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ABSTRACT

The aim of the research was, essentially, to clarify the nature and

dimensionality of intrinsic motivation in competitive sport. A working definition
of intrinsic motivation was established, narrowing the field of inquiry down to

the feelings of subjects at the actual point of participation in a sporting event.

A qualitative study was carried out, using a series of five focused group
discussions involving competitive sportspeople (n=19). Analysis of the

content of the discussions produced a series of 18 constructs or ways of

describing feelings during sport.

On the basis of the findings of the qualitative study, an initial 72-item parent
questionnaire was devised. This comprised the 18 constructs, each of which
was represented by four statements about feelings during sport participation.
The questionnaire was then administered to a sample of subjects (n=236)
who took part in a variety of sports. Factor analysis of the results then
reduced the dimensionality of the instrument to six construct-groups. These

were assigned the names of spiritual well-being (or “buzz” as it was known),

self-efficacy, toughness, competition, social bonding, and environmental
mastery.

The second version of the instrument, intended for use at the actual point of

participation in sport, was known as the in-situ IIMS. It comprised six items,

each of which represented one of the six dimensions.

A study was then carried out in real-life settings, using the in-situ 1IMS. A total

of 105 subjects from six different sports completed the questionnaire before,



iii

during, and after a sporting event. Statistical analysis of the results showed
that the six dimensions were independent of one another, and moving In
different ways across the three time points. The most popular dimensions
overall were social bonding and competition, with the least popular being

toughness.

There were also differences in the ways in which men’s and women'’s
scores on the dimensions changed over the three time points.
Specifically, men’s sense of spiritual well-being remained fairly stable
before, during, and after an event, while women felt more of a “buzz” at
the end. On the dimensions of self-efficacy and competition, men’s
ratings were consistent across the three time points, while women's
ratings were at their lowest during the actual event. There were no

differences between the sexes on toughness or environmental mastery

ratings at any of the time points. On environmental mastery, the ratings of

both sexes dropped during the event but recovered to original levels after

the event.

These findings have important implications for research and practice. Firstly,
it has been shown that the way in which competitive sportspeople rate their
own intrinsic motivation varies according to the point in time at which they are
asked about it. The in-situ questionnaire should prove to be a useful addition
to the armoury of the sport psychologist in providing a means of measuring

levels of intrinsic motivation in sport at the actual time of participation.

Secondly, specific recommendations are provided as to the timing of
questions about intrinsic motivation in a sporting context. Depending on the

type of information that is being sought, asking questions at the end of an
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event may not provide an accurate reflection of the way subjects feel when

they are actually taking part.

Thirdly, the multi-dimensional model and the diagnostic IIMS will be of use in
applied settings. An awareness of the motivational profiles of individual

sportspeople will be invaluable in planning training and competition

programmes.

Finally, the research poses questions about what it is that people actually get
out of sport. The findings suggest that the most important aspect of sport
participation is the interaction with other people, whether they be team mates
or opponents Self-efficacy plays a less important part than was originally
predicted. It is argued that this is because athletes have a particular need to

have their achievements socially approved and admired, and the experience

of efficacy may be less meaningful without an audience. Toughness may be

rated lowest because it has more to do with individual control.
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CHAPTER 1

INTRODUCTION

This thesis describes an investigation into the way in which competitive
athletes experience their sport at the actual time of participation. The
original idea for the research grew out of the author's observation that
sportspeople often appear to be in abject misery when they are taking part
in their sport, despite assertions to the contrary. The author herself retired

from long distance running when she came face to face with the realisation

that she found taking part in it a “living hell”.

This research argues the case for a new way of looking at intrinsic

motivation in sport. It breaks new ground by studying the ways in which

competitive athletes view their own intrinsic motivation at the actual point of
participation in their sport. In doing so, it attempts to establish by means of

systematic psychological research whether or not sport participation is “all it

is cracked up to be”.

1.1. WHY STUDY THE TOPIC?

1.1.1. The need for sport-specific research

Sport psychology is a relatively young academic discipline. Nideffer (1984)
has traced its origins as an "official" discipline back to the beginning of the
1970's, although it is likely that undocumented attempts were being made to

apply psychological principles to sporting situations prior to this.
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Many of the findings about motivation that will be discussed here are not
derived specifically from sport. This does not mean that they are not relevant.
On the contrary, it is important that sport psychology does not degenerate

into what Morgan (1989) describes as "disciplinary isolationism" - working

completely separately from other branches of psychology.

Morgan (1989) also points to the dangers of what he terms the sport
psychology "trash heap", which contains the theories that the discipline has

abandoned, yet remains influenced by. Examples of discarded theories

identified by Morgan are

"Freudian psychoanalytic theory, Hullian drive theory, Catellian

personality theory, locus of control theory, and attribution
theory" (p.100).

Morgan points also to the fickle nature of the discipline, which is just as likely
to dump any or all of the theories that are currently in favour at some point in

the future - for example, cognitive psychology, self-efficacy, and self-
appraisal measures. The truth must surely be that the psychological make-up

of the sportsperson is no less complicated and no easier to form theories
about than that of any other individual. Equally, there is no obvious reason to

assume that the motivation of athletes is any more capable of explanation

solely by empirical observation than that of anyone else.

Feltz's (1989) survey of the sport psychology literature notes that a common

practice in the early days of the discipline was to test out general

psychological theories and concepts in an applied sport setting. Feltz argues



19

that this is an inadequate means of explaining sport behaviour as sport

psychology really needs to develop theories of its own.

Is it possible for sport psychology to develop theories of its own while
avoiding disciplinary isolationism, thereby reconciling these two views? In this

thesis an attempt is made to do this by means of qualitative research into the
constructs by which sportspeople evaluate their own intrinsic motivation. In
other words, it looks at the "language" that sportspeople use when they talk

about their feelings and attitudes, which may not be the same as that of the

rest of the population.

For example, when an athlete speaks of "enjoying" taking part in sport, he or
she may mean something entirely different from a businessperson who
claims to “"enjoy" work. There is a need for psychometric tests that are
meaningful to the athlete so that it is possible to measure levels of intrinsic
motivation at the actual time of participation in sport. In this way, it should be

possible to make the research sport-specific without needing to abandon to

the trash-heap what has already been learned about motivation in other

research contexts.

1.1.2. Priority research areas in sport psychology

In 1892 the Sports Council commissioned a document by Hardy and Jones
entitled "Future Directions for Performance Related Research in Sport
Psychology". This fulfilled, firstly, an important role in drawing together and
summarising the findings of many of the major pieces of research that have
been carried out in this area. Secondly, Hardy and Jones identified the areas
of performance related research in which there was a clear need for further

work. The areas that were considered to be priorities were as follows:
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The dynamics of motivation.

The pursuit of dangerous sports.
Attributions.

Athletic burnout.

This thesis attempts to investigate the dynamics and content of intrinsic

motivation in sport and to produce a new means of measuring it. It is also

hoped that its conclusions and the instruments of measurement that it

develops will be of use in future research in the other three key areas of

research identified above.

1.2.

PURPOSES OF THE RESEARCH

The present research has five main aims, as follows:

(1)

(2)

(3)

To study qualitatively the nature of the motivation of competitive .

sportspeople with particular reference to intrinsic motivation as

experienced at the actual point of participation in sport.

To develop a short questionnaire capable of measuring intrinsic

motivation at the actual point of participation in sport.

To produce a psychometric test, for use by researchers and coaches
In practical situations. The purpose of this will be to identify means of
optimising the intrinsic motivation of individual competitive

sportspeople and teams. The test will be capable of
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(a) measuring levels of intrinsic motivation in individual athletes

and/or teams and

(b) clarifying the motivational style of individual athletes and/or

teams

To attempt to fill a gap in the existing literature by comparing levels of

intrinsic motivation as measured at the actual time of participation with

anticipated or retrospective intrinsic motivation.

To provide general recommendations as to appropriate means of

enhancing the intrinsic motivation of competitive sportspeople.
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CHAPTER 2

WHAT IS ALREADY KNOWN ABOUT MOTIVATION?

This chapter will outline what is already known about the functional nature of

human motivation in general. The following areas will be covered:

(1)  The historical perspective.

(2) The contribution of achievement theory to understanding of

motivation.
(3) The role of attributionary processes.
(4) The role of intentionality.
(5)  The distinction between intrinsic and extrinsic motivation.
(6) The manipulability of intrinsic motivation.

(7) “State” and “trait” theories of intrinsic motivation.

2.1. THE NATURE OF MOTIVATION

2.1.1. The historical perspective: mechanistic versus cognitive views.

Historically, theories of human motivation have been regarded from three

main viewpoints:

(1)  Mechanistic
(2) Behaviourist

(3) Cognitive
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These three main types of theory may be regarded as lying on a continuum,
with mechanistic and cognitive theories at opposite ends and behaviourism

(sub-divided into mechanistic and cognitive schools of behaviourism) forming

a "half-way house”.

2.1.2. Mechanistic theories.

This type of theory was popular at the turn of the century. It is based on the
premise that people are little more than glorified machines whose behaviour
IS a series of physiological responses to external stimuli over which they have
no conscious control. Motivation was regarded as the external stimulus that
provokes the response. Titchener (1898) saw the means of understanding
motivation as being by studying objectively the contents of the human mind
via "trained introspections”, using a method of inquiry similar to that of
biology. The "mind" was held by Titchener to be a collective name for a
system of psychophysical functions. Dewey (1896) counter-argued that, since

behaviour can be observed to be adaptive to changes in context or situation,

there must be a purposive aspect to human behaviour.

2.1.3. Behaviourism.

Behaviourism is based on the premise that the only data suitable for study by

psychologists is that which is publicly observable. Behaviour can be viewed

objectively: motives, on the other hand, are private mental events and cannot

be studied objectively.
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Early behaviourist theories (for example, Watson, 1913) left little room for

motives or purpose, regarding behaviour as an entity separate from human

consciousness.

Later theories admitted a cognitive element into behaviourism (Tolman,
1922), distinguishing behaviourism sharply from physiology, and
acknowledging the possibility of making a rational selection from the available

stimuli (Tolman, 1948).

Maslow (1943) rejected the mechanistic premise that physiological drives,

such as hunger, are at the centre of human motivation. He argued that

motivated behaviour is the medium whereby needs (which may be emotional
rather than physical) are expressed. Needs are arranged in hierarchies, with

one need dependent on another, and behaviour having more than one

motivation.

There were two main schools of thought in early behaviourism as to the way
In which behaviour is shaped. Considerable emphasis has been placed by
some psychologists on the role of rewards in controlling behaviour, and the
role of conditioned fear responses. Skinner (1938) analysed behaviour in
terms of instrumental contingency. Behaviour is seen by Skinner as a
conditioned response to stimuli, and is shaped by positive or negative
reinforcers. For example, rats learn to press a lever for food when they
realise from experience that the provision of food is contingent on their
producing the desired behaviour. Conversely, negative reinforcement, such
as a loud noise when the lever is pressed, can be used to decrease the
frequency of the behaviour, or even terminate it. Skinner would argue that it

Is pointless to analyse motives on account of their subjectivity. In this type of
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model. all that matters is the observable behaviour and it is meaningless to

try to find explanations for it in terms of motives or wishes.

The other main theory as to the way in which behaviour is shaped is that of
classical conditioning, pioneered by Paviov (1927). Pavlov noted that the

salivation response in dogs (normally produced by the presentation of food)

could be elicited eventually by a neutral stimulus such as the ringing of a bell.
This was achieved by ringing a bell just before presenting food repeated
occasions, until eventually the ringing of the bell alone was sufficient to elicit
the salivation response. A more modern account of Paviovian conditioning Is

provided by Rescorla (1988), who saw it as more than a stimulus-response

mechanism, and admitted the possibility of the animal learning the relation

between events.

The effects of classical conditioning can be observed in many life situations.

For example, the apparently neutral act of pulling one’s suitcases out of the

loft can arouse feelings of great excitement. This is because the sight of the
suitcases has become closely associated with the emotionally rewarding
experience of going on holiday. The reverse effect can also occur, and
negative emotions can be invoked. For a former student, walking into to the
hall where he or she sat examinations many years ago may induce feelings

of disquiet or even fear. In such situations, people are often heard to remark
that “it brings it all back”.

Some more recent behaviourist thinkers reject the idea that all behavior is
governed by basic drives (Hull, 1943), or created by reward contingencies
(Skinner, 1938, 1971). An alternative view takes into account the role of
species-specific behaviour, which is thought to be governed by innate neural

circuits, and prefers to study animals in more natural settings (Rescorla,



26

1988). This makes it possible to observe how animals bring their species-
specific behaviour into a situation. For example, domestic cats often engage

in “hunting” behaviour, even when they are well fed. (Malim, Birch, and
Hayward, 1996).

Some forms of behaviour, such as eating and drinking, are held to be

inherently rewarding for both humans and animals (Logue, 1991). People will
often continue to eat and drink beyond the point necessary to quell the pangs

of hunger or thirst, or to sustain life. They will also, on occasions, eat or drink

extra in anticipation of a thirsty or hungry period.

Empirical observation of animals suggests that physical activity is also
inherently rewarding. For example, a caged rodent will run on a wheel when

no reward is provided for doing so, and a dog which is let loose on a beach

will tear about in all directions. Premack (1965) found that rats would increase

their drinking in order to obtain the opportunity to run.

2.1.4. Cognitive theories.

Cognitive theories view human behaviour as being the end-product of a
process of rational choice. What many such theories seem to have in
common is the analysis of human motivation in terms of a desire to feel in
control of one's own destiny. An example of a cognitive theory would be

attribution theory, which will be discussed in Section 2.3., which describes

ways in which the mind interprets events in the world through a process of

reasoning and attempts to make sense of them.

It is also possible to reconcile a cognitive standpoint with behaviourism. For

example, Rotter (1990) drew a distinction between people who see the
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reinforcers that shape their behaviour as being controlled by their own

actions (internals) and people who see their reinforcers as coming from the

outside world (externals).

2.2. THE CONTRIBUTION OF ACHIEVEMENT THEORY TO
UNDERSTANDING HUMAN MOTIVATION

2.2.1. Defining achievement theory

Achievement theory (Atkinson and Feather, 1966) holds that the basis of
human motivation is an in-born need for achievement. Weiner (1972) held
this formulation to be only "quasi-cognitive” on account of the fact that it pays
little attention to the actual process of cognition. The motivation to succeed
and the motivation to avoid failure are regarded as in-born traits of character
that provide the stimulus for behaviour. Either way, we might predict that
competitive sport would provide an outlet for people with a high need for

achievement as it provides constant opportunities to test oneself.

DeCharms and Carpenter (1968) categorised people as "origins" and
"pawns”. Origins are held to be individuals who like to be in control of their
own behavioural outcomes, while pawns see themselves as at the mercy of
external forces. Bandura (1982) formulated a theory of motivation based on a
need for "self-efficacy”, and Weiner (1985) expressed motivation in terms of a
quest for "mastery” of one's environment. The common thread running
through these is a need to feel in control of one's own destiny and of one’s
environment. Again, competitive sport might provide an outlet for this need.
Winning, or just feeling that one is playing well, may enhance an individual's

sense of efficacy and strength.
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2.2.2. Weiner’s criticisms of achievement theory

Weiner and various co-workers developed achievement theory over a period
of time in such a way as to allow the actual process of cognition to enter the
picture. (Weiner, 1972; Weiner, Heckhausen, Meyer, and Cook, 1972,

Weiner, Russell, and Lerman, 1979, and Weiner, 1985). Weiner considered

achievement theory to be mechanistic in style, with the in-built need for

achievement being seen as a drive that acts as a stimulus to produce
behavioural responses. He regarded Atkinson and Feather's (1966)
formulation of achievement theory as being "quasi-cognitive", because of the
fact that it pays little attention to the actual process of cognition. Weiner and

his various co-workers developed achievement theory in such a way as to

allow the actual process of cognition to enter the picture.

While accepting the proposed causal link between achievement motivation

and behaviour, Weiner brings into play a "higher-order" cognitive process
known as "attribution". This acts as a medium between the original
behavioural stimulus (the in-built need for achievement) and the behavioural

outcome. This is covered in more detail in the next section.

2.3. THE ROLE OF ATTRIBUTIONARY PROCESSES IN MOTIVATED
BEHAVIOUR

2.3.1. Defining attribution.

Attribution is a cognitive process whereby we ascribe causes to our
behavioural outcomes. The type of attribution that we make to our
successes or failures can influence our behavioural choices on future

occasions. This section outlines some of the main work that has been done
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in this area, with particular reference to that which is applicable to a sporting

context.

2.3.2. The causal dimensions of behaviour.

Weiner, Heckhausen, Meyer, and Cook (1972) identified two main causal

dimensions underlying behaviour. These are the locus of control (internal
versus external causes, or the self versus environmental responsibility) and
stability (stable, or fixed, versus unstable or variable factors). Ability and effort
are regarded as being internal, or personal, causes of success and failure;
task difficulty and luck are regarded as being external. On the other hand,

perceived ability and task difficulty are categorised as stable factors, while

effort and luck are seen as unstable.

2.3.3. The dimension of controllability.

Weiner, Russell, and Lerman (1979) extended the model to include
“controllability”, which admits the possibility of the individual having some

control over unstable factors (such as effort) in some circumstances. For

example, a runner may consciously decide to try harder on a particular

occasion because the event is being televised. Mark, Mutrie, Brooks, and

Harris (1984) found that winners in sporting situations made more stable and

controllable attributions than losers.
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2.3.4. Weiner's (1985) modifications to the dimensionality model

A further modification was made to the model by Weiner (1985). He

proposed that the basic categories of ability, effort, task difficuity, and luck
should be changed to

(1)  aptitude (on account of the fact that ability may be unstable where

learning and improvement are possible),

(2) temporary exertion (because effort could be regarded in some

situations as a stable trait, such as "lazy" or "industrious"),

(3)  objective task characteristics, (on account of the fact that task difficulty

levels can change, and therefore cannot be regarded as being totally
stable),

(4)  chance rather than luck (since it could be argued that luck or "being

lucky" is a property of the individual).

2.3.5. The role of attributionary processes in coping with perceived failure in
a sporting context.

How does the attributionary process work in practice? Let us suppose that a
highly ranked tennis player is beaten in the quarter-final at Wimbledon by an

unseeded player. There are various possible ways in which the player can

react to this defeat:

(1)  He or she might choose to blame the defeat on internal factors, such

as poor ability. This internal attribution will make defeat hard to bear -



(2)

(3)

(4)
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particularly in view of the fact that ability tends to be a relatively stable
factor - unless the player can reassert control of the situation by

finding ways of augmenting his or her ability, perhaps by learning new

tactics.

The player may attribute the loss to insufficient effort on his or her part,

which is also an internal factor, but, being unstable, is more amenable
to change. Telling oneself that one will try harder next time may

provide hope of future success. Thus the situation remains within the

player's control, and his or her self-esteem is intact.

On the other hand, the player might attribute failure to external factors,
such as task difficulty. Since no one expects winning Wimbledon to be

easy, there is no need to feel shame at losing. Yet the player may find
it difficult to try again as the difficulty level of the task is stable and
unlikely to change much. Weiner (1972) argues that tasks of

intermediate difficulty are most likely to attract motivation as they are

most open to effort attributions. Where a task is perceived as

extremely difficult, trying again after failure will not come easily.

The player may also choose to attribute failure to bad luck - an
unstable factor - leaving it open to reason that he or she might have
better luck next time. In these circumstances, the player's self-esteem

Is likely to remain intact on the short-term, but, as he or she has

relinquished control of the situation, success will be less likely in

future.
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2.3.6. The relationship between perceived success or failure, attributionary
processes, and motivation.

Constant perceptions of failure can lead to a sense of inadequacy or
"helplessness” (Seligman, 1975), which in turn is liable to be demotivating.
Weiner (1972) argues that trying again after failure is least likely to be

inhibited where the failure is attributed to unstable factors (lack of effort
and/or bad luck). Bad luck can, in some cases, function as a stable factor

where individuals have come to regard themselves as "naturally unlucky". In

such situations, the attribution is really ascribed to what is considered to be a

stable personality trait and is likely to inhibit trying again after failure.

Weliner (1972) also argues that the likelihood of trying again after success is

greatest where the success is attributed to internal causes, bringing about a

heightening of positive affect based on self-esteem. Kernis, Cornell, Sun,
Berry, and Harlow (1993) found the stability of self-esteem to be important -

even more important than whether it was high or low, in that people with
unstable self-esteem were more likely to be ego-involved in everyday
activities. Such individuals were thought to be more likely to perceive testing

situations as a threat to their self-worth, and, presumably, more likely to feel

ego-threatened by failure.

2.4. THE ROLE OF INTENTIONALITY IN MOTIVATION

2.4.1. Defining intentionality

Cognitive analyses of motivation regard motivated behaviour as intentional,

that is, the end process of a rational process. The original stimulus behind
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this process may be a perceived need (Maslow, 1943), a set of
circumstances (Bandura and Walters 1963), or an emotion, (Lyons, 1980).

Intentionality is also related to controllability (Weiner, 1985).

2.4.2. The relationship between motives and circumstances

Bandura and Walters regard intentionality as referring to the circumstances
or context that are in existence just prior to the behaviour, rather than being a

property of the behaviour itself. They give the example of a child throwing a

ball at another child. This could be done with the deliberate intent of hitting

the other child in the face (aggressive intention), or as an invitation to play
(non-aggressive intention). If the ball injures the other child, an observer

might form a judgement based on the circumstances leading up to the
throwing of the ball as to whether aggressive intention was involved. Thus the

significance, or moral status of an action may be altered by reference to the

circumstances in which it was carried out.

In a sporting context, antecedent circumstances can provide insight into an
athlete’s motives. For example, if an athlete omits the "difficult" parts of a
circuit session, we would infer something different about the significance of

the athlete's motives in so doing if we knew that he or she had either been in

the pub just prior to training, or had just received some extremely bad news.

2.4.3. The relationship between motives and emotions

Lyons (1980) regards motives as having their locus in our emotions, which
are what he describes as the "putative" causes of our actions. Lyons argues
that it is possible to have a motive to do something without actually having
any intention of doing it. He illustrates this by the example of Hercule Poirot,

the fictional detective, declaring that "Everyone in this room had a motive for
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murdering the dead man", when not everyone would have had any intention

of committing murder.

In a sporting context, it is possible for a person to have a motive to train

harder (for example, to win the next race) without having any intention of

doing so.

2.4.4. The relationship between motives and controllability

Weiner (1985) changed the locus of control dimension to a locus of causality,
and introduced intentionality as a possible cause. This is related to

controllability inasmuch as we can intend to do something but find that it is

actually outwith our control.

For example, an athlete may intend to train harder but be prevented from

doing so by illness.

2.5. DISTINGUISHING INTRINSIC AND EXTRINSIC MOTIVATION

A distinction has often been drawn between intrinsic and extrinsic motivation.

This section sets out to clarify this distinction in terms of a continuum, and by

sub-dividing intrinsic motivation into primary and secondary versions.

2.5.1. Primary intrinsic motivation

Intrinsic motivation has been defined variously as applying to situations
where people perform activities "for no apparent reward except the activity
itself* (Deci, 1972), and "for the interest and enjoyment inherent in engaging

In the activity itself* (Tripathi, 1992). Wong and Csikszentmihalyi (1991) drew
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a distinction between two different kinds of motivation in scholastic

achievement: namely, between "work orientation”, which refers to motivation

which is geared to achieving long-term goals, and "intrinsic motivation while

studying", which refers to the extent to which the individual enjoys studying at

the time when he or she is actually engaged in it. Intrinsic motivation as

experienced at the actual time of participation in an activity is classified here

as primary intrinsic motivation.

Primary intrinsic motivation comes in two versions, as follows:

(1)

(2)

Behaviour that is purely instinctual and provides its own rewards. We
know from animal studies and from observing young children that
activity is inherently rewarding. It may be that, for many people, sport

simply provides a convenient venue or forum for engaging in physical

activity.

Some activities may be experienced as pleasurable via a process of
classical conditioning (Pavlov, 1927). The act of running may have
become very closely associated for some people with the anticipatory
enjoyment of socialising with team mates after training. For some, the

assoclation of the two experiences may have become so close that

the act of setting out on a run is enough in itself to elicit the

conditioned response of warm feelings. Providing these warm feelings

are experienced while the person is actually running, they may be

regarded as part of the person’s primary intrinsic motivation.
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2.5.2. Extrinsic motivation

Conversely, extrinsic motivation has been defined as

"engaging in activities that are instrumental in obtaining some

external reward" (Tripathi, 1992),

and as

"the motivation to work primarily in response to something apart

from the work itself, such as reward or recognition or the

dictates of other people" (Amabile, Hill, Hennessey, and Tighe,
1994).

For example, an intrinsically motivated marathon runner might simply enjoy
the act of pounding the pavements; while an extrinsically-motivated runner

might run for the sake of the prize money. Extrinsic motivation begins to look

as if it is nothing more than the type of operant conditioning which Skinner
(1938,1971) described.

Extrinsic motivation can be said to be in operation where the individual is

primarily conscious of the rewards that he or she hopes to attain at the actual

point of participation in the activity. For example, an extrinsically motivated
marathon runner may spend most of the time in a race being spurred on by
the thought of a medal at the end, or by the thought of weight loss as a result
of all the effort involved. Extrinsic rewards also have to be removed from the

activity itself in time. An intrinsically motivated runner, on the other hand, may

simply enjoy the physical sensations involved in pushing him or herself to the

limit. This is experienced at the actual point of participation.
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Vallerand and Bissonnette (1992) have identified four sub-categories of

extrinsic motivation:

(1)

(2)

(3)

External regulation

The behaviour of the individual is externally regulated by rewards or
constraints. In other words, the person's reasons for participation do
not lie in the activity itself. An example of this would be training purely

in the hope of winning prize money, or out of fear of the coach.

Introjected regulation

The individual sets his or her own rewards and constraints. For

example, a runner may promise him or herself a night out at a

restaurant if a certain number of miles is run in a particular week.
Although the locus of control is internal in that it is the runner who has

made the rules, the behaviour is not really self-determined as it is still

being controlled by external rewards rather than the love of the activity
itself.

ldentified regulation

An example of this would be where an athlete chooses to do extra

training because this is believed to increase his or her chances of

winning a gold medal. Although the behaviour is self-determined in

that the athlete has undertaken it voluntarily, it has still been chosen
because it is seen by the athlete as a means to the end of winning a

gold medal. Consequently, Vallerand and Bissonnette (1992) would
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argue that the motivation is still extrinsic and the locus of control of the

behaviour is external.

(4) Integrated regulation

In this type of extrinsic motivation, the individual "integrates” extrinsic

motives into his or her overall value system, or self-concept. An
example of this would be training hard to win a gold medal because it
is important to the individual's self concept to achieve as an athlete,
and a gold medal is tangible proof of that achievement. This could also
apply to more mundane extrinsic motives, such as controlling one's
weight. In this case, it might be important to the individual's self

concept to have an athletic image, and a lean and muscular body

would enhance this.

Biddle and Brooke (1992) conclude from a study of the intrinsic motivational

orientations of children in sport that children's intrinsic motivation is multi-

dimensional. They regard it as being closely allied with competence

motivation and the child's self-perceptions of control and competence.

2.5.3. Secondary intrinsic motivation

A third category of motivation is proposed here by the author. This will be
known in this thesis as "secondary intrinsic motivation". This applies to
situations where an individual is motivated by aspects of running which,
although theoretically extrinsic by nature, are actually so close to the intrinsic
experience of running itself as to be conceptually difficult to separate from it.
Examples of this are the pleasure of chatting with one's running partner, or

the enjoyment of wearing the latest running gear. Where classical
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conditioning occurs, some of the content of an individual's secondary intrinsic

motivation may be absorbed (by virtue of the closeness of the association)

into his or her primary intrinsic motivation.

2.5.4. The intrinsic-extrinsic continuum

Probably the most useful way of looking at intrinsic and extrinsic motivation is
as the opposite poles of a continuum. Secondary intrinsic motivation is a
chameleon-like “half-way house” that can be absorbed into either of the two
poles. The enjoyment of a refreshing drink with club mates in the bar after a
long run would begin to look like an extrinsic motive if the run itself was
regarded as a highly aversive experience to be endured as a means to the
end of enjoying the post -run relaxation. On the other hand, the drink in the
bar could become absorbed into an individual's primary intrinsic motivation if
the run had been an enjoyable experience of which the post-run socialising

was just an extension. In this way, the mechanism whereby an activity is

defined as intrinsically or extrinsically motivating is partly attributional.

The next section discusses the main ways in which it Is possible to

manipulate people’s intrinsic motivation.

2.6. THE MANIPULABILITY OF INTRINSIC MOTIVATION

It seems to be an important characteristic of intrinsic motivation - in both its
primary and secondary forms - that it cannot be imposed on an individual by

others. It can, however, be enhanced, reduced, or destroyed by other people

or external factors under certain circumstances.
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2.6.1. The effect of extrinsic rewards on intrinsic motivation.

The provision of extrinsic rewards has been shown to undermine intrinsic
motivation (for example, Deci, 1971; Lepper, Greene, and Nisbett, 1973).
Where an individual is extrinsically motivated, the locus of causality is seen
as external - that is, as lying in the reward rather than in the person - and the
individual feels less self-determining as a result. It might be predicted from
this that children who expect to receive rewards for achieving training goals in
sport will produce lower standards of performance than children who are not

rewarded, although the quantity of training which is done is likely to be the

same in both cases.

Lepper, Greene, and Nisbett (1973) also found in their study of the intrinsic
motivation of children that the provision of unexpected rewards did not

produce a subsequent upsurge of intrinsic interest in the task. In addition, the

quantity of work produced by the children who expected a reward was the

same as that produced by the children who did not expect a reward, but the

quality of the work produced by the expected-reward group was lower.

Further work by Deci, Nezlek, and Sheinman (1981), looking at teaching
styles, indicates that certain characteristics of the rewarder influence the
effect that the provision of rewards has on intrinsic motivation. The more
"controlling” the teaching style, the more the locus of control was seen as

lying in the reward itself with a subsequent detrimental effect on the intrinsic
motivation of the students.
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2.6.2. The effects of verbal reinforcement and positive feedback on intrinsic
motivation.

Deci (1971) also found, however, that existing intrinsic motivation could be
increased by means of verbal reinforcement and positive feedback. Horn
(1985), studying the effects of coaches' feedback on performance on child
athletes, distinguished between feedback regarding competence and praise

for successful performance. Praise was found to be demotivating where it

was seen by the athletes as being non-contingent to their performance, that
is, where it was higher than the level which the athletes perceived their

performance as meriting, or excessively frequent. Criticism was actually more

helpful in these circumstances.

The provision of feedback has also been found to produce an increase in

practice frequency, especially in lower-skilled child athletes (Rickard, 1991).

2.6.3. The effects of performance-contingent rewards on intrinsic motivation.

Performance-contingent rewards have been found to have a positive effect
on performance, intrinsic motivation, and perception of self-control, providing
it is performance rather than performance-outcome which is being rewarded
(Lopez, 1981). Rewards for carrying out set tasks without reference to
competence, however, have a detrimental effect on intrinsic motivation. This

Is because the locus of control shifts away from the individual to the reward

itself (Rosenfield, Folger, and Adelman, 1980).
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2.6.4. The effect of combining intrinsic motivations

There is some evidence that combining intrinsic motivations, or combining
intrinsic and extrinsic motivations, can undermine interest (Higgins, Lee,
Kwon, and Trope, 1995). Although the work cited here was carried out with

school children on reading and colouring activities, it is reasonable to
hypothesise that this effect will also occur with adult sportspeople. If this is
the case, then it will be possible to undermine the intrinsic motivation of
sportspeople by combining their participation in sport with another activity
which they find enjoyable, An example of this would be combining running
with listening to music, or with an activity which the athlete finds aversive,

such as engaging in conversation with someone whom the person finds

boring.

2.6.5. The effects of characteristics of the rewarder on intrinsic motivation.

In some cases the damaging effect of extrinsic rewards on intrinsic motivation
can be mediated by characteristics of the person giving the reward. In pre-
school children, damage was not found to occur where the reward agent was
the child's mother, or an individual seen as a "benign figure" (Aloise and
Miller, 1991), but only where the rewarder was not seen as having any
ulterior motives. In 4th-6th grade children, rewards have been found to
undermine intrinsic motivation primarily where the reward agent is perceived
as controlling (Deci, Nezlek, and Sheinman, 1981). Conversely, (in the same
study) it was also found that rewards can actually help sustain intrinsic
motivation where the rewarder has an autonomous, rather than authoritarian

or controlling, style. Where children have opportunites to make some
decisions for themselves,
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their intrinsic motivation is likely to be stronger than where they perceive all

the decisions to be being made for them by an authority figure such as a

coach.

2.6.6. Family factors related to intrinsic motivation.

Ginsburg and Bronstein (1993) looked at the influence of parental
supervision of homework, parental reaction to grades, and general family
style on children's motivational orientation. While their findings were derived

from an educational context, they are likely to have implications for sport also.

Children were held to have an extrinsic motivational orientation where they
had a tendency to see their happiness as being controlled by external forces

or fate. Intrinsic motivational orientation was defined as where children saw

their destiny as being within their own control.

Ginsburg and Bronstein's (1993) study produced five important findings:

(1)  High parental supervision of homework was associated with an

extrinsic motivational orientation and lower academic performance.

(2)  The way in which parents reacted to grades was important. Where the
response was controlling in a negative way (that is, in the form of
negative comments or punishments), or uninvolved, or focused on

extrinsic rewards, this was related to an extrinsic motivational

orientation and lower academic performance.

(3) Over- and under-controlling family styles are related to extrinsic

motivational orientation and lower academic performance.

L i gl e gk A W e Y AT M T
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(4) Parental encouragement with regard to grades is associated with an

intrinsic motivational orientation.

(5)  Autonomous family styles - where children have some say in decisions

which affect them - are associated with an intrinsic motivational

orientation and higher academic performance.

What seems to be significant is that where the locus of control is regarded by
the child as being external to the child, that is, when the child feels
excessively supervised, criticised, or controlled by parents, intrinsic
motivation is undermmined. On the other hand, where the child experiences

autonomy and positive encouragement, intrinsic motivation thrives.

2.6.7. Competition and intrinsic motivation.

Tripathi (1992) found that indirect competition (that is, competition with a
standard) produced greater intrinsic motivation to a task than competition
against a person, although the level of task performance was higher in direct
competition. Indirect competition was considered by Tripathi to be less
stressful, making intrinsic motivation more likely. Direct competition may,
however, have an informational role to play in fostering feelings of efficacy as

winning a match against an opponent who is known to be of high ability

provides positive feedback as to one's present level of achievement.

2.6.8. Cultural factors related to intrinsic motivation.

An individual's cultural background may influence the extent to which he or

she regards sport participation as intrinsically motivating. Corlett and
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Mokgwathi (1986) compared the preferred leisure activities of urban and rural
children. Few chose active games or sports as their favourite ways of
‘spending their time. The main cultural difference between urban and rural

children lay in preferences for active or passive pursuits. Urban children

preferred passive sedentary activities such as reading or listening to music;

rural children, on the other hand, preferred "work" activities.

Tripathi (1992) studied the effects of competition on the motivation of children
in India. He argues that the value of extrinsic rewards may be subject to

cultural influences, as extrinsic rewards may be valued more highly In

societies with scarce resources.

2.6.9. The role of context in defining intrinsic motivation

Studies have shown that the context has a role to play in the way in which
people define their emotional states. Schachter and Singer (1962) found that
cognitive factors have a major say in labelling feelings when physiological
states of arousal are induced in subjects. A variety of emotional labels can be
attributed to the same arousal-state: which one is chosen depends on the
context. In sport, it is likely that high states of physiological arousal can be
labelled as enjoyable or aversive depending on situational factors. These

would include whether the individual is playing well or struggling, or whether

there is a lot of audience support.

2.6.10. The role of emotional contagion in defining intrinsic motivation.

The phenomenon of emotional contagion also has a part to play In

determining emotional states. There are various ways in which emotions can

be “caught” from others. One way in which this might be done would be by
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deliberate cognitive means. This would involve trying to empathise with other

people by trying to see their point of view. A young athlete might try to think In

the same way as a sporting hero, in the sharing the joy of the hero.

It is also possible that an individual might “catch” the emotions of others via
an indirect attributionary process. An emotional response to sport
participation may occur as a result of a form of classical conditioning

(Hatfield, Cacioppo, and Rapson, 1994). For example, the experience of

competition may be experienced repeatedly as aversive by a squash player

because of its close association with the bad temper of the coach or the

aggressive style of play of certain team mates. The mechanism behind this is

at least partially attributionary. In this type of situation, just the sight of the

people concerned may come to be enough to elicit feelings of anxiety or
revulsion in the player. The player may think that he or she has been
“infected” by the bad humour of the others. In turn, these negative feelings

may come to be attributed to the game itself, thus causing damage to the

person’'s prnmary intrinsic motivation.

An individual might also “catch” the emotions of others via mimicry or
synchrony (Hatfield, Cacioppo, and Rapson, 1994). This may occur

consciously or unconsciously. Hatfield and co-authors argue that imitative

behaviour will elicit feedback (presumably from the imitated party or from

observers). If the feedback is positive, the behaviour will be reinforced and

will become a continuing source of positive affect.

2.7. “STATE” AND “TRAIT” THEORIES OF INTRINSIC MOTIVATION

Argyle (1987) in his work on the nature of happiness, summed up the “state-

trait” issue with the question “Are there happy people?” (p.112). The

!
i
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implication of this is that there might be people who just have a greater
tendency than others to feel happy, even in adverse circumstances. Similarly,

it might be reasonable to ask the question “Are there intrinsically motivated
people?” - that is, people who have a built-in tendency to perceive
themselves as intrinsically motivated in any activity in which they happen to
be taking part. On such a model, intrinsic motivation might be regarded as a

trait of personality, rather than a temporary state of mind.

Diener (1984) categorised theories of happiness as either “top-down” or
“bottom-up”. In the case of “top-down” theories, an individual's perceived
level of happiness is seen as deriving from that person’s disposition towards
feeling happy. According to “bottom-up” analyses, a person’s perception of

his or her self as happy depends on the number of pleasant situations that
occur in the person'’s life. In other words, it is possible to regard happiness as
either a state (“bottom-up”) or a trait (“top-down”). Diener and Larsen (1984)

found that an overall rating of personal happiness had more to do with the

personality and outlook of the person than with life events.

Extending this to a sporting context, it may be that those who profess to enjoy

sport are simply people who have a general tendency to view situations

positively. In other words, they may simply be the “non-moaners” of the

world.

2.8. SUMMARY AND CONCLUSIONS

The discussion so far has led to various conclusions about the nature and

function of motivation.
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There seems to be a good case for arguing that motivation is a
cognitive process of which intentionality is an important component.
The original stimulus may be a physiological need, an emotion, or a
psychological need, such as the need for achievement. Motivation

should not, however, be confused with the stimulus that provoked it in

the first place.

It is also possible for individuals to switch their perceptions of their own
motivation by means of attributionary processes. The causes of
behavioural outcomes can have an entirely different meaning for a

person depending on whether they are viewed as internal or external,

or stable or unstable.

There is a crucial distinction between intrinsic and extrinsic motivation.

Two types of intrinsic motivation are identified here: primary and
secondary. The working definition of primary intrinsic motivation that is
adopted here is the positive affect that is derived from an activity at the
actual time of participation. Secondary intrinsic motivation accounts for
the feelings of well-being that are not part of the actual act of
participation, but are very closely associated with it, such as
enjoyment of socialising after training, or of travelling to and from
events. Extrinsic motivation, on the other hand, refers to the rewards

(which may be material or non-material) which are derived as a result

of participation.

It does not seem to be possible for intrinsic motivation to be imposed
on one individual by another. Already existing intrinsic motivation
does, however, seem to be capable of being enhanced. It is possible

to do this by means of verbal reinforcement, positive feedback,
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nerformance-contingent rewards, indirect competition, emotional

contagion, and the extent to which the individual perceives him or

herself to be in possession of autonomy.

2 8.4. Itis debatable whether intrinsic motivation is a state or a trait.

2.9. PREDICTIONS ABOUT SPORT

2.9.1. The diversity of views

This section speculates as to the predictions that the various schools of

thought in the general psychological literature would make about primary

intrinsic motivation in sport.

The mechanists might suggest that taking part in sport is no more than a

mechanical response to a biological drive to exercise the body.

Behaviourists would be likely to have a somewhat different view. Those
who were committed to an operant behaviourist view would regard
motivation as essentially extrinsic. Sportspeople would be seen as taking
part in sport mainly for the sake of various rewards, such as prizes or
weight control. On such a view, intrinsic enjoyment is defined in terms of
anticipation of these intermittent reinforcers. An alternative form of
behaviourist view might define primary intrinsic motivation in terms of a
classically conditioned response. On this view, it might not be the act of
participation in the sport that is producing the positive affect. The act of
participation may be made more pleasurable by anticipatory enjoyment of

socialising with team mates after the event. Yet another type of behaviourist

view would be that sport provides an opportunity to engage in physical
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activity, which is a form of species-specific behaviour, which is inherently

rewarding.

Achievement theorists would say that sport provides a venue for testing
oneself against standards (such as records) and by comparison with others.

This makes it possible for participants to enjoy a sense of achievement,

which is held to be an innate need. It is possible to regard this as an
intrinsic view so long as the sense of achievement refers to feelings which
the individual experiences at the actual point of participation. It may,
however, be an extrinsic view in disguise if the athlete does not really enjoy

a sense of achievement during sport, but merely endures it as a means to

feeling better about him or herself generally.

Finally, theorists who emphasise the role of intentionality in shaping
behaviour would see cognitive processes as defining the content of primary

intrinsic motivation. It is possible for an individual to define the same
situation as either enjoyable or aversive by means of cognitive processes,

such as by reference to the context (Bandura and Walters, 1963;
Schachter, 1959).

Attributionists might also argue in favour of the view that athletes can define
the content of primary intrinsic motivation by cognitive means. This view
starts from the assumption that sportspeople participate in sport for the
experience of controllability that it provides. If, as the achievement theorists
hold, the need for success is inherent, then attributionary processes can
contribute to this by making it possible for people to feel successful all the
time. Paradoxically, this is possible even when an individual is losing. For

example, as discussed in Section 2.3.5., a sportsperson losing a
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competition can attribute the loss to external factors, such as task difficulty,

or unstable factors, such as bad luck.

2.9.2. The common threads

This section has been concerned so far with speculating as to the

predictions which various types of theorist would make as to the content of

primary intrinsic motivation in sport. There are some common threads

running through the predictions.

Most of the theories that have been discussed so far seem to pre-suppose
that sport provides a forum for the expression of various needs. It is not to
say that the individuals concerned could not satisfy these needs in any
other context. It is just that sport provides a con\fenient outlet for many
people. The two basic needs that have been postulated are physical

challenge and achievement, or a sense that one is successful.

This chapter has discussed the objective, functional aspects of motivation.

The next chapter will look at what is already known about the subjective

experience of intrinsic motivation.
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CHAPTER 3

THE SUBJECTIVE EXPERIENCE OF INTRINSIC MOTIVATION

What is it that people actually experience when they feel intrinsically
motivated by an activity? What kind of feelings do they have at the actual
time of participation? This chapter will look at what is alreédy known in a
general context about the content of the subjective experience of intrinsic

motivation. It will use this as a basis for making predictions about the nature

of intrinsic motivation in sport.

A survey of the main literature in this area reveals five main ways of

describing the subjective experience of intrinsic motivation, which this chapter

will discuss:

(1)  Satisfaction
(2) “Flow”
(3)  Quasi-religious accounts

(4) Existentialist accounts
() Catharsis

3.1. SATISFACTION AND INTRINSIC MOTIVATION

3.1.1. Defining “satisfaction”

Various terms have been used to describe states of intrinsic motivation.

Typical examples are “subjective well-being” (Diener, 1984), “positive hedonic
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tone” (Teasdale and Russell, 1983), “affective beneficence’ (Morgan, 1984),

and “positive emotional experience” (Argyle,1987).

The term ‘“satisfaction” (Jahoda, 1981; Loher, Noe, Moeller, and

Fitzgerald,1985) seems to carry an extra shade of meaning. This brings in

the notion of “what you get out of the activity”. This is slightly different from a

generalised feeling of well-being that happens to be experienced at the time
when one is taking part in the activity. “Satisfaction” seems to suggest a
causal relationship between the activity and the feeling of well-being. This is
different from extrinsic rewards so long as it refers to the benefits that are

experienced at the actual time of participation.

3.1.2. Satisfaction in work contexts

The nature of intrinsic motivation conceptualised as satisfaction has been

investigated variously in work contexts.

Firstly, the notion of satisfaction seems to be multi-dimensional.

Secondly, the constructs or criteria that people use as a yardstick for

evaluating their own intrinsic motivation in a work context are crucial to our

understanding of it.

Kabanoff (1980) found that people analysed the content of their jobs in terms

of influence or autonomy, variety, skill utilisation, pressure, and interaction.

Jahoda (1981) proposed the following as dimensions of satisfaction, or

Intrinsic motivation, in work:
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o the imposition of a time structure
e shared experiences

e being linked with goals beyond one's own
e personal status and identity

e enforced activity

Loher, Noe, Moeller, and Fitzgerald (1985) found, in a meta-analysis, that the

following were key components of job satisfaction:

o task identity

e task significance
o skill variety

e autonomy

o feedback

3.1.3. Predictions which can be made about the dimensions of intrinsic
motivation in sport from analyses of “satisfaction” in work contexts

If sportspeople think in the same way as workers, they might be concerned

with the following:

(1)  Autonomy: They are likely to feel most satisfied when

they have a sense of being in control of

their own destiny, and will not feel under

undue pressure from others to perform.

(2) Variety: It will be important that the sporting activity

does not become boring or repetitive.
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(3)  Skill utilisation: Sportspeople are likely to feel best when
they are putting their skills to best use, or
employing the right tactics.

(4) Social interaction: Part of the intrinsic enjoyment of sport is

likely to be the company of others and
sharing the experience of sport
participation.

(5) Goals /feedback: Sportspeople are likely to gain satisfaction
from the feeling that they are achieving
goals that they have set themselves.

(6) Status and identity: Participation in sport may provide
individuals with an “image”. For example, a
person may enjoy seeing him or her self as
a runner or squash player.

(7) Discipline / Structure:  sportspeople may derive satisfaction from
the feeling that participation in sport is
imposing a discipline on their leisure time,
and that they are using their time

constructively.

3.2. “FLOW?” AND INTRINSIC MOTIVATION

3.2.1. The experience of “flow”

“Flow” refers to the experience of a kind of alternative reality that is quite

distinct from the “real” world.

Csikszentmihalyi (1975) described intrinsic motivation in terms of the "little

world of their own" which certain activities offer their participants. Similarly,
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Slade (1954), writing on the subject of children's improvised drama, used the

term "the Land" to describe the fantasy world in which children become
absorbed in creative play. They enter this world when they are engaged In

what Slade calls "coma-acting".

Csikszentmihalyi (1975) studied participants in activities that he describes as
"autotelic”, such as rock climbing (for example, providing few conventional
rewards). He found that such people seem to enter into what he describes as
a state of "flow" at various stages of participation. This is a state of total
detachment from the "real" world, which is not necessarily the same thing as
enjoyment. “Flow” seems to involve concentration at an extremely deep level.
For example, Csikszentmihalyi (1975) describes surgery as a "flow" activity,
but questions whether or not it could be said that a surgeon actually enjoys

carrying out an operation.

The "flow" experience has been found to be capable of occurring during a
variety of activities, including work (Allison and Duncan, 1988), writing
(Larson, 1988), and study (Wong and Csikszentmihalyi, 1992). “Flow” is also

more likely to be reported during work than when at leisure (Csikszentmihalyi
and LeFevre, 1989).

Nakamura (1988) found that high achieving school students experienced
‘flow” more often (40% of the time) in academic activities than lower

achievers (16%). She argues that this is why high achievers study more, and

low achievers study less to avoid the aversive stimulus of anxiety when “flow”

does not happen.
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Allison and Duncan (1988) described the opposite of "flow" as "antiflow". This

refers to the frustration and boredom produced by tasks that are experienced

as tedious and repetitive, and beneath the capabilities of the individual.

3.2.2. Predictions about the nature of intrinsic motivation in sport from the
idea of “flow”

If the notion of “flow” is transferable to a sporting context, it can be predicted

that intrinsic motivation in a sporting context involves a sense of complete

detachment from the “real” world and deep concentration. “Anti-flow” would

occur where the activity was boring, and perceived by the individual as being

beneath his or her capabilities

3.3. QUASI-RELIGIOUS ACCOUNTS OF INTRINSIC MOTIVATION

3.3.1. Description of quasi-religious accounts

These might be described best as a particularly intense form of flow. This

occurs when people are carrying out tasks to the very peak of their ability,

perhaps better than they had dreamed possible.

Ravizza (1984) borrowed Maslow's (1968) term "peak experience" to
describe primary intrinsic motivation. Maslow uses the term in a quasi-

religious sense to describe perceptions of objects or events that are "ego-
transcending”. Such an experience, in Maslow's view, is felt as "a self-
validating, self-justifying moment which carries its own intrinsic value with it"

(p.74). Csikszentmihalyi (1988, 1989) uses the term "optimal experience" in a

similar way.



o8

3.3.2. Predictions about the nature of intrinsic motivation in sport from
quasi-religious accounts

Ravizza (1984) uses the term “"peak experience" in a sporting context to
describe the type of total immersion in an activity, and detachment from

reality, to which Csikszentmihalyi refers as "flow". In the case of peak

experiences, this is enhanced by a sense that one is performing to the very

peak of one's ability. Ravizza argues that, although such experiences are
rare, “their intensity acts as a standard, or qualitative reference point, for
subjectively evaluating future performance" (p.455). This suggests that the
pursuit of "peak experiences”" is highly motivating in its own right, perhaps
further enhanced by the intermittent nature of the reinforcement. It may be,

then, that the hope of having a peak experience is in itself a dimension of the

Intrinsic motivation of sportspeople.

The imagery of religious experience often crops up in writing about sport

participation. For example, Graham (1982) epitomises the quasi-religious

aspects of running as follows:

“the change into religious clothing, the pain of running, and the

shower of cleansing constitute a daily rebaptism into newness
of life” (pp 149-150).

3.4. EXISTENTIALIST ACCOUNTS OF INTRINSIC MOTIVATION

3.4.1. Description of existentialist accounts

In existentialist terms, intrinsic motivation might be viewed as the experience

of self-actualisation. This will happen when the individual is engaged in an

activity that has been freely chosen.
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Sartre (1948) argues that we define our own being by our actions, and our

personality is not given, but chosen by ourselves. We are, quite simply, what

we do.
Sartre sums this up when he states:

“Man is nothing else but what he purposes, he exists only in so
far as he realises himself, he is therefore nothing else but the

sum of his actions, nothing else but what his life is”.

3.4.2. Predictions about the nature of intrinsic motivation in sport from
existentialist accounts

Sport participation might be regarded as a form of seif-actualisation,

providing it has been freely chosen. In popular terms, this might be
expressed as “being all you can be “. To take part in, say, athletics, is a

means of defining one’s own personality as “an athlete”. This would not work

if the person only participated for the sake of being seen in this way by
others. This would be what Sartre describes as “bad faith”, or out of tune with

one's freely chosen true “self”.

3.9. CATHARSIS AND INTRINSIC MOTIVATION

3.5.1. The experience of catharsis

The experience of intrinsic motivation has been expressed in terms of

catharsis. The notion of catharsis was derived originally from the theories of
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drama expounded by Aristotle in Ancient Greek philosophy. Aristotle believed

that, by releasing unpleasurable emotions, such as pity or fear in a “safe”

context by watching them in a play, one is somehow “purged” of them.

Aristotle did not, however, actually propose that aggression should be

channelled in this way. The notion of catharsis has been widened

considerably in modern times to include the type of feeling of relief which
people often report when they express pent-up feelings of aggression,

either physically or verbally.

3.5.2. Predictions about the nature of intrinsic motivation in sport from
catharsis theories

Berkowitz (1964) reviewed some of the literature on the expression of anger
and noted that it often did, indeed, make the aggressor feel better. It is
feasible that this sense of catharsis as experienced at the time of
participation in sport could be intrinsically motivating. It may, however, apply
In only certain types of sport, notably those which involve explosive action,
such as football or squash. It is less easy to see how a cathartic effect
involving the expression of anger could occur in sports that emphasise grace
and elegance, such as synchronised swimming. It is also unlikely that
aspects of some sports that emphasise skill and concentration rather than

strength or force, such as putting in golf, will be cathartic.
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