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ABSTRACT

1t is common in educational circles o come across discussions concerning the
educational wisdom of the Church Fathers generally, and without any specific proof.
The initial atm of this research was to collect the educational ideas of two or three
Church Fathers tn order to have a complete picture of their opinions on some special
educational matters. Starting with John Chrysostom it became clear that this research
could be limited exclusively to his writings because they include thousands of
quotations on the subject. However, no comparison of Chrysostom’s educational ideas
could be made with other educationalists because Chrysostom saw everything from the
perspective of the spiritual shepherd whose first coneern was not so much to urge his
contemporarties to send their children (o school, but to make them understand their duty
regarding their children’s salvation. This leads to the concept of Christian education.
The research then showed that there were no serious contradictions between
Chrysostom and authors of books and articles on moral and Christian education.
However, the main difference that could be found between Chrysostom and other
educationalists is that Chrysostom wanted education in general (and not only the
religious or any kind of moral lessons) as well as every aspect of life to lead the
individual to a state of personal holiness.

The background given in the beginning of this thesis refers to the different stages
of Chrysostom’s lite and the factors which influenced his personality, namely his family
environment, his life as a monk, priest and bishop, the social atmosphere and the
church status of his times in Antioch. The second chapter includes information about
pagan and Christian cducation of Chrysostom’s fimes and is divided into three themes:
Greco~ Roman education, the Emperor Julian’s time and Christian education, Before
the analysis of the main subject therc are a few paragraphs on Chrysostom’s theological
ideas regarding doctrine, Christology, original and general sin, ecclesiology, the purpose
of life and philosophy. The classification of the main material referring to education
according to Chrysostom is based on three topics: the teacher, the parents, and the
human passions, The first topic with the title «The role of the teacher in the correct
upbringing of children» is subdivided as follows: The teacher in Chrysostom’s treatises
on education, the office of the teacher, the teacher’s relation with his disciples, the
teacher’s character, the teaching method and the teacher’s payment. The subdivisions
of the second topic with the title «The right way for parents to bring up their children»
are: The significance of the parents’ role tn the formation of the child’s character,
parents must advise in a spirit of freedom, and who must participate in the children’s
upbringing, the father’s role and the mother’s role. The last topic with the title
«Protecting against children’s sexual desires» is subdivided as follows: Children and
human passions, what can lead a child to immorality, protective forbidding and positive
measures against imroorality, spiritual medicine against desire, ideas on desire from
Chrysostom’s whole work, the control of sexual desire and the right way to behave
towards thosc who sinned.

The main conclusion of this work is that Chrysostom was totally comunitted to a
Christian education based on high moral standards as presented in the Bible. The

_ultimate aim is the salvation of soul. L _

The appendix refers to the authenticity of Chrysostom’s treatise On Vainglory and
the Right Way for Parents to Bring up their Children Subsequently cited as treatise On
Vainglory and lnducation,
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L. INTRODUCTION

L1 Chrysostom’s family and youth: The fourth ceniury was a golden one for
the Eastern Church. Many great Fathers lived and worked effectively in what was an
already declining empire and at a time when Catholic Christianity was trying to achieve
supremacy among the counflicts of paganism, Arianism, Judaism, and Gnosticism.
Among these Fathers are the very well known Athanasius the Great, the three
Cappadocians, Cyril of Alexandria, Diodor of Tarsus and of course John Chrysostom.

The purpose of this research is to study the latter’s work, describing his
educational philosophy within the boundaries of pagan and Christian education of that
time, Becausc the work of a historical person cannot be considered separately from his
tife, it is worthwhile to write an introductory chapter about his family and education.
In this way one can form a comprebensive idea of the factors which affected his view
of people, education and all aspects of life.

John Chrysostom has made his mark on the histories of both the Church and
education with his brilliance. There are two reasons for this; the epoch in which he lived
and his personality. His lifetime was a troubling period because of Arianism and the
many other Christological controversies. Chrysostom tried to give answers to the
dogmatic and moral problems of his congregation. As well as his homilies against the
Anomeans,' his writings are interspersed with teferences to heretical problems. His
thirty years of preaching and writing gave him the facility to fight against the many
obstaclcs to the spread of true Christianily. Nevertheless, one of his great concerns was

to protect his congregation from the attraction of Judaism. He was forced to react

' PG 48,701-746, 767-795,




against Jews in order to prevent Christians from participating in the Jewish practices
of circumcision, fasting and the observance of days and months.? His endeavour was
to reveal the mistakes and propaganda of Jews who were trying to impose on Christians
the need for keeping the Mosaic law. Some contemporary scholars misunderstood his
reaction as «anti-Semitic»,® Chrysostom took the same position towards the Greeks and
pagans, clarifying the correct belief of the Christians.®

Chrysostom was the right person at the right place and time to give answers to
moral problems. The chief duty for him was to help Christians on practical subjects, and
also because his congregation consisted mainly of simple people. There also was a need
for an education system which would cultivate a Chiristian character able to concentrate
on the salvation of the soul, and Chrysostom was prepared to develop the educational
philosophy and praxis to satisty this need.

His many gifls and abilities and also his endlcss zcal for the Church distinguished
him as one of the greatest Church Fathers. Because of his rheforical ability, he was
honored with the title «Xpuoootopoe» (Chrysostom) which means in English «Golden-
mouthed».

The first part of this research proposes to give answers to the following questions:
-What was the influence of his mother and of his own education? -What was the
environment {culturally, geographically, ecclesiastically) within which Chrysostom
lived and acted? -What were his two treatises on education about? ~-What was the pagan

and Christian education of his time tike?

* ¢f, Chrysosiom’s cight sermons against the Jews in P(; 48, 843-942,

* of. Hall, S. G., Chrivtian Anti-Semitism and Pan! s Theology (Minneapolis: Fortress Press, 1993), p. 39;
Wilken, R. L., John Chrysostom and the Jews: Rheioric and Reality in the Late 4th Century, (Berkeley,
Lendon: University of California Press, 1983), p. xv.

*cf, PG48, 813-843; 61, 38-40.




I'he most important source of John Chrysostom’s life is the «Dialogue about the
life and the acts of the blessed John», which was written by his friend Paliadius who was
also bishop of Ellenopolis. The main purpose of this dialogue is to inform tuture
generations about his life but also to defend him against the detractions of his enemies
who tried to stain his reputation, Other important sources are the relevant writings of
three historians of the fifth century; Socrates, Sozomen and ‘heodoret.’

Chrysostom was born in Antioch in about 347° of rich parents. Of his childhood.
we know that he lived with an older sister and his mother, His father Secundus, who was
an officer in the Syrian army, died while Chrysostom was still a young child.”

His mother Anthousa, cven though she became a widow in her twenties, never
remarricd.® She devoted herself to the care of her children, her son Chrysostom and her
older daughter, though the girl scems to have died early, because the little information
we can find about her is from her childhood. As a woman of pure Groek descent,
Anthousa gave 10 her son a Greek education and Chrvsostom was never taught any
other language.® She also gave him a Christian education, making him familiar with the
Holy Scriptures and also enabling him to choose the good elements of paganism which

he was taught in the most celebrated schools of rheroric.

* Palladius, Dialogus de vita S. Joannis Chrysostomi, PG 47, 5-82.
Socrates, Historia Ecclesiastica, 6, 2-23 PG 67, lib. 17, 29-842,
Sozomen, Historia Ecclesiastica, 8, 2-28 PG 67, lih, 1-9, 853-1630.
Theodoret, Historia Lcclesiastica, S, 27-36 PG 82, lib, 1-5, 881-1280,

¢ The exact date is unceriain and is located between A. D. 344 and 354 cf, Quasten, 1., Patrology v.3. The
Golden Age of Greek Pawvistic Literatre From the Council of Nicaea to the Council of Chalcedon
(London: Newman press, 1960), p.424.

" Palladius, Dialogus de vita S. Joannis Chrysostoni PG 47, 18; "TAAnveg Matépeg Thg ‘EkkANoiag,
lwawou Tol Xpucootduou Epya, (Original (ext with modern Greek translation, Greek Futhers of the
Church, John Chtysostom's writings), Thessaloniki: Patristic Publications Gregory Pafamas, 1978-1990)

vol, 1, p.94. Subsequently cited s ETLE. |, p.94 ~
¥ PG48, 624 625,

* Baur, C., Jofin Chrysostom and His Time, vl Antioch (London: Sands & Co, Newman Press, 1959),
pp.23-24.




His teachers were the famous philosopher Andragathious and the equally famous
thetor Libanius.'® There is a tradition about Libanius’s feelings for his  pupil
Chrysostom:

‘Hvika yap Eptehie tedeurtiv, muviavopévey Ty ernitndeiov Tig avt’ alitoll Eatai,

Aeyeral lwdvvny einely, et prj Xprotavol Tolitov £o0Anoay.

When he was dying and he was asked who was going to succeed him as the

School’s head teacher, he said: It would have been John, if the Christians had not

taken him from us.!!

At the age of eighteen Chrysostom abandoned the sophists and tumed to the
Church because his soul was thirsty for holy wisdom. He found the school of Antioch
named «Ascetirion» was able to give answers to all his questions on theological
problems. Diodorus of Tarsus and Carterius were the founders and the directors of the
school.”” The main subjects of the schoof were the study and interpretation of the Bible
and the answering of dogmatic, ascetic, apologetic and moral questions. The school of
Antioch managed 1o corich the theological literature of the time with a large number of

commentaries and treatises.

1.2 Chrysostom as a monk, priest and bishop: Mcletius, the patriarch of
Antioch, taught and guided Chrysostom in the Christian way of life, Chrysostom was
baptized by Meletius in 369. He intended to go and join his friend Basil in the desert but
he stayed at his house and followed an ascetic life there becausce that was his mother’s

will. After his mother’s death, John retired to the mountains near Antioch, and he spent

' Socrates 6,3; PG 67,665; A History of the Church in Seven Books (The Greek Ecclesiastical Historans
of the Six Centuries of the Christian Era, v.3; Loadon Samuel Bagster and Sons, 1844), p.421. -

' Sozomen 8,2; PG 67,1513; A Histary of the Church in Seven Books (The Greek Ecclesiastical Historians
of the Six Centuries of the Christian Era, v.4; London Samuel Bagster and Sons, 1844), p.376.

12 Socrates 6,3, PG 67, 665-668.




four years there in a cave with three other monks. An illness made him return to
Antioch, "

In 381, he was ordained a deacon by Meletius, the same bishop who baptized him.
Flavian ordained him a priest in 386 and trusted to him the duty of preaching at the
main city church. In those twelve fruitful years between 386 and 397, he delivered his
most famous homilies on the Bible and other practical subjects. " In September of 397
Nectarius, patriarch of Constantinople, died. The emperor Arcadius suggesied
Chrysostom as his successor. Chrysostom was persuaded to accept and went to the
capital unwillingly.

Soon after his ordination to the bishopric of Constantinople he was found to be
against the empress Eudoxia, especially after a speech he made against the luxury of
women and their love of ornaments. 'The empress took this as a divect criticism of her
and began to hate him more than before, She organised a synod aiming to depose
Chrysostom. He did not appear before the synod and its 36 bishops " deposed him from

the See of Constantinople. '

1.3 His exiles: The synod also decided to exile Chrysostom. While he was in
Bethany waiting to be taken to the place of his exile, a great earthquake took place in
the capital. [udoxia was frightened, cunsidering this event as God’s anger. She
immediately asked the emperor to recall Chrysostom from exile. He found it necessary

to call a larger synod for his reinstatement. That never happened because the people

* PG 47,18; Palladius, Dialoyus de vita S. Joannis Chrysastomi, EILE. 28, pp. 56-38.
" PG 47,18; Palladius, Dialogus de vita 8. Joamnis Chrysostomr, ETLE. 1, p.96.

" The synod was calledsof the Qak» because took place in a suburb of Rufinon which had that name. The
minutes of this synod are preserved by Photius in his AMyriobiblon sive Bibliotheca, PG 103,103,

' PG 47,23, Palladius, Dialogus de vita 5. Joamus Chrysostoms, EYLE |, pp.126-128.
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demanded to have their spiritual father reinstated, without delay. "

Two months later, in 403, unother cvent led Chrysostom and the empress to a
second collision. The given cause was a statue of the empress which was erected in the
capital close to the cathedral. Chrysostom asked the palace to put the statue somewhere
clse because the frequent performances around it were disturbing the peaceful worship
of the Christians in the church. Eudoxia was annoyed again by Chrysostom’s attitude
and she asked for his punishment.

On the Holy Saturday of 403, Chrysostom went to the church and baptized the
catechumens whom he had taught personally the year before. On that occasion some
soldiers went into the church and violently abducted him.*® Two months later, the
emperor ordered him to leave the country at once. The jowrney to his exile in Cucusus,
i lesser Armenia, lasted seventy days.

After his exile the Johnites, the friends of John Chrysostom, suffered from
persecution. They were accused of starting a fire which destroyed the cathedral. '*In the
meantime, Johnites were causing disturbances in Constantinople because they did not
recognize John's successors, Arcadius and Atticus. Meanwhile, Eudoxia sickened and
died a few months later while Chirysostom in Cucusus suffered from the cold in winter
and from the heat in summer. Soon, he was exiled to a different place when Arcadius
ordered him to ieave Cucusus and go to Pityus near the Black Sea *

Nevertheless, he did not give up. He continued his missionary work under these

adverse conditions, trying to bring the light of God to other nations, devoting himseif

' PG 47 30; Paltadius, Dialogus de vita S. Joannis Chrysostomi, ETLE.1, p.132.
¥ PG 47,37, Palladius, Dialogus de vita S. Joarmis Chrysostomi; EXLE. 1, p.154,

© Kelly, }. N. D., Golden Mouth: The Story of John Chrysostom -Ascetic. Preacher. Bishop (London:
Gerald Duckworth & Co, 1995), pp. 250-251.

¥ PG 47,38; Palladius, Dialogus de vita 8. Joannis Chrysostomi, ETLE.L, pp.156-160.
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to writing letters to them,”!

In June 407, on his way to Pityus, on September the fourteenth, Chrysostom died.
Thirty-one ycars later, his remains were brought back to Constantinople and interred in
the Church of the Holy Apostles with the consent of the emperor Theodosius the
Second, a son of Eudoxia, ? The emperor went out to meet the funeral train and prayed
that Chrysostom would intercede with God for his parents who had sinned through
ignorance.

John produced many writings and homilics which can be considered as a
comprehensive cross-section of old Greek literature. He wrote hundreds of homilies and

commentaries on the texts of Old and New Testament, dogmatic~-polemical discourses

and cpistles,

1.4 The city and people of Antioch: The site of Antioch was one of the most
beautiful in the world. The city {now called Antakiya) was placed ncxt to the river
Orontes. It vied with Alexandria for the title of the third greatest city of the empire after
Rome and Constantinople. Tt was linked with Cilicia and Asia Minor through a pass in
the Taurys mountain range.

It was founded in 300 B.C. by Alexander’s general Seleukos. In the fourth century
A.D. it was a major centre of industry and trade as well as of Greek culture. The city
lics on level ground twenty miles from the sea. Its centre was an island in the river

Orontes.” On this island, Antiochus the Great (228-187 B.C.) built a new quarter of the

' More details about Chrysostom’s mission, we find in the following sources: Theodoret in lis Historia
Ecclesiastica, 5,29-31, about his mission to Phiniki, Gothia and Skythia in PG 82,1257, Phatius in his
Myriohiblon Sive Bibliotheca 96. about another mission to Geltiki in PG 103,348; Chrysostom himself
informed us about his mission to Persia i his letter 14,5 in PG 52,618,

2 PG 4738, Palladius, Dialogus de vita S, Joamis Chrysostomi, LILE. L, p.[58.

* Browning, R., The Emperor Jufian (London: Weidenfeld and Nicolson, 1975), p. 144,
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city, which he had settled and established by Greck colonists from Aetolia, Euboea and
Crete. Five bridges connected it with the old city. Ln the fourth century, Diocletian built
a huge imperial palace which occupied a great part of the island. The palace was
designed for the needs of the emperor and his court when they visited Antioch.*

The entire city of Antioch covered about fourty-two square kilometres, Around
it there was a city wall more than seventeen kilometres in length. Within the walls there
were hills seven hundred feet high, deep valleys, waterfalls and caves in the rock.** The
mountain Casios rose steeply to a height of 5,000 feet to the south cast,

According to Chrysostom, in the fourth century the population of the city was
about 200,000 while another 300,000 were slaves, foreignets and children, * According

to some other statements again by Chrysostom, more than half of them were Christians:

Kai yap 18 ol @0l xapitt sig 3éka puptddee dploudy oipal Toug evialifa
TUVQYOREVOUG TEASTY,

With God’s grace 1 think that the residents are ten myriads.>’

The information is given i his encomium to St. Ignatius Martyr. The greater part of the
citizens’ wealth derived from the cultivation of Jand. At the head of Antiochene society
stood an upper class of landlords and owners of cstates, The rich did not work.
Nevertheless, they demonstrated their knowledge of rhetoric and law. Antioch had two
really dangerous enemies: the continual earthquakes and the threat of Persian
invasion.™

The writers Brown and Meter in their book Antioch and Rome add to the previous

* Downey, (1., Ancient Antioch (New Jersey: Princeton University Press, 1963), p. 117.
* Baur, John Chrysostom and His Time, v.I Antioch, pp. 35-36.

* PG 50,591; Letter to St. Ignatium Martyrem, 4.

" PG 58,762-763; EILE. 12, p.292. One myriad is ten thousand.

* Baur,.John Chrysostom and His Time, v.} Antioch, p.37.

13




information that at the period from ignatius, the bishop in Antioch in the second
century, to Johu Chrysostom, grcat theologians and bishops lived and worked there. The
city’s bishops, were later recognized as patriarchs. An imnportant school of exegesis

found a home there, as well as a variety of heresies.?

1.5 Chrysostom’s view of the city: According to historians, Chrysostom’s
sermons complete our knowiedge of Antioch. He gave us a valuable picture of life
there at his time. More is known about this ancient city «than any other city of the
eastern part of the Graeco-Roman world at this time.»* The details about the social,
econontic, cultural and administrative life of Antioch in the fourth century come from
the writings of Libanius, John Chrysostom, emperor Julian and Ammianus
Marcellinus.” Another source of information is that of Malalas, a sixth- century
chromnicler.*

Chrysostom infonms us about the sitvation of the Church of Antioch. The very
first picture that he paints with words in his treatise On Vainglory and Fducation,
presents the Church as a real body cut to the heart. The tragedy of a Church whose
members are forn apart has, according to Chrysostom, only one cause: vanity. But why
does Chrysostom speak in so bitter a style? The answer lies in Antioch and its situation
during Chrysostom’s life: the church community was divided among the followers of

Euzoius, Meletius and Paulinus. The sitwation was the same for many years and

¥ Brown E. R, Meiter P. I, Antioch and Rome, New Testament Cradies of Catholic Christianity (London:
Geoffrey Chapman, 1983), p. 12,

* Downey, G..d History of Amtioch in Syria From Seleucus to the Arab Conquest (New Jersey: Princeton
University Press, 1961), p. 9. p.9.

3 Downey, G., A History of Antioch in Syria, p. 9.

2 About the ancient Historians of Antioch, see  Downey, A History of Antioch in Syria, pp. 35-40.
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Chrysostom as a priest could not simply watch and remain neutral. He blamed the
hierarchy of the church for causing the schism because of their vanity, The schism was
going on between the two orthodox groups, Meletians and Eustathians led by
Paulinus.”

In the town lived very rich Christians, Their houses were like palaces, their
furniture made of gold, silver and ivory. Christian women used to wear complicated
hairstyles and put on silk dresses, gold and jewels. Very often those families gave
dances and partics with music and expensive food. Chrysostom was angry because at
the same time very poor people had no roof over their heads, no food and no clothes.
The streets were full of homeless people even on cold winter nighis.

People in Anttoch had money to spend freeily in the shops and also on their
amusement. Life in Autioch was full of pleasure for such people. Theatres, the Thermae
(public baths), a circus and many taverns provided daily entertainment. The Olympic
Games cvery four years and the Feasts of Lights every three years were cclebrated with
enthusiasm. Antioch was also rich in many other buildings such as the Senate house, the
city hibrary, the palace of the governor and the Basilica of Rufinus,

The greatest entertainment site for the Antiochenes was Daphne, which was about
eight kilometres from the city. This was a forest which was transformed inio a park. It
covered an area of about the same size as Antioch itself. There was the temple of the
god Apollo, and a theatre. The rich landowners used to build their houses there. Daphne
caused much sorrow to the great hierarch. His homilies include many examples where
this sorrow is expressed:

T wveg Thv bvralba cudieyauéwny orjuepoy Ué padupdag Tivég kal dgeAesiag miv
clplov judq ykataiundvovtes, npds Adgvny drormdbowy, anep ouveréEausy

B Dawney, A History of Antioch in Syric, pp.411-412.
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onfuepoy, aliplov Ekxgavreg, kal anep grodopricapey kabaipolivreg.

Some of you who are present here today, because of indolence and naivete will go
tomorrow to Daphne and everything which we gatliered today they will spread them

out tomorrow and those which we built they will abolish,*

Such was the city in which Chrysostom was catled to scrve God. A person who
loved nothing but God and His truth and who believed in nothing but Christian effort
for the salvation of the soul, lived in a city which he considered to be full of sin and
immoralily. Nevertheless, he did not give up. He was never too tired to preach and fight

for his congregation’s spiritual progress, On the contrary, he continued to care for them

until his last painful minute on the way to his exile,

PG 50,672
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2. CONTEMPORANEOUS PAGAN AND CHRISTIAN EDUCATION

2.1 Graceo-Roman education: Chrysostoimn spoke with passion about education
and educators. However, his aim was not to help his contemporaries to make changes
to either the level or the syllabus of the education of the time. What he really wanted,
was to make them understand that education which was not Christian was no education
at all. And here arises the question: what did education consist of in Chrysostom’s
time? A brief review of the existing system will give us an idea of how Chrysostom was
affected by it, and of his contributions to it - most importantly, the introduction of a
Christian content.

Between the third century B.C. and the first century A.D. the Roman empire was
occupied in expanding its territory. ” After the occupation of Greece, the Romans started
to find out about the greatness of the Greek civilization. They considered that it had
reached perfection and that it was somehow ready to be adopted by them. The
combination of the two civilizations, the Greek and the Roman, gave birth to the
Gragco-Roman culture. in this new established order, most aspects of life were
completely Greek. The most clear example is education which was basically Greek but
with a Roman element. The Greeks were for the Romans the representatives and the
creators of human knowledge. They regarded them so because «they established the
first schools of philosophy in the world and became the intellectual masters of all
civilizations, including the Christian; and even to this day pagans, Jews and Christians

seeking culture and inteliectual development, go to Socrates, Plato, Aristotle, Lysias,

'* Shelton, J. A, Ax The Romans Did, A Svurcebook In Roman Social History (Oxford: Oxford University
Press, 1988), pp. 462-463,
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Demosthenies, Sophocles and Huripides rather than to Moses and the Prophets.» % Greek
influence continued to prevail in the Roman empire for a long time, that is from the
second century A 1. to the sixth.”

The main reason for this great influcnce of Grecce was the use of the Greek
language in the countries which were occupied by Rome. The Roman empire was a
bilingual state because it included many provinces where Greek was the language. The
Greek language became, with time, Internationally accepted, especially in the more
formal aspects of life, as for example in diplomacy. The division of the empire afier
Constantine the Great promoted the difference in language and, in time, the division of
the church.

Rome followed Athens and copied it§ educational and linguistic system. «From
rheforic and the literary education upon which it was based, Rome gradually went on
to discover all the other aspects of Greek culture.»™ The Greek spirit was diffused
everywhere even in buildings, books and spectacles. Phifosophy and science also
remained Greek. Obviously, Greek culture and the Greek language were very much in
fashion during the early centuries of the common era. For that reason, a large number
of Greek teachers went to Rome as professars.

By the time of the Late crpire (4th-5th centuries A.D.) the earlier unity of
Graeco-Roman culture and language gave place to separate ones: Latin in the West and
Greek in the East. By the fourth century, the change was almost complete, especiatly in
the Christian Church, At first, every Christian Church used the Greek language for

services and preaching but then, at the end of the second century, the Churches of

* Bau, John Chrysosiom and His 1ime, v. } Antioch, pp. 8-9. -

' Marrou, H. X, A History of Education in Antiquity: Transtated from the Third French Edition by George
Lamb (London: Sheed and Ward, 1956), p.242.

¥ 1bid, p.244.
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Africa and [faly started to prefer Latin instead of Greek in their liturgy. 1n aristocratic
families education was stiti bihngual.

There were two systems of education in early Roman history: a child could be
taught at home or at a proper school. Not everyone went to school because there was no
law demanding education for all the children of a certain age.* Around the age of seven
the child went to the litterator or magister, the role of whom was approximately that
of the Greek grammatistas.* The private tutors who were hired by the parents might
be slaves or free men, Because of the great expenses of private tutors, some had to send
their children to common schools. Chrysostom’s fonmal education probably began very
carly, at the age of five, but it is not determined whether he attended a school or was
instructed by a private tutor.**

The main knowledge a child could obtain at school or at home was reading,
(w)riting and (a)rithmetic, often referred as «the three Rs». These three lessons would
help children «to understand simple business transactions and to count, weigh and
measure»” The teachers also wanted the pupils to memorize legends, laws, aphorisms
and poetry.

At this first stage of education, the same situation prevailed for boys and girls.
«From very early, boys and girls grew up together, sharing their activities and games...
When primary education was {inished, girls of aristocratic families continued their

education privately under fhe guidance of pracceptores who grounded them in Greek

A big difference from Greece where the slaves had the responsibilily of the children’s up-bringing.
“ Robin, B., Greck and Roman Fducation (Basingstoke : Macmiltan Education, 1976), p.73.
* Christian, A. R., Fducational Philosophy of John Chrysostom (USA: Washinglon University, 1951), p.16.

2 Shelton, Ay The Romans £3id, p.104.




and Latin, to play the lyre, to dance and sing.»™ Both the custom of marriage at a very
young age and the fact that the empirc forbade women to plead in court excluded
woinen from great law schools or any other kind of higher education. ™

It was also a father’s responsibility to instil in his children the virtues of hard
work, obedience and self sacrifice for family and country. As the centuries passed,
parents wanted a more formal education for their children and so they employed
teachers to undertake this academic work. However, the child’s moral education was
still in hus parents” hands. In Chrysostom’s treatise On Vainglory and Education, it is
very obvious that he makes parents responsible for the formation of their children’s
Christian character. He actually dedicated the treatise to the parents while he mentions
teachers only vccasionally,

At the age of ten or eleven some boys went on to study with a grammaticus who
was sitnilar to the kitharistes of Greece. The grammaticus refined the student’s style of
writing and speaking. Also, be had to teach him Greek if he did not speak it already, and
Latin, and how to analyse poetry.

The third stage was to send children o school to obtain academic skills, Very few
boys at the age of fourteen or fifteen, went to study with a rhetor, who taught public
speaking, law, politics and a variety of other subjects. As it had always been the case in
Greece, a rhefor was in the centre of everything and had to defend the emperor and the
empire’s interests, to influence people on taking important decisions, to promote the
army and all these through the scicnce of rheloric.

These boys were destined to become statesmen, politicians, lawyers and public

13

Paoli, U.E., Rome: Ity People Life and Customs (Transtated (rom the [talian by R D. Macnaghton;
London: Longmans, 1963}, p.113.

* Balsdon, J. P., Life and Leisure in Ancieni Rome (London: The Bodiey Head, 1969}, p. 10).
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speakers. They leamed history, law, geometry, philosophy, mythology, literature,
astronomy, and even music as a background, which would help them to be skilful
orators. «Students learned how to choose the right word, how to use rhetorical figures,
how to arrange words into the most effective form and with the best prose rhythm »*
After all these they were given topics upon which to compose speeches in order to get
used 1o speaking and persuading at public assemblies. The schools of the rherors were
privately financed and varied widely in quality.

«After studying with a rfzetor in Rome, some young men went abroad, to Greece
or Asia Minor to study rheforic, oratory, declamation, and philosophy with the Greek
masters. Rich people had the opportunity to send their children to Athens, pay tuition
fees, rent a spacious and comfortable apartment and maintain slaves »* According to
our sources, Chrysostom did not follow the custom of his times and he remained only
in Antioch for his further education.

Higher education was developed in the Hellenistic period in Greece. These higher
schools werc of two types: the school of rieforic and the school of philosophy. A young
n{an could aticnd onc or both of them and they could be considered as the cquivalent
of university studics. The school of rheforic emphasized literary and linguistic study
whilst the philosophical school had a tone of encyclopaedism and philosophy. The
schools of both types had a very important place in Athenian life, and a very large
number of students were in attendance at any one time. The schools of Athens were the
top of the pyramid made up of the most famous schools of the day. Although Basil and

Gregory, as well as Libanius and Julian, completed their studies there, Chrysostom did

* Shelton, As The Romans Did. p.119.

* Tbid, p. 125,

21




not follow their example.” Lle may have done that to show that pagan philosophy and
pagan belicfs meant nothing to him, These schools, as the years passed, became the
«University of Athens» with more Neo-Platonic than rherorical ¢haracteristics. The
University lasted til} 529 A. ID. when it was closed by Justinian, it had a great influence
not only in Greece but also in many countries of the Greek Fast. From 529 A.D. the
University was changed into «a cenire of pagan influence in response to the demands
of the leaders of the Christian Church.»*

Since the Macedonian Conquest and the eastern expedition of Alexander the
(Greal, the Eastl was more and more hellenized. Greek culture and civilization became
cosmopolitan. Many centres of lcaming arose in different parts of the empire as for
example the University of Alexandria. «Jt was this Hellenistic education which the
Romans came imto contact with, and it was the developed higher curriculum of
Hellenistic culture, which, as the Seven Liberal Arts, leapt over into the Middle Ages,
and was wrought into the texture of the higher education of Medern Europe. It is indeed
very difficult to point to any element in the education of Modern Europe, apart from
those due directly lo the influence of Christianity, which is not to be found, in germ at
least, in the education of the Grecks.»*

From the fifth century B.C. until the fifth century A D. education was obtained,
not by reading books or by following a course under the guidance of a professor, but by
listening. «It was the influence of the living voice and the contact of mind with mind on

which stress was laid.»™ It was also very important for someone to be well-educated.

 Baur, John Chrysostom and His Time, v. | Antioch, p.25.

*® Drever, I, Greek Bducation: Its Practice and Principles (Cambridge: Cambridge University Press, 1912),
p. 39.

* Toid, p. 41.
* Walden, 1., The Universities of Ancient Greece (New York: Charles Scribner’s Sons, 1909), p.343.
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That s why somec students, such as Basil the Great and Hermogenes, took the
opportunity to tearn rhetoric, philosophy, poetry, astronomy, geometry and medicine.
That example 15 not of course the rule. Nevertheless, a complete education until the
fourth and fifth century A.D. was intended (o train a man morally, intellectually and
aesthetically and help him usc his powers in the interest of the state. Such a man was
the orator, «of broad learning and general culture, trained to see the distinctions of right

and wrong,»"'

2.2 The emperor Julian’s time: Afler the persecutions of the early Christians
ended with the conversion of Constantine the Great to Christianity in the fourth century,
another troubled period came to the Roman empire. Pagan emperors and pagan
education tried to prevail over Christianity. «At the same time the Christian population
was well organized, and the first stages in the growth of the monastic movement were
taking place. Both sides were fanatical, passionate, and ready to resort to violence». ™

At that time education was under the responsibility of professional groups or
individuals. Men of letters of the Greek world, rheroricians and philosophers were
keeping the pagan culture alive. Neo-Platonic mysteries arose, coming from
neoplatonic philosophy and the search for personal salvation. For further education a
rich young man could then go to an educational centre like Athens, Alexandria, Antioch
or Constantinople and be taught grammar and rhetoric, philosophy and medicine, jaw
and mathematical analogies by famous teachers.

In the fourth century, Hellenic rather than Roman traditions were prevailing in

soctety. During the second half of the century especially, higher education was neutral,

" Ibid, p.351.

* Browning, The Emperor Julian, p.160




No one cared if the teachers were Christian or pagan. The only concern was their
teaching ability. The new religion and the old culture were not incompatible as is
cvidenced from the fact that many faithful Christians studied inn Athens side by side with
pagans, and under the same pagan teachers. Among thesc were the great churchmen
Basil the Great and Gregory of Nazianzus. Both these men believed that there was no
real antagonism between pagan learning and Christian belief and thus it was not
necessary for Christians to avoid having a pagan education. Moreover Basil, in a special
discourse, endeavoured to show that pagan litcrature was full of knowledge for
everyone who planned to become a priest or be invelved in Christian teaching. ™ This
discourse was an address to his nephews and maybe to vouth in general. The exact title
1s uncertain but the essay is known by the title: «Mpdg tolcg véoug driwe &v € EANVIKEY
pperoTvio Adyow,™ (Admonitions to young men on the profitabie use of pagan
literature). «The chief’ propositions of the essay arc as follows: in reading pagan
literature one must select what is useful and avoid the rest. The idea that all pagan
writings are harmful and to be avoided, a view takcn by other Fathers of the Church at
various tirmes, 1s not discussed, and perhaps we should infer that Basil did not even think
it worthy of mention»,”

The situation was changed suddenly by the emperor Julian(361-363). Julian was
baptized and became a reader in the Church. On a trip to Nicomedia he became
involved with paganism. He came in touch with pagan secret societies which were
practising magic acts. In 361 A.D. when he became emperor, he was completely won

over to pagan beliefs. He ordered the opening of all pagan temples and restored their

® Walden, The Universities of Ancient Gregee, p.t11.
* Wilson, N. G., Saint Basif on the Value of Greek Literature (London: Gerald Duckworth, 1975).

5 nd., p.9.

24




property. He took part in sacrifices and festivals. Because he apostatized from the
Christian taith he was named the «Apostate».®® He tried to avoid the appointment of
Christian teachers by an edict published in 362 saying that the appointment of a new
teacher should be approved by the judgement of the city council. The surviving text of
the edict said the following: «Schoolmasters and teachers should excel in morality in the
first place, and next in eloguence. But since I cannot be present myself in each city, [
order that whogver wishes to teach should not rush hastily or uncircumspectly into his
profession, but should be approved by the judgement of the council and obtain a decree
of the curials, by comnmon agreement and consent of the best men. For this decree will
be referred to me to deal with, so that they may take up their posts in the city schools
with my approval as a kind of higher commendation.» *7

A second edict was published a short time after the first, saying that no one could
teach anything he did not believe in. That was a real blow against the Christian teachers.
In the Greek version , the only one which survives, we can read that: «If they (the
teachers) think the classics wrong in this respect, then let them go and teach Matthew
and Luke in the Church.. »*

The conflict between Christianity and paganism from the pagan point of view,
was that the religion of the gods bad existed for centuries. It was a part of the old
established order of things. Christianity was the «stranger» who came «in an evil hour
and burst in upon us like a drunken reveler» as Libantus said.*

Meanwhilc, nothing was prohibiting pupils, even if they were Christians, from

* Bowder, D., e Age of Constantine and Jidian (Loadon: Paul Elek, 1978), p. 98,

*I Browning, The Emperor Julian, p. 169; cf, Dill, 8., Roman Society in the Last Ceatury of the Western
Fmpire (London: MacMillan, 1899), p.J86.

% Browning, The Emperor Julian, p.171.

¥ VWalden, The Universities of Ancient Greece, p, 112.
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attending any of the schools. That happened because the emperor thought that they
could learn and follow the «truth». At the same time, many teachers were forced to give
up their profession or their Christianity,

Many familics were affected by this law, especially in the upper classes. That
happened because classical literature and rhefotic were essential for evervone who
wanted to have status in society. Now Christian parents would have to think of
depriving thetr children of the higher education they could have in famous schools and
under famous pagan teachers. That was a real problem because all the tcachers had (o
support their teaching, even if it was non- Christian, in order to keep their jobs. it was
on accourtt of all these reasons that many Christian youths were studying pagan subjects
under pagan teachers. Among them were the fourth century Church Fathers.

Actually, this was the first time that the Christians, being forced by the emperor’s
educational persecution, tried to create a Christian type of school. The notion of an
education based entirely on Christian texts was the idea of the Apollinarii. This was the
name of two men, father and son, who were natives of Berytus. The father was a teacher
of grammar. His thought was that if Christian material could be presented in traditional
litcrary form, then the Christian teacher could educate his pupils in a way socially
acceptable without laying himself open to the charge of dishonesty. ® The father and the
son Apollinarii rewrote the Pentateuch in the style of Flomer and some historical books
of the Old Testament in the style of drama. They also rewrote the Gospels in dialogue
form seeking in that way to replace Plato.®!

The situation created by Julian, which threatened (o weaken Christianity

especially among educated people, did not last for long, firstly because the effort of

*® Browning, The Emperor Julian, p.}73.

' Wilson, Saint Basif on the Value of Greek Literaure, p. 9.
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creating a separate Christian education was not largely accepted and secondly because
two years after the publication of the edict Julian died. After his death, education
returned to the situation that prevailed before his reign. Christian teachers returned to
their posts and the Church continued to accept classical education for her members.
Many Christian men of letters were now appointed to the most important church posts.
They used the rules of rhetoric, the Greek language, and the philosophical way of
thinking and explaining the dogmatic issues of the Christian faith.

At that time the study of rhetoric began rapidly to decline. The most important
Greek university centres were Athens, Constantinople, Nicomedia, Antioch, Berytus and
Alexandria. Almost all of the cities had universities and each of them specialised in one
subject. For example Athens, Antioch and Nicomedia were famous for their sophistry,
Constantinople and Berytus for their schools of law, Constaniinople again and
Alexandria for their philosophy and Alexandria for its medicine. “ There were of course
still sophists and other Janguage teachers in Athens but they were not of as much

importance as they used to be.

2.3 Christian education: The Christian boy who wished to or had to leamn
something, foliowed the same education as a pagan boy. He went first to the
grammarian, the elementary teacher, who did his best to initiate him into the alphabet.
The more ambitious pupils, after the etementary school, entered the middlc school. The
grammaticus there taught Greek literature and Latin, histoty, prosody, poetry, geometry
and geography. The third and highest degree of education extended over approximatcly

four years and was completed generally between the fiftecnth and twenticth year.

% Walden, The Universities of Ancient Greece, pp.115,118.
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A Christian family of course, wanted children to be brought up in a Christian
atmosphere both at home and at school. At home the best way ol teaching a child was
by good example and this was followed by a specifically rcligious teaching. This
religious teaching consisted of Old Testament stories and discussions on them, In the
early years of the Christian Church no attempt was made to create purely Christian
schools. As mentioned before, the only known experiment, made by Apoilinarii, for the
creation of an education which was based on purely Christian means, failed.
Nevertheless, from the perspective of today we would have expected a Christian Church
to create a system of education which was absolutely Christian. The Church, however,
accepted from the early days a classical education for her members. The connection
between classicism and Christianity was very strong and tasted until Byzantine
education arose as a direct continuation of classical education a few decades later (in
the middle of the fifth century).”

As mentioned before, Christianity, generally speaking, adopted the classical
system of education. It could see no harm in Christians being educated in schools of the
traditional Hellenistic type. «The whole of cultural and educational concerns in the
Tourth century rested on a foundation of the ancient Greek culture, which had reached
the zenith of its splendor six ot seven hundred years earlier. Not only the nobility, the
future tulers of the state, counsellors and others who considered themselves members
of the higher and more cultural classes, but also the future theologians, pricsts and
bishops, went to the Greek grammarians, rheforicians and sophists to serve their
apprenticeship in learning, in order to approach the yet unattainable sources of classical

cultwre and knowledge»,  Moreover, from the third century A. . a Christian could also

® Marrou, H. L, A Hiswry of Education in Antiguity, pp.3 14, 318, 340.

 Baur, John Chrysastom and His Time, v.1 Antioch, p.9.
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teach in higher education. «As the time went on such cases became more and more
common, until in the fourth century Christians were to be found in all grades of
teaching; there werc Christians among the lowest school teachers and grammarians and
Christians occupying the highest chairs of eloquence...»®

The Church’s role in children’s Christian education was diftereat from that of the
schools and was particularly concemned with those who intended to be baptized.® The
homilies addressed to those preparing for baptism were given the name catecheses and
those who were going to be baptised catechumens. Baptism took place every Good
Saturday and the catecheses were delivered before and sometimes after baptism.
Chrysostom seemed to deliver one set of catecheses cvery year. These sets are not all
preserved because of their similar content. Only twelve catecheses of Chrysostom are
preserved®” which belong to three or four different sets of homilies.®

Kelly, comparing Chrysostom’s catecheses with two other sets of catecheses by
Cyril of Jerusalem® and Theodore of Mopsuestia,® observed that those delivered by
Chrysostom are not mystagogical, that is they do not simply aim io explain the
sacraments as Cyril’s and Theodore’s courses do.”

A Christian was meant to continue his religious training after baptism by reading

the holy Scriptures, going to Church services and listening to preaching, Nevertheless,

% Marrou, A History of Education in Antiguity, p.323.
86 Marrou, 4 History of Bducation in Antiquity, p.3135.

¥ In Migne's Patrology (PG42,223-240) only the two first catecheses of Chrysostom are cited but
contemporary researchers speak of more, Specifically A. Papadopoulos-Kerameus (EJTE 30, pp.8-9)
mentioned four, and W. Jehger other eight found i a manuscript of Athos mount.

% EILE. 50, pp.8-9.

“ PG 33,331-11890.

" Kelly, Golden Mouth, p.89.
U fhid, pp.88-8Y.




even if pagan schools used the names of gods as the main material to learn how to read
or some immoral and idolatrous poems as reading texts, Christians still believed that it
was not necessary for their children to be educated away from these schools. The
instructions given to them however were very clear, They should take care not to be
affected by idolatry. For that reason it was better for a Christian to avoid all books of
the heathen.”™

A good antidote to pagan knowledge was the religious training a child could
receive from its parents and from the Church. On this subject, Rasil the Great who
studied in the best pagan schools of his times, wrote an essay about the reading of the
pagan authors explaining the dangers of studying them and the way of avoiding them.
Basil says in his address that although pagan literature is inferior to the Scriptures, it is
not without valuc. A Christian could choose from the thousands of pagan writings those
which bad somecthing good to offer. This «method of the bee» which consisted of
selection and assimilation, could protect the Christians during their studies. Rasil also
believed that some of the virtues of the pagans confoned to the precepts of the Gospels
and some of their phitosophers had rightly taught that the human sout is far more
precious than the bady. Thus the young Christian ¢ould derive profit from this non-
Christian source, provided that he was ever on his guard against what is morally base. ™
Laistner’s opinion on Basil’s address is that it «is really a very slight performance. It

omits to point out that pagan culture alone at that date could train the mind and

2 An early example is that of Tertullian and his book «De Idolatria» which he wrots in 211 A.D. The book
is based on the idea that clnldren must know whal they were doing and not let theniselves be affected by
tdolatry . They must behave like soneone who knows he is being piven poisan and takes good care not to
drink it. Marrou, 4 History of Education in Awiquity, p.321. -

" of, Wilson, Saint Basil an the Vahie of Greek Fiteraiure.

™ 'The Greek wext of Basil's Address fo Young Men on Reading the Classicy, together with a commentary
can be found w the appendix of Walson's book Saint Basif an the Vatue of Greek Literature, pp.19-70.
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incuicate breadth of view and depth of perception».”

John Chrysostom also conceded the value of the pagan schools and writers, and
he numbered many which were favourable. His main point is what the greatest of the
pagan educators, from Plato and Tsocrates to Quintilian, had stated emphatically tong
before, that the moral purpose of cducation is more important than anything else. Any
syllabus which could serve this purpose was accepted. Nevertheless, the most
acceptable for him was of course the direct word of God, the Holy Scripture. J. N. DD
Kelly, writer of the most recent book on John Chrysostom’s life and work, says that
Chrysostom insisted on the need for a completely Christian education based on the
Scriptures and that he believed it is better for children fo receive their education at
home.” In the treatise On Vainglory and Education Chrysostom says that children
should be taunght religious history -all the excellent stories about Cain and Abel, and
Jacob and Esau” for instance -in such a way that their interest is aroused.

Augustine, the greatest of the Western Fathers, who lived about the same time as
Chrysostom, mn his treatise on the converts, says the following to those who were highly
cultured: «These, who were likely to have some acquaintance already with Christian
literature, should be encouraged to persevere in their reading; i they had encountered
heretical books, they must be instructed and discreetly warned. The applicants of the
second class (meaning those who had received the normal pagan schooling in the
classes of the grammaticus and rhetor) must be exhorted not to give themselves airs

because of their literary education. They should be urged to study the Scripturcs written

® Laistmer, M, L. W., Christianify and Pagan Cultre in the Later Roman Empire, Together With an

English Translation of John Chrysostom s Address on Vainglory and the Right Way for Parents to Bring
Up Their Children (fthaca, New York: Comell University Press, 1951), p.52.

" Kelly, Golden Mouth, p.54.

I EILE. 30, p. 656, 668; Laistner, John Chrysostom s Address on Vainglory, p.102, 108,
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in ptain and unadorned language and tofd not to sneer at preachers who were guilty of
solecisms and barbarisms in their speech...»"
| At that time, Christians could be beset by many temptations. Paganism offered
many opportunities for entertainment which not only appealed to a wide cross-section
of society but also were supported by the emperors. Of course, ecclesiastical authorities
did not agree with the government’s effort to entice people to those activities which they
considered Satan’s work. Here is one example of how the Church felt about this kind
of entertainment through the address of Theodore of Mopsuestia; «Service of Satan is
everything dealing with paganism, not onty the sacrifices and the worship of idols and
all the ceremonies involved in their service, according to the ancient custom, but also
the things which have their beginning in it... They called his {Satan’s) glamour, the
theatre, the circus, the race-course, the contest of athletes, the water-orpans and the
dances, which the Devil introduced into this world under the pretext of amusement, and
through which he leads the souls of men to perdition.»” Many Christians were not
disinclined to attend a show when occasion was offcred. Preachers like Chrysostom
severely condemned such entertainment from their pulpits, especially when it took place
on Sundays and kept members of thc congregation away trom Church.”

Chrysostom directed much of his preaching energy toward the «antidote» a parent
ot icacher must give to the child, against the immorality of pagan education. He referred
to the frequent counselling of children and had opinions about the techniques which
should be used. This illustrates his kindness and how concerned he was for the well

being of young people. Among alt the Fathers who gave their opinion of what a

™ Laiswer, .John Chrysostom s Address on Vainglory, pp.36,37.
® Laistner, John Chrysostom s Address on Vainglory, pp. 6-7,
® Ibid., pp.7-8.




Christian education must be, only Chrysostom dealt with the method and the right way
to apply it. He wanted everyone who intended te advise someone to do so with tact®',
tovc®, simplicity®”, kindness™, and in a paternal way.®

Many great Fathers of the East and the West worried about the fate of the youth
in their ever changing society. The amazing difference in Chrysostom is that his concern
about education, which for him was the «greatest art»,* made him disseminate many
ideas and opinions on pedagogical problems in almost all of his seven hundred homilies.
This was done in a spirit of love and using basic psychological technigues which
remind us of moderu approaches to education. As an example of these techniques it
is worthwhilc menttoning Chrysostom’s persistence on the leniency and tolerance with
which one should treat those who were blame-worthy;* this method of his is in
complete agreement with the «quiet family method» according to which « parent
becoming upset, hitting, yelling, or even discussing at length makes some children feel
a surge of power and a secret «l wons. .. A soft voice with few words sometimes brings
about «a whole new child»*

As it has been noted Chrysostom wrote only (wo pedagogical ireatises: «epl

KevoBoglag wal drwg BT Tovg yovéag dvatpépety Td érvas®  (Address on vainglory and

# PG 61,94,
PG 60,64.
® PG 48,551.

PG 62,559.

oc

5 PG61,109.
% PG 58,584,

o

7 PG 48,708; 53,72; 59,156. -

™ Davidson F. H., and Davidson M. M., Changing Childhood Prejudice (London: Berpin and Garvey,
1994), pp. 11-112.

¥ EMLE. 30, pp.620-700; Luistner, John Chrysostom 's Address on Vainglory, pp. 85-122.
¥

B
>

|5

- S




the right way for parents to bring up their children), and «lepi naiSwv avatpogtis™
(About the upbringing of children). To the topics of advice, udmonition, control,
criticism, suggestion and reproach he dedicated some 325 texts® in different cases in

his homilies.

PG 63,763-771.
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3. CHRYSOSTOM'S THEOLOGICAL IDEAS

3.1 Chrysostom and doctrine: Though Chrysostom was the greatest orator of the
ancietit church he did not dedicate more than one or two of his writings entirely to
theological problems.” Nevertheless, the opinions expressed by Quasten that «he was
not involved in any of the great dogmatic controversies of the fourth century»™ and by
Campenhausen that «questions of dogma played scarcely any part in his life»” are not
completely correct. Because he did not dedicate whole volumes to dogmatic problems,
thrs does not mean that he was not involved in their arguments, The same is true with
regard to his work on education. He wrote only two treatises on education, but there are
many references to this subject throughout his work, The rcason is that Chrysostom’s
priority was the maintenance of moral standards rather than the restatement of doctrine.
That was the demand of his time. Quasten also accepts this truth saying: «If he refutcs
heresies, he does it in order to provide the necessary information and instruction for his
listeners. He was by nature and by predilcction a pastor of souls and a born reforiner of
human society».” Another opinion on tl;e. same issuc is that of P. Christou. According
to him, during the fourth century the conflict between Christianity and paganism was
on the level of ethics and not of doctrines. *® Chrysostom referred to dogmatic problems
many times but was concerned more with the opportunity & particular problem might

provide for discussion, rather than with the need to solve dogmatic or other theological

” See p.6 of this thesis.

» Quasten, Patrology v.3: The Golden Book of Greek Patristic Literature from the Council of Nicaea to
the Council af Chaleedon, p. 474,

™ Campenhausen, Y. V., The Lathers of the Greek Church (London: Adam & Charles Black, 1963), p.140,
% Toid, p. 474.

" Clwistou, P., Greek Patrology (In five vols; Thessaloniki: Kyromanos Press, 1989), v. 4, p.292.

35




controversies.

Ameong the great number of his homilies, nevertheless, there are some which refer
to dogmatic problems: the twelve homilics against Anomeans,” the homily on the
Resurrection of the dead,” the eight homilies against the Jews” and a few others like
the homilies about the Devil.'™ We can form a complete idea of his opinions about
several theological matters from the above homilies and from the ideas he expressed

throughout his work.

3.2 Christology: The two schools of Chrysostom’s times -the Antiochene and the
Alexandrian- had differences regarding their Christological theory. The former gave
great importance to the human nature of Christ to emphasize 11 opposition to the Arian
heresies and the latter gave importance to the divine nature against the Apollinarians, '
Chrysostom, aithough he was a pupil of the school of Antioch, did not adopt iis
Christology completely. He siressed the perfect and complete divinity of Christ as well
as his perfect and complete humanity. The two natures of Christ are perfect in one
person (prosopon).'” The ousia (substance) of Christ is the same as that of the Father'”
and his body 1s the same as ouwrs, except for sin. The two natures of Cheist exist as a

union and not as 2 mixture.'™ The relation between the Father and the Son was
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determined by the word Homoousios."™

3.3 Original Sin: Concerning original sin Chrysostom agreed with the
Cappadocians. His ideas about this are an example of his thoughts about the personal
freedom of man, He believed that Adam and Eve brought mortality to humanity, The
incarruptibility of human beings did not continue because of their disobedicnce. ' Evil
is nothing ¢lse but disobedience to God. It is neither a being nor a substance.
Nevertheless, our first parents’ sin has not been inherited from them by us. The only
thing we inherited from them was mortality. Guilt cannot be inherited because that
would be to disregard man’s free will.'"’

A controversy on the subject took place between Augustine and the Pelagian
Julian of Eclanum. The latter drew the conclusion that Chrysostom did not believe in
the existence of onginal sin because of a passage in which he says: «Therefore do we
baptize also little children although they have no sins».'® Augustine tried to excuse
Chrysostom because he thought that he was misunderstood, interpreting the word «sins»
as meaning personal sins. Though Augustine was right that Chrysostom’s point of view
had nothing to do with the Pelagian error concerning original sin, he did not grasp the
whole truth about his ideas. Augustine wanted Chrysostom to agree with him that not
only punishment but also guilt was inherited from Adam by all people on earth.
Nevertheless, he was mistaken again. Chrysostom believed that Adam’s sin brought to

the human race the punishment of death without the inheritance of his guilt:
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What then is the question? It is the saying that through the offence of one many
were made sinners. For the fact that when he had sinned and become mortal, those
who were of him should be so also, is nothing unlikcly. But how would it follow
that from the disobedience anothier would become a sinnner? For at this rate a man
of this sort will not even deserve punishinent, if, that is, it was not from his own

self that he became a sinner.'”

3.4 Sim: A person can become perfect in Christ. The salvation of the soul was
prepared by the Law which was written for the Jews and natural for the Gentiles. ' The
exit from paradise happened because of sin whereby man lost the control of nature and
destroyed the harmony of his relationship with God, Salvation came with the image of
Adam (Christ) who was equal with God.'"

For Chrysostom the only sad fact in our life 1s sin. Every man on this earth can

redress his sinful life by taking part in the sacraments which Christ gave us.

3.5 Ecclesiology: The Church is a great mystery which was revealed during the
fullness of time. Everything in creation was determined for the Church, Heaven was
created for the Church and not the Church for Ieaven. 't

There is another Church, that of the angeis but specifically, the Chureh 18 the

" PG 60,477, Library of the Pathers, §, p.154.
PG 52,488,
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totality of the believers before and after Christ. The beginning of this Church was the
creation of Adam and Eve and was established again in Christ like a new paradise. The
body of the Church consists of the Divine Element which is the Head, and the human
one, the parts or the body. All Christians are part of the Church’s body even if they are
not faithfal. '

The discipline of the Church is more important than the laws of the state. This
explains why Chrysostom criticised the members of the court, and moreover the
empress, for their immoral lives in spite of the consequences for his own life. The main
task of the Church’s rule was to help people avoid punishment and to remove sin, not
the person who had commiited it. ' The mission of the Church was to save the sinners
and keep Christiaus in a life of faith and virtue. ' The Church was for him «the divinely
appeinted teacher of the universes. "' The Church was the body which should try to give
everyone the chance of reaching God’s purpose, that is, perfection.

The Church required Christians to help the poor and sick.'” Chrysostom gave
great importance to this matter. He thought people (o be of a great value as created by
God Himself and he greatly helped those who suffered. As well as spiritual help he
organized a system for their practical relief. ''®

Concerning the clergy, Chrysostom was very strict. He believed the priests were
the pillars of the church and should lead a satntly life. The most important reason which

can exclude one from the clergy was for him ambition, because that sin destroys not
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only the person who has it but the ¢hurch too. The love of authority divides Christians

and perishes the church,'"

3.6 The purpose of life: God created the world for a particutar purpose. This
purpose remains as the purpose of life. God created the world and, like every creator,
is the governor of his creation. «Everything which man did, believed or possessed must
be evaluated in terms of the purposes which God bad in mind for man, Since, according
to John (Chrysostom), Gad had not created and redeemed man simply for a brief
existence in this world but had planned that man spend eternity in a blissful service to
Him, the achievement of this goal was the final end of man»'®"

The fact of the creation of the world by God explains its harmony and its beauty.
At the same time this fact (that is the creation of the world by God), excludes fate from
having anything to do with the existence of the world.

The two worlds, namely the spiritual and the material ong, exist to fulfit men’s
needs, spiritual and material. Man is also the point at which these two worlds come
together, being a soul into a body.”' The aim of the existence of the world is man.
Sometimes, Chrysostom spoke of man in a deprecatory way. He did that only as a
pedagogical measure, whenever he noticed an enslaving. The needs of the body do not
tnhibit the Christians {rom retaining the nobility of the soul. The strengih of man is
expressed by the term «image» meaning the authority of the logical soul which governs

him in cooperation with the body. The existence of the soul makes man superior to the

' PG 62,85.
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animals and capable of communicating with the Creator.'%

Having in mind Chiysostom’s way of thinking we can more easily understand his
philosophy and his cducational principles. Education for him was to «train men for the
achievement of the final end, the eternity in paradise».’?* Therefore, education had the

same purpose as life iself, that is achieving perfection. This purpose can be real only

through the truc philosophy.

3.7 Philosophy: Chrysostom had a comprebensive education which gave him a
full knowledge of classical and post- classical writers. Novertheless, he was not
particularly enthusiastic about their educational philosophy. He distanced himself from
classica} philosophy because it did not offer a completely pure system of thinking
leading to salvation as did Christianity. He wanted the religious tradition which the
philosophers represented to be abolished, but at the same time he respected the
educational value of what the philosophers offered to humanity. He tried to remind
everybody of this truth because idolatry was still prevalent and he wanted to make clear
how wrong it was.'?!

Chrysostom seemed to be positive about a few individual philosophers, such as
Plato and Socrates. For those who study his work superficially it seems that hc
appreciated Plato’s wisdom while at the same titne he condemned him. The answer
might lie on the fact quoted above, that he rejected the religious part of their teaching

whilst he accepted what they had to offer in the field of moral education.'® There is a
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hint showing that he was sympathetic to some philosophers in his treatise On Vainglory

and bducation;

Kai Zrewcuyéobe Thg Bacieiog & Adyog wal v mddat & cuxppootiviy
Aappavrwy kal thv Egwe kal v nap’ Hutv, kal guveyie Toutog énavtAbusy alTtol
v AroY|v.

And let us guide the conversation to the kingdom of heaven and to those men of

old, pagan or Christian, who were illustrious for their self-restraint, '*°

True philosophy was for Chrysostom an ethical way of life and not an intellectual
procedure. Christians are the real philosophers because they «have their souls adored
with the doctrines, but also with the real practice».'” No philosophy had any value

without knowledge of the Gospel. God, for the Great Educationalist, was the centre of

the Christian life and philosophy.

% EILE. 30, p.692; Laistner, John Chrysastom s Address on Vainglory, p.118.
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4. THE TEACHER’S ROLE IN THE RIGHT UP-BRINGING OF CHILDREN

4.1 The teacher in Chrysostom’s treatises on education: Chrysostom looked at
education from a diflcrent angle than that of his contemporaries. Education for him was
necessary, noi only to train children’s minds, its mission was something much more
sacred than this. Education for Chrysostom was a powerful means by which, with the
correct treatment, Christ could be instilled m the souls of children. This aim of
education was not really different from the aim of life itself, Chrysostom wanted all
aspects of life-including education- to serve the soul in its effort to reach salvation. This
strong confidence he had in education was based on the belief that it could change the
whole of society into a Christian community. The kind of education suggested by
Chrysostom cannot be described as etther religious, Christian or moral; it is the
combination of all these together, it comprises the syllabus, the method, the means of
teaching, the relatiouship between the teacher and the pupils, the role of the parents in
their children’s education, and the teacher’s character.

It is true that to teach any subject special training is needed. Particular knowledge
and skills arc necessary qualifications for teachers in every place and time. Would this
priuciple have an application to the case of the teacher who was going to teach the child
to be a belicver, an athlete of Christ? What then would be the special knowledge
needed? Did Chrysostom give a solution at all? Did this question concern him in any
way? If yes, which answers did he give? Moreover, could those answers be useful to us
today?

In his special treatise On Vainglory and lducation, Chrysostom mentioned the
teacher four times in particutar. In all the other cascs he spoke about the parents’ role

in the right upbringing of children because, obviously, he addressed this homily to a
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group of parents. The first point is given in the sixteenth paragraph of the treatise:
Raudaywyol xpstav dkp1Bolg, bare puduilety 1év naida, xpuaicu 8¢ olKkETL,

The child does not need gotd but a strict tutor to direct him. '

In other words Chrysostom wanted to emphasize the value of education in opposition
1o that of material things. Chrysostom’s age can be characterized as materialistic. From
his criticistm of the way his contemporarics tived we can assume that their first concern
was to keep their children in the wealthy top level of society. The beginning of the
treatise On Vainglory and Education refers to this fact,"” and later on, Chrysostom
mentions the tendency towards materialism many times. It might be useful to remember
that the treatise was addressed to the rich because of the frequent reference to the
correct usage of wealth as well as instructions about the correct behaviour towards
slaves.”*® Going back 1o the treatise’s first point, we can see that Chrysostom gives the
teacher the characterization « xptBrige { Laistner transtated the adjcctive with the word
«strict> but the rcal meaning in Greek is «precise»); Parents who care about the
appearance of their children morve than their education arc not reasonable. They should
care more about their children’s moral development, Moreover, Chrysostom underlines

that the need for education is not simply solved with the appointment of any teacher. A
good teacher with the virtue of precision is what really helps, because he knows what

be wants and when and how to ask for it. He also knows preciscly how to handle every
child. A similar idea is expressed by professor Felix Adler when speaking about the aim
of ethical education: «It is not enough, as it is commonly said, that the teacher shall be

right-minded, impartial, honest, strict in the performance of duty, in order to impress

2 EILE. 30, p.638; Lasstuer, John Chrysosiom s Address on Vainglory, p.94.
2 EILE. 30, p.636; Laistnar, John Cheysostom s Address on Vainglory, pp.93-94.

" BILE. 30, pp.636, 654, 692; Laismer, Jo/m Chrysostont’s Address on Vainglory, pp.93-94, 101, 118
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the same qualities on the pupils. All these qualitics may, after all, but produce a kind
of technical nghteousness. Without the ethical spirit, the spirit of humility and striving,
they will fail to reach the mark... It is undoubtedly true that the vight teacher, the teacher
«by the grace of God»s, may and often does exercise an influence for life upon his
pupils». ' Adler expressed this opinion at the beginning of the twentieth century and it
is obvious that it is not at all far from that of Chrysostom’s, The difference lies in the
fact that in Chrysostom’s time his opinion was something new because the kind of
education he suggested was also new.

The second hint is made in the eightecnth paragraph:

“Crav tolvuv K puime NALkiag S13aokdhwy Griophowsiy of natdeg, T Booviar;

What will boys become when froin eardiest youth they are without teachers?'**

For Chrysostom, teachers are essential in the process of a child’s development, Without
them nothing good can be done for 2 child’s character and education. Chrysostom did
not simply see teachers as people who were going to give knowledge to children.
Speaking about teachers he always meant those who were responsible for the
development of mind as well as for the spiritual education of the soul. For Chrysostom,
a child educated in the mind only but not in the soul was not tully educated. Parents
will not take any reward if they present a child full of knowledge on the day of
Judgement. Nobody will be judged according to what he knows but according to what
he does. For this reason Chrysostom insisted that education should serve the soul as well

as the mind. ™

The third point is given in the thirty-cighth paragraph of the treatise On Vainglory

'3 Adler, F., «The Scope and Aim of Ethical Educations, [’aper\ on Moral Fiducation (Ed. by Spilier, G,
London: Davtd Nutt, Long Acre, 1909), pp.10-11,
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and Education:

MndE yap nidowy EEdote 101G otkéralg avapsiyvuoBal, SN Eoreoav pavepol,
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ouvavT aBES8aL Tol Epyou.

They must not be allowed (o consort with all the secvants, but rather let those who
are participating with us in training stand out clearly, as though they were building
a house for the juler, we should not permit all the servants to approach the building.
Would it not then be absurd, when we are establishing a city and citizens for the
hecavenly King, to entsust the task indiscriminately to all? Let those of the servants
who are well-fitted take part. If there be none, then hire someone who is free, a
virtuous man, and entrust the task especially to him, so that he may have a full share

in the undertaking. **

The substance of this paragraph is again the character of the tcacher. The patents must
choose their children’s teachers very carefully. This advice is based on Chrysostom’s
opinion that the teacher has complete responsibility in the educational process.
Rousseau also expressed his opinion oun the problem: «l can only find one satisfactory
way of preserving the child’s innocence, surrounding him with those who respect and
love himn»,'** A similar idea is expressed by Jerome in his letter to Laeta which he wrote
as an answer 1o her question, how she ought to bring up her infant daughter: «We are
always ready to imitate what is evil; and faults are quickly copied where virtues appear

unattainable. Paula’s nurse must not be intemperate, or loose, or given to gossip». ¢ It

¥ E.ILE. 30, p.656; Laistnet, John Chrysostom s Address on Vainglory, p. 102

" Rousseau, 1. J., fomile (London: Everyman .M. Dent, 1993), p.214.
W Ulich, R, Three Thonsand Vears of Educational Wisdom. Selections from Great Documents
{Cambridge: Flarvard University Press, 1954), p. 166.
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is remarkable that another Church Father, of the West this time, expressed the same idea
about who must undertake the upbringing of children. Laistner referring to the
phenomenon of the same opinions on education expressed by different people
(Chrysostom and Quuntilian in his case) said: «Not only could two writers thinking about
the same subject mdependently arrive at similar views, but some of thesc had certainly
become a part of the common stock of ideas among thinking and educated persons long
before the fourth century», ' In the case of two church fathers the common idea which
controlled their views would moreover be the concern for the salvation of the soul. The
difference between the two Church Fathers, Chrysostom and Jerome, is that the latter
was writing to the mother who had consecrated her daughter to Christ. Nevertheless, for
Chrysostom the rules for an upbringing in Christ applied equally to those who have

chosen a monasiic life as well as lay people.

The last point in the treatise referving directly to the teachers is in paragraph
cighty:
‘0 3¢ Zapoun ety tdv 318Gorahov TV saurtoll véog v Enaideuey;

Did not Samuel when still young instruct his own teacher?'™®

This is a different idea from the above. Chrysostom gave several examples to prove that
children can achieve much in their spiritual life. 1Te mentioned Daniel, Joseph, Jacob,
Jeremiah, Solomon and at the end Samuel. He tried to prove that children can be taught
to pray «with great fervour and contrition».” As usual, he understood that he needed
the Scriptures to support his opinions. He referred directly to the Otd Testament and

presented six examples of children who made heroic achievements in their lives because

7 Laistoer, John Clrysostom's Address on Vainglory, p.78.
B ETLE. 30, p.694; Lawstner, John Chrysostom’s Address on Vainglory, p.119.

W EILE, 30, p.692; Laistner, John Chrysostom's Address on Vainglory, p.119
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of their spiritual strength. The example of Samuei shows that a child can give his
tcacher a lesson in spiritualily. The process of learning is usually directed from the
teacher to the pupil. Nevertheless, Chrysostom declared that in the case of Christian
education, the leaching of morals and virtues can flow the opposite way, namely from
the pupil 1o the tcacher.

From all which Chrysostom said about the teacher in his treatise On Vainglory
and Education we can assume that he indeed belicved in the special characteristics of
the teacher. However, he wanted the ieachers who were dedicated to the task of guiding
the souls of the children to live in an atmospherc of faith and morality. In relation to
this, Spencer Leeson said: «...if the teacher and his students ar¢ not only moral beings
and citizens of a fiee State, but also children of God, made in His image and created for
ultimate union with Him in the perfect lile-what then? '*° Leeson meant that when the
teacher and his pupils are believers this would be a perfect combination. For
Chrysostom, nevertheless, faith was not a ratter of an extra qualification for the
teacher, it was necessary requirement for anyone who intended to teach others the way

of salvation. The word teacher, meant for him the person who was detenmined to show

the way of salvation to others.

4.2 The office of the teacher: Chrysostom spoke respectfully of teachers, He
placed them on the same level as priests. He undertined that the office of a teacher as
well as that of the priest «is great and admirable». '** The teacher’s post was prestigious

for him and because of that «even if he misbehaves in the least his small faults secin

" Leeson, S., Christian Fiducation Reviewed (London: 1.ongmans, 1957), p.100.
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to be big».'*? It is obvious what Chrysostom tried to do in saying the above; he did not
simply want to support the already existing respect for teachers. On the contrary, be
iried to persuade his contemporaries to have this respect even if the teachers themselves
did not always deserve it. Teachers are compared not only with priests but with parents
as well. According to Chrysostom teachers are more important than fathers because they
teach spiritual truths, ' Our fathers give us life and our teachers the good life, the life

144

of virtue."*" We must accept them, love them and moreover, defend their offidé

Chrysostom thought that teachers must command great respect in the society where
they live and work. Having faults and sins is natural for thera as for all human beings.
Even then neither the pupils nor the parents should blame them because such behaviour
upsets the natural order and because disparaging both teachers and priests spiits the
congregation and destroys their faith. ** We must remember here that in Chrysostom’s
time, while education was greatly respected by the higher class, teachers were nof.
Letters are preserved in which hate is expressed against teachers by their disciples. '’
Further, their salaries were worthless and they did not have an easy life."® Teachers
themselves were sometimes of a cruel character and they gave severe punishments.
They also provoked the children’s dislike by forcing them to learn by heart leng poems
or picces of literature. People who wete cducated then did not have good memories of

their childhood because school was anything bwt paidocentric. Saint Augustine
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described extensively his feelings about the unhappy schooling he had. Most of all
he hated unjust punishment which, usually, was corporal.'"

Chrysostom’s position towards teachers was different from that of Augustine.
Nevertheless, he did not adopt this position to justify teachers and their often bad
behaviour, On a different occasion he said that to be a teacher is not an honour but a

155

responsibility ™ which demanded an attentive life without sin. However, it is natural for
teachers as well as for pupils to make mistakes, but there is a difference between the
mistakes of the teachers and those of the pupils:"' Teachers cannot invoke lack of
experience to justify their mistakes."> Does the same policy exist today? Js
Chrysostom’s idea correct, that even if the teacher behaves wrongly, we should make
excuses for him in front of the children? Is it true that children will lose their trust in
teachers, thus adversely effecting their progress, every time they see their teachers doing
wrong or hear their parents criticising their behaviour? In other words, if the child does
not respect the teacher, will he benefit less from him? Burstall says: «But school gives
something which the home cannet give, and the two must “{ork together harmoniously
for the good of the child, each reinforcing the other, and cach respecting the other’s
province...»"' Would a teacher with human weaknesses really harm the children and the
teaching process? Somctimes, the answer to this problem is positive, depending on the
nature of the teacher’s weakness. For example, can a teacher who is going to teach

morals, have an immoral life? For educationists, like Hare, the most important task for

9 Augustine, Confessions, book 1, vi-vil. {Tr. by Chadwick H., Oxford: Oxford University Press, 1991).
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a teacher is to train pupiis to develop a critical spirit. According to him, criticism should
he used in the sense of appraisal and not of fault finding. ® In the same way, pupils will
be able to criticiz¢ (he behaviour of teachers and adults without any adverse results for
their own lives.
It 15 known that the existing educational system for Christians in Chrysostom’s
time was the pagan one. Chrysostom wanted teachers to change this situation, The
whole educational system was in their hands. No miuistry of education nor inspectors
existed. The teachers could make schools, and their principles, different from what they
used to be. Parents should accept the teachers’ effort by trusting them. The new system
of education, namely the Christian one, which Chrysostom tried to introduce, demanded
radical changes 1o the teacher’s character as well as (0 the central educational purpose.
To teach faith and morals one should be faithful and have a moral life oneself,
nevertheless, it was not easy for teachers to change their way of life from one day to the
other. Chrysostom kaew that very well; for this reason, he gave his instructions to them
at every possible opportunity during his preaching, and by advising the parents to be
patient with teachers. Moreover, for Cluysosiom, Christian education was not a separate
subject as all the other parts of the syllabus. It was a method of approaching every part
of the syllabus. A similar view to Chrysostom’s exists in Moran’s book «No ladder to
the sky».'* The book has been criticized by Melchert in a review in the journal Refigious
Fdyucation,™ Moran’s suggestions could be summarized as follows: It is time to
cstablish a new category of writing style, that of educational moratity. Current moral

education isolates morality from religion and assumes that education is cquivalent to

" Hare, R M., Essays on Religion and FEducation (Oxford: Clarendon Press, 1992), p.120.
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schooling.'”” In fact, morality and education are essentially the same proceSt. In
conclusion, Moran presented the idea of what it means to teach morally rather than to
teach about morality, which was also mentioned by Chrysostom long ago. Melchert
asked how a dialoguc can be opened when education and morality become the same and
he continued: «Wouldn’t it be 2 monologue?»'™ Chrysostom’s and Moran’s answer to
Melchert’s question could be Hare’s opinion about the difference between education
and indoctrination: «The educator is waiting and hoping all the time for those whom he
is educating to start thinking; and none of the thoughts that may occur to them are
labeled dangerous a priori»."™ In other words, monologue is the weapon of the
indoctrinators; on the contrary, an educator who creates an atmosphere of democracy
never uses it as a method to pass his own ideas to his pupils because he knows very well
that the best way «to teach is to show hows. '

Spencer Leeson is another author who agrees with Chrysostom on what and how
to teach a child. The basis of Leeson’s theory is the purpose for which God created
human beings which is «an eternity of union with God in the perfect life. But although
his purpose and home are cternity, his earthdy course is more than just a road to it, more
than 4 ttme of probation in preparation for it. It is a part of this undying life ... Plato was
thinking chiefly of the moral type of the society he wished to create. The Christian

teacher is thinking of that too, but also, and at the same time, of something greater,

" There are educational ficlds which aim to irain their studenis in particular skills giving them the means
to meet the standards needed for a job. To teach knowledge and skills only is not enough even il the present
target of the inslitute is to train skilled workmen or technicians. The wiler goal of every kind of education
is to creare the right atmosphere in which personal and social morality will find the envirorment needed
to be promoted in the highest degree. {reat Educational Encyclopaedia (Athens: Greek Letters-Herder,
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which the moral type of this society exists to serve-the welfare in this world and beyond
of an immortal being, the development here and hereafter of a human personality to the
natural end for which he believes that being was created. The teacher’s eyes will be set

on eternity for his children as well as for himself.»'?

4.3 The teacher’s relation with his disciples: The basis of the educational
relationship between the teacher and his pupils is for Chrysostom «love, with which
nothing is equal».' Because of this love, the teacher will have true and instinctive
feelings for them. The (irst and biggest advantage which derives from these good
feelings is the dialogue, because according to Chrysostom, when you feel pure love for
someone you do not impose your opinion on him; this is the biggest difference between
education and indoctrination, that «the educator is trying to turn children into adults; the
indoctrinator is frying to make them into perpetual children... At the end of it all, the
educator will insensibly stop being an educator, and find that he is talking to an equal,
to an educated person like himself- a person who may disagree with everything he has
ever said; and unlike the indoctrinator, he will be pleased».'* Chrysostom’s opinion
about dialogue is similar to that of Hare. He organized a whole system for the practical
application of dialogue. Theory was never enough for him. As one of the preatest
Christian pedagogues of all ages he systematized the rules of dialogue, stressing the
importance of the part played by understanding. He has more than fifty suggestions

regarding the rules of dialogue '®
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Another point stressed by Cluysostom is that when a teacher has in mind his
pupils’ salvation he should have a personal relationship with them:

Tolvo vydp pdhota Bidaokdhou, t6 ol ouvakyelv 1alg v Mabrtiv

guppopaly, Té Kdrtreobal kal rievBely eni tole tpatuact Ty dpyoudvav.

This is a teacher’s particular characteristic that he sulfers along with his pupils’

calamities, and he mourns for their wonnds, '

The teacher should not fear a close relationship like this. He will in this way win his
disciples’ sympathy and take a more positive attitude to the demands of the educational
system. Besides, the tecacher is more respected by children than their natural fathers
because he teaches spiritual truths. ' His worst agony is when his disciples do not obey
him or when they stray and become corrupted.'*® Ronald Goldman also wrote that the
quality of the relationship between teacher and pupi! is exacily what makes teaching
stand or fall.'" Karen Tye has also seen the relationship between teacher and student
in a similar way. Speaking about the religious feacher she said: «..being a teacher meant
having a personal relationship with the students. 1t was personal because it did not view
the children as just students but as persons. Their relationship with the students was not
limited to the classroom but went beyond the church schoo! classroom walis».'” The
way some authors like Tye see church teachers particularly is the way in which
Chrysostom saw all teachers without exception.

The friendly relationship which should exist between teacher and pupil hides a

W PG 51,592,
1 PG 62,213,

' PG 60,312; 59,85-86.

¥ Goldman, R., Readiness for Religion: A Basis for Developmental Religions Felweation (London: -

Routledge and Kegan Paul, 1965), p.194,
™ Tye, K., «Those Who Teach: The Local Church Schoo! Teachers Perspective on Being a Teachet»
Religions fiducation vol, 83 (1988), p. 342

54




danger. According to Chrysostom this kind of relationship couid lcad to a loss of
authority on the teacher’s part. This is an undesirable outcome, The teacher should
never lose his authority, because God gave it to him. The pupils should always respect
the teacher because he is in many ways their adviser and their guide. He is responsible
for the training of his puptls. The term «training» is the translation of the term «%oxnoig»,
a very frequently used term in the writings of the Fathers of the Church. In comparison
with the duty of a coach, the teacher seems to be at the centre of the educational
process. He commands and decides what should be done by the pupils. That was exactly
what Chirysostom was thinking of. The child’s mind was for him like a tablet upon
which a teacher could write and rub out.””" At first, this opinion seems to be far away
from the democratic procedure of taking decisions. On the other hand, Chrysostom
believed firmly in the freedom of the individual. How, then, could these opposite
attitudes be combined? The explanation can be given by keeping in mind that it was the
teachers and the parents whom Chrysostom tried to convince about the teaching they

should give to the children. Their duty was to educate the children in Christ teaching
them the true faith and the way to salvation. Parents and teachers should in no case

force the children to follow their advice. The teaching of the truth was their duty, but
whether or not the youngsters were going to adopt the Christian way of life was their

choice.'”

Chrysostom wanted the teacher to have the primaty role in the educational
procedure and he insisted on this idea. However, this did not mean that the teacher
would take no account of the pupil. The passage which shows what he really believed,

is as follows:
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All is not the teacher’s part, but half at least, if not more, that of the disciples. It is
our part indeed to cast the seced, bat yours to do the things spoken for your

recollection, by your works to show the fruits, to pull up the thoros by the roots. '

The behaviour towards those of the pupils who are indifferent occupied Chrysostom
many times in his homilies. This indifference only affects the pupil and not the
teacher.'™ Nevertheless, there is a way for teachers to benefit from the opposite attitude
of'the children, nametly that of diligence; in that case, the attention shown by the pupil
will give the teacher strength to continue his efforts.'”

Another characteristic of the healthy retationship between teacher and pupil is that
of kindness;, Chrysostom wanted the (eacher to be severe to himsell and kind to his
pupils.'™ Moved by love and kindness, the teacher must also meet his pupils’ needs and
interests.'”” This loving relationship, according to Chrysostom, must be sincere.
Affectation and hypocrisy have no place in the relationship between teacher and pupil.
This relationship is much more like that of a father and a son rather than that of judge
and the accused. The authority is always there to strike a balance, prohibiting familiarity
from causing a lack of recognition. '* 1n this way, aulhority combined with kindness is

the best path for the teacher to meet the pupils’ nceds and interests.'”
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The problem of authority has occupied modern educationalists too and their
answers are not different to those of Chrysostom whao managed again to respond directly
and successfully to the heart of modern educational and psychological problems.
Nowadays, authority is thrown aside as an imposition of opinion or as an obstacle
preventing pupils from learning through personal experience and research. However,
authors like Paul Nash who dedicated a whole book to authority, believe that the
problcm is not whether the teacher should act as an authority but what form and degree
of authority he should cxercise.'™

Chrysostom attempted to delve more deeply into the sensitive area of the nature
of the relationship between the tcacher and the pupils. In one of lus homilies, he said
that it is not enough for the teacher to have a good relationship with one or with some
of his disciples. The teacher must have a harmonious relation with the whole class. If
those directly involved in the educational process, namely the pupil and the teacher,
come into conflict, the whole process will collapse and sink like a ship and its crew in
a storm.'®!

Even if Chrysostom gave the central role to the teacher rather than to the pupil in
the learning process, he also recognized the need for different approaches in teaching

different ages. Thus be made it clear that the teacher should have the main role in the
learning process and must plan his teaching keeping always in mind the pupils’
individual needs and abilities. The teacher must adopt his teaching according to the age
of his pupils. For example, one must be gentle towards the beginners and firm with the

more advanced pupils.® With regard to storics, these should also differ from age to

" Nash, P., Authority and Vreedom in Education (New York: John Wiley & Sons, 1996), pp. 108-109,
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age. Small children should not hear stories of terror. Details about what is good for
each age to hear, is given in the treatise On Vainglory and Lducation.'™ Chrysostom

distinguished four stages in the life of a person, as follows: childhood, youth, adulthood

and old age:

Kal np®rov éAayog Eativ (Selv 16 TG nad tkfig flukiag, rokdv Exov tév odiov
314 16 avénrov, did Triv ebKoMDy, S1d 16 W enryévat,

At first, childhood is like an open sea, very agitated because of foolishness,

changeability, and instability, '
For this age, Chrysostom undertined the necessity for the teachers to complete diligently
all that ts missing from the children of this age.

People in the second stage are more difficult to help. The reason for that is the
increased desire inside them:

Merd tadmmy v Hhxbav 1 tol peipakicu Biadéyerar Bératty, EvBa opodpa
nvelpata, kaBdanep &v t Alyaiyp, Tig frbupiag Hutv adfavopdvng.

After this age there comes the sea of juveniles in which strong winds blow just tike

in the Aegean sea because the desire inside us grows. =
This age, according to Chrysostom, is more difficult 10 gnide than childhood; therefore,
great courage and wisdom are required by the teacher who is going to teach teenagers.
As with ships when a storm approaches and the captain is weak and the problem of bad
weather 1 intensified, the samc will be true of teenagers if their teacher is lenient.
Chrysostom accepted the Fact that this age has particular problems which are related to
sexual desire. He also believed that the teenager who has to confront the battle of desire

needs help to surmount it. A boy or a girl must not be abandoned at that time of

" ETLE. 30, pp. 654-672; Laister, Jofn Chrysosiom s Address on Vainglory, pp.161-110,
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temptation. It is natural for every teenager to face templation but with the teacher’s help
it is easier to avercome it. Concerning youth, Chrysostom, touched upon the erotic

desire which he judged as the main problem of the age and called it a monster;

Agyouot 3¢ {atpliv maideq Taltny v SriBupiay HeTd MEVTE kal BEkaTov £To¢
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The doctors tell us that this desire attacks with violcnee the children after their

fifteenth year. How shall we tic down this wild beast? %

Among other advice that Chrysostom gave to young people, regarding the supersession
of sexual desire, 1s that of early marriage; he moreover suggested that it would be good
to teach them to despise money, glory and temporal power. '*’ Because it would be very
interesting to know in detail the opinion of one of the great Church Fathers about
puberty and the problems regarding sexual desire, the last chapter of this thesis refers
to this matter.'®

The third stage in a man’s life is for Chrysostom that of adulthood.

Metd tolito ndhiv Erepov pépog THe HAKAg, 16 Thv avdply Enelow, &v  Ta Thg
olkovopiag érikettal’ Ote yuwi, kal yauog, kal nawdonotia, xai olkiag pocTtacia,
xal noAMal v @povtiBav  vigddeq, Tére pdhtota kol @apyupla avlel kal

Baokavia.

After that, there comces another period of age. manhood, during which we have
cconomic problems. Then, a wife comes, and marriage, and parenthood, and the

need to protect the family, and many problems that require attention. Particularly

then avarice and envy prevail. '*

Chrysostom scemed to have a good knowledge of these problems, even if he had no

personal experience of them. Nevertheless, like a good shepherd, he studied closely the
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daily problems of his congregation and gave a thoughtfut opinion about them even it he
was not directly invoived with these problems.

About old age Chrysostom was content just to show that it is the end point of our
whole life which will lead us to a harbour with our boat full of brushwood or spiritual
goods:

“Otav obv ékaorov pépog HALKIAg napepxopeda petd vauayly, rax Apkéoopsy
h rapoton Zwh; 1 v pEAoucay Sta@eutopeda KOAQo LV,

When we pass every stage of our age with flotsam and jetsam how are we supposed

to leave this life? How will we avoid the future bell? 1

Nevertheless, even if a person lives an immoral life he could and should change his
attitudes when reaching old age. Chrysostom reproved severely those elderly people
who attended the theatre and made themselves fool in any way.'”

Chrysostotn, speaking about the stages of a man’s life, again ended with a
conclusion regarding again the aim of our living, which s our salvation. Childhood,
youth, adulthood and old age exist as stages of perfection. Every passion which shows
up at each period of our life should be tumed to the opposite and become a virtue. The
effort of turning the passions into virtues is very demanding but that is the only way
which can help us (o reach the safe harbour of salvation. This life, according 1o
Chrysostom, ts like the sea which has different kinds of storms in each place; this
analogy was well known in his time. Since the means of transport were not safe, the
tragedy of shipwreck was very common. The great orator described these scenes in the
vivid way which is characteristic of him in attracting the attention of his audicnce. He

also presented the image of the different stages of life using peographical names:
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Acgean Sca, Tyrinicos channel, Propontis and others. Using these names, he showed a
good knowledge of geography which was perhaps a result of his education.

There are more ideas about the siages of life in the treatise On Vainglory and
Education. About the first stage, which is childhood, Chrysostom mentioned in the
treatise:

"Crav Tolvuv £k rpwitng Hakiag Sidaukdmy arnopficwaiy of naideg, T( Boovral;
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What will become of boys when from earliest youth they are without
teachers? If grown men, after being nurtered from the womb and continuing
their education to old age, still do not live righteously, what wrong will not
children accustomed from the threshold of life to empty words, commit? In
our own day every man takes the greatest pains to train his boy in the arts
and in literature and specch. Nevertheless, to exercise this child’s soul in

virtue, to that no man any longer pays heed. '

Chrysostom mentioned very often that good habits and early moral education are strong
preventive measures against temptation and sin. A second thought of Chrysostom is that
it is very easy for children to be corrected because their characters are still mallcabie.
Therefore, it is right for parents and teachers to try to protect them from coming in
touch with evil things, through either hearing or seeing, which could influence them in
a bad way. '*

The sense in which a teacher can be oppressive towards the pupils is given by

another itlustration: Chrysostom compared teachers with those who forced children to
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take their medicine. Medicine symbolizes the books and those who force children to

take it are the teachers.™ Chrysostom knew that books and homework are often
disliked by pupils. Someone has to make them understand how much they lose by
avoiding the reading of books, and this must be the teacher. To whom would a book be
useful if pupils never want to read it, or if they do not have a guide to help them to
cxplore the beautiful knowledge which is hidden in its pages? The case of the pupil who
is not intcrested in reading is one that requires strong persuasion. The motive for this
must always be a pure love for children and an effort to change any negative feelings
about their education.

Chrysostom’s opinlon on the relationship that should exist between teachers and
pupils can be summarized as follows: Chrysostom wanted the teacher to educate
children in an atmosphere of love and care and help them to become responsible

citizens, good parents, faithful Christians; but the teacher must above all consider the

children as unique creations whom God has determined should tive for ever.

4.4 The teacher’s character; Chrysostom mentioned another problem which
relates to the teaching profession. He pointed out that sometimes it gives pride to those
who possess this profession.'” Pride, nevertheless, should not exist in the heart of a
Christian because the Christian teacher should be humble even if he commands great
respect and has a very important place in society.

Chrysostom wanted parents and pupils to respect teachers even if as humans they
had faults. Nevertheless, he did not try to give excuses to teachers, Whenever he found

the opportunity he spoke to them severely reminding them that their duty was to spread
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the truth,
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And if for him whosoever shall offend one person only it is better that a
millstone were hanged about his ncck, and he were cast into the sea, and
because all those who offend the conscience of their brothers commit a sin

against Christ those who destroy not one and two and three but large crowds what

excusc they could give?™™

Chrysostom may seem exaggerating here but he just followed once again the
genius of the New Testament on the subject; in fact this particular verse about someone
who scandalizes another is taken from Mark’s Gospel. Chrysostom expressed one
stmple thought invoking Christ’s words about those who scandalize one person, and
applied to the case of the teacher who scandalizes many. The exact verse in Mark’s
Gospel is: «<And whosoever shall offend one of these little ones that believe in me, it is
better for him that a millstone were hanged about his neck, and he were cast into the
sear, " Chrysostom based his argument on the comparison of the word «many» with the
emphatic word «one» thinking that since Christ spoke severely about the sin of
scandalizing one, what would He say about the sin of scandalizing many?

There are many occastons in which Chrysostom spoke of tcachers as people who
believe in God. According to him, the greatest requirement in teaching is faith and after

that some special teaching gifts. Moreover, the teacher must be fully trained, '**and have
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confidence in his undertaking, " 1t is God who gives the light to teachers in order that
they may pass it onto their pupils. The teachers’ mission is to bring this light of God into
their pupils’ hearts. For another Christian educationalist, Pestalozzi, faith was also
necessary as a qualilication for the good teacher: «Faith in God is the beginning of
wisdom and blessedness».*™ He concluded this because of his strong feeling that it is
natural for human beings to be educated in faith which is the right atmosphere for
somcone to reach true knowledge. In complete agreement with Chrysostom, Pestalozzi
said the above for all teachers, and not only for those who were going to teach morals
or religion as a s¢parate syllabus subject.

For Chrysostom education is not an aim in itsclf It exists Lo help the other, the
greatest and the inost signilicant aim of every human on earth, which is the salvation
of the soul. All his interest and all his labour in the church was intended to show and
persuade Christians about this trath: life and carthly glory and the whole world arc
useless if they do not lead to one’s salvation. Christian education is still praised in
present times: «...pupils must be taught the Christian gospel because the gospel is true,
and without knowledge of the gospel our children would totally misunderstand the
nature and circumstances of their own existence.»™ This statement is very similar to
that of Chrysostom which refers to the need of Christian education. Some fourteen
centuries after Chrysostom, Pestalozzi supported his ideas, saying that «we cannot sce

God through knowledge; he lives only for those who have faith- simple, childlike
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faith.»*” Two educationalists who lived in two completely different times and places
have exactly the same opinions and it is very unlikely that Pestalozzi had read the
writings ol Chrysostom. Nevertheless there was a strong connection between the two
of theny: a strong faith 1n God and the belief that everything apart from Him is of no
worth.

The teacher must combine many gifts because his work is complex. Every teacher,
like every noble man, should not excel in honours but in virtues.®™ His life must be
virtuous to a high degree in order to be unitpeachable of every accusation. Even if he
tries to remain inconspicuous, his virtues will shine.*™ The first virtue of the real
teacher is love. When the teacher has this real love for his disciples, he accepts them alt.
- He moreover wants their improvemcht and he regards it as his own. His love for his
pupils guides him to care not only for their spiritual needs but for their health too, 2"
When they are in pain, he does not forget them and does not stap encouraging them, 2%
His good feclings guide him to take care of his pupils’ problems and to protect them
from every injustice and danger >’

Moreover, a teacher, according to Chrysostom, must be humble. This humility
is the fruit of self-knowledge ™ He attributes his success to God because he believes

that His light and strengih accomplish every good thing. The good teacher again, is

" Pestalozzi's Educational Writings, p.153.
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calm, gentle and does not get irritated when offended and accused. >’ Rousseau agreed
with Chrysostom once again saying: «Indeed for the training of a teacher one must either
be a father or more than a man». 2 By this he wanted to show how much love and virtue
was needed from a teacher who was going to influence the child’s mind and soul,
marking it with his teaching for ever.

Other virtues which will complete the character of a good teacher are:
credibility,” discretion,*” daring,? patience,™ taciturnity.>" He must help his pupils
not only with his words but also with his prayers?' It might seem that Chrysostom’s
model of the teacher is that of a super-person. I1e named the above viriues of the teacher
on several different occasions one by one. When all these are gathered together they
present more the picture of a saint than of a tcacher. Was Chrysostom, therefore,
making unrealistic demands? Did he set unachievable objectives? The answer to every

question about Chrysostom’s educational ideas is based tirmly in his philosophy.
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Eugruxos, homep kavaw kal dpog TG elwiag. Téy Yap 31840kahov TolotTov
elval xpr.

You must be the archetype of life, who appears like an icon, like an alive law, like

a rute and measurc of an exemplary life. Such must be the teacher. 27

The eternal model and example was, for Chuysostom, the Great Pedagogue and Teacher
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of all centuries, Christ, and he called the teachers of all ages to follow his path.?®
Further, a school for all and an example of virtue must be the light of the teacher’s life
which must stand before all like an archetypal icon. ' This irreproachable life gives the
teacher the necessary authority and the right Lo punish and to forgive his pupils with
absolute power.”” Thus, what is needed is admonition and example. This kind of
cducation makes the teacher respectable and prepares the pupil to obey and give way. **'
The example of the teacher is also of concern to modern educationalists. Ronald
Goldman wrote that the major influence upon the pupils within the schoo! community
is exercised more by what the teachers are than by what they teach. %2 Jerome also wrote
to Laeta about the need for her to be an example of virtue to her consecrated daughter:
«You must yourself be her mistress, a mode! on which she may form her childish
conduct. Never either in you or in her father let her see what she cannot imitate without
sin. Remember both of you that you are the parents of a consecrated virgin, and that
your example will teach her more than your precepts». 22

Chrysostom spoke often of the respect everyone should have for his teacher, He
also spoke about the moral life which the teacher should have, in order to prevent gossip
about him.**' The questions which occur to the reader of Chrysostom’s work, are: what
was the status of the teachers at that time and what is the relationship between that

particular status and the teacher’s model described by Chrysostom? Teaching at that
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time was hard work; teaching resources were almost non-gxistent. Roman schoals were
privately controlled and financed by the low {ees which the parents had to pay. The
teacher’s day started at daybreak and finished around noon or continued after it. This
time was preferred in order to avoid traffic noise and lighting costs.*” In fact, teachers
werc usually poor and unhappy. Salaries were low, hours of work hard and long, and
even worse, parents often insulted and injured them.  That is why Chrysostom so often
meationed the need for respect to be given to the teachers. He also spoke about the
teacher’s hardships®’ as well as the hostility against them,?®
Today, the situation concerning the office of a teacher is very different. A good
teacher is a good scientist and a good communicator. Nevertheless, regarding a code of
ethics for the tcaching profession, nothing cxists which is generally accepted. Stinnett
and Huggett in their book Professional Problems of Teachers, wrote the following: «The
idea of the tmposition of ethical standards upon a given professional group is an ancient
one. The idea in medicine, which has perhaps the oldest code among the professions,
goes back 2,500 years to the Oath of Hippocrates. In the United States the American
Medical Association adopted its first written ethical code in 1848... Currently no one
code of ethics is applicable to all the members of the teaching profession.. »**
Therc is no doubt that the situation of teaching today is very different {rom that
of Chrysostom’s times. In the Code of Ethics accepted by the National Education

Association of the United States, states that; «It is improper for a teacher to try to
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convert to his teligious faith the parents or students to whom he has the relationship of
teacher», ™ The same Association in its report on schools of 1956, said: «That the public
schools are neglecting training in moral and spiritual vatucs; that the allegedly low
moral and behavioural standards of our children are to a large degree a result of neglect
of such training m the public schools». The rejoinder answered that: «The critics
construe the lack of religious instruction (prohibited by law) in the public schools as
evidence that no training in moral and spiritual values takes place there. As a matier of
fact, such training is an integral part of every school program, part of the work of every

teacher, and an avowed objective of public school programs».?*' These views secm to

reflect some confusion regarding the nature of morat education nowadays. The

confusion derives from the obscurity of the separating line between conversion and

moral teaching, which for Chrysostom did not exist; to teach a child to believe, to love

God and always to bear perfection in mind, was for him a duty and not a matter of

choice.

Chrysostom’s congregation needed a complete educational systein, agreeable to
the new religion. That was exactly what Chrysostom offered to them. Actually, what
Chrysostom offered was a system of comprehensive Christian education and a
description of the Christian teacher who was going to teach in a system of that kind.
Many centuries later educationalists who were concerned with Christian education
found it also normal that those who are going to teach religion must be religious
persons.” This position about religious education does not differ from that concerning

ali the other school subjects, For example a chemistry teacher can transmit knowledge

™ hid, p.321.
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to the pupils since he or she possesses it. Nevertheless, when they do not believe that
what they teach is correct they cannot hide their uncertainty. ‘Yhat problem becomes

greater with regard to religious education because it is something which influences and

can change behaviour,

4.5 The teaching method: The experienced teacher uses various methods of
teaching depending on his pupils and their needs. «It is not reasonable for the teacher
te guide everybody in the same way. They must act like the doctors who adopt different
methods for their patients or the captains of the ships who know many ways to face the
winds».*® These methods vary from the very soft and kindly to the most severe. For
most of the time both methods are used. The teacher must combine punishment and
reward, humour and severity, in order to maintain the balance in the clagsroom as well
as to keep the intercst of his pupils alive.

What happens with pupils who do not pay any attention to the teacher? This is a
very common question aimong teachers of all times. Chrysostom expressed his opinion
on this problemn too. He said that the teacher’s duty is to spread the secds of teaching to
those who follow him and also to those who do ntot. * Nevertheless, it is very important
to bear in mind that he should not tell them evervthing initially, because if he does 50,
he will lose the interest of the pupils.®’ In addition to this, the good teacher is
interested in bad and weak pupils t0o, because although they might be few in number,

if they do not improve the others could be effected.”® The teacher must give proof for

¥ PG 48,681,
B PG 54,669,
B PG 60,158,

B PG 49,142,

70




everything if he wants to base his teaching on a strong foundation and , according to
Chrysostom, he cannot say anything without proving it. "’ Moreover, he must never feel
bored. He must find a way to rencw his zcal, his strength and his pedagogical
enthusiasm, in order to make his words get in his pupils’ souls more powerfully than hot
iron.>*

When a teacher wants to prevent bad behaviour, he makes remarks to his pupils
with guthority. He speaks severely when it is necessary. Nevertheless, he never names
those who commit the fault. He tries to correct them  without naming the guilty. When
this happens, Chrysostom underlined, the pupils will understand, without being
offended, that they did not avoid the teacher’s attention, >

A necessary manual in the good teacher’s hands, is God’s grace. If God’s grace
is not his confederate, he will fail even if he is experienced.** The good teacher again
has inspiration from the T{oly Spirit, he lives accarding to the Lord’s will and he does
not hesitate to make it known to his pupils.** Another characteristic of the good teacher
is to correct his pupils with his advice and to encourage them with his prayers.?? As it
has been mentioned before, the teacher corrects but he never offends nor obliges
anybody to do his will.** Chrysostom’s emphasis on the characteristics of the Christian
teacher s clear in anything he says. He often, morcover, spoke of the priests and the

teachers as though they both were devoted to the same purpose, namely the teaching of
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God’s truth. For Pestalozzi too the schoolmaster can destroy or create the character of
his pupiis: «If the school master is a man with the spirit of [ove, of wisdom, of purity;
a man who s fitted for his calling, and who enjoys the confidence of young and old; a
man who esteems love, order, and self -control, as higher and morce desirable than actual
knowiedge and learning; a man who, with penetrating foresight, perceives what sort of
man or woman the child is lkely to develop into, ... If on the other hand, the
schoolmaster is a vain, sclfish, bumptious pedant and a dreamy bookworm...he is
incapable of taking the father’s place and of linking his own teaching to the early
training of the good home...».”* Pestalozzi emphasized the schoolmaster’s role within
the community pointing out that he can influence children to such a degree that he is

rcally responsible for the future quality of the family and the whole society.

4.6 The payment of teachers: Chrysostom was so sensitive regarding the office
and the mission of tcachers that he gave much thought to their payment too. This
problem seems to have existed for as long as teaching has been an occupation.
Chrysostom’s opinion must be regarded as an impartial one because he was not a
teacher himself and therefore he had no personal profit to gain. There are references fo
the teacher’s payment in five homilies of Chrysostom’s work.” His opinion of the
problem can be stated as follows: teachers can be completely devoted to their work only
when they are paid sufticiently, and the congregation must maintain tcachers because
their services are useful to the public.

The teacher, whether a priest or not, is always a spiritual elder.* Therefore he

M Pustatozzi's Educational Writings, pp.181,182.
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must be supported by the people, as all leaders are, because he neglects his own
problems to spend his time for others. Fveryone who works for others has the right to
ask them for a reward for his labour. >’ Society owes a great debt to teachers. Therefore,
the salary paid to them is not a present but a just reward for their service. When teachers
have a good salary it helps them not to get tired or disappointed. If they have enough
and live comfortably they will not be preoccupied with the physical but onty with the
spiritual 42

Qpéyiov Siddararov, Bpégiov Srdrovov kai iepatikdv oUotmpua.

Feed the teacher, feed the deacon and the priests. 2%
Chrysostom did not justify teachers wheun they make excessive demands. Every time
they are pretentious they destroy their honour. When teachers keep their demands within
rcason they retain their dignity, >

Another thought of Chrysostom about the work and the payment of teachers refers
to the time which they must spead on their pupils. Chrysostom made it clear that the
teacher should offer his spare time for his pupils” interests instead of his own.**' This
particular thought, as well as all the others, expressed by Chrysostom, did not describe

a typical teacher; Chrysostom’s aim was to form in his audience’s mind what we could

call the model of the perfect teacher,
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S. THE RIGHT WAY FOR PARENTS TO BRING UP THEIR CHILDREN

5.1 The significance of the parents’ role in the formation of the child’s
character:
Chrysostom spoke about children with great love. It can be deduced from his work, and
especially from his treatise On Vainglory and Education (hat he was concerned about
the family and the satvation of its members. Many educationalists after him have also
expressed the idea that the family and especially the parents are the fundamental
elements for the creation of children’s character. Pestalozzi wrote: «The home shoutd
be the foundation of any natural scheme of cducation. Home is the preat school of
character and of citizenship».”* Everything else not based on the home would be
unnatural and therefore unworthy according to both Chrysostom and Pestalozzi.
Chrysostom’s belief, that a child’s character can be formed easily if the parents
are firm and resolved in their aim to create a Christian, is strong and it recurs constantly.
The absence of any experience on the child’s part offers parents the opportunity to
implant good manners and ideals into the child’s soul. Chrysostom seems to ignore the
existence of heredity. It was beyond the scientific knowledge of the time to know of the
evidence of life and growth inside the womb. Nevertheless there is onc point in the
treatise which implies that he might have known of the importance of the embryonic
period. We can find it in the cighteenth paragraph of the treatise:

Ei vap &k koMag Tpepopeval Twvég kal &g yhipwg maideudpsvol olrwe
ratopbolicy, ol &k pootplwy thig Tufig authv Toltole cuvedildpevol Tolg

ikaUgpaaiv tf olk Gv Epyacwvial Sevdy;

If grown men, after being nurtwred from the womb and continuing their education

2 Pestalozzi's Educational Writings, p.23.
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to old age, still do not live righteously, what wrong will not children, accustomed

from the threshold of life to empty words, commit? 253

This is actually one of the difficult questions in the treatise. What does the preacher
rcally mean here? By the phrase «ix KoWNag tpepdpevetl... maudeuduevol (eial)» does he
mcan that he believes in what scientists acknowledged some centuries later and after
many years’ experiment and observation? That is, that the cmbryo can be influenced by
the environment it experiences from the very carly stages of its existence and even
nurtured in its mother’s womb? It is amazing Chrysostom came {o that thought at a
time when nothing was known about it. Nevertheless, by this phrase he might have
wanted to show the need for education from the very beginning of one’s life,
Chrysostom vsed many illustrations to serve the previous purpose, that is to show
that parents have the main role in their children’s upbringing and that their children’s
character is almost completely dependent on them. He was certain that parents, who
work conscientiously and with patience on their children’s character, would enjoy the
great pleasure of making them «athletes of Christ». A similar idea is expressed by
Roberta Nelson who said that children are reflections of oursclves and that they will
have faith if parents develop their own faith and spirituality. > In trying to show that
parents are directly responsible for forming the unshaped character of their children,
Chrysostom used several illustrations. He mentioned these iltustrations in the following
order; the candle, the pearl, the painter, the sculptor and the city. It is worth
remembering here Chrysostom’s habit of repeating ideas and meanings, perbaps

according to his favourite educational principle which he mentioned many times, that

* EMLE. 30, p.038; Laistner, John ¢ ‘aryiostom's Address on Vainglory, p.94.
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repetition is the mother of knowledge. ? The example of the candle is used to symbolize
the malleability of the young child’s soul. Chrysostom said that good teaching is very
easy to tmprint on the soul, just as happens with the candle. When it is warm, you can
give it any shape you want. The child is like a soft candle. A father can succeed in
anything because he has the authority to shape his children’s character. ¢

The same picture 15 given for a second time in the third homily on John’s
Gospet*” and for the third time in the second homily on the second Epistle to
Thessalonians.>* The three pictures have the same core idea. The only difference is that
used in the third case. This shows that the soul is soft not because of its age, but
because of the words the person listens to. That means that the parcnts’ words can
soften their children’s souls and make them receptive to good influences. This is the
meaning of his words: the soul is like the candle. If you speak coldly to a child his soul
will harden, If the words he hears are warm his soul will become soft allowing you to
cngrave anything you like, even the Lord’s image.” There is an objection to this idea
of Chrysostom’s. He believed that our words are sufficient to create a good
relashionship between us and our children. He said this because he started from the idea
that children are always prepared to listen to everything their parents have to say.
Nevertheless, 1t is not always the nature or tone of the words themselves which are
important. A parent must also have in mind that it is rather the interrelationship between
the child’s behaviour and such words which is immportant. This means that one cannot

praise desirable behaviour only, ignoring any kind of bad habit. To shape a child’s
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behaviour in the desired direction, parents must be prepared to change their approach
because children are not always the same. They must be sirict when faced by
unacceptable behaviour.

We van see another image rcgarding the malleability of children’s souls in the
twenty-first paragtaph of the same treatise.”® This time, Chrysostom used the
tHustration of the pearl rather than the candle. He said that when pearls are drawn out
of the sea, they are not yet completely hard. If the person who first takes them in his
hands is experienced he can give them a round shape. If not, then it is very difficult for
the pearl (o achieve a perfect shape because it hecomes very hard. By pearl he implied
of course the child’s soul, which is malleable at first but it becomes, as the years pass,
hard and difficult to change.

Another telling illustration used by Chrysostom to show the importance of the
parents’ role 1s that of the statue and the sculptor. The sculptor is each of the patents,
The statue is the child. Can a rock or any other kind of material do something by itself?
It can do nothing of course. BEverything depends on the talent and mastery of the
sculptor. Chrysostom also compared the parents with painters, saying that every parent
has to take care of his children like a painter with his paintings. The latter works little
by little every day choosing the right colour for his picture. The same happens with the
sculptor. He works patiently adding or removing pieces on his statue. In the same way,
the parents’ concery must be to create admirable stalues, meaning sirong Christians.

The parent’s duty in connection with that of the sculptor’s is this:

KaBdrep ayahudray Tiviv Karaokeuaotal, itpog TolTo v Oxohv dnaoav Exete
Ta SaupacTtd alta dydhuara t Qeh xaraokeudlovrey’ kol 16 HEV HEpITIOV
tEaipelte, 1 8¢ &vdeav npoatiBers’ kal ka@ ' ékdotny alrd nepilokoreTre Thy

uépay, notlov ano guaseg EAGTTWUG, HOTE AlTé repatpely,

W EILE. 30, pp.640-642; Laistner, John Chrysostont s Adedress on Vainglory, pp.95-96.

77




Like the creators of statucs do you give all your leisure to fashioning these
wandrous statues for God. And, as you remove what is superfluous and add what
is lacking, inspect them every day, to see what good qualities nature has supplied

so that you will increase them, and what faults so that you will eradicate them.”®!

We can often [ind the same illustration of the statue in Chrysostom’s writings.
Here are some other examples from different homilies:

Ei ydp GvBpuwrot Gydduara mololvieg Baownvdey kaf eikdvag ypdgpovres
TOOUUTNG aroAavouct TG, HUET] T Bac A udiv £ikéva Karlwridovres (elkdv
Yap ToU Geoli & dvBpwriog) ol pupley dnoradowuey dyaBav T0 k' duoincty
oS Bovies;

For if men that make statues and paint porteaits of Kings receive so great
distinction, shall not we who adorn the image of the King of Kings, (for man is the

image of God,) receive ten thousand blessings, if we effect a true likeness?

Chrysostom suggested here that to give shape and beauty to our soul meuns that we give
to the icon of God (kav’ eikéva) His likeness (ka®' opoinow). And on another occasion
he said:

Kaltarye Tiig T€0wg Taimg otk ot GAAN peitov Tl ydp ioov 1ol puBuioat
Puxrv, kal Starhdoal véou Stdvolay; Kal yép naviée fuypdeou Kaf ravtde
Wdpiavronoal tov Tadmmy Exovea v grtothiuny GrkpBéoTepov SlakeTlotat
XP.

For what is equal to training the soul, and forming the mind of one that is young?
For he that hath this art, ought to be more exactly observan{ than any painter and

any sculptor.”®

He repeated once more that the greatest trade one can undertake is the formation of a
young person’s soul. And he concluded with the complaint that:

NGv 3¢ Onwg pév téyvag kal ypdupara kai Adyoug Touq altiv naidag

natdelcaigy, racav EkaoTog noletrat anoudrjy, driwe 3¢ v Puxrv Goknsetey,
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ToUTou OUKETL QUBE(G AdYOoV Exel Tva,

i our own day every man takes the greatest pains to train his boy in the arts and in

literature and speech, but to excrcise this child’s soul in virtue, to that no man any

fonger pays heed 2

The same concern is expressed by H. A. Alexander who argued that «in our desirc
ta produce «good» doctors, lawyers, and M.B.A s,» we have lost sight of the need to
cultivate goodness in people.”

It 15 clear n all the previous itlustrations that for Chrysostom the only factor
which matters regarding the modification of the child’s soul is the environment,
especially the human eunvironment, in which the child is born and grows up.
Nevertheless, according to recent scientific findings, there are many other factors which
influence the child’s personality. Such tactors can be hereditary, ¢.g. the child’s
intclligence and health, or environmental like the family’s social and financial status,
the child’s position in the family, how many children therc are in the family etc. 2 It is
worth looking at a relevant opinion given by Garry Martin and Joseph Pear: «Whether
or not behaviour is completely determined by environmental and genetic factors
(everyone agrees that it is at least partially determined by these factors) makes for
interesting philosophical discussions».* According to these authors, it is certain that
environmental as well as genetic factors are responsible for the creation of character.
Nevertheless, studying Chrysostom’s writings we see that he believed that enviromental

rather than hercditary factors were more influential in the creation of a child’s character.

** EJLE. 30, pp. 638, Laisiner, John Chiysostom s Address on Vainglory, p.95
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He seemed to insist on the tdea that only the parents and the teachers are responsible for
the child’s character but he might have done so because that suited his aim to make the
parents feel totally responsible for their children. He decided that there was a need to
emphasize the parent’s role for his particular audience because on other occasions he
expressed different ideas as we will see in the following paragraphs.
In another case, to a different audience he said: «There are just fathers who have
sinful children and sober children who have c¢vil parents. That shows that evil is not a
result of nced and relation but it depends on the mood and the personal position of
everyone».*® It is clear that he oncc again used all the pedagogical methods in order to
persuade a Christian to do his duty as best he could. In conclusion it can be said that
regarding the formation of a young soul Chrysostom believed firstly to the power of the
first and natural tcachers of the children, namncly their parents and their teachers, and
sccondly to any other factor. In his homily on Matthew he clearly exhibited his views
ont what a child is in terms of its nature: «The child’s soul is clear from all the passions...
That 1 why Lord said, «<because the Kingdom of heaven belongs to those who will be
like them’ to make as act according to our will everything which children huve from
their nature.»* His faith on the complete purity of the child led him to the view that
only a Christian upbringing in a Christian environment can keep a child in the right way
of life.
In frving to persuade his audience that as parents it was their right and their duty
to teach their children to believe and love God with all their heart, Chrysostom
frequently used illustrations from daily life which came to mind. The longer description

he gave 1o support his first purpose begins in the twenty-third paragraph of the treatise
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On Vainglory and Fducation.™™ The central idea of the illustration is the metaphor of
a city which symbolizes the child’s soul. The master or the king of the soul’s city is the
parent. If he wishes to bring up a child and to direct its spicitual development, the parent
must act like a king who wishes to establish and pursuc the development of a new city.
The city 1s the soul of the child; the city’s wall is the child’s body, in which the soul is
enclosed. The city gates consist of the five senses. Through these the citizens, that is,
the soul’s powers, communicate with the outside world.”' In a real city, says
Chrysostom, some steal, others give justice, others work and others leave everything to
luck. In the same way the mind and the thoughts are acting on the soul. Laws arc needed
to control the citizens and if a child 1s like a city then these laws will be the instructions
of the parents.

It was Chrysostom’s bitter conclusion that his contemporaries were only
concerned with educating their children in Ictters and in rheforic and the trades without
caring about the development of their souls. He expresses the same thoughts in his
twenty-first homily on Ephesians, saying: «Let everything be secondary with us to the
provident carc we should take of our children, and our bringing them up in the nurture
and admonition of the Lord If from the very first he is taught to be a lover of true
wisdom, than he has obtained a wealth greater than all wealth, and a more imposing
name. You will effect nothing so great by teaching him an ar(, and giving him that
outward leaming by which he shall despise riches.»”* And in the same homily he
confinues: «Study not to make him an orator, but train him up to be a philosopher. In the

want of the one there will be no harm whatever; in the absence of the other, all the
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rhetaric in the world will be of no advantage. Tempers are wanted, not talking; heart,
not cleverness; deeds, not words. These gain a man the kingdom. These confer what are
bencfits indeed. Sharpen not his tongue, but cleanse his soul.»”” James and Kathleen
McGinnis, in their article about family religious education for peace, suggested: «The
nurturing of faith and values is a process that involves parental modelling and family
participation as well as parental explanations. Faith and values are caught as well as
taught, as the family lives out these values day by day».*™ TheMcGinnis’es based their
opinion on the relevant declaration which was stated by the Second Vatican Council in
1966. The statement showed how central is the parental role in the encouragement of
children lo have a personal relationship with Jesus. From reading the documents of
Vatican Council on education it seems that there is an agrecment between the Roman
Catholic tradition and Chrysostom regarding the role of the parents for the creation of
a true Christian: «Since parents have conferred life on their children, they have a most
solemmn obligation to educate their offspring. Hence, parens must be acknowledged as
the first and foremost educators of their children... It is particularly in the Christian
family, enriched by the grace and the office of the sacrament of matrimony, that from
their earliest years children should be taugiht, according to the faith received in baplism,
to have a knowledge of God, to worship Him, and to love their neighbour »*"

Love for children means a right upbringing but no matter how many times as
parents we remind ourselves of this, we all have different ideas about what a right

upbringing entails. Using this term wc sometimes signify greai opportunities for
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Education (1988), vol. 83, p. 532,

275

«Declaration on Christian Education» par.3 w The Doctanents of Vatican I (New York: Guide Press,
1966), p.641.
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education, a good character, an expensive school, lots of toys. Chrysostom had other
ideas. Every time he mentioned this phrase he meant a Christian upbringing and the
reason for that was his soteriological philosophy. For the right upbringing, each parent
will get his reward, as Paul said tn his Firs¢ Epistle to Timothy, The words in the Bible
are: «<Notwithstanding she (the mother) shall be saved in childbearing, if they continue
in fuith and charity and holiness with sobriety »*’® The verse is given afier the reminder
about Eve’s disobedience in paradise. Chrysostom used the same idea in his treatisc
twice in two following paragraphs. He suggested that the Christian way of bringing up

a child gives comfort and help when people feel that they have many sins. His own

words are:

El y&p @eidn 1ol matdde, Setov and Toutou’ A\ 88 kal pioddv Exeiq. Akoue
TOU Mavkou Aéyovtag « v druetviot 1) riotet kal T} dydmy kal 7% aycoup
perd cwppocivngs. Kal et o pupia cauth odvoldag kakd, AAN Buwg Eruvénoov
napapudiov Tiva o1 001G KaKATG.

1f thou dost care for your son, show it thus, and in other ways too thou wilt have thy
reward, Hearken to the word of Paul, «if they continue in faith and charity and
holiness with sobriety», and even if thou art conscious of a myriad vices within

thyself, nevertheless devise some compensation for thy vices,>”’
And the second time:
Z0 nplrog dnodadeis v Qyabdy, Gy uldy &xG kakdv.
Thou wilt be the first to benefit, if thou hast a good son,*™
This opinion might seem to be in the interests of parents. Should a parent think of his

own interest when he takes care of his children’s upbringing? Nevertheless, the goal of

life, namely salvation, is common for every man on earth, and to raise athlefes of Christ

T 1 lim. 2, 15,
7

EXLE. 30, pp. 638-640; Laistuer, John Chrysostom's Address on Vaingtory, p.93s

PCETLE, 30, pp. 640, Laistuer, ol Chrysostom’s Address on Vainglory, p.93
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is a blessing for cvery parent. For Chrysostom, however, it was cnough to turn his
attention {o the Bible 1 order to base his opinions on strong foundations which he put
into practice when speaking of the parents’ reward. What he had effectively created was
a Christian Pedagogy which he based on the Bible. Anything found in the Bible was for
Chrysostom good enough to form the basis of, or even to become part of, a correct
educational method, mainly because «it is not possible for anyone to be saved without
continuous spiritual reading»,”” This reading is a spiritual medicine, a sweet, godly and
secrel song, a power which destroys the passions™ and it can also lead to the petfect
knowledge of piety.*® Chrysostom’s confidence in the Bible was so strong to make him
say that it is impossible, really impossibie for a soul to be distracted by passion when
being engaged in reading the Bible.*** The reading of the Bible encourages the soul to
philosophize and lifts the readers’ thoughts towards heaven, making them gratefull and
helping them to remain unaffected by the temporal ® The Bible is the continuous
teacher and its ingnorance cause all the evil. ** Florofsky used Chrysostom’s points cited
above to substantiate the opinion that his work as a teacher and as a preacher is based

primnarily on his inlerpretation of the Bible.*

5.2 Parents must advise in 2 spirit of freedom: Chrysostom’s opinion regarding

the role of the parcnts towards the child’s upbringing is that the parents and other

PG 48,993
A0 4G 55,513
PG 51,41

7 PG 54,686,
PG 53,321
PG 62,362,

“* Florolsky, G., The fastern Fathers of the Foarth Centrry (Thessalonikt: Poumaras Press, 1991), pp.400-
402.
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members of the family have the most significant influence upon the child. ‘The same
idea s cxpressed by Kenneth Hyde too, in his article about the role of home and
community with regard to religion: «There can be little doubt that the strongest single
influence upon any child is that of his home. The roots of maladjustment in most cases
lie in the home; equally the child who develops normally, enjoying happy and satisfying
relationships alike with friends and adults, ... children who grow in an atmosphere in
which there is frequent expression of warmith and affection, identify themselves with
these same parental attitudes».”® Hyde argues further, that anything parents do must not
be done with an authortarian spirit because children have the tendency to reject
attitudes developed under any kind of compulsion.® The same idea is extensively
supporied by Chrysostom too, and his arguments are gquoted below.

Educationalists have often tried to give answers to the question concerning how
much freedom a parent or teacher should give to children. Their answers differ from the
most severe to the most tolerant while others have chosen the middle way.

Chrysostom’s wisdom, together with his dedication to the necd of salvation for
everybody, guided him to form a personal Christian philosophy about freedom. He
begins with the idea that «evil is not natural. We are honored with free will and with the
gifl of freedom... There is no evil which cannot be made to disappear by repentance.» **
«We are appointed to teach... and not to dominate or command. Our position is that of
the counsellors who exhott 10 the good. The person who gives advice, gives his opinion
without forcing the hearer. He leaves him {ree to decide whether or not to follow the

advice he has given. He is responsible only when he docs not advise the proper

® Hyde K., «The Home, the Community und the Peer Groupr Now Movements in Religions Fefucation
{Landon: Temple Smith, 1975 ), p.37.

* Hyde, «The Home, The Community and The Peer Group, pp.37-38.

PG 52,451, 48,1042,
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things.»*%

Chrysostom insisted that neither parents nor teachers should in any case usc
compulsion. Te based this idea on the free will which God gave to hwman beings at the
time of creation. If God gave cverybody free will to choose virtue or evil, how could
people force each other to do something they did not freely choose?

‘H 3€ quixn, kupia sauthiq yevopévn kal v rpaktéoy v eEouociav Exouoca, ov
ndvra, Sv ] BoAntal, melBstal W Oefp. Akouoav yap admv xal Bla rou
katnvaykaauéwny ot BolGistan rofoal kahy xal Evapertay, tnedn nep undé
0Tl ToUTov dpetr), GMAE xpR BovAopévnv kal kolUoav neloar vevéoBal
TOLIKQUT)Y,

But the soud being its own mistress, and possessing power over its acts, does not in
all things abey God, unless it whishes to do so. For God will niot tnake it beautiful
and excellent, if it be reluctant and in 2 manner constrained by force, tor this is not

virtue at all; but He must persuade it to become so of its own will and choice,

Chrysostom is right that anything a person does under pressure is without value becausc
men have the tendency to reject anything they have to do because of fear or force:

T mardlov, dug pév av Urd nadaywyol Tivag Svrrrat PoPepol, kv ouppovi,
KAv peT’ Erieikelag Zf), SaupacTov otiddy, MG ™ TOU nendarywyoid eopp ™y

awppocivnv Tol véau Aoyifovteg ndvrse.

The child does nothing admirable when he behaves well and when he has a quiet
life if he has a fearful disciplinarian. Because then, everybody will impute his

prudence to the fear of his disciplinarian. 2!

From all the previous collection of Chrysostom’s opinions concerning hwman
freedom we can assume that he believed in complete personal freedom for every
decision and every deed. The impetus for his ideas comes from a desire to help

everybody [lind the way to salvation, and not from a desire to force anybody to live a

™ PG 62,87,
* PG 59, 83; Library of the Fathers, 4, p.98,
M PG 63,768,
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lite which he had never choscit.

5.3 Who must participate in the upbringing of childven: Chrysostom wanted
parents to be directly responsible for the upbringing of their children, He did not want
them to follow the Greek custom of having slaves responsible for their children’s
education.”” In elite Roman soclety, as Judith Hallett remarks, women undertook their
children’s education. ® Chrysostom spoke specificaily in the treatise about the persons
one must trust for one’s children’s education. He mentioned the following: «They must
not be allowed to consort with all the servants, but rather let those who are participating
with us in training stand out clearly, as though they were approaching a holy statue... Let
thosc of the scrvants who are well fitted take part. If there be none, then hire someone
who is free, a virtuous man, and entrust the task especially to him, so that he may have

a full share in the undertaking».**

Chrysostom had his own experience on the subject. His mother took in hier young
hands the responsibility of her son’s upbringing and cducation. She gave him only what [
was pure. Because he was sensitive about this he mentioned the same ideas in other ‘,I
homilies. Here are his words in his ninth homily on Paul’s Epistle to Colossians:

“Qote P pévav @laotg, MG unde olkétaie avapyvivat £autole dogaiiieods’ '_':3§
TG YOp pupla Kok toilg fAeuBépolg Btav Bouhoug alToly drorhowuev :
SiepBappévous. Ei yap rarpdg drtodavovies kal giAnetopyiag kai @ hooapiag

Toladtng pdAlg dwacwlevran, dray alrolq £xkdipey 1T Gpedla Wy aikerdv,
kaBdnep 5Opoic altoly kéxpnviay, vopiovees autolg Trv deororiav slival

AHEPOTERQY, AV pwpole altous anepydowvtal kai pavious Kal oudevde Adyou

2

To have slaves responsible for the children’ up bringing it was a custom in ancient Greece in opposition
to the Roman custom which wanted the parents directly responsibie for that,

¥ Hallett, P. 1, Fathers and Danghters in Rowman Society, Women and the Elite Famify (New Jersey:

Princeton University Press, 1984}, pp. 4-3. 1
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So that ye should safely guaed them from intermixing themselves, not only with
friends, but even with servants. For the harm done to the free is incalculable, when
wg place over them corrupt slaves. For if when enjoying all the benefit of 2 father’s
affection and wisdom, they can with difficulty be preserved safe throughout; what
will become of them when we hand them over to the unscrupulousness of servants?
They use them like.enemies, thinking that they will prove milder masters to them,

when they have made them perfect fools, and weak, and worthy of no respect.*”

Chrysostom wanted to remove every thought from his audience’s mind which
might suggest that working with children is a waste of time for a man with a great and
significant place in society. He found the opportunity to say among other things that
nothing is wrong when a father teaches his child to spell. On the contrary, this deed is
worth of imitation >

Chrysostom’s greatest concermn was for the souls of children and the need to guide
them in a Christian way. Children, as he underlined, are the most precious possession
of every man on carth. How is it that we give so much care to our ficlds, finding the best
man to cultivate them and care nothing about our children?®’ Chrysostom makes us
seem very unreasonable if we adopt this habit. Nevertheless, the truth is that we are
occupied with so many other things, such as our job and other important commitments,
which absorb us and take more of our time than our children do. Nowadays, for imany
pcopte, the only things that matter are their career and social life. A parent’s presence
in the family can, as they suggest, be replaced by other people, ¢.g. child minders, who

might moreover be better than them. In the ond this is a satisfying excuse which serves

PG 62,363, Library of the Fathers, 11, p.289.
PG 61,278,

T PG 62,546-547.
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to calim one’s worried conscience. Whiie’s view” cited in Richard and Norman
Sprinthal’s book, Lducational Psychology; 4 Developmentul Approach, suggests that
the mother’s role in the upbringing ol a psychologically competent child is significant
and that mothers must be trained to excel in three key roles during the critical cight -to -
eighteen- month period: «as designers and organizers of their children’s physical
environment; as authoritics who set limits to dangerous or annoying behaviour, and as
consultants to their children in brief episodes according to their need.»*® Morcover,
mothers seem to be unreplaced because they are the only persons who can provide
reassurance, guidance, and attention in a loving enviropment.>® Child minders are
uscful especially to help working mothers, but according to researchers like BEEP

(Brookline Early Education Project)’' parents have the main role in the child’s

upbringing and other people play a minor part.

5.4 The father’s role: Chrysostom did not have an ideal role-model of a good ﬁ
father, or even just a father, on which to base the ideas cxpressed in his homilies. ]
However, his loving mother provided a good role-modet. His father died while he was j{
an infant and his mother took his place, frying not to leave any deficiencics in her son’s j

heart. Chrysostom spoke very generally about fathers and did not go into detailed
descriptions. He limited his examples to the area of spiritual problems which he might
have learned about from his congregation. Most of these cxamples are about the love

and patience which a father must show when his children misbehave in any way.

** White, B. L., The First Three Years (Englewood Cliffs, New Jersey: Prentice -Hall, 1975). 1

® Sprinthal R. C., Sprinthal N. A., Educaiional Psychology « Developmental Approuch (third edition.
“ New York: Random House,1981), p.100. {

** thid., pp. 99-100.

* Pines, M.., «Head Stare The New York Times, 26 Qctober, 1975,

CoBmeale i T
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Chrysostom showed a great sensitivity, consoling instead of blaming parents, when
speaking about children’s antisocial bebaviour. In all other cases he considered parents
fully respounsible for their children’s character.

While from Chrysostom’s point of view the main characteristic of a good mother
is that of self-sacrifice, that of a father is loviug patience. Another important point is
that he mentioned the role of tite father in connection with the problem of children who
2o astray. This might be a result of the fashion of his time which encouraged fathers to
be responsible for their children’s behaviour and mothers {or their children’s needs. In
one case he said: a father’s patience is so great that even if sometimes he declares that
he will abandon his children, he changes his mind waiting for the day he will see them
becoming wise.*”

Other similar advice concerns the comrect behaviour of a father when his children
go astray. Chrysostom’s thoughts are based again on the Bible:

Kav rompai yévevrar ndv (o naiSeq), oUroifol natéped) pévouat
Stoplolvreg, Emuushotpevorl, ouctéMovieg altly Ta bvedn, xal olk
aloytvovral. H yép aydnn ok doynpovet, SAG kabBanep xpuoats talg rrépult

OUYKAAUTTTE L TAVTS T4 QuapThpata Ty Qyariepiévoy.

Aund again, should they become vicious, the parents keep on correcting,
caring for them, abridging the reproaches they incur, and are not ashamed.
For love doth nothing unseemly, but as it were with certain golden wings

covereth up all the offences of the beloved. **

Chrysostom wanted to assure his contemporaries that it is not a good habil to
abandon their children if they are bad. It 1s obvious that in Chrysostom’s time fathers

thought it reasonable to do so. However this is not acceptable behaviour in a Christian

PG 49,159-160.

PG 61, 278; Library of the Fathers, 10, p.458. The illustration is taken fromPaul’s praise of love, 1 Cor.
13.5; 13,7.
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father. No one can profit from rcjection by his own family. Chrysostom insisted that a
parent can only correct his children with love. Youngsters should not feel rejected, even
for a minute. We can find the description of the right way to correct a child, or to
prevent the expression of undesirable behavioue, in Chrysostom’s treatise On Vainglory

and Education:

"Apa kol xata@iinpey aUTov ASyoviee kal repifdiuuey taic xepotv xal

STLoplyypey, &ots TOV 11d00v Sekvieiy. TouTo e BRaciy QUTOV UAAGTTEHEY.

As we speak to Itim, let us kiss him and put our arms about him, and press him to

us to show our affection. By ail these means let us mould him, ™

Of course there arc other ways to calm down a child who is upset or out of conirol: short
periods of ‘time out’,*® for example, would be useful in situations like these. This
means {en-fifteen minutes spent by the children in their rooms or to another location
where there is nothing enjoyable to do, following a temper tantrum.** This method
might be effective when the disruptive behaviour is a foriu of attention seeking,

For Chrysostom the correction of a child’s behaviour is a problem having to do
with the satvation of his soul. This purpose must be the parents’ guide in their efforts
to help their children rather than a concern with how society views the child and his
wrong behaviour. It is not right for fathers to fecl offended every titme their children do
not behave correctly. Tt s selfish to think of ourselves insiead of the good of our
children.

Chrysostom made a continued and constant demand to fathers not to condemn
their children however badly they might have behaved towards them, This is also a very

sound principle of modem pedagogy. What good could a rejection really bring to the

I ETLE. 30, pp.690-692; Laisiner, Jofin Chiysosiom 's Address on Vainglory, p.\18.
¥ Martin, Pear, Behavier Modification, p. 170,

™ Carver, C. S., and Scheier, M. ¥, Perspectives on Personality (Boston: Allyn and Bacon, 1988), p.379.
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children? What good could it bring ¢ven to the already distressed parenis? Could it in
any way give them comfort? As Chrysostom could imagine or conclude from his
friends’ and congregation’s experience, a loving family was the only thing a good or a
bad child needed. This was also what the Bible suggested with the parable of the
prodigal son. It is accepted that anything the Bible suggcsted was a rule for Chrysostom.
On another occasion, he says:

MNpdg naxépa Enavijhbey, cudév Suvduevov dvapvnodfival Thy npotépwy, uahhov
8¢ ExeTva pepvnuévov pova, dnep eig aupndBeay dyayely Svvaral kal Eaeoy kaf

oropynv kal geidn: v o1 YEYEVIKOO L ytpacTikougav.

He returned to his fathcr, who could remember nothing from what happened
before. Or better, who remembered only those which could lead to sympathy and

mercy and affection and compassion which is proper to the parents.*”’

Another praof of Chrysostom’s ideas of correct parentai behaviour when there is
a crisis in their children’s lives, is given in his Commentary on Paul’s Second Epistle
to Corinthians:

Padhay nadey ol v SUKGAMIG KATAPPOVHaALIEY TAEPes, AANG  kal Toutoue
nevBolLaLy,

About worthless children fathers are not easily indifferent, but mourn even for

{hem. 3%

And another one 0 his homily on Philippians:

MoXAd xal répa Tol déovrog ol narépeg xaplfovial totg natol iy arthdyxvev
alnolq Swaeppaivopévav Thv natpikidy' kdv Bwot 1d nadlov kamefoay,
™répuevoy, abrol pdAhov Ekelvou Bdkvoviay, xal oU ralovral, Buwe &v tic
MOuliae v tndBeowv avéhnat.

Fathers liecly give to their sons many things beyond what is fitting; when their
fatherly compassion is kindled, on sceing their child with downcast look, and

wasted with grief, they feel sharper pangs than him, and rest sot uutit they have

PG 49,283-284,

™ PG a1,414; Library of the Fathers, 15, p.47.




removed the ground of his rejection.

There are two more problems in addition to that of undesirable behaviour which
are discussed in Chrysostom’s homilies. The fisst is that ot the bad luck in which
children can be found and the other s that of madness which leads the sick child to
insult and mistreat his father. So, there arc three big problems which Chrysostom is
concerned with: bad behaviour, bad luck and madness. In all three problems, which
represent the most difficult situation a man can be found in, namely the suffering of the
soul, the body and the mind, fathers must always take the side of their suffering

children, that is to support them and to be with them for their benelit:

ToTg yép narpdowy E0oq Mol UET(ov AAYETy, dtav undé yapeTval Stvavial
KOKDULEVOLG TOTG EQUTRV 1ALV,

1t is usual for the fathers to sufifer when they cannot assist their children in their

miseries.”

Famp nepl natda @pevitid katexduevoy, dom Qv UBPIZNTGL Kal AKTIZY) XoAenig
2 KApvav, TaoouTe LGARoV alredv EieeT Kal Sakpust.

The father who has a mentally deranged child; the more he is being insulted or

kicked by hing, the more he has mercy and cries for him.*"

What is the meaning of the term maduness as used by Chrysostom? If Chrysostom
meant 4 child who is angry and out of control this does not mean madness. Aggressive
behaviour is often learned by the child as bad habits are inadvertently reinforced by
parents. There are a number of remedies which a parent can use to calin down an upset
child, Such methods are “‘“time out,” as it has been mentioned before, and differential

reinforcement.’"? Reinforcement can be positive and implies adding something good,

PG 62,253-254; Library of the Fathers, 11, p.Hi3
PG 49213-214.
PG 50,484

i Martin, Pear, Behavior Modification, pp.170, 79.
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using desirable things as a reward, or it can be negative when something pleasant is
removed. >

Fathers must not keep a distance from their children. They must help their
children in their education ¢ven if they have an important occupation such as that of
philosopher or rietor. It is not shameful for fathers to help their children to spell. On
the contrary this act is good and desirable.*™ Pestalozzi expressed his admiration for the
goad father in his early writings, particularly in his book Fvening Hours of a Hermit,
where he wrote the following: «To raise the people to the full joy of which their nature
is capable is the aim of the ruler who calls himself the father of his people. That the
people should enjouy the blessings of homne, confident as children in the fatherhood of
thetr prince; that they should expect to fulfit their paiernal duty to bring up and train
their children to the joys of manhood: is this a dream? Is such childiike hope at bottom
a sign of sleep? Not so; faith in God is the force behind this hope».*" Pestalozzi
presented the prince as the father of the nation just as God is the father of all people. He
compared the fatherhood of men to the fatherhood of God trying to prove that God
would guide people in their duty of parenthood because He first is the Father of

everybody and He offers the perfect example of what a real father should be.

3.5 The mother’s role: Chrysostom had a personal experience on how mothers
reacted in several situations. His mother Anthousa was very affectionate and the great
educationalist’s childhood provided him with many examples of how a good inother

behaves. He moreover took all of his early education at home from her because his

33 Carver, C. S.; and Scheiar, M. F., Perspectives on Personality, p.379.
34 PG 61,278,

W Pestalozzi's Fducational Writings, p.27.
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father who, according to the Roinan system of cducation, should be the first teacher of
his chiidren, was not alive.

The quality that domirates Chrysostom’s views of motherhood is that of self-
sacrifice. According to him mothers stand by their children when they are sick or ill and
do not ask for sleep or rest. Moreover, they would willingly suffer in place of their
children, thus freeing them from every pain and illness. >

Chrysostom had infinite respect for his mother. Hie mentioned her several times
in his writings. The greatest example of what this respect consisted of is given by
Chrysostom 1n his homily to the Pricsthood:

‘AN pe al ouvexels g untpég engdal 3 lekdiuoay Solval tadtnv gkelve v
XGp v, paAAoy B¢ AaBetv tadtnv nap’ ekeivou Ty Swpedy.

My mother’s continuing yequest and complaints prohibited ine from giving him the

grace or better from taking the grace from him,.*"

Chrysostom is talking about his decision to refuse to join his friend in the desert where
he was leading an ascetic life. His denial was a result of his mother’s tears while asking
him not to ieave her to join the monastic community before her death. The picture, as
Chrysostom deseribes it, is a touching one. He shows in a practical way that it is
necessary for everybody te have in mind his parent’s wishes before making a decision
which might change his life completely.

Chrysostom mentions the woman as a wife more times than as a mother. It is true
that he wanted women to have control of the household, but he wanted them to have a
secondary role in spiritual subjects.”™® He followed in Paul’s footsteps in his theology

about the secondary position of the woman m the church and the communily, His view,

6 PG 49,142; 50,620,
M pGag,624.

PG 51,230-331.
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in summary, is writtcn in his twentieth homily on Ephesians:

Asutépa totlv dpx alin, dpxnv Exousa kal MOAAY TV OpoTipiav’ &N b
£xel TLMdov & &viyp. ToliTo owtnpia peyiotn olkbag.

She is a second authorily, possessing indeed an authority, and a considerable
equality of dignity; but at the same time the hwusband kas somewhat of superiority,

In this consists most chiefly the well-being of the house.?'”

It is clear that feminists will not like Chrysostom’s opinions about women and
their position in society. Neverthelcss, the problem of disagrecment between husbands
and wives about their authority and the taking of decisions must have existed in his
time. We can asswine this from his words on the family problems he often mentions. His
experience and personal examination of the problem made him conctudc that in most
of the cases the reason for disagreement was the responsibility in the house and out of
it. For the great bishop it was most important to brin g peace in the family. And because
there was no place for women in politics, in education, in commerce, generally in cvery
field which took place outside the household, the mother should togically stay in the
limits of her role as a wife, mother and protector of the sufferers:

00 Sovaral @ dnuéola 3adstval kaNik' dMG Buvanal rawdia daBpégial
KOADG, TO KEPEAQULOY THV KTTAGTwy.

She cannot hande the public matters well but she can raise children well, which are

the most vatuable possession. *%°

Chrysostom docs not undervalue the position of women, He only reinforces
Paul’s teaching of equality between men and women. 2 Af the same time, he praises her
for her virtues and blames her for the faults which reduce her value as a person:

Tuvr] ydp, el BouAnBeln, oUk gauT] pdvov, MG kal Brailpole dpréost rieloay

¥ PG 62,142-143; Library of the Fathers, vol.15, p.324.
PG S1,231.

¥ Gat. 3,28,
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£iq drakoviav' ‘enel kai £ ApxTic Tol Avdpdq TG TIOATIKA MEAYHATA AAXSVTOG,

10 olxaupeTy aum] Kal oikavopeiv 1d évdov Gravra ExAnpuoaro,

The woman can serve, if she wants, not only herself, but many more, Because from

the beginning the lot to be occupied with the public affairs {tll to the man, and to

stay at home to administer the household fell to the woman.*?

This much discussed matter of the equality of man and woman is faced by
Chrysostom in a simple but never dismissive way.*” His only aim in giving to women
a secondary role in life was to ensure peace and love in the family, and an equally
balanced society at the samc time. Women, of course, have proved themselves
capable in politics, education and commerce through the ages. Chrysostom did not
express his opinion on the subject in order to reduce the value of women. He spoke
about the need for peace in the family, not at the expense of denying the constructive
role of women'’s decision making in the public sphere. According to him the dignity
and the respect everyone should have for her depended on the respect she had for
herself. A woman full of virtues was respectable and should be treated as such by the

people around her.

W PG 47,523,
PG 53,86,

PG 62,659,
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6. DEALING WITH CHILDREN’S SEXUAL DESIRES

6.1 Children and human passions: According to Graham Gould, in Eastern
Patristic thought the child is considered to be born with the characteristics of purity and
simplicity. That is the reason why the child is used as a symbol of the perfect
Christian.*” Nevertheless, Paul Nash expressed the opposite idea saying that: «The
Christian docirine of the Fall, that man is born in sin and can reach a state of beatitude
only through serving God and with the aid of divine grace, has deeply influenced
education throughout the West. The idca seems to be firmly embedded in Western
consctousness: it might be related to the sense of the tragic in life and to the Greek
concept of Destiny or Fate. Because of it, education has been regarded as a moral
discipline: the child is naturally evil and can be saved only with the aid of strict control,
denial and authority. His natural propensitics will lead him astray and should, therefore,
not be indulged. The function of the Christian teacher, consequently, is to teach with
authority».’® Paul Nash is mistaken because nowhcre in Eastern or Western Patristic
writings can such an idea be found. On the contrary, all the Church Fathers used
childhood as a symbol of the Christian who was pure from all passions. The metaphor
of childhood is first used in the Bible as a description of the Christian life. ** Trom then
on, many Church Fathers such as Clement of Alexandria, Origen, Chrysostom, Jerome

and Gregory of Nyssa discussed the real meaning of the metaphor and they all agreed

125

Gould, G, «Childhood in Fastern Patristic Thought: Some Problems of Theology and “fheological
Anthropclogy» The Church and-Childhood, (Ed. by Wood, T); Oxford: Blackwell Publishers, 1994), v.31
p-40. ’

Y% Nash, duthority and I'reedom in laducation, p.103.
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on the idea that childhood is the symbol of freedom from all sins and passions. ** Many
centuries later Rousseau wrote that men arc created good because God makes all things
good. They become evil by the injurious influence of people.” This opinion is
expressed on the very first line of his book, showing his strong belief in the good nature
of maq.

Graham Gould believes that among the Fathers who tried to discuss the problem
of morality in childhood and adulthood, the most intercsting representative is John
Chrysostom as he appears to givc answers to the questions about moral cducation with
his treatise On Vainglory and Education ™ Other Church Fathers such as Clement of
Alexandria, Origen and Basil the Great, limited their ideas and problems to a small area,
giving answers 1o particular questions or problems. Chrysostom saw the problem of
Christian education in the round, trying to cover as many aspects as he could.

One of the most important topics in Chrysostom’s treatise On Vainglory and
FEducation 1s that of the youngsters® most dangerous fault which the parents must efface
(like the sculptor removes all the useless pieces on his statue). The fault he is talking
about is the cause of dissoluteness; that is the love affair. Chrysostom discussed the
subject with the specialists, the doctors, and he found out that desire is very strong after
the fifteenth year **' He actually believed that only at that age did the child start to have
desire for sexual activity. So, he advised the parents about that age and he pointed out
that the best way of protection is that of forestalling,

Chrysostom systematized his ideas of handling the problem, should it arise, in his

*¢ Gould, «Childhood in Eastern Patristic Thought» The Church and Chitdhood, v.31, pp.39-52.
¥ Rousseau, Emile, p.5.
37 Gould, «Childhood in Eastem Patristic Thought The Clurch and Childhood, v.31, pp.40-42.
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homilies and especially in his treatise On Vainglory and iducation where we can count
more than twenty points concerning this matter. In fact, going through the treatise for
a second time, one has the feeling that the tract was written for exactly this purpose: to
give instructions about how a parent can bring up a child in an atmosphere of virginity
through otfering systematic advice covering all sides of the problem. The same is said
by Gould in his article «Childhood in Patristic Thought»: «... Most of his (Chrysostom’s}
work is about moral principles that are as applicable to adults as to children, and much
of its advice makes no specific reference to the condition of childhood.»™ Trying to
subdivide the subject into smaller themes for better classification one realizes that
Chrysostom, in a very clear way, had already classified the subdivisions. These
subdivisions could be classified as follows: what caﬁ lead a child to an immoral way
of life, negative protective measures against immorality, positive protective measures
against immorality, and spirttual medicine against desire. One might find it useful to
read together all the picces of advice taken from the treatise. For this reason these
opinions are presented together and the remaining, from other homilies, will be

considered later.

6.1.1 What can lead a child fo immerality: Chrysostom, very clearly, declares
that children are the mirrors of their parents’ behaviour. Since children do not have any
kind of expentence they copy everything they sce in their close environment because it
1s the only onc which they know and because they believe it to be right as it comes from
loving parents; Chrysostom blames the parents, whom he considers the creators of their

children’s character, for their irresponsibility. He once again puts on the parents’

2 Gould, «Chsltdhood in Eastern Patristic Thought» The Church and Childhood, v 31, p.43.
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shoulders the heavy responsibility for everything concerning the children’s upbringing
which may go wrong later. In other cuses he is known to speak in 4 comforting way
about the innocence of the parents who are trying to create an athiete of Christ but who
can do nothing because the nature of those children is bad. ™ No opiion can be found
in the treatise On Vainglory and Education suggesting that parents are not responsible
if their children fall into immoral ways. Chrysostom did not make excuses for parents
for two reasons: firstly because he was speaking directly to a group of parents and
wanted them (o feel guilt for their mistakes, and secondly because he believed children
to be {ree from any harmful passions and that they could therefore be led to everlasting
moral virtue, According to Pestalozzi, when the parenls are attached 1o God and His will
only then they will find satisfaction for all the good and ail the power which they seek
for their child.™* For the same educationalist an cducation based upon an ideal family
life is the only way for children to reach the higher life.** With the adjective ‘higher’
he meant a spiritual or Christian life.

Chrysostom believed that the parents can make major mistakes during the first
stages of the child’s life. These mistakes cause a ot of damage to the child who has the
tendency to copy his parents’ habits and ways of thinking. Things which we want to
believe cause no harm to our children. They could nevertheless make them selfish and
toa concerned with their appearance. Chrysostom starts his comments from the moment
the child is born, mentioning the habit of offering expensive clothes and gold jewellery.

Tt was the habit of parents af that time to put gold jewellery around their children’s neck

- M PG 56, 282, 283, 285,

¥ Pestalozzi s Edveational Writings, p. 179,

3 Toid,, 166.
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and on their ears. As Chrysostom says in his sermon on St. John’s Gospel, > people
should act in such a way as will help them to reach the simplicity and huinility of Christ
in the manger. 1t is not right to make our children get used to gold and luxury. On the
one hand the infant docs not have a sense of what all this is about, and on the other the
adults are making a mistake by imposing their desires on their children. According to
Chrysostom the child does not need expensive ornaments. Only a good teacher is
needed to educate the child in the right way.’

A reference to another habit which could push the children to a life without
chastity is made again in the treatise On Vainglory and Education. Chrysostom refers
to the Christians who were influenced by pagan idolatry and he considers this influence
to be the cause of children having long hair. Chrysostom says that boys should not have
long hair because that is prohibited in Paul’s Epistle to Corinthians. Paul says: «Does
the nature herself teach you that while flowing locks disgrace a man, they are a
woman’s glory?** Paul’s point of view according to Chrysostom in his commentary
on the previous passage, refers to the commonly accepted principies, to comimon sense
and common virtues. Nature is the physical world which God has created. The natural
thing for a man is to have his hair cut and for a woman not to. Jt is not honorable for a
man to have tong hair.™” It suggests a similarity fo women which is “an act of pagan
superstition.”™® The embellishment of the infant with jewellery and long hair,

encourages him to be too concerned with his appearance and might make his nature

PG 59,296.

W EILE. 30, pp.636-638; Laistner, John Chrysosiom’s Address on Vainglory, pp. 93-94.
M 1Cor 11,14-15.

ot Agourides, 8., Pawd the Apostie s First Epistle to Covinthians, {Thessaloniki: Pournaras Press, 1982),

pp. 183,184,

Y E.ILE. 30, p.637, Laistner, John Cheysostom’s Address on Vainglory, pp. 93-94.
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effeminate.

It is worthwhile to remember at this point why Paul said these words and what
they have to do with the Christian life. In Paul’s times, the Corinthian Church had many
problems which were disturbing the fellowship of the Christians. One of these problems
was the appearance at worship of men and women who were trying to appear identical
at the time of prayer by dressing their hair in similar styles. **! Perhaps they thought that
in this way they put into action Paul’s words: «There is neither male nor temale: for ye

are all one in Jesus Christ.»*

The problem of the right appearance of Christians
continued to occupy the church throughout the ages. Nevertheless, no rules were
generally accepted by everybody. One hears the opinion that how a man or a woman
dresses should not concern the church and that what matters is not the outward
appearance but the inward constitution of the soul. At the same time, however, onte may
say that the outward appearance of a Christian is also a reflection of his inward self, In
Chrysostom’s writings, no doubt or ambiguity can be found on the subject. He wanted

the woman o appear unpretentious,* without any kind of make-up,* without golden

Jewelery,* but simply, giving her effort and her time to the adornment of her soul and

346

not her body.
We have evidence that people in Chrysostom’s times treated such problems as
long hair and jewellery in the same way as people in the present. They thought that

such problems were not worth discussing because they could not change nor influence

*' Laistuer, John Chrysostom's Address on Vainglory, pp.176-184.
M2 Gal, 3:28.

PG 48,607.

M OpG 48,679
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the character of the person. In his treatise, probably in front of a group of parents,
Chrysostom anticipated his audience’s thoughts by saying that some people may laugh
at these, considering them to be unimportant. Nevertheless they are not at all
unimportant because they can lead to bad habits, and getting into the habit of doing
wrong makes it easier to fall into the wrong way of life. [s Chrysostom’s next argument
that a spoilt girl is afterwards an insufferable wife not true?*” Chrysostom continues
to undertine the danger of bad habits, saying that malice is difficult to fight since

nobody speaks to children about purity, prudence, disregard of money and faine, not the

commandments.**?

Chrysostom explained that he did not urge children to lead a monastic life >
Raising an athlete of Christ means that he is kept in love and purity from his birth. This
applics also to our times. When parents are concerned about the appearance of their
children and discourage any eccentricity of fashion, soon or later they arc bound to be
asked: Are you trying to shut himther into a monastery? Chrysostom had always in mind
the final goal of life. Every child without exception must be raised in the same way.
Tfuture bishops, future ascetics, future heads of a family, future leaders or simple
citizens, all had the same final goal in lifc. That is, 10 gain paradise. Therefore, because
the aim of everyone in life is the same, the education and the way of upbringing must
be the same. Campenhausen described comprehensively the ideas of Chrysostom on the
subject: «It is, morcover, a tremendous error to believe that only the monk is committed

to the pursuit of perfection. Christ called all men and made no distinction between the

¥ EJLE. 30, p. 638; Laistner, John Chrysostom s Address on Vainglory, p. 94.
" EJLE. 30, p. 638; Laistuer, John Chrysostom 's Address on Vainglory, p. 94.

M E LE. 30, p. 640; Laister, John Chrysosiom's Address on Vainglory, p.95.
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ascetic and the secular hifes >

6.1.2 Negative protective measures against immorality: As a second stage,
after he had indentified the factors which can help a child achieve a pure, passion free
characler, Chrysosiom mentioned several methods of protection against immorality.
Most of these refer to the parents, giving them practical solutions to some difficult and
dangerous situations which can lead to immoral behaviour. Chrysostom also paid great
attention to the protection of the senses. He has something to say about each one and
also he had some practical advice to give on the subject. He dedicated the largest part
of his treatise On Vainglory and Educarion to this matter. He covered all the senses one
by one and he pave ways of controlling them. His strongest arguments refer to the ways
of stimulating the senses with good impulses and not only to ways of protecting then.

A protective measure against debauchery, which comes first in the relevant list
of the treatise On Vainglory and Education, is that of rooting out its cause. As the cause
of debauchery Chrysosiom notes nothing, implying of course a variety of causes.
However, no instructions are given as to how a parent can root out the different causes
of passton from a child’s heart. Nevertheless, there is one common thing they must have
in mind when trying to pull them out: the carcfulness with which they must act:

Kal perd nodhtg 1fig dxpifeiag npirov pév altdv eEopilere tdv Tiie drolaoiag
Adyov.

And, first of all, take the greatest care to banish licentious specch.3 3
Laistaer’s translation has «speech» for the word «Adyog» but the real meaning is given

by the word «reason». Chrysostom asked the parents to teach their childrcn to be carelul

0 Campenhausen, The fathers of the Greek Church, p. 142,

BUETLE. 30, p.642; Laistner, John Chrysostom s Addvess on Vainglory, p.96.

105

. iteaes el




before they reach the age in which they will naturally experience sexual desire, and this
view supports the idca of the need for sexual education before the age of puberty.

A second protective measure 1s the fight against evil thoughts, and especially
effeminacy and debauchery.* Chrysostom considered these kinds of thoughts to ocour
naturally™ at the age of fifteen and over, especially for young boys. Girls could more
easily control these thoughts because their problem is not sexual desire but coquetry. **
The protection of hearing is very important as it is a door through which thoughts can
enter into the soul. Chrysostom took the unusual step of saying more than the other
preachers of his times about what a child should not hear. He suggested that children
shonld not hear foolish fairy stories about princes and Kissing, Nevertheless, because the
soul loves to hear fairy tales we must replace the foolish and childish ones with others
which arc appropriate to real philosophers and athletes of Christ.*

Storics have a strong influence on man’s soul and mind. Nevertheless, nowadays
there are other much more serious dangers that threaten our children than fairy tales
about kings and queens. There is concern about violence on television, > about drugs
and alcohol. Fairy tales with an erotic content are perhaps the most innoceni things they
can read or hear today. For Chrysostom though they were still images which could
create iiminoral thoughts in a child’s soul. And if today we try not to let our children

watch violent scenes on television because these can harm their feelings, Chrysostom

3

@

2

E.ILE. 38, p.644; Laisimer, John Chrpsosiom 's Address on Vainglory, p.97.
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fcit the same about the stories of his age. Most of the classic fairy tales are nothing else
but love stories. Most of them, moreover, create an evil image of stepmothers who
always hate their stepchildren and finaily try to send them to death. These are scenes of
violence and cruelty which are of no less harm to children undet the age of five than is
the violent reality of modern films for older children. Others create a wrong image
about life, giving the impression that good always wins over ovil, the fair wins over the
unfair and that the rich marry the poor because they are kind. When people get used to
this type of reading, they will later take pleasurc in those simplistic, poorly written love
stories where the penniless heroine always ends up married to the rich hero after a series
of passionate adventures.

Raymond Johnston. in his article «The language of myth» reiated the meanings of
stories to the child’s life. He believes that in stories, the child is given a good
opportunity io 1dentify the real world around him, discovering at the same time the inner
features of his own soul.” Johuston also connected the myth with moral education,
starting from the thought that stories help in emotional devclopment. He concludes with
a sentence which shows the importance he gives to the story: «If genuine moral thought
and moral action demand some kind of consistency and control, as is gencrally agreed,
then the part played by the story element in moral development becomes essential.»***
The problem that comes out again is the difficulty to hold a dividing line between the
moral and immoral, As Johnston said again: <How do we decide what is good morality?
How do we assess the merits of a moral view? What are the rules and procedures of

moriality?"™* For Chrysostom the solution to all these problems was given: moral is

# Johuston ,O.R., «lhe language of myths, New Movements in Religions Education, {(London: Temple
Smith, 1975}, p.77.

S Ibid., p.77.

* Thid., p.80.
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anything which comes from and leads to God. Augustine also believed that the soul
must be educated «to be a temple of God. It must learn to hear nothing and to say
nothing but what belongs to the fear of God. It must have no understanding of unclean
words, and no knowledge of the world’s songs.»* Augustine, just like Chrysostom,
suggested that it is better to avoid sin than to reject it afier gaining knowledge of it.

A measurc against immorality is also to keep distant from those who are foul-
mouthed. No parent who is honestly concemed about the life and character of children,
can ever like them to have foul-mouthed {riends. Children are very much influenced by
their fiiends. They imitate each other on the way of dressing, acting and speaking. There
is a Greek proverb saying exactly (he same thing: show your friends 10 me and T will el
you who you are.

In his treatise On Vainglory and Education and some other of his homilies,
Chrysostom again suggested that making a young man presents and promising that he
will be heir to his parents’ fortune and that he will find a good bride, will keep him
chaste before marriage.**' Concern about such promises and presents often feature in
Chrysostom’s educational thinking. A lot of parents use them as two strong motives
which can encourage desirable behaviour in children. When parents are firm in what
they want and when they keep their promises they soon realize that they are on the right
path for the control of their children’s character. Chrysostom, as he always showed very
clearly, thought that it 1s easier to control the desires of the body when you live in
chastity than to keep an already sinful body away from fornication.**?

As for young women, Chrysostom belicved that they had the natural advantage ol

¥ Augustine, Confessions, p.164.

¥t PG 48, 619-620; ETLE. 30, pp.676, 690; Laistner, John Chrysostom's Address an Vainglory, pp.111-
P12: 117

PG 6l 320-321.
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not being as disturbed by sexual desire as are young men. ™ Mothers are therefore
responsible for teaching them not to live in luxury and embellishment because habits

like these can push them to temptation.

6.1.3 Positive protecting measures against tnuomorality: Chrysostom, did not
stop at the point listing the bad things which can harm the scnses and lead to
immorality. As mentioned before, he moreover gave his suggestions about what can
replace unheatthy shows, stories and entertainment, as every good parent should be
concerned to do.

Another sense which necds protcction is that of sight. The first thing one must do
is to avoid shameful shows.’ According to Chrysostom’s thought there is a direct
connection between the senses and desire. A strong control of desire depends on the
control of the scnses. A short historical retrospect will belp us understand why
Chrysostom was speaking in a severe way about the theatre and other shows, because
to this day it is only with difficulty that one can form an idea of the role played by the
circus and the theatre in the life of the great city of Antioch. **® A comprehensive sample
of Chrysostom’s view of the theatre is given in the sixth homily on repentance where
the theatre is characterized as the universal school of dissolution, the training-ground
of unchastity and the throne of pestilence.*®

What was the kind of theatre Chrysostom was talking about? At that time, there

were all sorts of shows: from the refined theatre, in which the great tragic poets such as

3 PG 62, 659.

¥ EALE. 30, p.690; Laister, John Chrysosion's Address an Vainglory, p.117.
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Sophocles, Acschylus and Euripides were played, to the common vanety theatre, in
which human shamelessness was freely prescnted. Comedy was one of the most popular
types of theatre in Antioch, which appcaled most to the gay frivolous nature of its
people.’® Because of the deep moral degradation of the theatre, the emperor
‘Theodosius, on June 29, 394, through a taw, ranked actors, pantomimes and charioteers
in the class of dishonorable people. Christians were forbidden to practise any
occupation of that sort. It was natural for the Church to take a stand very early with
regard to these events taking place in the big cities.

For Chrysostom matters about the theatre and circus were the chief objects of
concen. They were organs of Satan in which the wicked souls were trapped. He was not
the only one; the emperor Julian had forbidden the pagan priests from going to the
theatre™, and Libanius called the actors «people who brought everyone to corruption,
people who were an open sore on the city, people who had already contributed to the
ruin of more than one prominent family, who had brought the whole city into bad
repute. Because of all these Libanius demanded that all actors, being worse than
murderers, should be expelied from the city»* We are not sure why Chrysostom’s
teacher disapproved of the theatre and circus. Did he do so for the same rcasons as the
great preacher of Antioch or for some other reasons? That is, not on moral grounds but
because the theatre enticed young men away from their studies? Whether the reasons
are different or not, there is, anyway, a common theme. The educationalists and the

church leaders of the time believed the theatre to be harmful for people and they

disapproved of it. St. Augustine also mentioned in a mood of repentance the theatrical

7 Baur, John Chrysostom and His Time, v.4 Antioch, p.243 .

5 Ibid, p.247.

@ Ibid, p.247.
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shows 1n lus contessions: «1 was captivated by theatrical shows. They were full of
representations of iny own miseries and fucled my fire... For the more anyone is moved
by thesc scenes, the less {ree he is from similar passtons. Only, when he himselt suffers,
it is calied misery; when he feels compassion for others, it is called mercy. But what
quality of mercy is it in fictitious and theatrical inventions?»*™ And elsewhere: «To
satisy (his diseased craving, outrageous sights are staged in public shows».** These
words of St. Augustine show clearly that the same feelings about the theatre existed on
both sides of the church in the East as well as in the West.

The sense of feeling could also stir up desire. For this reason, a young man should
not wear soft clothes nor come into contact with others’ bodies. ** The second measure
could be realised by not bathing with women®” and permitting only old women to
approach him.” One would think that these were unreasonable measures for the young
man of our own time, but was this the case in Chrysostom’s time? The answer must be
yes, if we remember that he was addressing the treatise to a group of well to do parents.
This is the conclusion to which one comes while reading the treatise because
Chrysostoin always mentioned children with servants in their command. These children,
coming of wealthy families, were never free to go or to do anything they wanted. They
were always accompanied by the ““mabaymyds”” who had orders from bhis master as 1o
where he should take the boy. It was also a parent’s duty not 1o let 3 woman-slave serve
the boy of the family. This information convinces us that Chrysostom’s protective

instructions - most of which were instructions about how to avoid dangers - were indeed

3 Augustine, Confessions, pp. 35,36.

M ibid, p.211.
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applicable to the children of his times. The same tactic of avoidance ts followed by
Jerome too, in his advice to Laeta about how she would raise her infant daughter as a
virgin consecrated to Christ: «Let no young man greet her with smiles; no dandy with
curled hair pay compiiments to her.»"” And also in his letter to Gaudentious: «A gir]
should associate only with girls, she should know nothing of boys and should dread even
playing with them.»* he only difference again between Chrysostom and Jerome is that
the latter asked thus kind of upbringing in the case of a conscerated virgin, whereas the
former addresses this advice to all parents without the distinction of whether the
children will be consecrated or not,

Smell is another sense which needs to be controlled. Chrysostom said that
children should not wear perfumes because they excite lust.” At that time
Chrysostom’s opinions might have seem excessive. Nowadays, nevertheless, science
discusses a lot perfumes’ and some other smells’ effects on the human passions.
Augustine agreed once again with Chrysostom on the influence of the senses upon
desire: «..From this obscrvation it becomes easicr to distinguish the activity of the
senses tn relation to pleasure from their activily in relation to curiosity. Pleasure pursues
beautiful objects, what 1s agreeable to look at, to hear, to smell, to taste, to touch. But
curtosity pursues the contraries of these delights with the motive of seeing what the
experiences are like, not with a wish to undergo discomfort, but outl of a lust for
experimenting and knowing»"" Augustine adds another aspect to all the others which

Chrysostom spoke about. This new aspect is the individual’s curiosity which allows the

* Ulich, Theee Thousand Years of Educational Wisdom, p.167.
% Thid., p.170.
E.ILE. 30, p.672; Laistner, John Chrysastons’s Address on Vainglory, p.110.

Augustine, Confessions, p.211
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senses to sin. Pestalozzi also alludes to the same subject suggesting that «children are
too much stimulated by sensory pleasures, and their parenis and friends are occupicd
more with those things than with deeds of lover. > Pestalozzi mentioned this as a cause
for human misery.

Sense has a central role in educational theories of the last {wo centuries.
Particularly, «association theorists see learning as the result of connections
{associations) between stimuli (sense impressions) and responses.»™® This idca is
associated to behaviourism theory which is an environmentalist position. **' Chrysostom
appreciated the role of the senses in the same way as behaviourists, giving them much
importance. Thal js why he wanted Christians of all ages to be eclectic to what they
were going lo scc or hear exactly because every stimulus would have its place in their
minds and souls.

Children must look to the future as the ground of their reward for being good at
the present. Chrysostom suggests that giving them promises of a fair maid and of
presents are good methods to help them avoid evil. At the age of fifteen they are ready
to hear about hell and the eternal punishment as an antidﬁte to the sexual desire which
is then starting to awake. There are opposing opinions about the use of fear to forestall
sin. For the great Church Fathers though, fear has a completely different meaning than
it had in the Middle Ages. They thought it to be a virtue of the same value as love and
forgiveness. Chrysostom argued that love in no case should be put info the shade of fear.

On the other hand love should not rub out the educational fear which derives from the

W Pestalozzi's Educational Writings, p.178.
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Sprinthal R. C., Sprinthal N. A., Hdweational Psychology a Developmental Approach (1981) third
edition Randon House, New York, p.250.

¥ Tbid., pp.48-49.
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law in the case of citizens or from parents and teachers in the case of pupils.’® At the
end saints surpass the motive of fcar and they go ahcad to the perfection of virtue

without any kind of fear or punishment 3%

6.1.4 Spiritual medicine against desire: Remedies against immorality and scxual
desire arc also given by Chrysostom in the treatisc On Vainglory and Education. Fasting
can help a great deal, as can the showing of contempt for those who attend the theatre
because they humiliate themselves and put the fire of desire into their hearts. >

Virtue was for Chrysostom something which could and should be encouraged by
suitable stimuli. Such stimuli would include saintly men to keep company with young
boys, presents as rewards, walks to the countryside, visits to worthwhile, educational
places. Prayer and discussions about virtuous peoplc are also good ways to aviod the
captivily of immorality.”™ And the last measure recommended by Chrysostom is an
early marriage, before service in the army and the start of a successful career.”*® Did
Chrysostom agree with the existing Roman custom of marria ge which required girls to
get married at the age of twelve and boys at the age of fourteen? He scems fo do SO even
if he does not define a particular age which would be the ideal one for marriage. It is
certain that he wanted boys to get married after the age of fiftcen when he thought
sexual desire started. In another point in the treatise On Vainglory and Education again,

Chrysostom says that a teenage boy could have an affianced bride who will keep him

¥ PG 61, 512,
PG 51, 2806.
* EILE. 30, p.692; Laistner, John Chrysoston’s Address on Fainglory, p.118.

" EILE. 30, p.690-6%4; | aistner, John ¢ hrvsosiom s Addvess on Vainglory, 0. 117-1)9.

¢ E.ILB. 30, p.694; Laisloer, Jokw ( ‘hrysosiom s Address on Vainglory, P19,
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occupied in taking care of her.™’ An early marriage would also anticipate the sin ol pre-

marital sgxual activity.

6.2 Ideas on desire from other works by Chrysostom: God planted desire in our
bodies. Chrysostom found the existence of desire natural. He believed that the reason
God planted desire in us was for the procreation of children. He mentioned this view
many fimes in order to make i1 clear to his audience that its control is a very hard task.
[He also wanted to draw their attention to the fact that desire would grow from the
moment someonc starts to give it satisfaction.*® Rousseau said the same thing in his
book about education Emile: «Our passions are the chicl mcans of self-preservation; to
try to destroy them is therefore as absurd as it is uscless, this would be to overcome
nature, to reshape God’s handiwork. If God bade man annthilate the passions he has
given him, God would bid him be and not be;»** This might be an opinion for which
Fmile was judged worthy of being burned.

Because desire is God’s gift it could be assumed that He is therefore responsible
for any immorality which 1t might cause. Chrysostom knew that some people would
think in this way and for this reason he stated that immorality is nol a result of sexual

desire, but an unnatural action brought about by the mishandling of desire.*

6.2.1 The contrel of sexual desire. Even if Chrysostom chose the way of

celibacy, he nevertheless studied and wrote a lot about prostitution, which was a grcat

" ETLE. 30, p.696; Laisteer, Jolin Chrysostom s Address on Vainglory, p.120,
PG 59,462; 51,230; 62,690; 62,689,
¥ Rousseau, fimile, p.207.

PG 62,20; 61,258
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problem in Constantinople as well as in Antioch during his time. He did not feel
ashamed to speak about such problems because, as he explained, he was inferested in
helping his hearers Lo avoid immorality even if he had to use indecent language. ™' He
spoke freely and severely on problems such as castration, stressing the abnotrmality of
this deed. It is amazing he found the courage to speak about sexual matters so freety and
that he suggésté.d_ scx education so many centuries ago. Sex education and whether it
should feature as a subject taught in school, is a matter which has only relatively
recently become open to discussion. Chrysostom raised another important point here:
scx education has to do with Christian education. One can hardly find a similar opinion
in journals or books on religious education, Chrysostom, however, did not suggest that

strangers undertake the role of guides on sexual problems. lie wanted parents to be

responsible for guiding their children about sexual behaviour, There are, nevertheless,

many problems about which parents cannot give answers without the advice of experis.

In these cases, the parent must ask the experts and act accordingly. ™ In order to stress
the need of taking the experts’ advice Chrysostom mentioned a discussion about sexual
desire which he had with doctors.”® There is almost a complete absence of opinions

about the place scxual education should have in Christian education. However, Spencer q

Leeson touched upon the problem with sensitivity and responsibility in complete
agreement with Chrysostom: «Sex education’s right place is in the children’s homes and

the right teachers of it to the children arc their parents. But for some strange reason-

O PRy

shyness or ignorance or sheer indifference- many fathers and mothers leave this their

RRE SO

obvious natural duty undone, and the schools, to their honour, try to fill the gap. The

1 PG 61,320,
PG 47,332

R TLE 30, p.690; Laisiner, Jokn Chrysostom 's Address on Vainglory, p i 17,
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teaching they give must be and is assisted by biology and physiology»** Leeson
continucd that nobody can teach a boy or a girl using a scientific account of the
reproductive process beginning and ending with answers about what their sex organs
are unless they also teach them what they themselves are for, and that carries us straight
forward to religion. Leeson’s opinions are psychologically based, and the arguments
given are strong and persuasive. The central idea is that teaching about homosexuality,
the sexual act, contraceptives and so forth, should not take place in large classes but in
its proper place; the proper place is where there is a governing purpose and a clear first
principle, when we act upon the belief as to what children are and what we want to help
them become. For Leeson these factors lead to «a natural function of a spiritual being
directed, as all human activities should be directed, towards a moral end». >

The habit of castration was completely wrong for Chrysostom as 4 measure of
conirolling desire. He had many reasons for thinking this. Firstly, he believed that the
organs of reproduction are as holy as the heart, eyes and other parts of the body.
Removing these parts of the body was for him an offence to nature itself and to God
because he created them for the continuity of the human race. > On the other hand, this
measure would be proved useless because some eunuchs found themselves full of desire
because desire is located in human nature itself and not in particular parts of the body. >

After marriage continence is difficult. Women who use the excuse of love of

coutinence to avoid the sexual act will soon push their husbands to commit adultery, ?

W Leeson, Christian Education Reviewed, p. 16,

B fbid., pp. 16-17.
¥ p(3 61, 258.
¥ PG 62, 690.

PG 58, 768,
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To control a biological necd such as sexual desire™ is hard but it is not an unattainable
task. A complete summary of what a Christian can do to control the sinful movements
of desite can be found in Chrysostom’s homily on virginity."™ The main points
regarding the control of desire arc the following: one must do everything he can to keep
his thonghts clean, to fast, to keep the commandments.*' Chrysostom mentioned all
these ways of controlling sexual desire for the unmarried only. As for married couples,
it was the woman’s duty to keep her husband satisfied and so away from any illegal
relationship.*”

Another way to control desire 18 to avoid situations which might arouse it, such
as looking wickedly upon a woman, and frequenting the theatre. *” The habit of malice
will lead those who surrender to it into the power of the devil.*® Malice includes not
only evil deeds bul also evil thought. The statement of the Gospel that when one
commits adultery in one’s heart if is the same as it one commitied it in reality, is

repeated in Chrysostom’s writings about debauchery."

6.2.2 The right way to behave towards those who have sinned: Chrysostom
approached the question of the right behaviour towards those who have sinned in the
same way as he approached all moral questions. He strongly and persuasively discussed

all aspects of the harm that committing sin can cause to the soul. He, nevertheless,

PG48, S51.
W PG 48, 533-599.
PG48, 551
2 P(; 62, 499,
PG 60, S05.
PG 54, 319,

PG 58,769, 58.768.

118

R SR L e Thadine

i

i
i
|
!
R
1



always had in mind the case of a sin who has been committed. He in no case wanted to
let down a person who might have sinned. He used every possible way to stop sin but
af the same time he was ready to give all his love and compassion to the sinners. He was
very careful not to give the impression that it was easy to fight against cvil and
temptation. He declared clearly, bowevet, that it was easier to fight temptation without
tasting it first than to fight the habil which a life of sinful passion bring about. An
athlete of Christ can be anybody who wants to gain eternal lile even if he ot she has
fallen into great ervor. The only thing which matters is to allow repentance to lead the
sinner to an attitude of true philosophy which leads the sout to salvation.

The first advice Chrysostom gave to parents who were worried about their
children living an immoral life, was to support them, “without punishment or any other
kind of condemnation. He regarded the siandering of Christians who had fallen into
moral sins as yet another problem for them. He described the pillorying of the
debauched as a nail in their body.*” On the contrary, he asked Christians to show
kindness and succour to sinners.

Chrysostom quoted two scenes from the Bible to support his views about the
correct way to confront who sinned. The first is the example of Clrist when He
accepted the tears of the harlot’s repentance. ** The second quotation from the Bible is
taken from the Old Testarent. It is given by Chrysostom as an exegests of the version
«the Spint gives life» (2 Cor. 3,6.) Thus, the Holy Spirit gives life, being full of mercy

and forgiveness of sin. This loving attitude is the best example helping to forgive our

PG 62,110:.54,517-518.
w7 PG 62,103.
™ PG 61, 278,
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brothers’ sins.*”
Many other subjects arc related to the right upbringing of Christian children.
They, nevertheless, could not be included in this research because of its limitations,
However, the following ideas of Chrysostom are worthy of further exploration: the
entertainment which suits a Christian; rewards and punishments; the role of gender in ‘

education, family, society and the Church; freedom in education; the meaning and the

right usage of wealth,
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7. CONCLUSION

Although Chrysostom’s treatise On Education and the Right Way For Parents o
Bring Up Their Children 15 considered as the oldest comprehensive teaching on
Christian education, hundreds of books and periodicals, as well as encyclopaedias,
exclude his name trom their pages when discussing the history of Christian Education.
The fact that Chrysostom’s treatise was excluded from Migne’s edition because its
authenticity was disputed, resulte<i in him not having the ptace he deserves among the
other educationalists. The tract came to light in 1907, when Haidacher published a
German version of it,*' and also in 1914 when a new cdition of the Greek text was
brought out by Franz Schulte.*'! Since then all thosec who are interested in Christian
education have been able to study it. Still, the truth 1s that the rest of Chrysostom’s
work, which is included in the editions of Migte and others, has not been fully studied.
We must not forget, though, that John Chrysostom made his mark on the educational
practices of his time and also on the Church. Trying to give answers to the dogmatic and
moral problems of his congregation, he preached every Sunday and sometimes (during
Lent; every day in front of hundreds of people. His fame exﬁcnded beyond Antioch to
Constantinople and to Rome. A proof that Chrysostom’s ideas soon circulated widely
to far away arcas is that Augustine was familiar with his theological ideas and in one
case tried to defend him against the Pelagians.*?

Chrysostom tried to give answers to moral problems by helping Christians on

practical subjects. Hc was also interested 1n sctting Christian education in a context

® Haidacher, S., Des Al Johannes Chrysostonius, Buchlein uber Hoffart und Kindererzichung sams einer
Blumtenlese nber Jugenderziehung aus seinen Schrifien uberserzt und herausgegeben (Freiburg, 1907).

! Schoulse, F., Johansies Chrysostomties, De inani glovia ef de educandiy liberis (Munster, 1914),

¥ See present thesis p.37.
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which would bring about the formation of a Christian character, which would aim for
the salvation of (he soul. Pagan education and philosophy were for hiun inferior to
Chiristian education and philosophy, because they could not lead to the salvation of the
soul. Chrysostom believed that only the grace of the Hely Spirit could implant the seeds
of the truly spiritual life into souls.

Chrysostom believed that parents can make major mistakes during the first stages
of a child’s life. He underlined the constancy parents should show from the beginning
of their children’s lives, because children can develop habits and keep them for the rest
of thetr lives, It is also necessary for parents to be careful about what examples they
give to their cluldren, who have the natural tendency to copy their parents’” habits and
ways of thinking. Things which we believe cause no harm to our children could
nevertheless make them selfish and- in the case of boys- effeminatc. Chrysostor
mentioned the custom of offering expensive clothes and jewels 1o the infant. Such gifts
are not only of no use to a future athlete of Christ but, moreover, can permancntly harm
any effort for salvation. Chrysostom wanted the same treatment to be given to future
bishops, future ascetics, futurc heads of families, future teaders or simple citizens,
because they all had the same atm in {ife, that is, salvation. Therefore, because life’s
aim is the same for everybody, education and upbringing must be the same.
Chrysostom’s opinion is opposed to thosc of some other fathers of the church who
believe that different groups in society should have differcnt education and different
targets in their upbringing *"*

Chrysostom tried bard to persuade his contemporaries that education which was

not Christian was ne education at all. The conlent of education during that particular

*3 See present thesis p.47.
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Lransifional period which came after the persccutions and was leading to a completely
Christian society, should reject everything concealing idolatry. Chrysostom believed
that the Bible and other Christian literature were enough o educate young peopie,
giving them all the resources which they needed to be saved. 1t is obvious that for
Chrysostom there was no distinction between education and Christian education. ltis
cssential to point oul that Chrysostom handles the Bible with an extraordinary dexterity,
making it immediaiely applicable to his congregation’s daily problems. Frederic Henry
Chase, evaluating Chrysostom’s use of the Bible, points out that “no man ever more
powerfully brought religious tcaching to bear upon the common life of men. No
commentator ever spoke or wrote more profoundly influenced by the needs of his own
generation.”" Likewise Baur argues that it fell to Chrysostom “to honor
the Holy Scriptures by the best possible teaching and edification of the people” and “in
that he succeeded without any doubt, better than any of his contemporaries. ™"
Chrysostom’s impressive ability to quote long passages of scripture,*'® and his
skill in intreducing fitting quotations and synonymous passages from all parts of
scripture astonishes everyonc who studies his writings. And yet, as Baur observes, there

is no indication that Chrysostom “had ever known or possessed a concordance for

preachers.”*"

Chrysostom repeatedly expresses his great respect and reverence for the scriptures

and exhorts his congregation to listen willingly and take into account every detail of the

‘" Chase, Chrysostom, a Sudy in the History of Biblical Interpretation (Cambridge: Deighton, Bell and
Co, 1887) p.18.

3 Baur, John Chrysoston and His Time, v.l Antioch p.321 .
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123

Y TS ORI o]




scriptures.*'® He undertined the necessity of studying the scriptures, arguing that their

119

purpose is 1o correct of the behaviour of human beings,”” that they are a resource of

edification,” and declaring that whithout this study salvation is absolutely
impossible.”’ Ignorance of the scriptures, according to Chrysostom, is the deeper,
underlying cause of many evils, such as succumbing to the errors of heresy or the
attractions of a life of sin.*?

The spread of monasticism and its ideals in and around Antioch influenced not
only Chrysostom’s educational ideas but also his life. He devoted himself to the
monastic ideals of ascetic perfection and sanctification, arguing that not only monks but
all Christians shuld be committed to the pursuit of the monastic ideals. For Chrysostorn
there is no }distincu’on between the ascetic and the secular life, and so Christian

education should spread these values to cverybody.*?

According to Chrysostom,
education and life shared the same aim: they both existed to enable the soul’s salvation.
His strong confidence in education was based on the belief that it was a powerful factor
which could change society into a Christian community. According to Chrysostom,
Christian education coniprises the methods and the means of teaching, relationships
between teachers and pupils, the role of parents in the education of their children,
relationships between parents and teachers, the characteristics of teachers, their

qualifications and the issue of punishiments and rewards.

Chrysostom lists a huge number of quotations outlining the virtues and special

4
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characteristics teachers should possess. In gencral ierms he wanted teachers who were

dedicated (o the task of encouraging the souls of children to live in an atmosphere of

faith and morality. For Chrysostom, nevertheless, faith was not simply some exira
qualification which a teacher might have; it was a necessary requirement for anyone
who intended to teach others the way to satvation, helping them to control their passions
and their love of earthly things. Their presence in a child’s life should be part of what
that child needs to realize the true philosophy that will lead to a saintly life. According

to Chrysostom a good teacher must be a spiritually developed person, an expert in the

educational process and full of love for all his pupils. It was also the belief of

educationalists after Chrysostom that those who were going to tecach religion should

themselves be religious.*!

According to Chrysostom, parents should be their children’s first teachers. The

example they give of how to lead a pure Christian lifc would be the best way to teach

a follower of Christ. In no case should they misbehave because they are responsible not 1
only for their own souls but also those of their children. A further duty of parents and
teachers is to protect children from evil cntertainment, and evil thoughts. Nevertheless,
good Christians shouid stand by those who have sinned, helping and encouraging them A

not to despair but to repent.

Chrysostom’s views on how parents should deal with children who behave badly

was radical. He argucd that it is not right for parents to feel offended every tite their

RN VWY N

children do not behave correctly. Tt ts selfish to think of ourselves instead of the good

of our children. The main advice Chrysostom gave to those parents who were worried
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about their children living an immoral life, was to accept them, without any kind of

*# See present thesis pp. 45,46, 48.
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punishment or condemnation. He regarded critical comments about Christians who had
fallen into moral sins as negative reinforcement. He described the pillorying of the
debauched as nails in their bodics. On the contrary, he asked Christians o show
kinduess and succour to sioners. The way Chrysostom viewed the treatment of sinners
was original to his time bccause it was accepted then that badly behaved children
should be disowned or rejected. One has only to glance at the contecmporary Roman faw
which determined the rights of the head of the family to see this: “Patria potestas was
the power of a Roman male ascendant, normally father or grandfather (paterfamilias),
over descendants through males (liben), provided that his marriage was valid in Roman
law, and over adopted children. This power was seen by lawyers as practically unigue
to Roman citizens... The paterfamilias also had power of life and death over children.

This was exercised soon after birth, when a father chosc 1o acknowledge and rear a

child or not to do so. Legends and some accounts from the historic period show

paterfamilias executing, banishing, or disowning adult children. Private judicial action,

normally on the advice of a council, shows the exercise of patria potestas; execution of

trattorous or insubordinate sons by public officials, such as the famous execution of the

Bruti (509 BC) or Torquatus (340) by consular fathers exerplify paternal severity in a

. ¥ REE S U LI L
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public role. Sons are portrayed as liable to punishment chiefly for offences against the
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state, daughters for unchastity.”
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In opposition to the cruelty towards children encouraged by Roman law
Chrysostom asked for an alfectionate relationship between family members. [1e gave

characteristic advice 1n support of bringing up children with leniency: “Let him rather

at all tines fear blows but not receive them. Threaten him with the taws, but do not lay

:»
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Homblower S., and Spawforth A, The Ovxjord Classical Dicttonary (3rd edition; Oxford: Oxfond
University Prass, 1996), pp. 1122-1123
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it on and do not let thy threats proceeed to action. Do not let it appear that thy words do
not pass the stage ol threats; for a threat os only of use when attented by the belief that
it will be put inio effect.” Chrysostom, who seemed so severe in his advice on how
o prevent sin, was very lenient with regard to those who had sinned. In opposition to
the laws and customs of his time, he called forth all the love he had for sinners, like a
good shepherd, and in doing so he gave us another insight into what our attitude towards
those who sin should be.

Chrysostom was perfectly at case when discussing sexual desire and how to deal
with it correctly. He frequently stated his opinions in discussions with parents about the
problems of (eenagers. We can find a complete summary of his opinion in the treatise
On education, Because desire 1s God’s gift, it could be assumed that He is therefore

responsible for any immorality which it might cause. Chrysostom knew that some

people would think in this way and for this reason he stated that immorality is not a
result of sexual desire, but rather an unnatural action brought about by the mishandling
of desire. Nevertheless, an athlete of Christ could be anybody who wants to gain eternal }
life, even if he or she has fallen into the sin of tmmorality. What is important 1s to allow
repentance to lead the sinner to an attitude of real spintuality, which will in turn lead

the soul to salvation.

AU N

Sexual desire greatly concerned Chrysostom. He systematized his ideas on how

to deal with the problem, should it arise, in his homilies, and especially in his treatise

On Vainglory and Education where there are more than twenty references to this

B3 i e

subject. One has the feeling that the tract was written for exactly this purpose: to give

nstructions about how a parent can bring up a child in an atmosphere of chastity by

8 Laistmer par. 30 pp.99-100.
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offering systematic advice covering all sides of the problem.

According to Chrysostom, desire is a gift from God which allows the procreation

of children. Even though desire is God’s gift, He should never be held responsibie for

acts of moral aberration. Passion must be controlled by enforcing chastity before
marrtage and encouraging a limitation of sexual activity with one’s spouse alierwards,

Enen today Chrysostom’s attitudes towards sexual education can bc seen as
pioncering, He wanted the church to discuss the relevant problems with all the
interested parties (doctors, parents, teachers etc.) aiming to be helpful and offer correct
advice to its young members. Nowadays, the Church has not managed to undertake, as
it should have, a central rolc in sexual education.

Apparently Chrysostom, and his educational ideas, have been underrated, despite
the fact that he 1s the first Christian writer whosc educational opinions have been
preserved. The present thesis tried to draw out these ideas in the certainty that modem
education has a lot to gain from their study. His views on discipline, freedom, the

relationships between parents and teachers and pupils and teachers, and sexual desire,

could be of value to the present and provide food for thought for modern educationalists.

These 1deas could also lay the foundations of a new direction in pedagogy, one
which would be rooted in Christianity and aim to influence not only the development
ol children’s ¢haracters and intellect, but also their salvation, which is the greatest
mission of Christianity in all ages and places. Solutions to the deadlocks which modern
education and society face must be tried out in different forms and philosophies like

those offered by great Church Fathers like Chrysostom.
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8. APPENDIX: JOHN CIIRYSOSTOM’S TREATISES ON EDUCATION

1. The ftreatise «Mepi MNoidwv * Avatpoyiic» (On children’s upbringing):
Chrysostom’s preoccupation with education is a summary of what great Fathers of the
Early Church were thinking about children and their upbringing. Studying his homilies
one can understand that youth was his priority because he did not miss the opportunity
to say something about it. His interest was based on his faith that children were the
Future of the Church and the hope for a Christian society.

His two treatises on education are considered as the first and the best examples
of Christian Education. It is worthwhile spending some time and space in this research
on the study of the contents of these two treatises. Even if Chrysostom made thousands
of references on education and to the right up bringing of children in his homilies and
letiers, his two treatises on cducation, illustrate his ideas to their best advantage.
Speaking about the treatise On Vainglory and Education Kelly said: «Although one
suspects young people may have found his prescriptions for training them as ‘athletes
for Christ” somewhat cramping, the book is the earliest surviving manual sctiing out a
compehensive programme for the moral and spirttual formation of young Christians at
home, in addition to the education they received at school.»**

The treatisc On Children’s Upbringing, is smaller than On Vainglory and
Fducation. 1t covers only seven columns in Migne's Patrologia Graeca. Nevertheless,
it can be characterized as a miniature of the other treatise On Vainglory and FEducation,
because of the similar tdeas which they contain.

The matn idea of the Evloga De Liberorum Fducatione™ is asain the salvation
Slog K 2

T Relly, Galden Mouth, p 86.
B PG 63, 764-772




of the soul. Education is a means for the salvation of the soul and nothing else. The
central ideas of the small treaiise are the following: pure love for children is necessary
for the salvation of the soul;*” the only concern of good parents must be to help their T
children to obtain virtue and not gold;™ friends can lead children away from the goal
of life; ™! the act of neglecting his children’s decency puts a father to the same position
as an infanticide;"” the whole family must be united when punishing children. No

member of the family must take the part of the children when the father rebukes

them. "

2. Authenticity of the treatise: «Itepi xevodofiag kai g 3T Tolg yovéag
avarpépeiv 16 Tékvar: The authenticity of the first treatise «Mepl Kevodokiog kai
warpogiic v naidw (On Vainglory and the Education of Children), was disputed and

its valuc was diminished for many centuries. For that reason it is useful to quote points

which show its authenticity clearly. The tract was not included in colected editions of

Chrysostom’s works because its aunthenticity was questioned, and so it was not until
1914 that a new edition of the Greek text was brought out by Franz Schulte. Haidacher
published a German version scven years earlier, in 1907, adding a valuable introduction

and a selection of extracts from other homilies by Chrysostom which are concerncd with

education and kindred topics. Haidacher’s greatest service was to prove that the treatise

was genuine and the doubts of the Benedictine editors were unjustified. ** %

2 PG 63, 763-764.
PG 63, 765.

PG 63, 765. !

PG 63, 755,
M PG 63, 768.

** Laistner, Johr Chrysostam 's Address on Vainglory, pp.75-76.
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The diarist John Evelyn who published anonymously in 1659 an English version,
oniitted the opening section on Vainglory. He obviously thought that the two parts of
the treatise did not belong to the same tract becausc the transition in the address from
one part to the other is abrupt. Possibly, this was also one of the reasons for which its
authenticity was disputed. Nevertheless, such sudden digressions from one theme to the
other are quite common 1n Chrysostom’s oratorical style.

There are many paralicl subjects and images between this work and other writings
by Chrysostom. This phenomenon is not uncomunon in his writings because he did not
follow the rules of rheforic even if he knew them very well. He spoke again and again
on the same subject. «So he spoke in the famous twenty Pillar homilies of the year 387,
at least twenty times, one after the other, on {rivolous cursing and swcaring ... Forty
times on almsgiving alone; he spoke some thirteen times on poverty, more than thirty
times against wrongly acquired and wrongly used weaith; all in all, ninety or a hundred
sermons on the social themes of poverty and wealth»"* He justified these repetitions,
which were expressed differently on each occasion as follows:

TARY Towg Epel Tiq ka@’ &xdotny Nudpav nepl Ehenuoodving  drardyn kal
@ AavBpurtiag Uiv. OUSE nadoopat tolto Adyay. El év ydp ratwpluera Opty
TolTto, pdhwota péy oldé xdre dnootiivat &xpfiv, Bote pfy noweioas

paBupoTEpoU.

But perhaps some ong will say, «Thou art every day discoursing to us of almsgiving
and humanity.» For if ye had attained to it, in the first place, not even so ought 1 to

desist, for fear of making you the more remiss. ™

Chrysostom found it necessary to speak about the same things again and again as

the result of his endless desire to prepare his congregation for the strong fight for

3 Baws, John Chrysostom and His Time, v.1 Antioch, p217.

& PG 58, 779; Library of the Fatbers, 3, p.1151-1152,

131

1
4
4
i
a

e ey v € T




spiritaat perfection. Making use of this habit of repetition and examining the similarity
of topics and words between the treatise and other writings of Chrysostom, should

enable us to prove its authenticity.

3. Similar topics in other homilies of Chrysostom: The treatise is sfrongly
related to many other works of Chrysostom. Common subjects, method, diction and
style show that they all bave their origin in the same person. In his treatise,
Chrysostom’s main. topics are vanity, the Church’s schism, the right upbringing of

children, and the greater importance of the soul than of the mind.

3.1 The schism: In Chrysostom’s tenth and eleventh homilies on Ephesians, many
things are mentioned, which are direcily connected with the treatise On Vainglory and
Iducation. ¥irst is the question in the very beginning of the treatise

ApdT1g énoinoev dbriep AEwoa;

Has anybody done what I asked? **7

which refers to the end of the tenth homily of the commentary on the Letter to
Ephesians:

MNapoxchéowpey, Eouoroynowusta, Unép v npaTépwv  altd  Xapv
Spchaviowuey, MEp TV peAAOvTov ailtipev, tva karafuwbiuey, tol 8npiou
todtou ToU xahemol wal dewvordrou drolrayévieg, xapiv avardpgal T
PpLAavBpwre Ge kal Narpl.

Let us implore, let us confess unto [Tim, let us pive thanks unto Him for what is
past, let us entreat Him for what is to come, that we may be counted worthy to be
dehivered from this fierce and most tewible monster, and to lft up owr

thanksgivings to the kind and loving God and Father.**

7 ETLE. 30 p. 620, Laistuer, John Chrusostom s Address on Vainglory, p. 85.

PG 62,76; Library of the Fathers, 12, p.219.
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At the time of Chrysostom’s sojournt in Antioch, the ecclesiastical life of the great
city was beset by many problems, both internal and external, There existed the heathens,
the Jews, the heretics (Arians, Anomeans, Apollinarians). Nevertheless Chrysostom
worried about another problem to which he gave the name “monster”. A monster was
for Chrysostom the schism in the Church which was a reflection of the theological
tensions and disagreements «about the nature of the Trinity-more precisely, about the
relation of the Son and the Father, and then somewhat later about the status of the Holy
Sprit.»™ After the counsil of Nicaea (325) some Christians remained loyal to the Nicene
principle of the Son’s full divinity and some others who were the majority gave
emphasis to the distinction of the Father and the Son as «persons» and they preferred to
describe their rclationship with the term «likeness». The government adopted the
Jikeness» formulae «o achieve as wide a measure of Christian unity as possible.»*®Six
years after Arius’s condemnation by the Council of Nicaea, a synod in Antioch removed
the Nicene-minded bishop and patriarch Eustathius, and for many years his successors
were sympathetic to Arianism. Those who were devoted to the Nicene creed pathercd
around the priest Paulinus. Thus the strict Catholics were called «Eustathians» or
«Paulinians». Paulinus received, officially, his episcopal consecration thirty years later
tn 362 when bishop Lucifer of Cagliari went to Antioch to heal the schism amony the
Catholics without being invited to do so; he thought it right to consecrale Paulinus
bishop when Meletius was exiled to Armenia. Thus there were two «orthodox» bishops
of Antioch Paulinus and Meletius™' and two Arian groups, the semi-Arians and the

Arians.

B Kelly, Golden Mouth, p.{0.
“* fhid., p.1).

S Baur, John Chrysostom and Ris Time, v. 1 Antioch, pp. 50-53
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Some twenty years later, while Chrysostom lived and preached in Antioch, the
guestion of unity bad made significant progress. The Arians had no power because the
Anan bishop Dorotheus left the city by command of the emperor, and no successor was
appointed. As for the congregation of Paulinus it was very small by then, His only
supporl was from Rome which recognized him as bishop. Paulinus dicd in 388 and his
successor in a wrongful procedure, under ecclesiastical law, was Evagrius. Evagrius
was bishop for ien years and he died in 398, shortly after Chrysostom’s elevation to
Constantinople’s Archbishopric. The latter sent an ambassador to Rome when possible
to gain the recognition of Flavian. After that, a successor to Fvagrius was never
appointed and the Antjochian schism was finally cnded after seventy years.*#

The first paragraph of the treatise also describes a similar image of a monster
which divides the Church.*® We can also see more parts of the commentary to the
Lipistle (o Ephesians strongly connected with his Address on vainglory and education.
In relation agatn to the unity of the Church and the schism he wrote:

Dbo yap elol Sraipéosig Ané ToU ooOPaTog Tol EKKAOIOOTIKOD uia pév, trav
Yewpey v aydrmyv, Seutépa 5€ dtav avdgla ol tedely el ékeivo 16 oltua

Toauriowpey... Oudev olitwg Exkinolav duvijgetal Slatpely, @e gLaapxia,

There are two kinds of separation froin the body of the church; the one, when we
wax cold in love, the other, when we dare to commit things unworthy of our

belonging to that body;.. Nothing will so avail to divide the Chusch as love of

authority.**

The situation in the church was a resuit of the reasons mentiosed before, namely

love of authority and vainglory. The problem troubling the church was very scrious for

* Tbid, pp.396-397.

**E [LE. 30, p.620; Laistner, John Cheysostom 's Address on Vainglory, p.83.

PG 62, 84; Library of the Fathers, 12, p.228.
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Chrysostom. He compares it with a {ire which destroys everything. ¥irst he mentions
the behaviour of Christians to each other. He says that Christians were jealous of each
other, causing the Church many troubles. They were forced to jealousy especially when
seeing Christians enjoying of honour:

AT Ty EreAnoia oK ard tiv AlBwy TotTev PrOBOPNTAL, A’ and Toll xpuool kal

ToU Opylpou kai Thv AlBev tiw Ty, kal oig avrayet StéonapTtatl O xpuada.

This Chureh of which [ speak, is not built of these stones, such as we see around us,
but of gold and silver, and of precious stones, and there is abundance of gold

dispersed every where throughout it. "
The other thing which worried Chrysostom was the people who composed the authority
of the Church:

KaBdnep ydp unpnoucg dviug ) oxnrtég tig dvbev gepdpeves, alimug eig

althv KaTRvexsn g xxAnoiag Tév Bpogov Kal oudeéva Stavictnay.

Like a conflagration, a conflagration in very deeds, or like a thunderbolt hurled

from on high, have they lighted upon the voof of the church, and yet they rouse no

OnE. 446

Noting all the similar pieces from among the two homilies is a difficult task.
Nevertheless it is very easy for everybody to appreciate that both are the werks of the
same author. Topics used in both homilies are, as was mentioned before, the schism of

the Church and vainglory.

3.2 The right upbringing of children: Moreover, in the Contmertary on the
Lipistle (o Lphesians there are more similarities with other homilies showing the origin
of the freatisc. One of those is the homily (o Hannah, Chrysostom in that homily as well

as in the treatise, «desires to stress the right training of character as the principal aim of

“ PG 62, 78; Library of the Fatheys, 12, p.217.

Y PG 62, 78; Library of the Fathers, 12, p.216.
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Christian education.»*” «lt is not enough to have children only, but alse 10 raise them
well. That is what gives a great reward. 1f your children, continue in faith and charity
and holiness with sobriety, you will have your reward. If you manage to involve them
with these, if you pray for them, if’ you teach them, if you advise them, God will
recompense you greatly for your diligences,

We can scc the same point in the nineteenth paragraph of the treatise:

Q4 nadopat mapakariv UPGe kol deduevos kal dviiBoiiv, dote npd thv AV
vy Téwg Dplv puBiGety Toug naidag. Bl vap ¢eldn Tol idse, dsifov dnd
ToUtou Mg 3€ kal pwoBdy Exelq.” Axoue ydp ol NMalhou Afyovtoc «Edv
srepetvwot T otet Kai 1§ Gyann kal T ay laopi Letd cuppootvrgn. Kal ef ol
Mupia oautd olvodag kKakd, QA dpws Ervanoov rapapudioy tTivd tate goie

KAKOIQ,

i shall not ceasc exhorting and begging and supplicating you before all else to

discipline your sons from the first. If thou dost care for thy son, show it thus, and
in other ways so thou wilt heve thy reward. Hearken to the words of Paul, «if they

continue in faith and charity and holincss with sobriety.»**?

3.3 The image of the harlot: Chrysostom oflen mentioned the danger which

comcs from loose morals. He insisted on a life of virginity before marriage for both men

and women. He did so often because Antioch again offered opportunities for the

]

opposite. He spoke openly about the problem and we can understand that relations with
harlots and free sex was a very common thing.

Similar images of the harlot which Chrysostom gives in the second paragraph of 1
the treatise, can be seen in his fifth homily on the first Epistle to Thessalonians:

AN 188a oot paivetar TG THG mopvng priuate; Oda kayw kai yap 1 Mpogh 4

W Laistner, John Chepsostom s Address on Vainglory, p.81.

+ PG 54,637-638.

e edah el « + o . Awater

" E¥LE. 30, p.638; Laistner, John Chevsostom's Address on Vainglory, p.95.
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ToUTO proi’ MehL yap drnoatdler Arnd xerduwy yuvaikde népwne .. Tiq npoe
Kapdy Araivet ooV Gapuyya UOTEPOY REVTOL TLKPOTEPOY XOATIQ elpoelg Kal

HEANoV paxaipag 8 Letéuou.»

Rut the gestures of a harlot seem agreeable to vou, I know it. For the Scripture says,
«['hie lips of a strange woman drop as an honeycomb...who for a season is smooth

to thy throat, but afterwards thou shalt find her mose bitter than gall, and sharper

than a two-edged sword.»*°

3.4 The vanity of the theatre: Of alt the different entertainments of his time, the
theatre worried Chrysostom the most. A great part of his preaching is devoted to the
theatre and the dangers it presented. Someone would be justified in asking oneself
whether this was a common subject, something in fashion winch was regularly dealt
with from the pulpit. The answer is no. Contemporary preachers such as Gregory of
Nazianzus, Buasil the Great and Cyril of Alexandria were almost never preoccupied with
the theatre. Is it possible that Chrysostom insisted on a topic independently of the other
Church Fathers? If that were true, then it would seem that the topic was not considered
as dangerous as Chrysostom represented if. In all probability Chrysostom was rightly
engaged with the problem because for Antioch the theatre and the circus were a great
temptation for pagans and for Christians of all ages. Basil and the other Church Fathers
were not worried about it because their cities had other problems, but not the theatre
and the circus.

In Anttoch actors and dancers were very popular. Theatrical shows had usually
on¢ subject, that is erotic affairs. Moralists were against the mime moreover, because

that was a kind of ballet bascd on mythology and included presentation of erotic

B PG 62, 426, Library of the Fathers, 11 p.392.
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scenes. ! A very representative opinion on the subject is that of Chrysostom:

when be presented his ideas on education to a group of parents. The example below is

“Otav ydp avéAdne eig Béatpov, kai kaBlong yupvole HEAETL yuvakiv Tolq
Spdaipotc LaTiiv, TP Lev kapodv Hodng, Lorepov 3E roAlv Exeiley Epeiag
TOV UPETAV.»

For when you go up to the theatre, and feast your eyes with the naked limbs of
women, for the time indeed you arc delighted, but afterwards, you have nourished
thence a mighty fever. %2

Chrysostom could not ignore the opportunity to speak on the problem, especially

from the homily on ITannah:

MoTov yap &v yévorto képdog €k THg thv dnuwy stenuiag; einé poL. Thg
sanigpag yap karohaBolong eUBng b kpdtog Exelvoq Kai & BdpuBog &nag
napaivetal, kol napedlolong thg naviylpens Boep "ovap TPUEHOAVEIESR, OUTwg
Epnpot ndong kadiotavial elppoouvrg, Kai oUte THY and ol otepdvou olite
v 4rd 1fig oroAfie g Aapnpdg kal Tig e paviaciae drdone edBupiay
tyywopévmy autoig fntobvieg ebpely Stvalt’ dv, avéuou mavtds taxdtepov

rapadpapdvrav autole aravrov.

Which is the profit from the crowd’s cheering? Tell me. When the evening comes
that noise wastes away and after the fair finishes like a dream, in the same way
everybody becomes empty of happiness and they cannot {ind cheerlulness from the
crowning nor the tuxuarious clothing and the other surprising appearances because

alt of these are passed faster than the wind, *?

A similar point in the treatise is this;

T{ 76 vépbog; Kal yap kai nop’ gkelvorg &pruepog f Sota kai f fot.

What profits it? For them also the glory and the acclaim are but of a day.*™*

45t

Licheschuets, ¥ 'W. H. I, Anrioch: City and tmperial Adminisirasion in the Later Roman Fpire,
fy 1! 1

{Oxford: Clarendon Press, 1972), pp.144-145.

BT pG62,422; Library of the Fathers, 11 p.393-394.

PG 54, 639,

R TLE. 30, p.630; Laistner, John Chrvsosiom 's Address on Vainglary, p.90.
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3.5 Concerning the appearance of children: Chrysestom gave attention to the
appearance of children. He was very severe with parents and the habits which they
passed on to their children. He tried to fight the phenomenon of assimilation between
the sexes. Following the opinion of Paul on the subject, he wanted boys, as opposed to
women, to have their hair cut. He also insisted on the simplicity of appearance which
brought humility.

His ideas an appearance are summarized in the very first paragraph of his treatise
On Vainglory and Education. This shows again the importance he paid o modesty. ™
In the fifty -third homily on John’s Gospel Chrysostom underlined that the example of
Christ would be a guide for parents on their presents for children:

MéAr Stav 1d3ng autdv éni @duvng keipevov, ol orouddoelg T nawdip gou

nepBelval Koouov xpucolv oudé th yuvaukl dpyupévierov nofioat kAlvrv.

When you see Him lying in the manger do not haste to give gold to your ¢hild nor
to make a silver bed for your wife.**

Again in the thirly-seventh homily on Matthcw’s Gospel he mentioned hair and

a child’s appearance in relation to the need for different behaviour and appearance

between boys and girls:

‘O pév yap druoBev Exet ™y xOpny véog by, kal Ty PUoLv ExBnAUvov, kal T
BAEppaTy, kai 1@ axuart, kal tolg iparlowg, kol nGow aridg gl elkéva KOpNg
IMaARG ExBivat @ IAOVELKET,

That young man who has his hair long behind him, hic cffeminates the naturce in his

jook, his appearance and clothes, and he tries to seem to the others like a delicate

girl. 457

~55

“

E.ILE. 30, p.636; Laistner, Jokn Chrysostom s Address on Vainglory, p.93-94,
e 1G5 59, 296,

4

T PG 57, 426.
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4. Lexicographical similaritics: Chrysostom preached for twelve years as a pricst
in the cathedral, the Great Church of Anttoch. From the very beginmng of his new office
he becamge the most distinguished preacher in the whole Roman empire. He knew how
to attract his audience and how to keep it concentrating on what he was saying. Using
comparisons and illustrations he succeeded in creating a language full of liveliness and
expressiveness. This was the perfect mediator between the ocean of Chrysostom’s
thoughts and the souls of his heurcr’s.

Diction is a classical way for scholars to prove the authenticity or not of a written
document. In Chrysostoin’s writings that 1s not difficult because he is a writer with very
personal characteristics in his homilies. Morcover, his preaching had only onc aim, the
perfection of Christians. This central purpose brought out the same subjects and terms
repeatedly. 'That makes the study of his diction easier because any book of his shows the
repetition of ideas and images, using similar diction but of course employing a pleasant

variety of narration.

4.1 The word «athletes: The Olympic Gaines, the athletic competitions and the
races were very common events in Antioch. For Chrysostom and for many Church
Fathers like Gregory of Naziancus and Basil, these events were a source of images. First,
Paul in his Epistles®™® used the word arh/ete. Afierwards, many writers used the same
image as the symbol of the ascetic life and the life and death of a martyr. The Christian
athlete has the world for his arena. His aim is to obtain all ol the Christian virtues and

his opponents are the <kosmos» and Satan, ***

W9 Tim. 2,5; Heb. 10,32.

*® Ruether, R. R, Gregory of Nuzianzus Rbictor and Phifosopher.(Oxford: Claseadon Press, 1969), p.p.89-
90.
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The metaphorical use of the word athlete in the nineteenth paragraph of the
treatise can be found again in many homilies of Chrysostom. The idea that the parenis
will have their reward from God for their effort to raise athletes for Christ, can be found
in the treatisc On Vaingfory and Education in the twentieth paragraph:

£ yap peidy tol natdog, Seiov ditd Toutow’ Ghhmg 88 kal proddv Exelg... Ka
£l 00 pupla o’ abth cdvordag kakd, SN’ Buwg emvonoov napapudiav Tiva Tolg
a0l kaxolq. Bpédov ABANTV T8 Xp1oth... Opéov &BAMIV T4 XpLoth kal év
kSopp dvra 3Sakov eGAaBT &k rpedTng HAkag.

If thou dost care for thy son, show it thus, and in othcr ways too thou wilt
have thy reward...And cven if thou art conscious of a myriad vices within
thyself, nevertheless devise some compensation for thy vices. Raise up an
athlete for Christ... Raise up an athlete for Christ and teach him though he

is living in the world to be reverent from his earliest youth. '

Here are two rclevant examples from different homilies, The first is from the ninth
homily on the first Epistle to Timothy, and it referred to the parents and to their roward
agaln:

Ev 1auto1g oir pikpdv EGouot 1dv Uriép taltuv piaBldv, AAAA kal cpddpa uéyay,
oL dBNITTaR EBpeyiay T XproTi,

They will get not a small reward but a great onc for this because they had raised

athlgtes for Christ.*!

The second example is from the letter to Stagyrion. Here, Chrysostom used the parable
of poor Lazarus to encourage Stagyrion in his own sufferings. He advised his good
friend to fight the Devil and he would have his wreath, just as Lazarus did:

ANY @omiep TIg yewwalog GBANTYG (6 AdZapoc), By alixpd kal nviyel paputdrm
naiaiwv, kal eviknoe kal Sorepavaon.

Like a brave athlete wrestling under conditions of bad weather and excessive

dés)

ETLE. 30, p.238; Laister, John Chrysostom s Address on Vainglorv, p 95,
®YPG 62, 546.
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- 463

heatwave, him (Lazarus) won and received the wreath.*

4.2 The word «kevodotio- (vaiaglory): This word is used ofien by Chrysostom.
[t ts actually one of his tavourtte topics in his preaching. Here are a few occasions where
he uses the word. In the thirfeenth homily on the Epistle 1o Corinthians:

Kal autol 3€ ol URplovies £i¢ 6 obpa thv Mopvesausviy yuvakiov 38daaty,

VA ol LiavBpurtia TolTo, dAAG rapovia. Todty kai 6 kevedoaq Baike,

They too that are given to abuse the persons of prostitute women, but this is not

loving kindness, but ingolent treatment. Like this are the vainglotious also.®
In the same homily a few pages further on:

KevoBotia maiv T pupla Aupaiveral katoplwpata &G kal vautng ndAy &yyoe
5 routly €oxrivwral.

Vaiuglory again damages tens of thousands of good deeds, and near to this again
the rich man hath his dwelling.**

In the twenty fourth homily on the Acts:

“Yrvov kataxel tf) Quxh), -f) dveaig xdouny meANv kal paBupiav £uro e, }
nddn dweyeipel wAvtoBev, OMAiet Tigpov, dmAZsL HBoviv, SrACeL Quudy,
faoxaviav, kevodoEiay, ZHAov,

It-easy- induces slecp ia the soul, an excessive yawning and drowsiness, it stirs up 1

the passions on every side, it arms pride, it atms pleasure, it arms anger, envy,

vainglory, jealousy.'®
Again in the twenty sixth homily on the Acts, when Chrysostom fried to exhort the
Christians to pray and especially at nights:

Téte ol kevadola rapevoxAst.

02 PG 47, 439,

PG 61,495, Library of the Fathers, 13, p.168.

Rl

P(3 61, 496, Library of the Fathers, 13, p.170.

5 PG 60, 188-189: Library of the Fathers, 6, p.350.
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No vatnglory then intrudes upon thee. '™

In his homily on the resurrection of the dead, Chrysostom mentioned vanity on another

occasion placing it among the evil desices, which let the person grow inside once they

have left:

‘O Eow GvBpuntog Gvakavoltal. "Avavdpiog SEerauvopdwnc dndang, 2rit-Bupiag
oBevwupgvng  ¥TOmou,  PIAOXPIIUOTIAG, Kevodogiag, Tiv GAAwv &rAlg Thv
SLEPRAPjEVOV AOY LOJDHY QVaLPOUNEVY BIrtdvTev.

-The inner person is renewed- When every kind of cowardice is carried away, when

ihe unreasonable desire goes off, when all the bad thoughts are disappeared.

4.3 The case of Cain: The case of Abel and Cain seems to be a favourite one
tor Chrysostom. In maost of his homilies one can find a reference to Cain. Chrysostom
had a very good knowledge of both the Old and the New Testament. He used this
knowlcdge to substantiate his words and to make them easily accepted. In the treatise
On Vainglory and Kducation, Chrysostom used Cain’s namc because he narrated the
whole story with his own words. His aim was not simply to tell the story; he only tried
fo give a practical example to parents of the best Christian education since a generally
accepted system did not exist. He always underlined the value of the Scriptures as the
basis for Christian education, because he thought them to be the most credible of all the
relevant manuals.*® The reference to Cain in the treatise covered the thirty-ninth to
forty-second paragraphs.*® Contemporary writers such as Basil the Great and Gregory

of Nazianzus, also menfioned the name of Cain but not so often and without such

4

=

“ PG 60, 202; Library of the Fathers, 6, p.378.

7 PG 50, 424,

¥ PG G2, 442,

ABY

ETLE. 30, p.657-663; Laistner, Jofin Chrysosion s Addrexs on Vainglory, p. 102-105.
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emphasis as Clrysostom did. In their work of about en volunes each, we can find
Cain’s name no more than fifteen times. All these cases refered to him as the symbol

of the brother- murderer.
In a homily on the Epistle to Ephesians, Chrysostom says:

'O Kalv tov Qedv émheovékmaey. "A yap éxeivy Sobfjvar &xpfy, rap’ taut
Kotaoxav, irep abtdv Exetv E3st, Tabta ékelvw npoorjveyke, kal T8 kardv ané

Tou Oeal [p&ara.

Cain defrauded God; what ought to have been given to Him, he kept to himself;
what he should have kept hiraself, this he offered to Him; and thus the evil began
with robbing God.*™

In the thirticth homily on the first Epistle to Corinthians:

Kal yap mpoll navidg palaxkdtepog & towltog, kai autol tol Kdlv
38Airtepov Riov Zdv, Umép pév dv mAsovekTel SeBo ik, Unép 5€ Hv olK Exen
Ay,

Yea, and such a man is softer than any wax, and lives a life more wretched than

Cam limself. For the things which he hath in excess, he is in fear: for those which

he hath he trembles.*"'
In the commentary on the first Epistle to Corinthians, we can read in the seventh
homily:

‘Erel kal toxiq owdparog xaAdV GAN Enedn alk eig 3éov Expricato adth-tv

cives v Ty avBpanliviy- & Kdlv, napdhucey autdy & Bedg kal tpépety énoinos.

For strength of Gody also is an excellent thing, but when Cain used it not as he

ought, God struck him with palsy, and made him tremble.*"
In the same commentary:

‘Ewdneoov tdv Kdily, doa Uné g Bagraviag éretdyn. Endragev éxaivr) agpdEat
v A8eApdy, PeloaoBal tév Sedv, Aurtiicat tov nartépa, dvaoxuvthiodl, kal

" PG 62, 125 Library of the Fathers, 12, p.295.
PG 61,256, Library of the Fathers, 10, pp . 422-423.

PG G, 60; Library of the Fathers, 9, p.86.
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dvra &noinoe, xal taptjrausce,

Consider Cain, what commands were laid on him by his envy. She ordered him to slay his

brother, 1o lie unto God, to grieve his father, to cast uif shame; and he did it gll, and in

pothing refused to nbe_y.dm

We can see two more cases where Cain is used for different reasons every time,

in the commentary on the second Epistle to Corinthians. One of these is in the fifth

homily:

‘O Kdlv ridAy, ei v difjeov exetvou-tol Osoll- £dedoikel, lic 3edoikéval Edel,
oUK &v eine, Belipo, kal EAAGuey 8ig 16 ediow

Cain again, had he feared that sentence as he should have feared, would not have
said, Come, and let us go into the tield. ™

Here is a last example of the use of the case of Cain which is very common in

Chrysostom’s commentarics;

Fy

T yap olk &v émoinoey & Kdlv &v Mapadeiop oTpepduevog kal Tpuef aroAaduy
TooadTng, orteu ye kal ToUtwy Eotepnpévog kal Toll marpde wiv Tipwplav nopd
noddg opiv, oUd olitug eowpovilero, A el peifova kaklav £Eérurtce, @dvav
nplreg abtdg Kal etpv kal ToAMNoag, kal EOVov TV RAVTQV EVaYETTEPOV;

What would not Cain do, living in Paradise and enjoying such pleasure, at the
moment which he did not have all (hese and he watched his father’s punishiment
lying in frout of him either then he was brought to reason; moreover he committed
a greater malice, since he was the first who conceived and comumnitted the murder
which is the most detestable thing. "

4.4 The fruit of Sodom: Chrysoston seems to have visited Palcstine, where he
saw something very shattering to hint. He saw a trec which he names pomegranate, full

of fruit. But when the fruit was touched, it exploded suddenly pouring out ashes and

4% PG 61, 158; Library of the Fathers, 9, p.256.
PG 61, 432; Library of the Fathers, 13, p.72.
13 PG 47, 430.

145

- ——— l— Tt




dust. Chrysostom was impressed and he could not leave the fact without comment. He
made use of the image twice. The first description is in the eighth homily on the first
Epistle to Thessalomians, where Chrysostom wanted to prove by that fact, the existence
of God’s punishment. He said that the fruit of Sodom was the result of the punishment
of Sodom. Because, according to his words, that land was previously very fertile but
after God’s anger nothing could {lourish there except the fruil of Sodom which was
actually a curse reminding us of heil:

At 31 olv f oltwg sUBaAdg kal Medg mActg TaQ xwpag drhieusvr, 7
@8davouca Ty elbrviav tov mapddsigov 1ol Qeol, maohv Thv Aoruev
tpnuotépa iati viv' kal Eotnke pév Sevdpa, kal kaprdv &xel’ 0 88 kapnde ThHQ
ToU @eol OpYhig eotiv imdpvnua. EomiraoL pév pdat, kail vé Fohov Aéyw kai &
KUPNAG, Aaprpav v ertupdveray Exoucatl kal T Gyviitt napéxouoal oAk
T&q EAmidag’ ei 8€ AngbeTev eiq xelpag, diaxkiacBelonl kapidv wév olddva,
KOVIY BE TEQPaV NOAN]Y SEKVOIQUG Y SVANOKELEVIY EvSov.

This, therefore, that was so flourishing, and that rivaled all countries, which for
froatfulness exceeded the Paradise of God, is now more desolate than any
wilderness. And there stand trees, indeed, and they bear fruit. Buk the frait is a
monument of the wrath of God. For there stand pomegranates, I speak both of the
trees and the fruit, having a very fine appearance, and to the ignorant holding out
great hopes. But if they are taken into the hand, being broken open they display no

fruit indeed, but much dust and ashes stored up within.*™

In the second case, 1n his treatise On Vainglory and Fducation, Chrysostom used
the same phenomenon us a symbol of vainglory. He once again made use of his
characteristic mcthod according to which he used every verse and every image to serve

every different aim he wished 1o pursue.*”’

5, The two different subjects: A rcason for which editors of the past did not

76 PG 62, 442; Library of the Fathers, 13, p. 419,

T EILE. 30, p.624; Laistner, John Chrysostonr's Address on Vainglory, p.87.
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accept the treatise as an authentic work of Chrysostom, might be the abrupt transition
from the first part on Vainglory to the second on the right upbringing of children. A
Feason 1s that «his genius as a speaker was such, his ideas and imagery were so copious
that, as soon as a new thought struck him, he had to give it instant expression, Such
asides arc natural and unforced, and he returns easily to tis main theme. When we
remember, therefore, that he regarded Vainglory as at the root of the moral and social
evils which his system of education was meant to remedy, we can see that the
connection in thought is very close, even though the verbal transition is sudden», 78

We can see a sudden transition like that from one subject to the other in the
second homily on the Ascension of Christ. Chrysostom speaks there for some ten pages
on the appearance of Christ to Thomas, some [our on the Book of Acts, another ten on
other appearances of Christ after His resurrection and then, in the last four or five on the
Ascension. ™

A second reason for the sudden changes of subject is that Chrysostom showed a
strong preferetice for moral subjects such as charity, the right use of wealth, fasting,
vanity, and love. His concern was to give strength and stability to his congregation and
not to flatter himself and his listeners with enpty words. That is why he sometimes used
hard language to those who fell into error or did ot behave according to the rules of
faith.*® Because of this desire of his again, he changed subjects suddenly in one homily
or among several homilies on the same verse of the Scripture in order to say more on
moral subjects.

Chrysostomn often started to analyze a verse from a Gospel or Epistle and was led

M Laistner, John Chrysastom”s Address on Fainglory, p.76
7 PG S1,773-792,

PG 60,203-210, 209-214; 48,883-904,
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on to a moral subject. Consider, for example, the central topics of his fifty-five
homilies on the Book of Acts. Here are the first ten of them: one must not postpone
baptism; against the Greeks and on the Resurrection; the choice of bishops and the
dificulties of the office; against the hercsics; apainst the Greeks; against those who get
angered; about naivete; about virtue and not to swear; against malice and swearing;
against swearing, ™' This example shows clearly that he waited for the opportunity to
answer questions on doctrine or on morality. Even it the treatise On Vainglory and
Education had the aim only to guide parents on the right upbringing of their children,

he found it useful to spend some minutes on the problem of theatre which always

puzzled his congregation.

6. Manuscripts: The text is preserved in two manuscripts, but its authenticity has
been disputed. For this reason great patristic editors such as Savile, Montfaucon,
Fronton du Duc and Migne do not include it. The two manuscripts which include the
Address are Parisinus graecus 764 and Lesbos 42. Both manuscripts were copied late
in the tenth or early in the eleventh century.

The first discovered manuscript is in the Codex Parisinus which was found in the
library of Cardinal Mazarin. A second one was discovered by Papadopoulos -Kerameus
in 1881 at the Greek island Mitilene (or Lesbos) and is described in a catalogue of
1885.*" Chrysostom Baur statcd that he discovered this second manuscript. His own

words are: «Mcanwhile I discovered a second manuscript in Lesbos» ™

PG 60,13-85, -

2 Quasten, Pafrology. v.3: The Golden Book of Greek Parvistic Literature from the Council of Nicaea 1o
ihe Council of Chaleedon, pp. 465-466.

3 Baur, John Chrysostom and His Time, v. 1 Antioch, p. 179
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7. Editions: The Dominican Francois Combefis printed the treatise in 1659 for
the first time and added a 1Latin translation. John Evelyn in 1659 issued an English
version, omutting the lirst fifteen paragraphs on Vainglory. This translation, together
with some other short cssays by Evelyn, was reissued in 1825 by William Upcott. S,
Haidacher aroused fresh interest with his publication of a German transiation. In the
introduction of the book he argued against the rejection of its authenticity. He added an
interesting introduction and a selection of extracts from various homilies by Chrysostom
in which education and kindred topics are discussed.*® Haidacher’s greatest service
was to prove conclusively that the treatise was genuine and that doubts of the
Benedictine editors and others bad been unjustified. ® Haidacher died in 1908 without
managing to publish a new.critical cdition of the Greek text.

In 1914 Franz Schulte published a new critical edition of the Greek text. Both
Haidacher and Schulte based their opinion regarding the book’s authenticity on the
relation of the book with the tenth and eleventh homilies on the Epistle to Ephesians.
‘There, Chrysostom speaks against pride, showing off and vanity. Also they managed to
show its similarity to Chrysostom’s authentic writings in vocabulary, structure, language
and topics.

W.L.M. Laistner has also published a translation of the book at the end of his
book Christianity and Pagan Culture in the Later Roman Empire. The book was
published 1in 1951 in New York by Cornell University Press.

A modern Greek edition was published in 1987 as a regular addendum to

Chrysostom’s works in the thirtieth volume of a series of more than forty volumes on

¥ Laistier, John Chrysostom 's Address on Vainglory, p. 76.

# Laistner, Joht Chrysostom’s Address on Vainglory, .76,
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the work of John Chrysostom. ** This edition of the Greek publications on the works of

the Greek Fathers of the Church was started inn 1978 and is not yct completed.

8. Pating the book: The first sentence of the book is a question to his audience:
«[ wonder, if any of you did whait I have asked for. Has anybody begged God for me and
the body of the church, to put out the fire which became from vanity, the fire which
destroys the whole body, the firc which separates the one body into many pieces and
tears love up? The writer refers to his previous homity, which is the tenth homily on
the Epistle to Fphesians, where he asks the Christians to pray for the church. This is the
first evidence used by Haidacher in his effort to assign the treatise. He believed that the
treatise was written about the end of the Fourth Century and not before 393, when he
considered the Commentary of Ephesians to have been produced. Haidacher based his
conclusions about the authenticity of the book on its many similarities to Chrysostom’s
admittedly authentic writings, especially in the choice of vocabulary, the structure, and
the language as well as the repeat of favorite topics. The comparison of the opening of
the treatise with the tenth homily on the Epistle to Ephesians made Schulte as well as
Haidacher assign both works to Antioch and the year 393,

In his tenth and cleventh homilies on the Epistle to Ephesians, Chrysostom also
mentions the party of two persons named Paulinus and Evagrius who were both Arian
bishops. Evagrius, the successor of Paulinus was already dead by 397 and so, we must
assign the Commentary to an carlier date.

The other scholars who were involved in attempts lo assign the treatise, such as

Stilting, Monifauson and Bonsdorft, considered its date of origin as being between 386

4B

EANnveq Nacépeg 11y Exknoiag, ‘lwdvwou 1ol Xpuoootduou Epya, ia 42 volumes ( Greak
Fathers of the Church, John Chrysostornt’s writings), Byzantium, 1978-1990.
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and 397% Of course in every effort to date the treatise, we must have in mind that with
all his inexhaustible vanety of expression, metaphor, and illustrative examples, the
preacher refurns again and again and at differcat periods of his life to the same broad
topics. One of these is education, or rather the moral training, of the young; others are
the dangers of riches and vanity and their resultant evils, the inunmorality of the times as
shown in the circus and the theatre, and the prevalence of pederasty.

This precious diamond in the history of education was buried in darkness for
many centuries, but since the seventeenth century evervone has been able to read and
know it. It happens to be the first comprehensive teaching on Christian education in a
complete and independent form. "™ It is also considered as the oldest manuscript deating
with Christian education.*® The book was given the title «The Golden Book on the
education of children» and it was probably written during Chrysostom’s deaconship or
early priesthood.*”!

The mcthod of ilustration which Chrysostom very often uses to enliven his
sermons is used once more in his «Golden Book». Images from life and nature are
compared with the child and his world. Through themn, Chrysostom gives an interesting
presentation of his educational idcas. These ideas must be studied in a critical way and

in relation to the educational system of his times.

7 Baur, John Chrysostom and His Time, v.1 Antioch, pp. 170-173
W Laistier, John Clirysosiont’s Address on Yainglory, p 81

% 1bid p.172. -

W Baur, John Chrysostom and His Tine, v. 1 Antiock, p.170.

1Y the date of his birth is 347 and Lecause he was ardinated a deacon in 38§ when he wrote this treatise

he should be of less than forty years old.
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