastery of English would allow them to secure a job (cf. hypothesis No.1, chapter
4). This, it was argued, is due to the fact that this language does not enjoy a wide

currency in Morocco.
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Figure 5.2. Perception of the varieties under study in terms of specified variables.

As was the case with MB our informants had very little reliance on MA in trying
to secure a job. Those among our Ss who claimed they relied on that variety in
seeking work had a very limited conception of "work" (conceived of as manual).
Our Ss manifested more positive attitudes towards SA. However, because of the
limited knowledge of this language, only 11% listened to SA-language songs®.
This language was said to be reliable in securing a job because, as was argued by
40% of our Ss, it has a highly esteemed position in the various circles of education,

administration and mass media.

From Table 5.6 it was also revealed that French was generally preferred to any
other language mainly because of what it can offer in terms of social mobility (cf.
hypothesis No.1, chapter 4). If we consider another type of correlation existing

between the languages in use in Morocco and people's attitudes towards them, we

6 SA-language songs were dismissed, at least by some, as too artificial and far-fetched. It

should perhaps be observed here that very few people can speak SA fluently.
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come to subjective attitudes such as "language X is good", " language Y is bad" and

" our language is better than their language”.

Table 5.7. Percentage responses: perceived inherent values

of the languages and language varieties under study.

Trait Fr. MB Eng. MA SA
Positively perceived 60 76 20 | 52 66
Negatively perceived 11 4 - - -
Perceived as 'interesting’ 62 17 37 31 -

A more interesting result was that a little more than 60% of our Ss perceived
French in a negative way,’ basing their judgments on the assumption that French
is the language of the coloniser and therefore the embodiment of past oppression
and enslavement. Some argued that " this foreign language competes with our
national and official languages". Others expressed a hostile attitude towards French
on religious grounds, claiming that it is a "devil" language since it was associated
with what was termed the "infidels". However, it was observed that a large
number of informants (62%) advanced the idea that French was "interesting”. They
provided the argument that it is a good language because their interest in it allowed

them to acquire some knowledge of science and technology, in general (see Table

5.7).

With respect to MB, we notice that not many informants (26 %) thought of 1t in
a positive way. These Ss, who included both MA- and MB-speakers, claimed that

MB was 'bad’ in the sense that it lacked an operational writing system. Some MB-

7 It is a well known fact that languages do not possess inhcrent values of beauty , correctness,
or pleasantness, but the general public tends to belicve that some languages are more 'useful’ or

'correct’ than others. These inherent values are normally associated with prestige, power, Or status.
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speakers stated that "MB is of little use to us as we always have to resort to French
or Standard Arabic for lexical items". However, some Ss termed MB as 'good’
because, as was stated, it is their mother tongue and it is therefore the reflection of
their personal identity. Another group of informants (17%), however, stated that
MB was 'interesting’. Their interest in it was mainly for communicative purposes
because it allowed them to get familiar with the '"Mazighi' culture and people in

general.

From Table 5.7 it was clear that there was a strong positive attitude manifested
towards French mainly because of the positive economic consequences of the
ability to speak the language. A consideration of the other three varieties in terms of

the attitudinal variables "good", "bad" and "interesting" is relevant.

In the light of the results in Table 5.7 there are some surprising facts. The first
point is that only 20% of our informants termed English "good" although 37%
stated that it is interesting. A great number of those who held a positive attitude
towards English were "middle class" and were taking the language as their major
course of study at University level. In this case, there is, therefore, a personal
involvement with English. Some individuals, however, claimed that English was
"bad" . In this respect, I would like to point out that these individuals did not
receive any formal education and have, therefore, very little knowledge of the

language.

Moroccan Arabic was conceived of as "good" by a little more than half our Ss
(52%) , 1/3 of whom were MB-speakers. But others, 10%, considered this
variety to be "bad" since, as it was argued, it is reserved for minor functions.
Among these informants, MA-speaking group based their attitude to their mother

tongue on the fact that, as was the case with MB, it lacked a graphic system of its
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own.® These people know some French and have a good mastery of SA.
Nevertheless, 31% had an interest in MA because, as they thought, it is spoken in

many parts of the country and, therefore, by a large number of individuals.
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Figure 5.7. Subjective language evaluations in terms of specified variables.

Unlike MA and English, SA enjoys a wider prestige, given the fact that it is the
official language of the country, associated with the mass media and related to CA,
the language of the Holy Qur'an. These points made many informants, making up
66% altogether, believe that it is "good" as well as "interesting", but never "bad”

albeit the fact that SA does not enjoy a very strong position relative to French for

1nstance.

With the exception of SA, the results on Table 5.7 revealed that French and
English were given the highest ratings concerning the item "good". In Table 5.8
French and MB were considered against three more attitudes, namely those

concerned with the concepts of "modern” and "old-fashioned".

8 MA-speakers sometimes make use of the Arabic alphabet, but it is usually difficult to read.
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Table 5.8. Perceived responses : percentage ratings of French, MB, English,
SA,and MA in terms of the specified variables.

Trait Fr. MB Eng. SA MA

Perceived as 'modem’ 94 4 90 70 5
Perceived as 'old-fashioned’ - 10 - - 17

As far as French was concerned, 94% of our Ss stated that it was a language
associated with modern civilisation. These people, who were of various ages and
levels of education argued that this variety was the vehicle of science, literature and
art in general. But it should be observed here that these people, with the exception
of a few, based their argument on particular stereotypes, for they were found to
know very little literature, French or science. No one said that French was
"archaic" or "old-fashioned" as this would have contradicted their first judgment on

French as being a vehicle of modern civilisation.

With respect to MB, only 4% associated the language with modern civilisation,
and claimed that since MB lacked a graphic representation it could not be associated
with important fields of modern civilisation such as literature, science and
technology. Ten per cent of our Ss stated that MB was "old-fashioned" since, as
was argued, it has little to do with modern civilisation. Others argued that MB is
not ‘old-fashioned' since it is suitable for everyday communicative needs, at least

on a regional level.

In Table 5.8 we saw that French was the language most associated with modern
civilisation. It is now clear that this was mainly due to the fact that French
dominates as the language of science and technology. Needless to say, this attitude

to French has no ground in the inherent or aesthetic features of the language, given
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the fact that all languages are perfectly suitable for communication purposes inside
their respective speech communities. The remaining language varieties, namely

English, SA and MA were also examined in the same way.

Table 5.8 reveals that 90% of the Ss we interviewed attributed the quality
"modern" to the English language and 70% of them attribﬁted the same quality to
SA. Their arguments were almost identical to those put forward in the case of
French. The attitudes towards MA match in many ways those expressed towards

MB in terms of such attitudes as "modern".

Table 5.8 summarised the negative attitudes expressed to non-standard
varieties, namely MB and MA. It has been observed that these varieties were
deprecated to the extent of being considered to be "old-fashioned". Three more
general attitudes were examined in correlation with the languages and language

varieties in question. These judgments are concerned with the variables reported on

Table 5.9.

Table 5.9. Perception of languages in terms of the

specified traits: percentage responses.

Trait Fr. MB Eng. SA MA
Perceived as ‘corrupt’ 4 57 - - 9
Considered to be ‘useful’ 76 34 64 70 35
Considered to be 'indispensable’ 61 30 22 55 45

The findings were highly significant and rather remarkable and some figures
were unexpected. Very few among our Ss (4%) judged French as being a

"corrupt" language. The great majority of these individuals held the idea that it was
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a self-contained language. The few who termed the language "corrupt" meant that
French received a distorted pronunciation by non-French speakers. It should be
pointed out here that there is no such thing as "corrupt language", rather there are
degrees of borrowing. It is normally observed that the more a language is mixed,

the more it is deprecated.

A considerable number of Ss (76%) also stated that French was "useful" in the
sense that it provided them with opportunities such as good prospects for a job. A
great number among them were of the new generation. .The 'necessity' of this
language was also claimed by a large number of our informants (61%) who thought
that since French was "useful" and much required in society, then it must be a

'necessity' to everyone.

Unlike French, MB was termed "corrupt” by a large number of informants.
Fifty seven percent considered the language as such on the ground that it was not a
self-contained language, i.e., MB-speakers had to borrow a number of lexical items
from French,SA and MA, as MB, according to our informants, did not possess
these items. This attitude thus confirms hypothesis 13 above which states that we
would expect Moroccans to deprecate mixed language and therefore code-

switching.

However, a little more than 34% held that MB was useful since they needed the
language for their everyday interactional purposes. These people, who were for the
majority MB-speakers, included as well some MA-speakers who expressed a wish

for learning MB in order to communicate with a wider public.

Only 30% of our Ss claimed that MB was 'indispensable’. For these people, it

was the only variety they could speak. Some advanced the idea that many MB-
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speakers used MA instead of their mother tongue. In this connection, we have

already mentioned above that MA is used as a lingua franca in many parts of the

country.

French was perceived as 'indispensable’ (and nowadays some command of
French is indispensable) and more "useful" than MB, according to our informants
(see Table 5.9). English, SA and MA were further examined in terms of these

same variables.

Considering the figures on Table 5.9 it is clear that English, as is the case with
French, was not considered to be "corrupt”. This may be due to the fact that very
few people knew that language enough to be able to give such a judgment on it.
However, 64% claimed that it was "useful”. These are mainly students who held
very positive attitudes towards the English language. But‘only 22% stated that it

was necessary on the grounds that it is as important a language as French.

As was the case with MB, MA was termed a "corrupt” language because, as
was argued, 'strange’ and 'foreign' lexical items from foreign languages (mainly
French and Spanish) were introduced into it. It should be noted here that these
informants were all linguistically naive and not in a good position to comment on
language phenomena such as borrowing and code-switching. However, 35% of
our Ss termed MA a 'useful' language. Their conception of "usefulness” was
limited to the usage of this variety in various ordinary, every day situations such as
the family circle and the street. A considerable number of informants stressed the
necessity of that language because of its wide currency in the Moroccan speech

community.
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Figure 5.8. Perception of language in specified evaluative terms.

Unlike MA, SA was associated with a great deal of prestige. Many people

stressed its usefulness and necessity which was due, as we have already

mentioned, to its importance as an official and standard language and its

effectiveness in conveying traditional Islamic arguments. Summary data are

reported on Table 5.10.



Table 5.10. Summary data
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Trait Eng. Fr. SA MA MB
Intimacy purposes - 10 2 71 61
Solidarity purposes - - 11 72 37
Medium of Instruction 37 63 57 3 3
‘Job opportunity' 21 64 40 2 9
'Music programmes' 45 29 11 28 20
'General preference’ 15 42 23 21 27
Positively perceived 20 60 66 52 76
Negatively perceived - 11 - - 4
Considered to be 'interesting' 37 62 - 31 17
‘Modern Civilisation' 70 94 5 90 4
Perceived as ‘old-fashioned' - - 17 - 10
Perceived as ‘corrupt’ - 4 - 9 57
Considered to be uscful 64 76 70 35 34
Considered to be indispensable 22 61 55 45 30
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54. DETERMINANTS OF LANGUAGE ATTITUDES AND
MOTIVATION

So far we have considered attitudes to each of the five languages (SA, MA,
MB, French and English) in fairly general terms. Our intention is now to
investigate more specific aspects, and the first of these is interest, largely defined in
terms of the motivations determining attitude. These motivations may be immediate
personal involvement — items 1 and 8; or long term (items 3, 5, and 6); or they
may be mainly affective in tone (items 2,4, and 8); or more utilitarian (items 1, 3, 5,
and 7). In all three representative areas, the same questionnaire (Table 5.10) was

administered to the MA- and MB-speaking bilinguals.

Both the MA- and MB-speaking groups were stratified according to language
dominance and age. The sample numbered 682 (see Table4.1) shared evenly
among the three subgroups. The MA sample was stratified according to language
dominance and age. Each stratum was evenly divided between the two subgroups

— 16- and 25-year olds. consequently there are 124 members in each of the three

strata.

No consistent pattern of responses emerges from comparing the items reflecting
immediate motiva;tion (items 1, 2, and 8) and long-term motivation (items 3, 5, and
6), although on the whole the tendency is in favour of French being regarded as
satisfying immediate rather than long-term requirements. The difference between
responses to items 2, 4, and 8 (affective responses) and items 1, 3,5,and 7

(utilitarian) is more consistent as well as more marked — favouring MA and MB as

the languages regarded as satisfying emotional rather than utilitarian purposes.

A more detailed examination of the MA sample was possible and is presented
here. The MA-dominant students (Rabat-Salé) among the 16+ age group register

stronger support for those items reflecting an immediate interest. The 25+ age
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group, however, reveals an opposite tendency — a slightly greater support for
items reflecting an immediate interest, except for item 5 where the value of SA is
related specifically to the value of French. Interest in the immediate significance of
MA and MB among the 14+ age group suggests a certain lack of conviction about

the future social significance of these two languages inside the country.

To the MB-dominant of both age groups, it is the long-term value of MB that
appeals; this is especially the case among the older group. The means for the
immediate interest items are very low among both MA- and MB-dominant groups
and decline with age. Among the MA dominant group, the attitude to the long-term
value of MA becomes slightly more favourable, while among the MB-dominant

group both aspects of attitude become less favourable.

With respect to the other categories of items — affective (2,4, and 8) and utility
(1, 3, 5 and 7) — the findings suggest that among the MA-dominant group support
for the affective items declines with age, while support for the utility items increases
with age. Among the MB-dominant group, support for both categories declines
with age. If, instead of comparing the two age groups, we compare the support for
the two item-categories in a single age-group, the results show that among the MA-
dominant group of 16 years and 25 years of age support for the affective items is
lower than support for utility items. The same is true for both age groups of MB-

dominant bilinguals (Table 5.11).
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Table 5.11. Indices of Attitude toward SA and French*
among 16+ and 125+ age groups.

Male Female Male & female
Age group SA Fr. SA Fr. SA Fr.
16+ age group 35 65 14 86 24 75
25+ age group 24 76 18 82 16 79

* The lower the Index, the more favourable the attitude.

5.5. GENERAL ASPECTS OF ATTITUDES IN ADULTS

A Thurstone-type (agree-disagree format) test was administered to two different
adult samples, each of 95 Ss between the ages of 16 to 60%- The first was drawn
exclusively from area A (Rabat and Salé: 65-70% MA-speakers), and consisted of
competent bilinguals. The second, consisting of monoglot speakers of MA and
MB, was drawn equally from area B (Marrakesh: 54% MA-speakers). The third

group was drawn from area C (The Souss: 75% MB).

The distribution of the scores of the first (bilingual) sample (reported in Table
5.12) showed, first of all, that the deterioration in attitude to SA among school
children continued among adults. A consistent progression is found in attitude to

French with age» especially among the student population.

The second sample, which was evenly stratified according to language
dominance, was further divided according to length of residence in the particular
area. Attitude is more favourable to French among bilinguals (column 1) than
among monolingual MA- and MB-speakers in all three areas, irrespective of length
of residence. Attitude to SA remained fairly constant irrespective of length of
residence (compare columns 1 and 2, 3 and 5); but increasing length of residence,

independent of area correlates with a less favourable attitude to SA (columns 2 and
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3,6 and 7) and a slightly less favourable attitude to French (columns 2 and 3, 4 and
5). Irrespective of differences in area or length of residence, the attitude of
monolinguals (MB- as well as MA-speaking) to SA is much more favouréble than
their attitude to their mother tongue, and the disparity between the two attitudes

among monolinguals is much greater than the disparity among the bilingual Ss.

Table 5.12. Response percentages: Attitude to MA/MB and French
and SA among bilinguals and among MA and MB monolinguals
in three linguistically different areas.

Bilinguals Monolinguals

Area A* Arca B# Area C@

Res.t Res. Res. Res. Res. Res.

2 YFS 10+ 2 Yrs 10+ 2Yrs 10+
Attitude to MB
and (MA) 48 (52) 28(72) 33(67) 31(-69) 21(79) 68(32) 73(27)
Attitude to French
and (SA) 81(19) 55@45) 59@41) 62 (38) 50(50) 71(29) 63 (37)

1 2 3 4 5 6 7

* Rabat-Salé, # Marrakesh, @ The Souss, T Residence length

Concerning our subjects' self-rating, even those who can approximate to both
standards feel unsure and insecure about their speech style when talking to
monolinguals or outsiders. Only half scored themselves the highest category for
SA and only 21% scored themselves the highest on French. As many as 20% said
they spoke MA only moderately well and 37% said the same about MB. Several
people refused to rank themselves altogether, apparently out of embarrassment,
saying only, "not too well". It can be concluded here that the self-ratings reflect

linguistic insecurity rather than modesty.
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5.6. PERCEIVED USEFULNESS OF LANGUAGE

Because of the evidence that the attitude of MA-speaking bilingual Ss tends to
favour the short-term and personal/informal significance of MA, it was decided to
probe further into this matter. For the contrary reason, namely, the apparent lack of
interest among MB bilingual Ss in the utility of that language, it was decided to use
the same questionnaire in an attempt to discover whether there were any (and if so
what) aspects of the usefulness of MA which the students might value in spite of

the general lack of interest in utilitarian issues.

Table 5.13. Response percentages: perception
of the utility of SA among our Ss

Aspects of the usefulness of SA Percentage
1. Studying SA may help me get a good job 49%
2. I need to study SA because it is in the curriculum 90%

3. I'need to study SA because it is used to teach some

other subjects. 85%
4.1 need to study SA in order to read SA books 79%

5. Studying SA will help me if I need to study another
language. 4%

6. Studying SA will help make SA-speaking friends 7%

7. SA will help communicate with a greater variety ‘
of people 10%

8. SA will help know and appreciate the way of life
of Arabic-speaking people. 8%

The above-mentioned eight statements Table 5.13. belong to different categories

of usefulness: economic (item 1); scholastic and academic (2,3, and 5); social
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communication (6, 7, and 8); and usefulness for cultural activity such as reading

(item 4).

The table reveals that the aspects of usefulness of SA which are most highly
regarded are those which belong to the broad context of the academic achievement
and economic life — formal administrative settings. The least valued are those
associated with general social communication (both national and international) —
informal interpersonal relations. The value of SA in the domain of culture related
more closely to the two domains of writing and reading. Standard Arabic is
considered useful in those aspects favoured in Table 5.13 — the long term values

of the language.

In contrast, the findings suggest that the aspects of usefulness of MA and MB
(vernaculars) which are highly regarded are those which belong to the broad context
of the general social communication — informal interpersonal relations. The least
valued are those associated with academic achievement and economic life. The
value of MA and MB in the domain of culture (folklore) related more closely to
touristic and folkloric domains rather to other domains (e.g. theatre or cinema).
These two languages are considered useful only as far as their immediate (short-

term) personal values are concerned.

Among the female sample, a greater tendency is seen, in comparison with that
of the male sample, to polarise the utilitarian values according to whether they are
economic and social. The male Ss (in both the MA and MB samples) have a greater
spread of range of uses for their mother tongues, tending to encompass all aspects
of the utility of MA and /for MB. Thus, among the female sample, attitude is
determined by the absence of the two languages in the curriculum, their little

importance in literature (mainly oral literature like poetry and stories passed on from
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one generation to the other), and the poor prospects for which MA and MB would
be an advantage. Because of this lack of interest in MA and MB, it should not be
surprising to observe a greater spread of interest in French among the younger
generation, in general and among the female sample, in particular. Nevertheless,
both sexes among the younger generation attach relatively less value to French as a

means of enriching interpersonal communication.

So far as the MB-dominant group is concerned, a rel.atively higher value is
attributed to MA as a means of enriching interpersonal communication, but they
give a relatively low value to the economic 'uselessness' of both MB and MA. At
the same time, the MA-dominant group attach very little value to MB as a means of
widening one's interpersonal communication in Morocco at large, but they express
its importance when it comes to communicating with the MB-speaking

monolinguals.

Most of the differences among the MA-dominant and the MB-dominant groups
are attributed to the fact that for the former MA is their mother tongue and because
of the existence of SA, a dominant language, they take the importance of MA in
interpersonal communication for granted.® It is noteworthy that the values among
both linguistic groups tend to diminish between 16+ and 25+, and that they are

lower among both age groups of the MA bilinguals than among the MB-dominant

group.

Because of the apparent agreement among the MA-bilinguals concerning the
economic value of of the French language, it was decided to take the matter further

and investigate how a sample of adults evaluated the consequences to them of the

9 It should be obscrved here that the majority of our Ss, being linguistically naive did use MA
and SA as interchangcable labels, and some did indeed use the term Arabic to refer to both

varieties.
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ability to speak MA and MB on the one hand and French and SA, on the other hand
(see Table 5.15).

The sample consisted of 182 adults between the ages 16 and 60+ equally drawn
from the three representative areas in Morocco. The first thing to note are the
relatively high means (see Table 5.15) for French and SA (taken in this order)
among the MA-dominant and MB-dominant professional groups and the much
lower means for French and SA among the manual workers. Second, both the
MB-dominant and the MA-dominant professional and manual bilinguals appraise
the economic consequences of MB and MA lower than the monolingual samples
from both linguistic groups. This probably reflects partly their confidence in using
French and SA and partly (and consequently) the lower frequency of their resort to
MA “and or MB. Third, both linguistic groups give a much higher rating to the

consequences of using French than they give in the case of SA.

Table 5.14. Percentage answering 'Yes' and 'No' to the question, 'Is it necessary
to speak French to secure a good job ?, by age group

AGE GROUP YES NO
25-34 65 35
35-49 71 29
50-59 48 52
60+ 40 60

One point of extreme significance, however, must be made at this juncture. SA
in Morocco is nationally used over a great range of affairs and circumstances —
used in as many domains as French though not as extensively in some of them —
and it seems probable that interest in and the perception of the usefulness of SA is

influenced by the current situation of the language. It is now clear that a favourable
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or unfavourable attitude grows largely out of the degree of use or neglect as the case
may be. The case so being , the results in both the MA and MB cases reflect the
current situation in Morocco of the respective languages as much as and possibly
more than they reflect attitudes as such. If we wish to improve attitudes we need to

give the language an opportunity to show what it can do and how far it can spread.

Table 5.15. Response percentages: perception of the Economic consequences of the
ability to speak French ,SA, MA AND MB

Professional Manual

group group
Economic consequences of ability to speak French 84 24
Economic consequences of ability to speak SA 54 19
Economic consequences of ability to speak MA 17 . 13
Economic consequences of ability to speak MB 11 15

Model of table format: Lewis survey (1968-75) in Wales and USA.

From ratings of the importance of MA/MB compared to French for getting a
job, making friends, school success, personal fullfilment and family life, it was
apparent that MA/MB played an essential role in the respondents’ personal and

family lives, but were not as important outside the home.

5.7. COMPONENTS OF LANGUAGE ATTITUDES IN STUDENTS

From a more detailed examination of the items which constituted the several
questionnaires, it is possible to develop a content analysis of the attitudes to the
three sub-groups and to offer a tentative categorisation of those elements. The first
thing to be said is that it becomes more evident than ever that the nature of the

response , from item to item in the questionnaires, varies consistently according to
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the area from which the subjects were drawn. For instance, the percentage
responses of Ss in group A and B, on the French scale ("French should be taught
all over the world") was in the range 30 to 40% varying according to age énd area ,

but the percentage response in category C was half that, in the range 16 to 20%

varying according to age.

In the same list, the item "French is a beautiful language" produced a range of
54 to 75% in favour among all Ss except group C where the percentage was 42%.
It is likely that the attitude to the two languages, and especially SA, is a function of
the linguistic character of the locality, and individual variance within localities is

limited.

Table 5.16. Percentage responses to these questions, by age group: 'Do you think
speaking MA is a good thing to do ? 'Is it an advantage to speak MA ?

Yes Indifferent No

Age Like to Good Advan- Liketo Good  Advan- Like to Good  Advan-
group  spcak? thing? tage? speak? thing? tage? speak  thing? tage?
5-9 50 57 39 6 10 - 44 33 61
10-14 36 47 26 7 - 10 57 43 64
15-24 42 43 19 10 6 2 48 51 79
25-34 59 61 16 9 8 9 32 23 79
50-59 46 62 24 6 7 14 48 24 60
60+ 54 49 10 1 5 1 45 46 89

Attitude to MA and MB among the younger generation appears to have four
components. The first of these is a factor that we may term "general approval"—"I
would like to speak MA for the fun of it", "MB is a language worth learning”, "1

would like to speak MA", and so on — and the average favourable response is 20
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to 25%. The second factor is commitment to practice — represented by such
statements as, "I want to maintain MA to enable Morocco to develop” (16%),
"Likely to use MB" (14%). Responses to items on the SA questionnaire appear to
be in line with the MA and MB responses. While general approval was favourable
to MA and MB, response to items which might be taken to imply a practical
decision to implement approval was relatively unfavourable. One indication of the
apparent reluctance to take practical steps to promote MA and MB is the fairly high
percentage of responses in favour of individual choice in deciding to learn MA or
MB, "MA and MB should not be forced upon non-MA- or non-MB-speaking
pupils” (84%); "The learning of MA or MB should be left to individual choice"
(75%).

The third factor in attitude to MA and MB is national tradition — represented
by, "The need to keep up MA for the sake of tradition" (61%); "We owe it to our
forefathers to preserve MB" (85%); " MA and MB should be preserved because of
the Moroccan nationhood" (77%). This, together with the first factor of general
approval, is the most important aspect of attitude to MA and MB. The fourth
factor, economic importance, plays the least important role. For instance, MA and
MB were considered to offer advantages in seeking good job opportunities by no
more than 9% in both the MA-dominant and the MB-dominant areas. This factor
tends to be far less impressive in area A where French dominates in educational,
economic and political spheres. The unfavourable attitude to MA and MB seems to

increase with age and to decrease as we go southward.

So far as MA and MB are concerned, two factors — general approval and
traditional nationalism — produce favourable responses and the other two factors
— a commitment to practice and economic importance — produced unfavourable

responses on the whole.
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The attitude!0 to French also has four major components, three of which
correspond closely to components to MA and MB — general approval, commitment
to practice, and economic and educational importance — and all received very
favourable responses. The fourth component of attitude to MA and MB finds no
place in the attitude to French, and is replaced by a factor we may term necessary
bilingualism. This factor in expressed in favourable responses to such statements
as, "I should not like French to take over from Arabic" (68%); "The French
language is killing the Arabic language" (59%); " Moroccans should speak both
languages” (64%), "French should not be more important than Arabic in Morocco"
(71%). The existence of this fourth factor in attitude to French is in line with the
nature of the curve of distribution of total responses to French. It is unimodal and
to that extent is devoid of extreme antipathy to MA or MB or extreme commitment

to French in Morocco, but there is a certain degree of tolerance that is remarkable

among the younger generation of Moroccans.

5.8. COMPONENTS OF ATTITUDES IN ADULTS

The 182 bilinguals referred to in the previous section volunteered to a second
test designed to ascertain their beliefs about MA and MB, the relative importance to
them of those beliefs, and their conceptual significance. The initial preparation and
pretesting of the instrument indicated the existence of 5 categories or groups of
concepts about these two varieties. The order of their apparent importance with

exemplifying statements is in order.

In the first place we have familial and local considerations — the two varieties

10 One line of thought in the study of language attitudes suggests that prestigious languages
and language varieties are favourably viewed by both majority and minority members, and are
preferred, at least attitudinally, to low prestige language norms (Ryan 1979). This assumption
was supported by studies among French- and English-Canadians (Lambert et al. 1960; Lambert
1967) and among black and white Americans of Southern and Northern provenance (Tucker and

Lambert 1969).
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are important to family life, whether at home or in formal worship, and they are
vital to the integrity of small groups. In the second was ethnic considerations —
MB and MA are the symbol of Moroccan life and the institutions of Morocco are
meant to preserve Moroccan traditions. MA and MB bilinguals both stress the
value of their language in close interpersonal relations — MB (to a larger extent)
and MA (to a lesser extent) do not promote the kind of progressive outlook we all
approve of, and it does not provide for an adequate range of aesthetic experience in

literature, the theatre, the media, and at school.

Table 5.17. Percentage responses to these questions, by age group: 'Do you like to
speak SA ?; 'Do you think speaking SA is a good thing to do 7;
s it an advantage to speak SA ?

Like to Good Advantage ?
Age group speak ? thing ?
15-24 15 25 22
25-34 11 35 34
35-49 10 40 42
50-59 16 42 55
60+ 25 54 67

Social communication was the fourth consideration — MA and MB promote
exclusiveness, and they are of little use in making contact with the world outside
Morocco. Finally, there were the linguistic considerations — MA and MB have not
developed sufficiently to meet the demands of modern society, industry, science,
and technology, and they lack the material and subject matter which would facilitate

their acquisition by potential speakers.
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Table 5.18. Percentage answering 'Yes' and 'No' to the question: 'Is it necessary
to speak SA to be a Moroccan ? , by age-group.

Age group Yes No
25-35 16 84
35-49 14 86
50-59 21 79
60+ 9 91

In the course of the present chapter I have considered some evaluations of and
attitudes towards the languages and varieties in use in Morocco. The findings
supported the proposition that evaluations of languages and attitudes towards their

speakers tend to be identical.

I can summarise my conclusions as follows. Among MA-dominant and MB-
dominant groups, greater interest is expressed in the long-term value and utility of
French and SA, taken in this order. The interest in the immediate significance of
MA and MB declines with age among both types of bilinguals. There is, however,
an exception: the 12+ MB-dominant group are more interested in the short term as
opposed to the long-term significance of MA, and we would expect the same with
the 14+ age group. So far as the affective and utilitarian dichotomy goes, both age
groups in both categories of bilinguals reveal stronger interpst in the usefulness of

French, and relatively speaking the degree of support increases with age.

According to their language use patterns and attitudes toward SA as the
official/national language, it was argued that their positive attitude toward French
reflects an instrumental rather than an integrative motive to the language. This kind
of motivation is supported by the finding that these individuals, as demonstrated in
Chapter 4, held negative attitudes toward the French people, but perceived the

French language extremely positively (more so than MA or MB). The mother
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tongues (whether MA or MB) were favoured for their immediate values

(interpersonal communication and broad social interaction). They were less valued

for economic purposes in favour of French and SA.

Chapter 6 directs attention to an equally important aspect of language attitude
studies — its application in the educational context. Focusing on the question of
attitude inevitably leads to a consideration of motivation (orientations) behind the
learning of a new language, and the reasons for the maintenance or dropping of an
old one. In the context of second-language acquisition three parties are involved,

namely students, parents and language policy makers.
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In the course of Chapters 4 and 5, I have been concerned with attitudes to
languages in fairly general terms. I have demonstrated how people in Morocco held
certain attitudes to languages as well as their speakers and that these two tend to be
identical. My analysis was based on a body of self-reported data as expressed by
the two linguistic groups (MB-speakers and MA-speakers) from the three
representative areas and as elicited through the matched-guise technique,
questionnaires and interviews. However, there are several other indices of attitude,
the most important of which is actual language behaviour — for instance, which
language is chosen, consciously or unconsciously, in particular situations, the
extent to which shift of language affiliations occurs, the desire to learn a particular
language, and evaluations of language planning and bilingual schooling. These

phenomena are widespread among MA- and MB-speakers.

6.1. LANGUAGE PLANNING EFFORTS IN MOROCCO AND
THEIR IMPACT ON ATTITUDES

To the extent that language is planned, attitude is also planned. Research in
sociolinguistics has shown that language attitudes are deeply influenced by
language policies. Although Moroccans held their own attitudes towards languages
and language varieties, these attitudes are not considered to be the major force
determining the different categories of language (majority-minority, official-
national, standard-non-standard). Great influence can be exerted on languages and
as a consequence on people's attitudes by the language policy makers who can
make decisive decisions about the ultimate role of each language or variety. What 1s
then the nature of the language policy in Morocco and in what way can it

influence, positively or negatively, people's attitudes?

In many countries, through the efforts of governments and educational systems
a standard language becomes the norm for educated people. It would be useful

here to mention some instances of language planning in earlier as well as modem
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periods. Language planning emerged in the 20th century although there were
instances of planning activities in earlier periods. Harold Haarman (1986) mentions
the successful attempt made by a group of scholars in the 15th century to provide
the Korean language with a script (called Han'gul) independent of Chinese
characters. The writer also points out that certain European languages came to be
written because the Protestant movement had the eager.desire to promote the
vernacular languages by providing them with a written form. Another example of
earlier attempts at language planning are the efforts of some early 19th century
writers and scholars to create a unified Serbo-Croatian literary standard. In the
initial phase its emergence as a societal movement promoted by state authorities,

language planning is said to have started as a typically European phenomenon:

"One must stress that language planning in the 20th century first
developed under the conditions of newly industrialised societies
(especially in Europe). Language planning processes in the
developing countries of Africa and Asia are a comparatively modern
development". (Harald Haarmann 1986: 84).

The modernisation of Turkish society under the leadership of Kemal Atatiirk
after World War I was a movement to adopt Western European standards. As a
consequence, it was decided that the Arabic writing system be abandoned and
replaced by the Roman alphabet for writing Turkish. In the space of a few years in
the late-twenties, Mustafa Kemal Atatlirk managed to transform written Turkish
from an Arabic to a Roman alphabet through a mass literacy campaign,
accompanied by.the elimination from the Turkish language of Arabic and Persian
forms (ibid).! This constituted not only an exchange of writing systems, but a
conscious and planned procedure which was the outcome of state ideology — "an

integrated component of Turkey's planned Europeanisation” (ibid.: 85).

1 Asa consequence, for most Turks reading their language in the 1980s, the contents of the
material printed before 1928, containing Ottoman idio"ps, ideas and values, have become

unintelligible.
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Large-scale language planning in the Soviet Union also took place for the first
time in the 1920s to affect not only the corpus (alphabet, literary standard, etc.) but
also the status (official use, medium of instruction, etc.). The adoption of the Latin
script as a basis for the writing system of certain non-Russian languages (for
example, Azerbaijani, Uzbek and Kergiz) (see Kenneth Katzner (1977: 123,137
and139) reflected, as was the case with Turkey, a tendency towards

Europeanisation, Latinisation and, therefore, a form of language planning (ibid).

6.2. FRENCH COLONIAL PRESENCE IN MOROCCO
AND ITS IMPACT ON THE LANGUAGE SCENE

During its colonial presence in Morocco, 1912-1956, France imposed standard
French as the only language of civilisation. The ruling elites of francophone
Morocco were trained in France where standard French has long been the prestige
norm in educational circles. Furthermore, the use of standard French? as the
prestige form across the world was promoted by economic, cultural and educational
activities in France. This explains why standard French remains the target norm
taught to individuals learning French as a second language in Morocco, and indeed
in many other countries around the world (ibid.). The French colonial
administration attempted, under the Dahir Berbere (Berber Decree) law (1930), to
set up a Berber school system in which TM was to be taqght systematically and
perhaps even used as a medium of instruction, whereas SA was to be totally
discouraged. The idea was totally rejected by the Nationalist movement in
Morocco, and was dismissed as just another strategy in the French divide-and-rule

colonial policy (Hammoud 1982).

Morocco, like many other emerging countries in which the national languages

2 Sociolinguistic research in France has revealed that North-African-accented French of
Algerian, Tunisian and Moroccan migrant workers is probably the most denigrated variety of

French spoken in France today. (Richard Y. Bourhis: 1982: 34).
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were displaced by the colonial language, is now trying to reverse this situation and
reassert its identity by replacing French3 with a "modernised version"# of its
own language. The introduction of a strong ancestral language as a S)}mbol of
identity is considered to be a factor promoting group identity? and and an

important step towards nation-building (Fishman 1977). The policy of

6

Arabisation® now being implemented in Morocco, and in fact in most Arab

nations, shows that the Arabic language is now being given a special treatment in

view of meeting those needs.”

3 Today, Standard French remains the official language of former French colonies such as Chad,
Congo-Brazaville, Ivory Coast, Gabon, Mali, Senegal, Togo and Burkma Faso.

4 Ferguson (1968, p.32) considers the modernisation of a language as being the "process of its
becoming the equal of other developed languages as a medium of comrﬁunicaﬁon ... and sees " the
expansion of the lexicon" as an important aspect in this process.

5 However, onc would also agree with Richard Y. Bourhis 1982 when he points out that the
adoption of the colonial language as the official language of these emerging countries, had a
'double advantage' in that 1) it avoided potential ethnic conflict while 2) facilitating modernisation
through technology and international communication.

6 In an article entitled 'The Sociology of Language' Fishman (1971c) argued that "Latinisation,
Arabisation, Cyrillisation are not merely fargoing indications of desired (and frequently subsidised
or directed) social change and cognitive-emotional reorganisation, but they have immediate
consequences for the relevance of traditional elitist skills and implications for the distribution of
new skills and statuses related to literacy and the philosophy or ideology of the carrier of literacy".
7 In this respect, Joshua A. Fishman (1968) distinguishes between nationism and nationalism
concerning language choice and planning. He points out that both terms are concerned with
language choice or selection, but not necessarily in the same way. As far as the nationalist is
concerned language rcpresents a "continuity of a great tradition with all of its symbolic
elaborations”. However, for the nationist, language choice is "a matter of effectiveness, of
communicational ease, of opcrational efficiency". Competing languages are approached in terms
of what they can offer towards the functional strength of the nation. Thus, the nationist may
advocate the idea that "the fewer the languages the better, the less opposition to them the better”

(Fishman, Joshua A.(1968c:6).
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Language planning efforts exert a great deal of influence on people’s attitudes
towards languages as well as their speakers. For instance, in the categorisation of
people from France, the Occitans, Bretons, or Alsatians are normally lo;)kcd upon
as patois-speakers who live in the "provinces" and speak 'bad French'. Such an
evaluation has for a long time exerted a strong influence on the self-identification of
minorities in France. Speakers of regional varieties of French tend to accept this
low-prestige status, thus thinking of themselves as "patois-speakers", and they act
accordingly. This is what Harold Haarman legitimally terms a "language-related
collective inferiority complex" (Harold Haarmann 1986). Many aspects of
attitudes towards the French language in Morocco have been the product of the

language planning efforts carried out by the French colonists:

"Attitudes towards the French language in "le monde de la
francophonie' have been deeply influenced by language policies
developed in France since the seventeenth century. Through
vigorous and sometimes brutal language planning programmes,
multilingual France emerged in this century as a unilingual
French state. In addition to legislating against non-French
languages, policy makers in France insured that only the "lle de
France" dialect emerged as the prestige standard form of the

language" (Richard Y. Bourhis1982: 34).

6.3. ATTITUDES TOWARDS THE PROCESS OF ARABISATION AS A
FORM OF LANGUAGE PLANNING

Many attempts have been made to change the linguistic scene inside the country
- and to introduce new measures with the view of finding a cure to the deplorable
educational and sociolinguistic situation. The major goal of language planning in
Morocco has always been Arabisation. The first attempt at Arabisation was made
during the first year after independence (1956-57). By putting forward the policy
of Arabisation, the return to an authentic Arab-Islamic ident_ity was seen as the only
way to achieve national reconstruction and cultural independence. This virgin

attempt at Arabisation ended up in failure as there was a drop in in the standards of
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education and as a consequence, a dissatisfaction among the parties concerned,
especially the parents. The following year (1985) the new language efforts were
marked with an air of caution and were impregnated with a spirit of mode.ration and
gradualism. The main objective was to nationalise instruction and by so doing
unify the educational systems, progressively Arabise the content of the texbooks

(originally in French), and gradually introduce SA as a medium of instruction.

An examination of an individual's attitudes towards the process of Arabisation
is extremely valuable if this policy is to receive some kind of credibility. The
success or failure of the process of Arabisation can only be determined by the
degree of its acceptability by the Moroccan public. My analysis of the subjects'
responses to the questionnaire on the process of Arabisation (see Appendix A)
indicated that the perception of the process varied according to age, sex, and mother
tongue . A large number of subjects (43%) strongly agreed with the idea that the
process of Arabisation would improve the status of the Arabic language (SA).
Those who advocate the process are mainly Arabists who have had very little
contact with any other language and are, therefore, strongly in favour of the

promotion of SA.

In connection with the Arabisation of education in Morocco, Beatrice Alouia
(1986) has rightly warned against the possible dangers of Arabisation in education,
given the fact that the content of the texbooks in SA has very little connection, if
any, to the child's environment (milieu) and therefore plays against his socio-

psychological development:

"Pouquoi employer des manuels de lecture constitués de textes

relatants des histoires sans parenté aucune — ou Si peu — avec
le vécu cotidien et I'origine socio-economique de la majorité des
enfants scolarisés au Maroc? L'utilisation de ces manuels
presente le risque évident que l'enfant n'assimile finalement
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I'arabe classique comme appartenant 2 un monde qui lui est

étranger, ce qui s'inscrit en opposition totale avec les objectifs
du processus d'Arabisation." (Beatrice Alouia 1986).

In addition to the irrelevance of SA to the child's milieu, stressed in the above-
mentioned quotation, the difficulties in reading experienced by Moroccan children
have been considered to be another serious problem which stems from the process
of Arabisation. Both parents and educationalists have complained about the lack of
a short vowel system in Arabic, which they held responsible for the retarded
development of many children and their failure at school (reading speed for

instance).8

In an attempt to reduce the intensity of this problem, Lakhdar-Ghazal (Director
of the IERA, Rabat.) puts forward a reformed writing system coded as ASV-CODAR
(Arabe-Standard Voyellé-Code Arabe). Lakhdar Ghazal's point is that the lack in
the traditional Arabic system of a short vowel system not only hinders the child's
reading speed but also restrains his reading comprehension in Arabic.
Furthermore, the multiplicity in the shapes of characters makes the system
additionally ineffective and expensive for purposes of printing and information
processing. The new system (ASV-CODAR) is particularly useful in that (1) Itis
well adapted for use in printing, type writers, and telecommunication machinery,
(2) It reduces the number of characters in the traditional Arabic type set from a
minimum of 117, with the exclusion of vowel symbols, numbers and punctuation
marks, to a minimum of 84 basic characters, including all of these signs. This
system has received a great amount of state as well as public encouragement and is

now used extensively used in Morocco.

8 Not to mention the irrcparable imperfections in communication skills (dyslexia, and
dysgraphia) which are only a few of the leamning disabilities and psycholinguistic disorders
observed in Moroccan children (especially of lower social classes) which clearly result from the

lack of planned and rigorous language policies and a hastened bilingual programme.
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Though loyalty to non-standard speech styles exists in certain regions of
Morocco, it is apparent that such loyalties are seriously undermined as instit.utional
support in favour of SA is growing rapidly. For example, Al-jabiri (1985)
suggests that a full-scale Arabisation should set as its goal not only the elimination
of French as a language of civilisation, culture, communication and interaction, but
also — and this is extremely important according to Al-jabiri — to work towards
the eradication of regional dialects be they MB or MA. The author goes on to
suggest that this can only be achieved through the implementation of a centralised
and wide-spread education in the mountainous and rural regions and also through

the prohibition of the use of any language or dialect at school, on TV and radio,

other than SA.
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Table 6.1.* : Response percentages: Attitudes towards

the process of Arabisation (Summary data)

Total %

1) Arabisation will
improve the status

of the Arabic language 43

25

15

15

2) Students enjoy their
courses in French more

than they do in SA. 25

17

35

12

3) Students will
understand better

in SA. 38

23

25

4) The teacher will find
it difficult to give a
lesson of maths in

SA. 33

23

12

17

5) SA is asrich
in technical terms as

is French, for example. 28

28

17

20

98%

96%

95%

90%

93%

6) Arabisation will
serve its purposes
and will contribute towards

progress in Morocco. 25

25

33

10

95%

* Formulated by the present author. (percent)

Scale: A = Strongly agree; B = Agree; C = Neutral; D = Disagree; E = Strongly disagree.
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In view of the fact that the government established the IERA® to promote and
maintain the Arabic language in Morocco, I next decided to probe Ss' awareness of

this responsibility for language planning in Morocco.

In general, those subjects who were aware of the efforts made by the
government-appointed body (IERA) to implement the language policy of
Arabisation10 held a mixture of feelings as to what its objectives should be.
Although the majority strongly agreed with the idea that Arabisation would improve
the status of the Arabic language (see Table 6.3), support for the use of French
alongside SA is also fairly strong.

Positive attitudes towards Arabisation are not only held by students with high
levels of SA competence but also by adults who manifested a great degree of
attachment to traditional Islamic beliefs, often without fluency in the language.
Among the relatively few Moroccans (mainly students) who claim high levels of
competence in French, a good majority hold negative attitudes towards the process
of Arabisation, and many disapprove of it entirely. The attitudes of Moroccans
toward SA are not necessarily extended toward the implementation of SA language

policy. Although MA may be held in high esteem by many Moroccans, the

9 Founded in 1960 the IERA was placed under direct control of the Mohammed V University
rector, who was also named as the president of its advisory council. It is now considered to be the
principal athority on corpus Arabisation and the official LP agency in Morocco. At the outset the
IERA set itself a number of objectives:

a) To establish a list of all scientific and technical terms without eduivalents in Arabic and to
create such equivalents. This lexical elaboration work was to be ideally performed in coordination
with Arab LP policies and scientific researech institutions in other Arab countrics;

b) To develop reference and other educational materials in Arabic;

c¢) To provide all interested private and public institutions and individuals with standardised
technical vocabulary.

10 French is only slowly being replaced by Arabic in primary and secondary school systems in

Morocco while French remains the primary language of higher education.
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process of Arabisation does not secure as much positive evaluation. For some, it is
the unsuccessful attempts of implementation that account for this attitude. For
others, however, it is the fear of losing a very 'powerful’, prestigious lahguage

(French) that lies behind their opposition to Arabisation (cf. Hammoud 1982).

Table 6.2. "Qui devait s'occuper d'améliorer ou de préserver
la langue Arabe au Maroc?"*

Agent Students Teachers Workers
Government 1 2 2
Teachers 4 3 1
Parents 3 4 4
Arab linguists 5 5 5
Universilics 2 1 3

* The choices of each group expressed in rank order

Subjects felt that the Arabic spoken in Morocco was in need of improvement
(see Table 6.4). Many among our Ss (64%) indicated that Arab linguists and
parents were not appropriate organisations for effecting language policy. Students
and teachers most frequently cited the government, university, and then
teachers/parents in that order as the group to effect language policy while the
workers most frequently selected teachers followed by the government. This latter
finding suggests that the workers may feel themselves relatively incapable of
helping their own children and implies an awareness on their part that their own
parents were unable to help them. All three groups seemed to agree that Arab
linguists are the least able to preserve or improve the Arabic language in Morocco.

The rankings by each group are reported in Table 6.2, above.
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Table 6.3. Perceived weakness in MA

by rank of importance.
Rabat-Salé Marrakesh The Souss
VARIABLE S* T W S T W S T W
Pronunciation 3 1 3 3 1 4 3 1 3
Vocabulary 4 2 2 4 3 3 1 4 2
Grammar 2 4 1 1 4 2 2 2 4
Intonation 1 3 4 2 2 1 4 3 1

*Scale: S: Students; T: Teachers; W: Workers

6.4. SOCIO-PSYCHOLOGICAL IMPLICATIONS OF BILINGUAL
EDUCATION

Up to this point I have been concerned with a discussion of some data arising
from the present study of attitude to language contact in Morocco. Although
attitudes to the institutionalisation of such contacts are closely associated with
attitude to languages themselves, especially in education, these two aspects of
attitude need not necessarily be considered identical. The importance of such a
study cannot be ignored if we realise that bilingual education programmes cannot be
effective without a knowledge and understanding of wide-ranging public sentiment

and opinion.

One of the most important applications of language attitude research beyond the
study of social structure is in education. Attitude studies carried out in education
focused on two crucial points: (a) language attitudes of teachers; and (b) language
attitudes of second-language learners. The latter type of study is set up to find out

if the attitudes of the foreign language learner have any impact on his/her attainment
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in a given language.

The importance of language in the process of socialisation, the relationship
between the family circle and the school environment, the understanding of the way
human interaction fundamentally works, and the manner in which psychological
and social realities are shaped by language are all factors that render the

phenomenon of bilingualism an important subject to be taken into consideration

(Chester C. Christian, (1976: 33).

Attitudes to the social phenomenon of bilingualism (whether in administration,
education or business life) are as important as attitudes to native language itself (see
Chapter 5) Promoting bilingualism to a recognised place in society may be an
extension of attitude to language. However, language attitudes and attitudes
towards the institutionalisation of bilingualism within the education system are not
necessarily the same. An examination of attitudes towards a native minority
language would not help us find out what the attitude to teaching and using it in

schools at various stages in the system are likely to be.

For example, it is not possible to correlate attitude towards a second language,
say French, and towards its inclusion at various levels in the curriculum. This is
partly due to the fact that bilingual education is influenced by considerations other
than language — for example, attitude to schooling generally, among both students
and parents, student and parent aspirations in respect of education and employment,

as well as beliefs held about the kinds of schools the students should attend.

Instrumental and integrative orientations toward second and foreign languages
have been found in groups of speakers of various backgrounds such as Hindus

(Lukmani 1972), Israelis (Cooper & Fishman 1977), Chinese speakers living in
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the United States (Oller, Baca, & Vigil 1977), and Spanish speakers residing in the
South-west United States (Oller, Baca, & Vigil 1977). These studies have

consistently reported that individuals claim a higher instrumental than integrative

motivation toward English.

The first studies (Gardner & Lambert, 1959; Gardner, 1960) were carried out
with English-speaking Montreal high school students studying French who were
examined for language learning aptitude and verbal intelligence as well as attitudes
toward the French community and their intensity of motivation to learn French. A
factor analysis indicated that aptitude and intelligence formed a factor which is
independent of a second comprising indices of motivation, type of orientation
toward language and social attitudes toward French-Canadians. A measure of
achievement in French was reflected equally prominently in both factors. In this
case, then, French achievement was dependent upon both aptitude and intelligence
as well as a sympathetic orientation toward the other group. This orientation
apparently sustained a strong motivation to learn the other group's language. In the
Montreal setting, it was clear that students with an integrative orientation were the

more successful in language in contrast to those instrumentally oriented.11

Gardner's (1960) study confirmed and extended these findings. Using a larger
sample of English Canadians and incorporating various measures of French
achievement, the same two independent factors were revealed, and again both were
related to French achievement. But whereas aptitude and achievement were
especially important for those French skills stressed in school training, the
acquisition of French skills whose development depends on the active use of the

language in communicational settings was determined solely by measures of an

11 Gardner and Lambert (1959) have not concentrated on the manipulative orientation and they
maintain that a certain degree of error in classifying students may occur until attention is given Lo

this form of orientation.
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integrative motivation to learn French. Further evidence indicated that this
integrative motive was the converse of an authoritarian ideological syndrome,

opening the possibility that basic personality dispositions may be involved in

language learning efficiency.

Recently, students undergoing an intensive course in French at McGill's French
summer school were examined for changes in attitude during the study period
(Lambert, Gardner, Barik and Tunstall, 1961) . Most were American university
students or secondary school language teachers who referred themselves to the
European-French rather than to the American-French community in their
orientations to language learning. In this study, it became apparent that feelings of
anomiel2 were markedly increased during the course of study. At the same time,
they tried to find means of using English even though they had pledged to use only
French for the six week period. The pattern suggests that American students
experience anomie when they concentrate on and start to master a second language

and, as a consequence, develop stratagems to control or minimise such feelings.

In the research at hand, a group of high school students (30 students from each
of our representative areas) were administered a questionnaire (see Appendix A)
containing items concerning their orientation towards second language learning.
Students were also administered tests measuring their orientation toward learning
French and their attitudes toward the French culture and community (see Appendix
A: Q.9) as well as tests of verbal intelligence and language aptitude. These tests
were correlated with measures of achievement in French at the school years level
and at university level. The results supported the generalisation that both
intellectual capacity and attitudinal orientation affect success in learning French.
However, whereas intelligence and linguistic aptitude are relatively stable predictors

of success, the attitudinal measures varied from one age group to another.

12 The state of being lost between two cultures (see Chapter 3)
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The present study reveals that bilingual Moroccan subjects held markedly more
favourable attitudes toward the "other” language community in comparison to the
monolingual subjects. Furthermore, the parents of bilingual students are b;alieved
by their children to hold the same strongly sympathetic attitudes in contrast to the
parents of monolingual students. It seems here that attainment in a second language,

to the point of bilingualism, depends heavily on family-shared attitudes toward the

other linguistic-cultural community.

The measure of Moroccan student's desire to become more accultured into the
Moroccan tradition and culture was not particularly sensitive in any of the age
groups. A social psychological analysis of the nature of the Moroccan students'
adjustment to the mixed Western and Moroccan cultures suggested that these
particular individuals were not very concerned with their own cultural values and
would willingly adopt the French culture. Among the older generation, the measure
of desire for Moroccan acculturation did not correlate with achievement (or lack of
achievement) in French, i.e., their attitudes toward the other ethnolinguistic

community did not have an impact on their attainment in the French language. 13

The findings of the present study also indicated that Moroccan students also

13 A point of criticism with regard to Gardner and Lambert's view is made by René Appel and
Pieter Muysken (1987) who believe that only a weak relation between social and psychological
factors on the one hand and second-language acquisition on the other is established, but this
relation is often taken as meaning that the factors studied are expected to influence or even
determine success in learning a second-language. The authors also argue that this can only be
considered an assumption as long as researches are unable to establish the direction of the causal
link. René Appel and Pieter Muysken (1987) put forward the idea that this direction is the other
way round from that commonly assumed: success in learning a second-language fosters a positve
attitude towards speakers of that particular language and this provides them with a strong
motivation to better learn the language. Resentment towards a particular language community can

also lead to antipathy towards its language and impede the learning of that language.
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experienced a feeling of anomie during the course of their learning French as a
foreign language. It became apparent that these findings of anomie were markedly
increased as their study of the language developed. It was observed that the more
students progressed in their study of French the more their feelings of anomie
increased , especially when they come to the point of 'thinking' in French. The
results also suggest Moroccan students experience feelings of anomie when they
concentrate on and start to master a second language. This is mainly the case with

university students who took up French or English as their major subject.

It goes without saying that attitude alone does not determine preference for one
language over the other in any of its modes. It involves more than just this; a great
deal depends upon relative competence, just as there is a reciprocal association
between compctence14 and attitude.l5 Where attitude to French is more
favourable than attitude to SA, attainment in French is highér than attainment in SA.
Similarly the lower attainment of MB among MA-dominant bilinguals compared
with attainment in MA among MB-dominant bilinguals of all age groups
corresponds to similar differences in attitude among the respective linguistic
categories. It is also the case that attitude to SA becomes less favourable with age
as also does the level of achievement. Attitudes and motives of of our Moroccan
bicultural youngsters appear to influence the development of skills in both French

and SA.

14 1t should perhaps be noted here that the learning of a language involves not only the
acquisition of linguistic competence but also of communicative competence. In this connection,
Hymes (1972: 63-4) points that "language attitudes are an integral part of communicative
competence, which is the knowledge required to use a language .appropriately in a speech
community."

13 PROCEDURE

1. Measuring competence in French and SA

2. Attainment in French and SA (as a 'second language')

- For three groups: 10 years, 14 years, and 16 years of age
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For the student sample, the indices of language aptitude, motivational intensity
and desire to learn French (see Table 6.4) were associated with achievement in
French. In the MB-speaking sample, the motivational variables were related to

perceived parental support, while in the MA-speaking sample, they were related to

empathy and evaluation of the French course.
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Table 6.4. Response percentages: Interest French,

English, SA, MA and MB among students16

Variable Fr. Eng. SA MA MB Total%
a) My marks in are better

than in any other subject. 90 5 5 0 0 100%
b) I like better than any

other subject. 60 30 10 0 0 100%

¢) I would like to continue the

study of at university. 70 20 10 0 0 100%
d) —— becomes more
interesting as I go on studying it. 30 65 5 0 0 100%

e) I would like to speak more

languages than 10 15 20 30 25 100%

f) I would like to be able to use

in my future career. 20 25 30 0 25 110%

g) I think everyone will profit

from learning 20 24 16 5 35 100%
h) I owe my knowledge of

——— to my parents. 0 0 10 10 20 40%
1) My parcnts encourage me

to speak 10 0 46 18 26 100%
more than 0 0 40 10 40 90%

16 MA and MB have been totally excluded from questions having to do with school, University

and literacy in general (Items a, b, ¢, and d).
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Other factors influencing bilingual education through the determination of
attitudes to schooling are the social and economic circumstances of the family
(whether urban or rural, for instance) and the degree of the linguistic hete‘rogeneity
in the schools area. These factors have been found to be influential in Britain and in
the ten countries recently studied (Lewis and Massad, 1975) where English was
taught to non-native speakers of the language. They have also been found
influential in the Soviet Union and the United States, and there is no reason to

doubt that they would be similarly involved in the creation of attitudes in Morocco.

6.5. ATTITUDES TO BILINGUAL EDUCATION AND THE USE OF THE
VERNACULAR IN A SCHOOL CONTEXT: SUPPORTIVE DATA

The major purpose here is to assess and evaluate the impact of language
attitudes on the linguistic, intellectual, and attitudinal development of children in
Morocco. The first stage of the research at hand involved a small-scale
sociolinguistic survey of the groups involved (adopted from Fishman, Cooper, Ma
et al., 1968). Information was gathered about the family's socioeconomic status,
parents' aspirations for their children educational future, and parents’' orientation
toward the ethnolinguistic group whose language their children are to leamn. As for
the children themselves, it was valuable to assess their performance. A group of
parents (male and female) were interviewed concerning the importance of their
children learning the vernacular languages MA/MB and the standard French/SA

languages. The results, supported by excerpts from the data gathered, are in order.

The responses to the question as to "Which language (or languages) would you
like your children to learn and why?" clearly support the aésumption expressed in
hypothesis No.1 that parents in Morocco would encourage their children to learn
French and other foreign languages as these, according to the parents, would secure
better social mobility (see Chapter 4). However, although this instrumental

motivation was prevalent among parents in Morocco (regardless of their place of
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origin) , some of them expressed an integrative motivation towards the learning of a
foreign language; mainly a wish to communicate with the outside world and tolerate
other cultures, as stated by one of our informants. Others (32%) would like their
children to learn SA for more personal reasons. The arguments for the learning of a

foreign language were in the nature of those reported here:

Box 6.1 Bilingual education

Second-language learning

Informant R26:17 "To secure a better future and face difficulties in life" (74%), or

Informant M61:  "Because there is a shortage of teaching material in SA (31%)"

Informant A10: "To be able to study abroad (56%)"

Informant R59:  "English being a world language and of ever-increasing
importance (20%)"

Informant M67:  "French being a 'noble' and 'simple’ language" (11%)

Informant A126: "To acquire wider knowledge (45%)"

Informant R40:  "Because I am not against opening on the outside world and I

am willing to tolerate other cultures (19%)".

Learning a second language is also part of 'popular wisdom' and many subjects
(20%) stated a saying or a famous proverb to endorse his or her positive attitude

towards the learning of a foreign language:

17 1n the following analysis informants will be referred to by their codes only, i.e., area code, R
(Rabat) or M (Marrakech) or A (Agadir) followed by their number on the list of informants). For

instance, Informant R 26 originates from Rabat and is under number 26.
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Box 6.2 Bilingual Education

Popular wisdom

Informant R97:  "As the saying goes (SA): man t.allama lu.ata gaumin salima

farrahum

(He who learns another people's language is immune to their

evil)

Informant M82:  "As they say in French 'Qui parle deux langues vit deux vies™

Amongst those who were in favour of a unilingual education, the great majority
(54%) chose SA as the only language of education and their arguments were
supported by the idea that their children would not find any difficulties in
understanding and discussing subjects in SA.  Others defended the idea on
aesthetic grounds because, according to the subjects, SA is 'original’, rich' and
'beautiful' and has a long history, or even on the grounds that it is a liturgical
language and "the most sacred language in the world". An even more elaborated
and representative response was given by one of our informants who argued (not

without enthusiasm) the point of view quoted in Box 6.3.

Box 6.3 BILINGUAL EDUCATION

Language & Identity

Informant R86: 1. We are Arabs,

2. Arabic maintains a link between our past and present,
3. By learning Arabic my children will not have an 'inferiority
complex' vis-a-vis other cultures, and

4. Because it is 'la langue nationale' par excellence".
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Some extreme views were also expressed in this connection. For instance, one

of our informants argued that he would like his child to receive mainly a religious

education, and that means the gxclusive use of the Arabic language.

After a consideration of the responses to question B: "Are you for or against a

bilingual education for you children?", it is interesting to note that the most frequent

reason given both for and against bilingual education in Morocco was

socioeconomic. Of those in favour of bilingual education, 84% said it would help

socioeconomically. The reasons were expressed as follows:

Box 6.4 Bilingual Education
MOTIVES
Informant R73: " So that my child can work in both the countryside and the city"
or "because my child will use both in daily life"
Informant M99: " To be able to continue their studies abroad."or even just
"because both languages are part of the curriculum”
Informant A23:  "A bilingual education helps the individual be in contact with

other civilisations and keeps him aware of what is happening in
the outside world. But, a bilingual education also hinders the
development of our own language. For example, you must have
noticed that youngsters use French even in their own milieu
(family circle). As a consequence, our language loses ground in

favour of other languages within our own speech community.”

Of those against bilingual education in some form, 16% said they felt it would

impede the child's socioeconomic progress. It should be observed here that the

idea of bilingual education is restricted to the use of a second language either as a
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subject in itself or as a means of teaching other subjects. However, bilingual
education supporters also argue that bilingual education opens new horizons for the
students who wish to carry out a scientific research. Some chose a bilingual
education where SA is the dominant language. Other people were undecided

because to them bilingual education involves positive as well as negative sides.

Ever more Moroccans are confronted with the need to become bilin gual to some
extent, whether as a matter of choice or not, and, like many other emerging
countries, is consciously applying programmes of bilingual education. However,
there appears to be a conflict between (1) the desire to preserve their identity (Arab
authenticity) by preserving their language and culture (Arabic being the language of
the Qur'an and a symbol of Islam, identity, and the Arab community) and (2) the
need to live up to the expectations of the modern world by adapting a foreign

language (most frequently French).

These data supported the notion that the proper orientation toward the other
group is developed within the family. Students with an integrative disposition to
learn French had parents who also were integrative and sympathetic to the French
community. The students' orientations were not related to parents' skill in French
nor to the number of French acquaintances the parents had, indicating that the
integrative motive is not due to having more experience with French at home but

more likely stems from a family-wide attitudinal disposition.

In this experiment a number of subjects were also administered a questionnaire
as to what their reactions would be if all subjects at school were taught in MA
and/or MB. The aim was to assess the social psychological implications of the use

of the vernaculari8 in a school context. The responses revealed a variety of

18 1t goes without saying that values and goals related to the education of minoritics are

nowadays topics of heated argument in different parts of the world (for example, USA, UK,
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reactions ranging from extremely favourable to extremely unfavourable as well as

some intermediate reactions.

The major arguments for the use of Standard Arabic at school can be divided

into linguistic (or communicative), cultural and religious.

Box 6.5 VERNACULAR EDUCATION

Linguistic factors

Informant M11: "I would be satisfied if MA was used to teach other subjects at
school because it is a major language inside the country. It is
also used as a lingua franca (ease of communication in MA) as
opposed to French which is a foreign language.”

Informant R88:  "That would be good for the sake of identity. But 'lahajat’
[dialects] differ from one region to another, hence the need for a
'unified dialect'. To achieve this general goal one needs a long-
term research and it would be a waste of time and energy. Thus
SA, being the carrier of an ancient civilisation, and given the fact
it is boasting a 'rich’ lexicon (which would in fact compete with

other languages), it is the only solution.

It seems implicitly accepted that where the school language is also the language
used at home most of those who do not speak the school language in the family
circle, in comparison with those who do, will remain permanently retarded in
education. With regard to the Moroccan setting, neither MA nor MB, as home
languages, is used in the school context. Hence, it is very difficult to speak of

"advantaged" or "disavantagcd"19 children. Children, regardless of their mother

USSR).
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tongue, social class and linguistic area, face the problem of discontinuity between
home and school. Still, our MA-speaking Ss claim they do not have this problem.
As stated by one of our Ss for whom MA and SA were part of the same language:
"Arabic is used both at home and in the school context". However, one cannot
ignore the differences (on levels phonological, morphological, and grammatical)
between MA and SA. They feel that if it was not for colonialism SA would have

been the means of teaching all the subjects at school.

Box 6.6 VERNACUALR EDUCATION

Support for the use of the two vernaculars at school
Informant R101: "If all the subjects at school were taught in MA or MB, school

would not seem so strange. There would be no gap between

home and school."

Informant M7: "If it is possible I would strongly support it."

Informant R116: "What a good idea ! I would become a teacher."

Informant A33:  "There is no difference between the two [MA and MB] because
they both originate from Morocco."

Informant A77: "It would be a success for both MA and MB."
Informant M2: "MB would not have as much success as MA."

Informant R19:  "As far as I am concerned, there is no harm in using MA in all

public school."
Informant M28: "It is a necessity as far as Arabic is concerned. Language should
not only fulfil our social or regional goals, but it should also be a

means of creating a world culture."

19 Bernstein's work (1972, "73) has quite often been taken as support for the language
difficiency argument. I would certainly agree with John Edwards and H. Giles (1984) who refuted
this idea of elaborated and restricted codes, arguing that it is not based on any linguistic or
cognitivc grounds, and that they are rather based on social factors : to the extent that dialect

differences exist, children may experience a considerable home-school discontinuity.



230

Many subjects whose support for the use of MA/MB as a means of instruction
was only conditional stated that it would be a good idea provided no foreign
language is used in higher education. Others approved of the idea on the condition

that other languages are not neglected: "Yes, but there should be room for other

languages."

Another experiment aimed at eliciting people's reactions with respect to the
teaching of MA and MB not as media of instruction but just as subjects of study.
The findings were surprising and many reactions unexpected. The majority of the
subjects who support the teaching of MA and MB at school base their arguments on
the fact that these two varieties are spoken natively inside the country, which makes
them easy to teach once the necessary textbooks and other teaching material in them
are provided. A number of informants thought that if MB was taught at school, it
would become their favourite career as it is my mother tongue”, and "I would

become a teacher myself", added another one.

Historical and cultural considerations were also stated in support of the teaching
of MA and MB as subjects of study in a school context. Many informants claimed
that "this is possible only in order to get familiar with Moroccan art and folklore".
On a national level, the teaching of the varieties is seen as a way of getting familiar
with one's environment: "happy, because Moroccans will better know their own
country" and "it would be very interesting, language being useful in helping us
understand more about the history, literature and customs of our society". Others
saw the teaching of the two national varieties as having a unitary function: "1t would
strengthen our unity and improve the status of the two languages”. As a
consequence "it would help future generations better live side by side with a
knowledge of more than one variety. It would also help (a) facilitate internal
communication and (b) regional exchange.

Some purely linguistic reasons were also put forward in support of the teaching



231

of the vernacular varieties at school and these were in the nature of: "I would agree
because one should know more about these languages (in terms of vocabulary,
grammar, etc.) to improve the scientific research and study to achieve educational,
political and economic independence” and "It would help carry out further linguistic
research by comparing the two languages". One informant simply stated that it is a
good idea because "on a donné de l'importance a notre langue primitive”. Others

simply find self satisfaction and emotional contentment when the mother tongue is

taught at school:

Box 6.7 VERNACULAR EDUCATION

Emotional contentment

Informant M95: "It has always been my dream to receive my education in my

mother tongue."

Informant A119: "It would mean to regain commonsense and realism".

Informant R107: "No objection".

Informant A12: "Why not?".
Informant M1Q:  "Satisfied".

Those in favour of teaching MA and MB at school ciicd the factor we could
term 'familiarity' with the two varieties to defend their idea, whefcas those subjects
who were against the teaching of MA and/or MB at school used the same argument
to claim that the teaching of these two varieties would be a waste of time because
they are 'easy’ to learn. As one of our informants claimed, "“To be honest with
you, I learn MA in the street and would like to learn MB later on, and there 1s no
need for me to go to school and waste my time just to learn these two easy
dialects". Another subject stated: "I would not be be happy because these
languages are only a means of communication”. The prevailing negative attitude is

that MA and MB are only 'lahajat’ (useless patois) which are not worth learning:
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Box 6.8 VERNACULAR EDUCATION
MB and MA labelled 'lahaja:t' |

Informant M97:  "MB does not possess a 'good' grammar to be studied".

Informant R16:  "MB is a local language and its teaching may lead to 'séparation
entre les gens"™.(separatist function of language)

Informant M72:  "Only SA can be accepted".

Informant R6: "I am completely against this idea because SA is a rich language
which should be preserved".

Informant A111: "Not at school. Only at high school and university levels".

Informant A165: "I would not like that: I am used to French".

Informant M91:  "This is out of the question".

Informant R70:  "I'd never attend any of the classes and I'd never allow my
children to do so. I think that neither MA nor MB would be
useful for academic purposes."

Informant M44:  "Only Arabic could stand a chance of succeeding in the

fulfillment of that role 'SA being a language and not a 'lahja’ as

is the case with MB and MA"."

6.6. WRITTEN LANGUAGE AND SELF EVALUATION IN

MOROCCAN CHILDREN

How written language affects the Moroccan child's self-image depends largely

on the use his parents make of it, and on whether he associates their language with

writing at all. The Moroccan child is almost inevitably exposed to many written

words in the outdoor environment and on TV. He becomes aware of the fact that

these words either do or do not represent the language of his parents. The child

certainly realises that his language is not represented on TV or outdoor and he starts

thinking about the importance of the two varieties. Because written language is not
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associated with his home language, both within and without the home, the result is
that the child starts differentiating between the functions of "significant others" and
the "generalised other" (George Herbert Mead, 1934) in the formation of the self-

—_—

concept.

In a classic analysis of the 'self’ concept, Mead (1934) draws a contrast
between the role played in the child's development by those most significant to the
child in his self-evaluation and acceptance of social constraints with the role played
by others outside the primary group and with the more general concept of their
expectations and attitudes. For bilingual Moroccans, the division is often linguistic
as well as social; the oral use of the home language is identified with 'significant
others' (family and friends), and the formal use of the school language, as well as
the process of reading and writing, is identified with the 'generalised other' (the

Nasrani20 in the case of French and the Arabic teacher in the case of SA).

It goes without saying that school is the single most important point of contact
between speakers of different language varieties. For the child whose dialect is
considered deficient, school represents the first concentrated evidence of this social
'deficiency'. A MB-speaking child grows somewhat conscious of his supposedly
deficient dialect in the street where he meets other children speaking a supposedly
efficient (therefore dominant) dialect. This social deficiency is more felt at school
where in addition to child/child relationship another relationship, child/teacher,

obtains. 21

20 The term 'Nasrani' is widely used to refer to any person who speaks French or any other
European language. The term also implies that the person is an ‘outsider’.

21 In such a case there remain two options:

(a) Either the pupil must accommodate to the ideas and methods of the school, or

(b) the school must adapt to the ideas and methods of the pupils. Here, the Moroccan child is
obvously at a disavantage. Robert C. Gardner "Language Attitudes and Language Learning”, in,

Ellwn Bouchard Ryan and Howard Giles (eds.), 1982.
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Teachers' stereotypes and predispositions, teachers' expectations are all matters
of paramount importance because they inevitably influence the pupil's performance.
All in all teachers are members of society too, and, like any one else, they held

certain language attitudes and, therefore, expect the child to behave and to speak in

a certain way.

"Regardless of overtly expressed attitudes ... teachers are quite
likely to be influenced by what they perceive as deviant speech
... thus potentially inhibiting the students' desire to learn".
(Gumperz & Hernandez-Chavez 1972: 105)

In Morocco, children arrive at school possessing a well-formed linguistic
system (either MA .orione of the MB varieties). Difficulties arise because this
system is not (and has never been) the one encouraged and reinforced at school;
their speech style is, therefore, seen as inferior and substandard. Keeping in mind
the fact that language differences do have a significant influence on a teacher's
expectation, and hence on the learning environment, the difficulties of the Moroccan
child at school can only be aggravated if the teacher bases his evaluations of the

pupil on his or her speech style.

The present study reveals that within the Moroccan educational context,
teachers held views on "correctness" which imply negative evaluation of the way
many children talk (see Appendix A.11). Children's speech which may reflect little
or nothing of their academic potential, may cause teachers to hold lower and
essentially unjustified expectations of their performance. As a consequence,
children receive less favourable ratings than they actually deserve. MA- and MB-
speaking children who are expected by teachers and other official representatives of
the state within or without the school to consider their language only as an oral

means of communication, not to be read or written as is the language of the school
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and that of the government, may also be expected to consider their language and

that of their parents to be inferior.

When children learn to read and write only the language of the school — even
though they may sometimes be addressed orally in their home language for as long
as is felt necessary — and do not even learn that science, literature, mathematics,
geography, and all the transcendent subjects of school attention exist in their home
language (or could potentially exist), that language must almost inevitably be

considered a second-rate means of communication (Chester C.Christian, Jr, 1976).

Moroccan Children who do not learn to read and writé the language of their
parents and are, after entering school, subject to constant pressures to adapt to the
standard language (SA) and afterwards to face a completely new language (French)
as a condition of personal and social "success", even when they continue to speak
the minority language. Within the Moroccan society-at-large, children are at a
disadvantage and find the way they speak a hindrance in many situations. Under
these circumstances, Moroccan children may consider identification with family and
friends as secondary in importance to identification with members of a Westemn
society (most frequently the French) with whom they have had very little contact, if
any. As a consequence, the child's social psychological make up is almost
inevitably marked with an air of 'linguistic insecurity’, loss of identity’, and

‘alienation’.

The intent of this chapter has been to focus attention on specific language
attitudes as they relate to language in education and language planning in Morocco
and to consider the social psychological consequences of their relation. The study
revealed that for all the samples, although the indices of motivational intensity and
the desire to learn French were associated with achievement, attitude was not the

only variable determining the degree of attainment in a foreign language, other
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variables such as aptitude to learn were also found to be involved. The reasons
why the learning of a second language have an effect on the social psychological
make up of our Moroccan subjects are these: (a) The process of learning.a second
language allows contact with and therefore possible socialisation by another speech
community; learning a second language involves far more than the acquisition of a
set of grammatical patterns, mode of pronunciation, and (b) because of the strong
feelings about language as a symbol of identity in Morocco, a second language is

very likely to influence the perception of 'own' and 'other' communities .
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In the course of the study at hand, I attempted to examine some social
psychological aspects of 'language’ use by the Moroccan speech community.
Language attitudes received great emphasis as they are the basic concern of the
research in modern social psychology, both by linguists, sociolinguists and

sociologists. I was able to make a number of important conclusions. These are as

follows.

As far as general attitudes were concerned, the study revealed that on a prestige
and evaluative continuum Moroccans would be expected to grant French and
English their most favourable ratings and MA & MB their lowest ratings while SA
would receive intermediate ratings. Whereas French and SA were considered to be
important for practical reasons, MA and MB were valued for idealistic and personal
reasons. These parental attitudes appear to reflect the functional separation between
MA and MB, on the one hand, and SA and French, on the other hand, which exists

for many Moroccans.

The majority of the individuals interviewed manifested very positive attitudes
towards foreign languages, namely French and English, as these were considered
to be the languages of modern civilisation and technology. This positive evaluation
was reinforced by the fact that these languages provided the individual with better
economic opportunities and social mobility. As a consequence, many individuals
have a strong desire to learn French and/or English, mainly for instrumental
reasons. However, North African-accented French, which results from the
linguistic interference of MA or MB on French pronunciation, received intermediate

ratings.

A considerable number of informants held negative attitudes towards their own
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languages and speech styles, namely MA and MB, because of the feeling that these
languages are not operational enough, i.e., they lack a graphic representation of
their own and are relegated to minor usages and are, therefore, disrﬁissed as
‘'useless’ and 'second-hand' languages. Despite this expressed negative attitude

towards the mother tongue, many people still remained attached to their own

language, especially in intimate contexts.

Standard Arabic retained its prestigious status in relation to the non-standard
speech styles (MA & MB) as it was assigned very important functions and is
therefore used in the various spheres of the administration, education and
government offices. However, SA was rated lower than the competing foreign
languages (French and English) when it comes to its use at university level ,
although it was evaluated highest in terms of its usefulness as a symbol of identity,
unity, and nation building. Among sectors of the population that strongly identify
with the Islamic movement, CA received even higher prestige ratings. As is the
case with most diglossic situations, Standard Arabic, as one would have expected,
was viewed as most appropriate in formal situations while Moroccan Arabic was
generally viewed as most appropriate for informal settings. Values were often
expressed in terms of "right" or "pure” or "wrong" or "corrupt”. Such judgments
are important reflections of socio-psychological factors, although they may not
have any particular linguistic significance. A "corrupt” dialect may in fact be a

highly effective form of communication.

In the course of the present present work I have also been able to conclude that
'language attitudes' are clear manifestations of the social psychology of language in
the Moroccan speech community. These attitudes are generally determined by
certain extralinguistic factors, including social status, group identity, the existence

of standard and non-standard varieties, among others. In addition to that, second
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language learning is also one of the major factors behind language attitudes as a
result of the individual's coming in contact with more than one language and

therefore with more than one speech community and culture: language being

culture-bound.

The assumption that learners with an integrative motivation towards the target-
language community would achieve better in their second-language learning process
than those with an instrumental motivation, was only partially supported by the
results yielded by the present study, i.e. an integrative motivation was not always a
predictor of success in second-language acquisition. A desire to become French

was even negatively correlated with attained skills in the French language.

In view of our expectations, the results are perhaps most surprising in that the
experience by an individual of a bilingual education, a motivation towards the

learning of another language did not appear to elicit his/her attitude and motivation.

No definite association between attitude and behavioural changes could be
established. Geography helps determine language behaviour independently of
attitude: remoteness confirms language loyalty while contact promotes change.
Intermarriage and urbanisation are forms of linguistic contact in Morocco and there

is a need for wider cultural contacts if attitudes are to change.

The language situation as it is in Morocco today precludes the possibility of
elaborating written standards for the regional (non-standard) languages. Yet,
setting aside the principle of the Arabic language as the only vehicle of advancement
and cultural independence in modern Morocco, there is no practical reason to

believe that the coexistence of Arabic, French and other written languages would
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lead to confusion or would increase tensions among the different groups. On the
contrary, group frictions can be created not by the existence of different written

languages, but by the fact that other written media have been stripped of their

prestige and have been replaced by others.

It is now clear that in Morocco as a whole all languages are not on an equal
footing and do not enjoy the same amount of support in usage among the various
groups. Instead the French language enjoys great advantages. But it is the policy,
irrespective of personal or group desires, which governs the increase or the
decrease in that advantage. More efforts are now made to promote the learning of
SA, and Arabisation, which is a fairly recent language policy, is now being
implemented and has so far covered primary and secondary schools. It is also
clear that when a language has the opportunity to be used it will attract a favourable
attitude, but where it has a history of denial, unfavourable attitudes will prevail.
Social psychological research has already shown that a prestige standard form of a
language has no inherent aesthetic or linguistic advantage over non-standard
varieties. The prestige ascribed to the standard form of a language is usually the
product of culture-bound stereotypes passed on from one generation of speakers to
the other. What is promising, though, is that the traditional depreciation of MA and
MB is in the process of changing as people, especially among the new generation,
are becoming more and more aware of the fact that their own speech styles are

perfectly suitable for use in various domains, at least potentially.
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APPENDIX A

Instructions and Items from the Interviews and Questionnaires

Appendix A.l.

Language usage interview

The following list of questions was asked in the context of an interview. The
informants' answers were written down. The subjects were also allowed to give
lengthy and detailed responses whenever they wished to do so. In some cases I
had to ask in more detail than the questionnaire below indicates, about particular
interactions. The informants were also asked in their own language or dialect to

enable them to express themslves as freely as possible.

A small tape-recorder was used to record the respondents’ answers. In the

course of the interview notes were also taken of the subjects' behaviour .

A. Official business/Doctor

5) In what way do you talk at the "Municipality" to the governor; to the secretary;
to the doorman?

6) Which doctor do you go to for general trouble or check ups? In what way do
you talk to him/her ?

7) Have you ever been to hospital ? Which doctors did you talk to then ? In what

way did you talk to them.

B. Work

8) Are there any people on your job who speak a language other than yours?
(children: school)?

9) Give an example of when you have talked Berber or French to them?

10) What did the Berber monolinguals say when that happened?
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11) Have you ever worked away from Morocco? How many years?

12) Do you have the kind of job where you are in contact with the public? When
clients come to talk to you, in what way do talk to them?

13) Do you ever work for other people away from your job? For additional
income? Give an example of when that happened Who are some pepole you
have worked for? How did you talk to them?

14) Do you and your family ever exchange labour with another family during a
wedding, harvesting or other times when lots of people are needed? In other

words, helping together. In what way did you talk to those people?

C. Shopping

15) In what way do you talk if you meet a friend at the Tuesday market?

16) In what way do you talk to the sales people in a store? Which sales people do
you usually talk to ? How do you talk to them?

17) Do you ever go to the post office ? Who of the clerks do you usually talk to ?

In what way?

D. School

18) When did you start school ? For how many years did you go?

19) In what language was the instruction conducted? Why that particular school?
Which kind did you send your children to?

20) Who were your teachers? How do you talk to them in school? Outside school?

E. Kin

21) In what way did you talk to your parents?

22) In what way did you (do you ) talk to your grandparents?
23) In what way do you talk to your in-laws?

24) In what do you talk with your brothers and sisters?
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25) In what way do you talk to your brothers and sisters when you go with them to

market?
26) To your children? To your children before they went to school?
27) To your spouse when you were courting ? Before you got married? To your

spouse now?

28) Did you have other boyfriends or girlfriends before you got married ? How

did you talk to them?

29) In what way do you talk to your grandchildren? To your daughter- or son-in-

law?

30) Have you ever had letters from France? Who is in France in your family? In

what way do they write letters to you?

F. Friends
31) Do you have a close friend ? How do you talk to him/her?

32) Have you ever been on a trip with other people? Where? By bus or by car?

How did you talk?

G. Entertainment

33) What do you do on Sunday afternoons? (pursue this question)

34) Have ever been to the north/south of Morocco? (pursue this question and ask
about experiences). In what way do you talk?

35 Do you have a TV? Do you ever watch programmes in Arabic? In French? In
MB?

36) Do you have aradio? Do you ever listen to programmes broadcast in Arabic?
In French? In MB?

37) Do you read any newspapers? Which ones? Why?

H. Mosque

38) Which language do you prefer to hear in the mosque?



246

39) Which service do you go to? MA or MB?
40) Why do you go to that particular service?

41) In what way do you talk to the "Imam" when asking questions inside the

mosque?

I. General attitudes

42) Do you have any monolingual friends or acquaintances who speak only Berber?
Do you have any who speak only Moroccan Arabic?

43) Which language do you find is more comfortable for you?

44) Which language do you prefer? Do you have a favourite? Which sounds better?

45) Are there some things that sound better in MA? Are there some things that
sound better in MB/French? Like what? Give an example?

46) Do you find that one language is easier for you to express yourself in? Can you

put forward your thoughts better in one language? Which one?

J. Self-ranking
47) If you had to describe how well you speak Berber/M.Arabic/French which
would you say:
1) Perfect MA; as well as any native MA-speaker.
2) Very well but not perfectly.
3) Moderately well
4) Not so well
5) Hardly at all
Thank you.
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APPENDIX A2: QUESTIONNAIRES

Appendix A2.1

Background Information about subiects

I Age:

(2) Sex:

(3) Occupation:

(4) Mother tongue:

(5) Place of origin:

(6) Level of education:

(7) What languages do you speak:

(8) Your father's occupation:

(9) Your mother's occupation:

(10) Your father's level of education:

(11) Your mother's level of education:

(12) The level of education of your brothers and sisters:
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Appendix A2.2

a) Interest of students in languages

Please fill in the blanks in the setences below using one of the following items
where appropriate

a) Classical Arabic (al-fous-ha)

b) Moroccan Arabic (ddarija)

¢) MB (Tamzight,Tarifit and Tashelhit)

d) French

e) English
I. My marks in ——— are better than in other subjects.
2. I prefer —— to any other subject.

3. I would like to continue my studies in when I go to University.

4. T would like to speak more languages rather than only

5. Thope to be able to use ——— in my future career.

6. I thinkeverybody will profit from the study of

7. I am grateful to my parents for teaching me

8. My parents encourage me to speak ————— more than



249

Appendix A2.3

Please remember that this questionnaire will not be seen by any one in this
school or by any of the school authorities. Only the director of this research

project will have access to any information you provide.

b) My (French) (English) (Arabic) course is

meaningful

meaningless
enjoyable unenjoyable
monotonous absorbing
effortless hard
awful nice
interesting boring
good bad
simple complicated
disagreeable agreeable
fascinating tedious
worthless valuable
necessary unnecessary
appealing unappealing
useless useful
elementary complex
pleasurable painful
educational noneducational
unrewarding rewarding
difficult easy
satisfying unsatisfying
unimportant important
pleasant unpleasant
exciting dull
clear confusing
colourful colourless
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Appendix A2.4

(A) THE OPEN-ENDED QUESTIONNAIRE

Attitudes to groups
Please complete the following statements using whatever information you think
1s appropriate.

a) People who speak Moroccan Arabic think

b) The children of the parents who speak Tamazight

¢) The inhabitants of the Atlas live

d) When I speak to a Moroccan in French

e) The more I get to know the French people

f) Every Moroccan who speaks English or German

g) When I visit the city in the North (of Morocco) and meet its residents I feel
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(B) MULTIPLE CHOICE

Group members

Group Provenance

1) Bidaoui Casablanca

2) Marrakshi Marrakesh

3) Rifi Rif mountains
4) Neglizi UK

5) Soussi The Souss

6) Sahraoui The Sahara
7) Rbati Rabat

8) Fransawi France

Which of the preceding group-members would you like to have as:
(1) Spouse -
(2) Colleague -
(3) Friend -
(4) Neighbour -
(5) Supervisor -
(6) Other _—
(1) Please indicate with a check mark (/) where you think the speaker originates

from as appropriate.

Tangier
Casablanca
— Marrakesh

The Souss
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Sahara

Rif

Other regions or cities

(2) I think the speaker's mother tongue is

(3) On the following scale please indicate , using a check mark (/) , to what extent

the speaker did (or did not) understand what he was reading?

Not at all

Completely
1 2 3 4 5 6 7 8 9
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Appendix AZ2.5,

Rating of speech

(1) On the following scale, please indicate using a check mark (/) where you would

place the speaker's speech ?

MA Not MA

MB Not MB

SA Not SA

French Not French

English Not English
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Appendix A2.6

Attitudes towards bilingual education

(A) What language or languages would you like your children to learn? Please

explain.

(B) Would you approve of a bilingual education? (for or against)? Please explain?
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(C) What would be your reaction if Moroccan Arabic or Moroccan Berber were

taught as subjects at the school? Please explain?

(D) What would be your reaction if all the subjects at school were taught in

Moroccan Arabic or Berber? Please give details where possible?
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Appendix A2.7

Perception of the appropriateness of language in certain Qorﬁaing

The following questionnaire was administered to the subjects who volunteered
to take part in the experiment. The aim was to record 1) their perception of the
appropriateness of a given language to a particular domain, and 2) the perceived

importance of specifed variables in promoting the status of a given language.

SA Fr. MA/MB RANK THE APPROPRIATE
LANGUAGE

A) Officially recognised in
the courts of law

B) Officially recognised
in public administration

C) Required for official
appointments

D) Taught in primary and
schools

E) Taught in colleges and
universities

F) Used to teach other
subjects in school

G) Used to teach other
subjects in colleges and

universities _ —— —

H) Used frequently on
radio and TV - - I




I) Used frequently in
nationally recognised
press

J) Used in scientific
publications

K) Used frequently in
business and commerce

L) Used in public worship
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Appendix A2.8

Atttiudes towards the process of Arabisation

Using a check mark (/), please indicate the extent to which you agree or disagree

with the idea expressed in each of the following statements about the process of
Arabisation in Morocco?

Strongly Agree Neutral Disagree Strongly
agree diagree

I) Arabisation

will improve

the status of

Arabic. S—

2) Students

find it difficult

to understand

material

translated

from French. _

3) Students will
understand better
in Arabic. _ - L —

4) Teachers will

find it difficult

to a give a maths

lesson in

Arabic. — _— — —

5) Arabic is as

rich in technical

terms as is French,

for example - N S

6)Arabisation
will be a

Success. —_— -
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Appendix A2.9

Rating of speaker (format) on the seven-point semantic differential scale

On the following seven-point scales indicate with a check mark (/) where you

would place the speaker ?

Intelligent Unintelligent
Pious Non-pious
Leader Non-leader
Self-confident . : : : : : Not confident
Kind : : , : : : Cruel
Ambitious . 3 : : : 3 Non-ambitious
Sociable . : : . : : ~ Unsociable
Sympathetic : : . . 3 3 Hostile

Honest : : : : : : Dishonest
Generous : : : . : : Mean

Rich : : : : . : Poor
Prestigious . : . : : : Non-prestigious
Clean : : : : : : Dirty

Likeable : : : : : : Not likeable
Humorous : : : : : . Non-humorous
Good-tempered : . : : : : Bad-tempered

For the scoring of the seven-point scale (procedure) see Chapter 3.
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Appendix A2.10

Motivation in second-language learning

Following is a statement with 9 possible answers. Please read each of them

-very carefully and indicate on the seven-point scale the extent to which the reason

given is descriptive of your own reasons for learning a language or a variety.

Statement: Learning (French) (English) (Arabic) (MB) (MA)

(1) Will help me understand the French people and their way of life.

Completely Completely
agree : 1 - 3 3 : disagree

(2) Will enable me get a good job in the future

Completely Completely
agree : : . . : : disagree

(3) Can help me make new friends in the other group

Completely | Completely

agree : : : . : : Disagree

(4) Ineed to learn at least one foreign language to gain prestige in society

Completely Completely

agree : : : : : : disagree

(5) Will help me think the way the French people do

Completely Completely
agree . : : : : : disagree

(6) 1 feel that no one is really educated unless they speak French
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Completely
agree

Completely
disagree

(7) It will be easier to meet and talk to a greater number of people

Completely Completely

agree

disagree

(8) Ineed it for particular purposes in commerce and education

Completely Completely
agree disagree
(9) I will be able to manipulate members of the other group

Completely Completely

agree : . : 1 : . disagree
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Appendix A2.11
Teachers' perceptions of child's speech style

On the following scale, please indicate your impressions about the child's voice

by placing a check mark anywhere along the lines making up each of the seven-
point scales

1. Child's general
vocabulary is
probably Very good

Very poor

2. Child sounds
Disadvantaged — Not disadvantaged

3. Child's general
speaking ability is
probablyVery good —_— ~ Very poor

4. Child's family is
probably Low High social
social-status SR S .. status

5. In general, the child

can probably communicate

the gist of a story

Very well SR S SN S Very poorly

6. Child sounds
Very intelligent S SRR S S Not intelligent

7. Child's general
writing ability is
probably Very good S S Very poor

8. Child sounds
Very unsure S S S R Very confident

9. Child seems to enjoy
reading Very much S S S Not very much




10. Child sounds
Very enthusiastic
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11. Child sounds
Very
reticent to speak

12. Child is
Very fluent

13.Child is probably

a Very good student

14. Child sounds
Very unhappy

15. Child's pronunciation is

Very good

16. Child's general
reading ability

is probably Very
good

17. Child's accent is
Very good

Unenthusiastic

Very
eager to speak

Very disfluent

Very poor
student

Very happy

Very poor

Very poor

Very poor

Source of format: John R. Edwards (1979).
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APPENDIX B

Appendix B.l.

THE PASSAGES USED IN THE MATCHED-GUISE TECHNIQUE

(1) ENGLISH

DAILY NUTRITION

Man cannot lead a happy life unless he enjoys perfect health. A knowledge of
the correct ways of selecting nourishment helps in this. There is no single
nutritional subtance that will provide the body with everything that.it requires, and
so it 1s necessary to have a variety of foods. The importance of nourishment, and a
variety of nourishment, for the body necessitates a knowledge of its basic
constituents, that is , the nutritional elements it. There have been numerous views
concerning the classification of food-stuffs into groups, for the purpose of
facilitating the task of selecting the daily menu. According to the old division,
devised after the first World War, food-stuffs were devided into seven groups; this
classification is still considered to be a good criterion for the selection of

nourishment.
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(2) FRENCH

LA NOURRITURE QUOTIDIENNE

L'homme ne peut pas mener une vie heureuse s'il ne jouit pas d'une santé
absolue. Pour cela il est important de savoir bien choisir sa nourriture, car les
besoins du corps humain ne peuvent etre satisfaits par une substance alimentaire
unique. Aussi doit-on prendre une nourriture variée. Pour ce faire, il est
indispensable de connaitre les constituants fondamentaux- c'est-a-dire, des aliments
nutritionels qui s'y trouvent. En effet, il y a eu de différents points de vue
concernant le classement en groupes des aliments, afin de faciliter le choix des repas
quotidiens . Selon la division ancienne, élaborée apres la premiere guerre
mondiale, les aliments se divisaient en sept groupes; cette classification est encore

considérée comme un bon critére dans le choix des aliments.
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(3) MB (IPA)

tiromt uwwas

urizdr bnadam ei%i/ tudart tasaGdit ihdars urtalli §§cﬂ‘\t ifulkin. yajan af-
ixgsq anstti ngor tiram. d-urtlli jat-tiramt 1li reif iddat kullu yeilli stixssan,
yajan af-ixags@ ansan kullu yeilli gis illan __ at-iggan t-yausiwin 1li sanffunin
ddat. nit, 1-lan bzzaf larja 1li-torttabnin tiram u-wwas. ikkattin taqsim aqgdim

ar-itqassam tiram f-sat. taqsim ad 1-li sul ittu§tabarn ja-lIm arsi‘i ifulkin h-

usuxjur ntiram.

(4) MA (IPA)
makalt n-nhar

meiqdar/ bnadam i§i/ hjat mazjana bla meitmata§ b-§§am1(1 l-kamla, u-
keissaGad Gla dakalfi bal t-Graf tturug Imazjana baf taxtar Imakla. u-
makattuLz)adJi makla wahda kataGti 1-ddat kulfi l-hweislli labadda manﬂa, Qliﬂa la-
bdda ma-tnawa§ Imakla. umelli I-makla mufimma 1-ddat hijja u-tanwi§ djalga,
ktrat 12arq bal-nratbu 1-maklat djal kul-nRar. ukan tagsim lqdim keigasem I-
maklat 1-sab§-a djal nwaG. u-mazal had tagsim keita¥tqbar wahd l-maréii mazjan

bal toxtdr 1-makla.
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(5) SA
alyioa:?u l-jaumijju

la: jastati:fu 1-2insa:nu 2an ja%i:fa Jhaja:tan saftidatan ma: lam jatamatta§
bi-ssihhati t-ta:mmati, wa jusa:gidu fala: da:lika maGrifatu tturugi ss hizhati
li-xtija:ri lyida:2i. wa la: tu:sadu ma:ddatun yida:2ijjatun wachidatun tuzawwidu
1- Sisma bi 5ami:9i 1-?if1tija:5a:ti d-ddru:rijjati, wa lida:lika waéaba maSrifatu
mukawwina:tifii ___wa P\ijja 1-GanCQ.:siru 1-yida:2ijjatu 1-mau5u:détu fi:fhi. wa
qgad tafaddadati l-2ara:2u fi: tasni:fi 1-2aydijjati ila: mazmu:ga:tin buyjata
tasRi:li muRimmati Xtijq.:ri l-wasaba:ti l-jaumijja. wa ka:na t-tagssimu I-
qadi:mu ju gassimu l-2aydijjata ila: sab¥i maéa:mi:&‘a. Wa la: jaza:lu Ra:za t-

tagsi:mu maréi&'an Sajjidan fi-xtijjari 1-yida:2.



Appendix B.2.

Additional sel

EXPERIMENT 1

Table 4.1 : Mean ratings of speaker A according to guise

268

Trait Fr. guise  Eng.guise Tash. guise guiseSA
Intelligent 4,62 4.25 4.12 3.62
Pious 4.62 3.00 3.50 3.50
Leader 3.50 4.12 3.75 3.25
Self-confident 4.62 4.75 425 4.62
Kind 5.37 4.62 4.62 4.50
Trustworthy 4.37 4.25 3.62 3.62
Ambitious 6.00 4.12 3.50 4.00
Sociable 4.62 5.12 3.50 4.00
Sympathetic 5.12 425 3.62 5.12
Honest 3.75 3.62 4.25 4.37
Generous 4.37 3.75 3.75 3.75
Rich 3.75 3.75 3.75 3.75
Prestigious 3.87 4.87 3.50 3.25
Friendly 4.75 4.00 3.75 4.00
Humorous 4.75 4.25 3.87 4.25
Good-tempered 3.87 4.00 3.87 4.00
Total Mean : 3.70 4.30 3.81 3.99
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EXPERIMENT 2 : RATING OF SPEAKER B

Table 4.2: Mean ratings of speaker B according to guise

Trait

MA guise Tash.guise Fr.guise

Intelligent 5.37 4.25 4.50
Pious 4.25 3.62 3.50
Leader 4.62 5.00 4.12
Self-conf. 6.00 3.00 3.37
Kind 3.25 4.25 4.2

Trustworthy 3.87 3.75 3.50
Ambitious 4.25 3.87 5.12
Sociable 4.75 4.62 5.12
Sympathetic 6.00 4.62 5.12
Honest 5.12 5.25 3.87
Generous 5.00 487 3.87
Rich 4.50 4.25 4.37
Prestigious 4.37 3.75 4.37
Friendly 5.62 4.87 4.50
Humorous 3.62 4.00 4.75
Good-tempered 5.25 4.62 4.87
Total Mean: 4.87 4.59 4.59
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EXPERIMENT 3: Rating of speaker C

Table 4.3 Mcan ratings of spcaker C according to guise

Trait Tash.guise Fr. guise SA guise
Intelligent 4.12 4.75 5.00
Pious 4.50 3.25 4.00
Leader 4.12 4.25 4.00
Self-conf. 4.50 4.50 4.25
Kind 4.12 4.12 4.75
Trustworthy 3.87 4.00 3.37
Ambitious 4.00 4.75 4.37
Sociable 4.25 4.75 4.62
Sympathetic 4.50 4.00 412
Honest 5.12 4,12 4.00
Generous 4.25 4.25 4.12
Rich 4.00 4.37 437
Prestigious 425 3.62 4,51
Friendly 4.12 5.12 4.12
Humorous 4.50 4.00 425
Good-tempered 4.50 4.37 4.00

Total Mean : 4.59 448 4.25
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EXPERIMENT 4 : Rating of speaker D

Table 4.4 Mean ratings of speaker D according to guise

Trait SA guise Fr. guise
Intelligent 3.12 4.12
Pious 4.87 4.87
Leader 3.75 3.87
Seif-conf. 4.12 3.75
Kind 4.62 4.00
Trustworthy 3.87 3.75
Ambitious 4.25 4.75
Sociable 4.00 437
Sympathetic 4.12 3.62
Honest 5.25 3.87
Generous 437 4.50
Rich 4.00 4.00
Prestigious 425 3.50
Friendly 4.75 3.75
Humorous 3.50 4.62
Good-tempered 4.00 4.12

Total Mean : 4.48 4.27
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Appendix B.3.

Field work: schools, universities and other settings represented in the study

(1) Rabat-Salé:

Alhikma (primary school)

Alyaqatha (secondary school)

Ahmed Nassiri- (high school)

Yusssuf Ben Tashefin (secondary school)-
Rabia Al'adaouia (primary school)

Lala Mariam (primary school)

Tariq bnu Ziad (primary school)

The general public

(2) Marrakesh:
Azzahra (high school)
Kadi Iyyad ( high school)
Faculty of Science
Faculty of Law

Faculty of Arts

The general public

(3) The Souss:

C.P.R ( Regional Centers for secondary scool teachers' training)
Almouahidine (primary school)

Abdallah Ibn Yassin (high school)

Amanssour A-Dahbi (secondary school)

The general public
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Appendix B.4

List of persons whose voices figure on the mg tape-recordings

(12 voices = 12 minutes)

Voice 1: Mr Elhamri Rachid
Voice 2: Miss Zehra

Voice 3: Mr Laissari

Voice 4: Mr Jebbour

Voice 5: Mr Elhamri Rachid
Voice 6: Miss Zehra

Voice 7: Mr Laissari

Voice 8: Mr Elhamri Rachid
Voice 9: Miss Zehra

Voice 10: Mr Laissari
Voice 11: Mr Jebbour

Voice 12: Mr Elhamri Rachid
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