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A comparative study investigating education and language policy in Scotland
(with respect to Gaelic) and Israel (with respect to Hebrew).

Summary
Gaelic education in Scotland has no developed system for second language learning on an
intensive, immersive, communicative basis. The Israeli situation was investigated and used as a
comparator and contrastor to inform the present revival of the Gaelic language and to suggest
possible future developments for intensive immersion language courses. Israel has long
experience in second-language teaching and their #/pan method is renowned throughout the
world. Both the Basques and the Welsh have adopted ulpan techniques. It was felt that the '
Gaelic situation could be best informed by investigating the ulpan system at source, and then to
take cognisance of how two minority languages, Fuskara and Welsh, had implemented an
Isracli-based technique. The Irish situation was included to provide a more closely-related
comparator with Gaelic. The methodology used in this investigation includes: taped personal
interviews; personal learning of immersion techniques by participating in a 24 day Hebrew
immersion course in Israel; personal observation of classes in language schools; and desk
research. Two visits to Israel were undertaken, one for 12 days (23 December 1991- 3 January
1992) and the other for 6 weeks, spanning July and August 1992. The Basque Region of Spain
(11-15 February, 1991), the Republic of Ireland (21-25 January 1991,) Wales (25-28 May 1993)
and Friesland (20-25 March 1994) have also been visited to inform thinking for this research
study. As far as is known, the study is the first to investigate Israeli ulpan methodology for the
Gaelic world, and the first to develop formal links with Israeli linguists for this purpose. The
main difficulty encountered in this study was the fragmented and limited range of information on

immersion methodology.
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The Aim Of This Thesis

The aim of this thesis is to identify Israeli ulpan methodology and to

examine whether it might inform Gaelic language immersion courses.
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Chapter 1 Bilingualism

Introduction

This chapter will commence by demonstrating that bilingualism is the rule rather than
the exception amongst the nations of the world. Following this, the term bilingualism
will be discussed and a working definition provided. It will also be shown that
bilingualism does not inhibit intellectual development as was once thought and it will be

indicated that bilinguals may have advantages over monolinguals.
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1. The Monolingual Myth

When we take a world-view of bilingualism or indeed multilingualism it comes, perhaps,
as a surprise to some that monolingualism is not the norm.  Although there are no
official statistics, it is estimated that there are in the region of 3,000 - 5,000 languages
spoken in the 200 or so countries of the world,' giving a hypothetical ratio of 15-25
languages for each country in the world. However, fewer than fifty countries grant
official or semi-official status to more than one language, and of these nations only six
(India, Luxembourg, Papua New Guinea, Singapore, Switzerland, and the former

Yugoslavia) officially recognise three or more languages.”

In many countries, Government policy on official language recognition belies the
internal situation. Countries that have a single official language policy, such as Britain,
USA, France, Germany and Japan, have significant groups which speak other languages.’
In Ghana, Nigeria and many other African countries that have a single official language
(frequently, English), up to 90 per cent of the inhabitants may be using more than one
language.* In the United States, whilst English is the first language of the majority of
its inhabitants, Spanish is spoken by about seven per cent whose ethnic origin was largely
Mexican’>  French is used in the homes of some northern New Englanders, and some
autochthonous Indian languages are used across the country. In Canada, where both
English and French hold official status, the 1986 census recorded that 60 per cent

of the country's inhabitants spoke English as their first language and 24 per cent

'Crystal, D., (1992) The Cambridge Encyclopaedia_of Language, Cambridge: Cambridge University Press, p360
"Crystal, p. 358

%op cit, p.360

“ibid

*Encyclopaedia Britannica (1991 ed.) United States, Vol. 12:152
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French.® Around eleven per cent of Canadians stated a first language other than English
or French (most of this group declared another European language as their mother
tongue).” About 33,000,000 people (approximately one in six) of the European

Community speak a minority language.® The 'norm' of a monolingual nation, therefore,

is a myth.

Nevertheless, speakers of non-official languages often constitute a linguistic minority.
Meic Stephens describes a linguistic minority as a 'community where a language is
spoken which is not the language of the majority of the State's citizens.” He further

defines the term for the purposes of his book, thus:

The term linguistic minority should be taken..as referring to
indigenous and, in some cases, to autochthonous populations, or to
communities so well established that they can be properly regarded as
the historic occupants of the territories in which they live. It therefore

excludes all refugees, expatriates and immigrants.'®

Adopting this narrower definition, he examines fifty linguistic minorities in sixteen States
in Western Europe (now fifteen with German reunification), including two special cases -
the ethnic groups of Cornish and Manx, whose languages, though more or less extinct,

are still considered by them as part of their cultural identities.

°Encyclopaedia Britannica (1991 ed.) Canada, Vol. 15:464

’ibid
*UniTY v DiviRrs JUROPEAN COMMUNITY , European Bureau of Lesser Used Languages pamphlet: Dublin
(n.d. c.1987)

? Stephens, M., (1978) Minority Languages in Western Europe, Gomer Press:Dyfed, p xiii
ibid
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Linguistic Minorities in 16 Western European States Examined by Stephens Table 1 n

Austria Slovenes, Magyars, and Croats

Belgium Flemings, Walloons, Germans

Britain & Gaels of Scotland, Lowland Scots, Gaels of

Northern Man, Gaels of Northern Ireland, Welsh,

Ireland Cornish, Channel Islanders

Denmark Germans of North Slesvig, Faroe Islanders,
Greenlanders

Finland Swedish Finlanders, Aland Finlanders, Lapps
of Lake Inari

France Occitans, Catalans of Rousillon, Northern
Basques, Corsicans, Alsatians, Flemings of
Westhoek, Bretons

Germany (East |Sorbs, Danes of South Schleswig, North

and West) Frisians

Ireland Gaels

Italy Piedmontese, Occitans of Piedmont,

Romagnols, Friulans, Ladins of the
Dolomites, Aostans, South Tyroleans,
Slovenes of Trieste, Sards,Greeks.

Luxembourg  |(Letzebiirgers

The West Frisians

Netherlands

Norway Bokmdl and Nynorsk

Spain Catalans, Basques and Galicians
Sweden Lapps, Finns of the Tone Valley
Switzerland. Ticinese, Jurassians, Rhaetians

ibid
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If we adopt a wider definition of minority language and include non-indigenous ethnic

groups, then the multilingual nature of these states is even more pronounced: "

The Sixteen States with non-indigenous groups included Table 2
Country (Official Language/s) Indigenous Ethnic Groups Non-indigenous ethnic groups
Austria Slovenes, Magyars, and Croats (175,000) Crech, Turkish, and others (160,000)

(German:7,288,000)

Belgium
(Dutch, French, and German, 9,200,000)

Flemings, Walloons, and Germans of the
Eastern Cantons

Italian and others (6,700,000)

Britain (& N. Ireland)
(English: 54,055,693)

Gaels of Scotland, Lowland Scots, Gaels of
Man, Gaels of Northern Ireland, Welsh,
Cornish, Channel Islanders (figures not
available except for Gaels of Scotland
(65,978) and Welsh (508,098) )

Immigrant languages, (3,,235,238)

Denmark (Danish 5,005,000)

Germans of North Slesvig, Faroe Islanders,

[English, Norwegian, Swedish,

Greenlanders (1,070,000) Turkish, Yugoslav languages, and
others (131,000)
Finland (Finnish ,4,661,000 and Swedish, | Swedish Finlanders, Aland Finlanders, Lapps | Others, including Lapps (16,000)
300,000) of Lake Inari
France (French, 52,810,000) Occitans, Catalans of Rousillon, Northern Arabic, Italian, Polish, Portuguese,
Basques, Corsicans, Alsatiens, Flemings of | Spanish, Turkish, other (6,220,000)
Westhoek, Bretons (3,930,000)
Germany (East and West) (German, Sorbs, Danes of South Schleswig, North Dutch, Greek, Italian, Polish,
74,110,000) Frisians (no individual figures) Portuguese, Spanish, Turkish,Yugo-
slav languages, other (4,570,000)
Ireland (English 3,330,000, Irish, 180,000) |Gaels
Italy (Ttalian, 54,100,000) Piedmontese, Occitans of Piedmont,
Romagnols, Friulans, Ladins of the
Dolomites, Aostans, South Tyroleans,
Slovenes of Trieste, Sards; Greeks, Croats,
and Albanians of the Mezzogiorno

(4,150,000 no separate figures, includes
others)

Luxembourg (French, 12,000, German, Letzebargers (279,000) Belgian, Italian, Portuguese,

9,000) Spanish, others (77,000)

The Netherlands (Dutch, 14,332,000) West Frisians (420,000) Arabic, Turkish, others (600,000)

Norway (Norwegian, 4,109,000) Bokmal and Nymxsk language groups, Danish, Engli:h, Swedish, others
Lapps (136,000)

Spain (Castilian Spanish, 28,490,000 Catalans, Basques and Galicians English, others (310,000)
(10,540,000)

Sweden (Swedish, 7,717,000) Lapps, Finns of the Tone Valley (40,000) | Arabic, Danish, English, Finnish,

German, Iranian languages,

Norwegian, Polish, Spanish,
Yugoslav languages, other (783,000)

Switzerland (French, 1,244,000, German,
4,395,000, Italian, 660,000)

Ticinese 200,000, Jurassians or French
speakers 1,244,000, Rhaetians or Romansch,
50,000

Other (403,000)

“Qfficial languages are in brackets in column 1. Figures are from Enc.Brit. Year Book, 1991, pp. 758-761 for all languages saving
Britain & Northern Ireland which come from 1991 Gaelic Language Scotland, Table 3, 1991 Census Report for Wales Table 67, 1991

Census, Table 51 (c}.
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There are now over 24 million Gastarbeiter and dependants in north-west Europe," who
have come from countries such as Turkey, Yugoslavia, Greece, Italy, Japan and the
Arab nations. The educational problems they pose for the receiving country are
immense. For example, in German schools in the early 1980s there were over 700,000
foreign pupils; in France, there were over 900,000."* In 1981 minority languages being
taught in French schools included German, English, Spanish, Italian, Portuguese, Arabic,

Hebrew, Russian, Japanese, Dutch, Serbo-Croat, Chinese and Turkish."

Small countries also have to cope with minority language problems. Denmark has to
cater for migrants from Yugoslavia, Turkey and the Nordic countries. In Britain, English
as a mother tongue accounts for 50,246,379 speakers, Welsh for 508,098 and Gaelic for
65, 978. Speakers of other languages number approximately 3.2 million. The most
widely spoken immigrant languages appear to be Punjabi, Bengali, Urdu, Gujarati,
German, Polish, Italian, Greek, Spanish and Cantonese. Of the 200 or so minority
languages in Britain, around a quarter are taught in schools to over 400,000 pupils."” It
is evident from the preceding statistics that official language recognition by governments
does not reveal the multicoloured tapestry of tongues woven by ethnic groups, and belies

the multilingual nature of nations.

Crystal, p.36

Mibid

Bibid

%Census Records 1994
YCrystal, p. 36
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In an increasingly complex European language situation, with increasing mobility within
the EC, the problem of language teaching and learning has already been addressed by a

1977 EC directive on the education of children of migrant workers in Europe:

Article 2 Member States shall, in accordance with their national
circumstances and legal systems, take appropriate measures to ensure
that free tuition to facilitate initial reception is offered in their territory
to the children...including in particular, the teaching - adapted to the
specific needs of such children - of the official language or one of the

official languages of the host State.

Article 3 Member States shall, in accordance with their national
circumstances and legal systems, and in cooperation with States of
origin, take appropriate measures to promote, in coordination with
normal education, teaching of the mother tongue and culture of the

country of origin for the children..."

Does Article 3 mean that Gaelic speakers in EC countries may ask for language

learning facilities for their children, or is it suitably ambiguous to require a law case?

The Maastricht Treaty states:

Article 126 paragraph 2 Community action shall be aimed at:-

developing the European dimension in education, particularly through

“Quoted in Crystal, p.36
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the teaching and dissemination of the languages of the Member

States;"

Whether unofficial minority languages are included is not clear. The point is that the EC
recognises the importance of languages, cultures and mother tongues, and of the rights
of peoples to their own, as do the United Nations, UNESCO, and the Council of

Europe.”

To date, individual countries have generally ignored such international declarations.®
Nevertheless, such declarations may be viewed as statements of intent which take into
account the practicability of granting rights according to economic, political, and other

factors. To state them in any other way would lessen the moral force of their claims.”

Maastricht Treaty, Chapter 3 EDUCATION, VOCATIONAL TRAINING & YOUTH

*Baker, C., (1993) Foundations of Bilingual Education and Bilingualism, Multilingual Matters:Clevedon, pp 249-50
Hibid

*Maclean, R.G., Theory of education essay as part of M.Ed. course at Glasgow University, July 1990, p. 6
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2. Bilingualism - What is it?

Some Definitions

A simple definition of bilingualism would be 'the ability of an individual to use two
different languages'. However, this simple definition does not satisfy the complexity of
bilingual combinations that exist. How well can an individual speak both languages? In
which situations are they used? Can an individual think equally well in both languages?

Is the individual literate in only one of the languages?

Some maintain® that the term should be applied only to those individuals who possess
'nativelike ability' in two different languages, whilst others hold that bilingualism should
be characterized by 'minimal rather than maximal qualifications.' * Others, who adopt a
more neutral stance, state that bilingualism is the 'practice of alternatively using two

languages? - a definition in keeping with Comhairle nan Eilean's bilingual policy:

(b) The Western Isles is a bilingual community in which Gaelic is the
dominant language in the majority of homes and social encounters.
English is, however, the dominant language in terms of the extent of
use in different situations. The degree of dominance is greater in
written communication than in oral and in Stornoway and Balivanich

than in the rest of the area. Consequently, in a statement of policies

 Bloomfield, quoted in Homby, P.A. (1977), Bilingualism: Psychological, Social and Educational Implications, London: Academic
Press, p. 3

YHaugen in Homby, ibid

BWeinrich in Horby, ibid
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and programmes the accent will be on achieving balance through the

development of abilities and opportunities for the use of Gaelic.

(c) The aim is to achieve a situation of literal bilingualism in the sense
that every speech in one language is accompanied by a simultaneous
translation in the other and every written message by a parallel text;
the choice of language for a particular occasion will depend on the
user's ability to express his message and his audience's capacity to

understand it.%°
Hornby suggests:

The best way to deal with this variation in definitions would seem to
be to recognise that bilingualism is not an all-or-none property, but is
an individual characteristic that may exist to degrees varying from

minimal competency to complete mastery of more than one language.”’

Measurements of Bilingualism

Baker makes an essential distinction between ability and use® of a language. Language
ability comprises the four dimensions of reading, writing, listening and speaking, with a

possible fifth - thinking (‘inner speech) which embraces 'reasoning and deliberation.”

*2nd edition October, 1986, p1, paras (b) and (c)
7 ibid

“Baker, p. 5

Fop cit, p.7

10
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Language use (or competence), on the other hand, takes account of the social context

in which the dimensions referred to above are used.® Baker suggests that:

An individual's use of their bilingual ability (functional bilingualism)
moves away from the complex, unresolvable arguments about
language proficiency which tend to be based around school success
and academic performance. Functional bilingualism moves into
language production across an encyclopaedia of everyday events.
Functional bilingualism concerns when, where, and with whom people

use their two languages.*!

As a bilingual moves from one social context to another, so may the language being
used vary in terms of type (e.g. Gaelic or English), content (e.g. vocabulary) and style
(formal/informal).? A bilingual's language use may be measured on a self-rating basis
across the four language skills. Here are three examples from Baker's book which

suggest a method for measuring language background:*

*op cit, p.13
'Baker, p. 13
Fop cit, p.16
Bop cit, p. 21

11
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Example of Language Background Scale for Schoolchildren: Productive Skill (speaking)* Table3

Here are some questions about the language in which you talk to different people,
and the language in which certain people speak to you. Please answer as honestly as
possible. There are no right or wrong answers. Leave an empty space if a question
does not fit your position.

In which Ianguage do YOU speak to the following people? Choose one of these

answers

Always in
Spanish

In Spanish
more often
than English

In Spanish
and English
equally

In English

more often

than Spanish

Always in
English

Father

Mother

Brothers/
Sisters

Friends in
the Classroom

Friends
outside school

Teachers

Friends
in the
Playground

Neighbours

Self Rating Assessment for Listening Skills

Table 4

In which language do the following people speak TO YOU?

Always in
Spanish

In Spanish
more often
than English

In Spanish
and English
equally

In English
more ofien
than Spanish

Always in
English

Father

Mother

Brothers/
Sisters

Friends in the
Classroom

Friends
outside
school

Teachers

riends in the
Playground

[Neighbours

Mibid

12
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Self Rating Assessment for Receptive Skills mainly (Reading and Listening) Table 5
'Which language do YOU use with the following?

Alwaysin  (InSpanish |In Spanish {In English |Alwaysin
Spanish more often  |and English |more often  |English

than English {equally than Spanish

'Watching

' TV/videos
Religion
Newspapers/
comics
Records/
cassettes/CDs

Radio
Shopping
Playing sport
Telephone

There are limitations as Baker points out: the questions may be ambiguously interpreted
and the tables are not exhaustive of domains (contexts) or targets (people).”> However,
they do provide the basis of a helpful formative assessment procedure to assess whether
and where further language development may be necessary for an individual. It is also
possible to devise a self rating test for language ability. The following example derives
from the Linguistics Minority Project® where children in London were asked to rate

themselves in the four language areas for Spanish and English:

*Baker, pp 21-22
¥cited in Baker, p.22

13
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Self Rating of Language Proficiency Table 6
Tick one box for each question for each language
One Another
Language Language

Can you O Yes, quite well [
understand
this language if] O Only a little O
it is spoken to
Can you speak O Yes, quite well O
this language :
now? O Only a little O

O No, not now O

O Yes, quite well O
Can you read -
this language D Only a httle I:l
now? O No, not now O

O Never could O

(Baker suggests that this self rating measures across the four language abilities of
reading, writing, listening, and speaking, but it does not necessarily follow that ability to
read a language is synonomous with ability to write it.) As with the previous tables for
language use measurement, Baker comments that the above table suggests answers
which may be too extensive. He identifies other problems with this type of assessment
such as: ambiguity of wording; lack of sensitivity to different contexts; self esteem error;
bias towards 'yes' answers in self rating questions; faulty points of comparison between
the languages; over-reliance on the supposed ‘scientific' nature of the tests; may lead to

self-fulfilling prophecy if proficiency scores are low.*” Despite the drawbacks these self

¥Baker, pp 24-25

14
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rating tests may be of value for pre-course assessment in intensive/immersive type
language courses where guidance is needed as to which ability levels students should be
placed in. Hornby's statement that bilingualism is more complex than an ‘all-or-none
property' may be helpful in highlighting the variable abilities which a bilingual may have
in each language. However, it does not give the greater precision of description which
the terms language ability and language use provide. These term may be usefully

applied, as seen from the sample tables, when asssessing bilingual competencies.

What is a language?

Whilst bilingualism may be defined within broad and narrow competencies, the question
begs as to what constitutes a language. Three models have been identified which
attempt to say what a language is. Firstly, the language as grammar model 'looks at a
language in isolation, as an internally coherent system of contrasts and relations,
essentially a monolingual model which does not really have anything to say about

bilingualism or languages in contact.”®

Secondly, the language as communication model views language as a means rather
than an end - the function of language is to enable real life activity. 'Effective language
does not mean grammatical accuracy nor articulate fluency, but the competence to
communicate meaning effectively.' * 'This is not a homogeneous model of language, as
it seeks to account for stylistic, functional, social, and other forms of language variety."

The use of more than one stylistic variation of the same language has also been treated as

*Wells,G., Adult Learners and Native Speakers: Shall the Twain Ne'er Meet?, Conference Paper for Fasgnag at Sabhal Mor Ostaig,
11-13 April 1991

*Baker, p. 220

“Wells, ibid

15
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significant, as in casual versus formal English. Some regard an ability in two stylistic
variations of the same language as bilingualism: Taylor* may be cited as an example of
this approach. He defined a bilingual as a person who speaks two or more 'languages,
dialects, or styles of speech that involve differences in sound, vocabulary and syntax.' As
Hornby suggests, most adult speakers of any language would qualify as bilingual under
the above definition. Current communicative approaches to language teaching derive
their theoretical underpinning from this sociolinguistic model of language. Thirdly, there
is the language as identity model which has impinged less on language teaching.
Exponents of this theory seek to 'incorporate the language user's awareness of the
socially symbolic function of language as a badge of individual and/or group identity in
terms of class, ethnicity, age etc. so that, subject to various constraints, people like to

talk with those with whom they identify, and not to those with whom they do not."?

The language as identity model mentioned above becomes a complex concept when the
individual is a speaker of two or more languages and participates, as a result, in two or

more cultures.
Biculturalism

The term bilingualism par excellence® is used by Hornby to describe an individual who
has two distinct language competencies, such as may be found in a speaker of both
French and English in Canada, or Welsh and English in Wales. Whilst the bilingual par
excellence may be competent in either language there may be significant cultural

attitudinal variations between each language - cultural duality.

“Taylor,1., quoted in Hornby, p.4
“ibid
“in op cit p5, Used by Hymes, D. in Foundations in sociolinguistics, Philadelphia:University of Pennsylvania (1974)
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The topic of biculturalism has been researched for many years and not without vigorous
debate. Various researchers have suggested that bilingualism may cause feelings of
anomie, marginality, or even schizophrenia.* Identity problems arise, it is suggested,
either because of the irreconcilablity of the two meaning systems, or through
hybridisation, resulting in a world view which is at variance with both cultural sets.
Taylor argues that ‘threats to ethnic identity, which arise from inequalities in intergroup
relations may alter the motivational balance for becoming bilingual.*> There is much
anecdotal evidence of Gaels who declined to speak their native tongue because of the
negative associations of a minority culture in a majority and prestigious English language

setting. Hornby summarises Pride:*

There is a very important distinction between bilingualism and
biculturalism, and although they may frequently occur together, they
can also occur separately. The possession of two stylistic variations of
English or two dialectical variations of Dutch is not necessarily
associated with significant cultural variation. However, since in many
cases possession of two languages does reflect interaction and
knowledge of distinct cﬁltures, it is important to realise that many of
the effects commonly associated with bilingualism may actually reflect

the result of such concomitant biculturalism.

Lambert* cites a study by Genessee which demonstrates that individuals with a dual

cultural heritage may react idiosyncratically to their bicultural backgrounds. The study,

“Summary of research by Genesee in Hornby, pp 152-155
“in Hornby, p. 153
“quoted in Honby p5, Pride, J.B. The social meaning of language, Oxford:Oxford University Press (1971)
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carried out in French-American communities in New England and Louisiana isolated at
least three types of reaction. One group-type oriented themselves towards their
preferred ethnolinguistic background to the exclusion of the other(s). A second category
attempted to ignore descriptions of themselves in ethnic terms, and a third type identified
positively with both of their ethnolinguistic reference groups. Genesee suggests that
'much valuable research needs to be carried out to investigate those circumstances in
which individuals have difficulty adjusting to their bicultural heritage.”®* He concludes
that the type of bilingual education that would best suit members of minority groups
would differ from that offered to the majority group. It is more likely that the majority
group would benefit from additive forms of bilingualism and biculturalism if they
received their education, during all or part of their schooling, exclusively in the second

language. He continues:

...it might be advisable to adopt a native-language approach with
non-English speaking minority group children at least during the
primary grades, so that the children's native language and culture can
become firmly rooted. Subsequent exposure to the English language
and its associate culture at higher grade levels might then occur more
easily and with more positive consequences. In other words, as
Lambert has suggested, by first of all nurturing and supporting the
language and culture which are most likely to be neglected by the
society, then later introduction of a second language and culture may

be a more additive process.”

“'ibid p.19
“op cit, p. 153
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Lambert™ records that studies which have reported positive effects from bilingual
activity have been in communities where the school language has been socially relevant
and unlikely to replace the home language (often a prestigious or dominant one, as is the
situation with Anglo-Canadians learning French). Such situations are termed additive
because the learner is adding new language skills to his repertoire. In many ethnic
minority groups, however, the learning of the dominant language (usually the majority
and prestigious language) is very likely to lead to the replacement of the home language.
Such a situation is termed subtractive as the learning of another language depletes and

gradually devours the minority one.

Biculturalism and bilingualism in an individual usually signifies that particular socially
allocated functions are reserved for one or other of the languages. 'Bilingualism without
diglossia stems mainly from the dislocation of populations, especially through
immigration. The existence of separate languages without socially allocated functions
tends to be a transitory phenomenon, that is, either functions are allocated, or linguistic

assimilation is accomplished.”
Diglossia

Diglossia is a phenomenon related to bilingualism and often confused with it. The term

was introduced by Charles Ferguson in 1959:

Diglossia is a relatively stable language situation in which, in addition

to the primary dialects of the language (which may include a standard

“op cit, p. 154
“Lambert summarised in Mosaic Project, p. 13
S'Penalosa, F. (1981) Introduction to the Sociology of Language. Rowely, Massechusetts: Newberry House p. 115
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or regional standards), there is a very divergent, highly codified (often
grammatically more complex) superposed variety, the vehicle of a
large and respected body of written literature, either of an earlier
period or another speech community, which is learned largely by
formal education and is used for most written and formal spoken
purposes, but is not used by any sector of the community for ordinary

communication.

Penalosa along with others describes diglossia as:

...the use of two different languages or language varieties, a 'high'
formal, official one, and a 'low' informal colloquial one, in separate

spheres of a given society or community.*

He continues;

The 'high' formal variety (H) and the low colloquial one (L) have
specialized functions, such that only H is appropriate in one situation
and in another only L, with very slight overlapping between the two
sets. Thus, H would be used in a sermon, personal letter, political
speech, university lecture, or news broadcast, while L would be used
in instructions to subordinates, conversation with family or friends, or
in a radio or television soap opera. It is exceedingly important in these

societies to use the right variety in the right situation. Speakers have a

Zop cit, p. 115
Bop cit, p. 116
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particular set of beliefs concerning H, namely that somehow it is more
beautiful, more logical, and better able to express important thoughts
and the like. These beliefs are widespread, even among those with

little or no mastery of H. *

The term polyglossia is mooted by Penalosa as one which may be more useful to extend
the concept of diglossia beyond the H-L description in societies with 'any kind of
functionally differentiated language varieties, including separate languages, dialects or

registers."”

He further contends that ‘as a consequence of growing modernization and
social complexity, the number of societies characterized by polyglossia or functionally

differentiated varieties has greatly increased.'

The Circassian minority in Israel are an interesting example of how bilingualism and
diglossia or rather polyglossia have been accommodated. The Circassians number about
2500, and settled in Palestine about 1870 as a result of Russian persecution. They
originated from the northwestern Caucasus and today still speak Circassian, the language
which they took with them. Stern’ informs us that for language maintenance to be
effective the Circassian community ‘collectively decides to continue using the language or

languages it has traditionally used.! He says:

Although almost all the population is multilingual or bilingual, there is

no intergenerational switching and the community has remained

Hibid

“op cit, p. 115

“ibid :

¥Stern, A., Educational Policy towards the Circassian Minority in Israel in Ethnic Minority Languages and Education, Ed. Jaspaert

& Kroon. p. 182
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bilingual for decades. There is not even an early sign of shift; each
language remains in the domains in which it used to be reserved. The
Circassian case provides support for the basic hypotheses that a
minority language community is in the best position to resist language
shift when it can maintain a diglossic functional differentiation between

its own language and that of the majority.

The socio-economic conditions of Circassians living in relatively
isolated villages and farming are in favour of them maintaining their
language. The multilingual educational system in Hebrew and Arabic
and their Moslem religion conducted in Arabic seem to be major
factors promoting shift. In spite of those conditions, bilingualism

among Circassians in Israel is a clear case of stable bilingualism.

Kenneth Mackinnon has undertaken sociological studies of Gaelic speech communities in
Harris and has summarised his own and the findings of other studies in different Gaelic

speech communities as follows:

Gaelic-English bilingualism is diglossic. Most speakers use Gaelic
exclusively with family, friends and neighbours and for worship.
English predominates in public places and entertainments, in school
matters and among children. It is in religious, social and educational
contexts that the inter-generational shift ‘towards English is most

evident,”®

Sarticle in The Companion to Gaelic Scotland, Ed. D. Thomson, Blackwell,Oxford (1983), p114
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As with all complex issues a simple definition is elusive. Whilst Hornby's conclusion that
bilingualism is not 'an-all-or-none property' is eminently sensible, it does not permit the
measurement of bilingualism to the degree Baker's language ability and language use
approach does, uniting the linguistic and social aspects of language. Neither should the
cultural and attitudinal effects of bilingualism be forgotten when providing second
language learning opportunities for individuals. The Circassians provided an interesting
example of how selective use of language domains has avoided intergenerational

switching in language use.

3. The Bilingual Benefit

'Each human mind is formed by a natural language, which, in turn, is a vehicle for
the history of a specific culture ... natural languages are irrevocably tied to history. 9

'There is a famous Afghan folk-tale which tells of wise men who attempt to describe the
elephant to the populace. Both the wise men and the populace are blind and each of the
wise men has touched a different part of the elephant. One has touched its tail and likens
the elephant to a rope; another, its trunk and likens it to a hose; another, its leg and says
it is like a tree; the one who touches its skin likens it to leather. The application is that
none has a complete view of reality because of his blindness. Some liken the wise men
to our senses, and the elephant to language.* Each of our senses gives us only one slant
on reality, and can we say that what our eyes see is a truer picture than that which our

ears tell us? All sensory information needs to be integrated to give a larger picture, and

“Hardison, O.B., Disappearing Through the Skylight, New York: Penguin Books, p. 161
®Tartter, V.C., Language Processes. New York: Holt, Rinehart and Winston, 1986, pp20-23 -

23



Chapter 1 - Bilingualism

even then we are not aware of that which we did not receive: our senses may not have

been sensitive to all the elements.

Language, like our senses, Tartter suggests, makes us focus our attention on some
aspects of reality, but not on others.®  For him, in English, the word elephant
connotes largeness because of the related words elephantine and elephantiasis. Webster's
dictionary, on the other hand, derives elephant from the Greek word for ivory. Tartter
asks if when Greek and English speakers think of elephant, do they have the same
concept, or does the Greek see the animal's face, while the English speaker visualizes the
largeness of the body? Consider, also, that words which are supposed to be the
imitations of the same natural sounds are different in different languages. Dogs say
'bow-wow' in English, 'oua-oua' in French, 'wan-wan' in Japanese, and 'pyee’ in Bantu
(though only after being kicked). Pigs go 'oink-oink' in English but 'cue-cue' in

Portuguese, 'sn6f-snéf ' in Finnish, and ‘fron-fron-fron' in Italian.®

Cod liver oil in English goes from a general to a specific, and in Gaelic from a specific to
a general, ola gruthan throsg (oil of the liver of the cod). From this it may be argued
that each tongue provides a different perspective on matters - whether the taste of the
substanée improves according to the language used is open to debate. And, whilst it may
be generally agreed that omnia vincit amor: in English it appears to conquer with more

force than in Gaelic. 'T love you' to a Gael sounds slightly more threatening than tha

%ibid
“*Hardison op cit , p.165
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gaol agam ort (there is love at me on you). In English it is stated as an action

transferred from subject to object, whilst in Gaelic it is the bestowal of a possession.

What has this to do with the benefits of bilingualism? Much, for our perception of reality
is affected by the linguistic concepts we use - a theory propounded by Benjamin Lee
Whorf over 50 years ago and which has aroused much controversy. Whorf's linguistic
relativism (or in its extreme form, linguistic determinism) strengthens the case for the
bilingual benefit. He gave the example of differing concepts of time and space in
American English and Hopi.® To American English-speakers time is omnipresent,
uni-dimensional, and continuous, but conveniently divisible into past, present and future.
This may seem, at first, the only natural way to view time. However, the Hopi Indians
have three tenses, but a different concept of time. The first tense is objective: what the
Hopi can verify by sensing and includes both the American English past and present
tenses. Tenses two and three are subjective and dissect the American English future.
One of these tenses deals with a ‘will happen because it always does, by natural law',
and, the other is a ‘will happen because the actions leading to it have already begun'.

Tartter records:*

Thus the concept of simultaneity inherent in a statement like ' I (in
New York) eat lunch while my friend (in California) eats breakfast' is
impossible in Hopi; they would consider something like T eat lunch and
will hear that my friend ate breakfast’; that is, two distant-in-space

events can be assigned the objective tense only when they are both past

“inopcit. See also MacLaren's Gaelic Self-Taught, 4th edition 1963, p128 for a similar argum
“op cit pp 20-23 '
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because one person cannot have sensory experiences in two places at

once.

Whorf considered the Hopi conceptualisation to be more in tune with reality as described
by Einsteinian relativity: 'time is not constant but depends on observer position and
motion; we never know that a star is shining, only that it was shining some number of
light years ago.! Whorf concluded that the theory of relativity might seem intuitive to
the Hopi because they always looked at reality that way. However, as Hardison points

out.

Whorf believed that American Indian languages like Hopi or Navaho
offered alternatives to the Indo-European way of putting things
together. They are closer, he thought, to the worldview of modern
physics because they blur the distinction between subject and object
and also the past-present-future distinction so emphatic in the
European verb system. However, American Indian languages are just
as opaque as English, and even as they permit one alternative world to

be imagined, they preclude others.”

To have access to two or more languages, it would seem, is to have access to a plurality
of cultural stores, providing a richer Weltanschauung. Dr Eve Clark, professor of

linguistics at Stanford University was quoted in the New York Times:*

“op cit p.163 '
“Joseph, Nadine, 'Parents are encouraging Bilingualism From Infancy', New York Times, Jatiuz_u'y 16, 1981 pD15
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Bilingual children are at an advantage because they are more conscious
of language and more apt to pick up a third or fourth language later

on.

Merrill Swain, associate professor at the Ontario Institute for Studies and Education in
Toronto, posits that there may be some disadvantage in being raised as a bilingual, but

only a temporary one. For example:

Sometimes a child may be a few months behind in learning
grammatical structure or vocabulary in one or both languages. On the
other hand, the child learns more vocal sounds, grammatical stuctures
and concepts in the two languages combined than a monolingual child

does.”’

In the same article in The New York Times, Dr Lambert, a psychology professor,

believes that:

Bilingual infants grow up more flexible, understanding, open-minded
and tolerant about ethnicity. These children understand the concept
of arbitrariness and are liberated from thinking that things are what

they are named.

This view is echoed by the findings of Ianco-Worrall® who in 1972 tested 30

Afrikaans-English bilinguals aged four to nine for sound and meaning separation. The

“ibid
%cited in Baker, p. 121
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bilingual group was matched with monolinguals of 'equal IQ, age, sex, school grade and
social class.! A typical question was: 'T have three words: CAP, CAN and HAT. Which
is more like CAP, CAN or HAT?® With 7 year olds Ianco-Worrall found no difference
between bilinguals and monolinguals in their choices. With 4-6 year olds, she found that
bilinguals tended to distinguish according to meaning more than sound. That is they
tended to say that CAP and HAT were more similar, whilst monolinguals chose CAP and
CAN.® She concluded that bilinguals ‘reach a stage of semantic development, as

measured by our test, some 2-3 years earlier than their monolingual peers.' "

Cummins™ in a foreword to a report on the efficacy of Basque language teaching says
that there was no loss in academic development in the majority language because of

Basque immersion education. He says:

This pattern of transfer of academic skills from the minority to the
majority language has also been reported in virtually all the bilingual
programs implemented in North America (e.g. French immersion
programs in Canada) and is thus a well established result...there is
. cénsiderable research evidence that when children develop literacy in
two languages, they experience an enhancement of their overall
linguistic and cognitive abilities. As a result of having two ways of

expressing their ideas, they gain insight into how language itself works

“ibid

"ibid

"ibid

"Sierra.]. & Olaziregi,,,l., (1989) E.LF.E. 2 Influence of factors on the leaming of Basque, Central Publications Service of the Basque
Government: Gasteiz, pp 16-17
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and how they can manipulate language more efficiently for problem

solving and creative thinking.”

These suggestions of a bilingual benefit are in stark contrast to views expressed at the
dawn of this century. Sandra Ben-Zeev gives a summary of these early views and of

present developments:™

Research on the effects of bilingualism on cognition goes at least as far
back as the early 1900s. At that time the question was formulated in
terms of whether or not bilingualism affects performance on tests of
general intelligence, and the bulk of early studies, as reviewed by
Arsenian (1932), concluded that intelligence is negatively affected by
the presence of bilingualism. However, as Lambert” has pointed out,
these studies can largely be discounted because of their failure to
include the most basic controls. In a review of later studies, Darcy
(1953) concluded that bilinguals suffer from a large handicap when
measured by verbal tests of intelligence but that there is no handicap

on tests of nonverbal intelligence.

In contrast to these earlier findings, she quotes Peal and Lambert's (1962) study of
ten-year-old, middle-class, French-Canadian bilinguals which revealed a positive
relationship between bilingualism and intelligence. The study also revealed that the

bilinguals were characterized by a more differentiated intelligence subtest profile than

Pibid

™Ben Zeev, Sandra, Mechanisms by which Childhood Bilingualism Affects Understanding of Language and Cogpnitive Structure in
Homby, pp. 29-31 -

"ibid chpt 2
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their monolingual comparison group. This was the first rung in ascertaining the
particular intellectual skills or processes that bilingualism might affect. As the study was

not controlled for native intelligence, results could only be suggestive.

However, Anisfield (1964) attempted to correct this by reanalyzing the original data and
matching groups for IQ. She found that the findings still revealed a positive relationship
between bilingualism and intelligence. Other findings from Anisfield's study indicated the
superiority of bilinguals on intelligence subtests which require 'symbolic manipulation or

mental flexibility.' She distinguished tests of this type from tests of 'creative flexibility.'

Cummins™ says that bilingualism was seen as a negative force in the early part of this
century and likened to a disease. A disease which was to be eradicated by punishment
or through L1 cultural devaluation. It was not surprising, therefore, that research
findings at this time recorded that bilingual children did not perform well at school, and
often had emotional struggles. The sad result of this type of approach was that children
often ended up alienated from both the majority and the minority cultures. The fairly
obvious conclusion that it was the schools' treatment of bilinguals which caused them to
be poor performers and emotionally anxious was not concluded. Instead, the bilingual

defecit theory held sway. Cummins comments:

Recent research findings and evaluation of programs which have
promoted children's L1 in the school show clearly that the poor

academic performance of many bilingual children was caused not by

"Cummins, J. 'Empirical and Theoretical Underpinnings of Bilingual Education,' Journal of Education, Winter 1981, pp 16-21,28-29
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their bilingualism, but by the attempts of the school to eradicate their
bilingualism. These findings show clearly that bilingualism can be a

positive force in minority children's development...”

The theories of a pejorative multilingualism fostered terms such as: linguistic
interference, linguistic mismatch, language load, language confusion, and language
handicap. This theorizing is deemed to arise from a monolingual approach to language
learning where bilingualism or multilingualism is seen as deviation from the norm™- a
norm which we have already seen to be specious. It has also been suggested that such
views were promulgated by 'monolinguals from the dominant language background
seeking to explain the failure of children from minority or subordinate language

backgrounds'™ in monolingual education systems.

We have previoﬁsly discussed Lambert's subtractive bilingualism and now mention some
other related terms, namely, the balanced effect hypothesis of Macnamara,* where the
development of skills in one language is claimed to be balanced by a reduction in the
other; the semi-lingualism of Skutnabb-Kangas, which describes the circumstances of
individuals who have been exposed to two languages since childhood without reaching a
nativelike ability in either.®! An attempt to describe the merits and demerits of language
learning in térms of immersion and submersion was suggested by Cummins.”

Immersion comprehends a dominant language speaker learning another language, such

Tbid

"Mosaic Project, p12

"ibid

®op cit, p.13

®op cit, p. 13 & Baker, p. 9
“Mosaic Project, p15
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as Anglophones in Canada being immersed in the French learning environment, where
English and English culture are never devalued, where teachers are familiar with the
Canadian Anglophone culture, and where attempts to use French are praised. The
obverse is submersion: the target language is that of the school and the inability of the
learners to use this language inclines to be viewed by fluent target language speakers,
both teachers and pupils, as an indicator of limited ability. Further problems may arise
because of the teacher's lack of knowledge of the learner's native language and cultural

expectations. He says:

In general, what is communicated to children in immersion programme
is their success, whereas in submersion programme children are often

made to feel acutely aware of their failure.®
Bilingually Beneficial Projects
However, there have been bilingually beneficial projects which aided minority language
children and avoided the submersive situation mentioned above. These studies include:

Rock Point Navajo Study (1971-76)*

This bilingual programme was started in 1971 and the first report received in 1976.
Before the project commenced, the Navajo children were two years behind US norms in
English reading by the age of 12 even although these children received intensive teaching

in English as a Second Language. The Rock Point programme used Navajo as the

©Mosaic Project, p. 15
Yop cit, p. 18
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medium of instruction from pre-school age (5 years) until the end of primary education.
English reading was delayed until Navajo reading skills were well established and the
children were 8 years old. By the time the Navajo children were 12 years old they were
performing above US grade norms in English reading despite considerably less exposure
to English instruction than they were getting before. A significant factor to be noted is
that Navajo is a low status language, has only a short history of written literature, and

has poor literacy levels among adults
Edmonton Ukrainian-English Bilingual Programme (1972 onwards)®

This pfogramme has existed in eight Edmonton primary schools in Canada since 1972
and is financially supported by the Alberta Government of the Province of Canada. In
this programme Ukrainian is used as a medium of instruction for 60% of the regular
school day throughout the primary school years. Only about 15% of the children are
fluent in Ukranian when they start schooling. A study carried out with the six and nine
year-olds found that those using Ukrainian in the homes all the time were better able to
detect ambiguities in English sentences than those children who came from
English-Canadian homes or those children of Ukrainian origin who used English most of
the time at home. The evaluations of the programme have shown that children doing
Ukrainian are not backward in English or other academic skills. Instead, by the time the
children in the programme have reached the age of ten years, they are better at English

reading comprehension skills than children not in the programme. This evaluation is

¥ibid
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remarkably similar to evidence, as yet anecdotal, emanating from Gaelic medium schools

in the Western Isles.

The San Diego Spanish-English Language 'Immersion' Programme *

This programme was started in 1975 in the San Diego City Schools in California. 60%

of the children have Spanish as their language of everyday communication (LEC) and
40% have English as their LEC. Teaching is done in Spanish from nursery years with
about 20 minutes of English every day going up to thirty minutes when the children are
in the first year at school and 60 minutes in the second and third years. The project
evaluation shows that although students lag behind in both Spanish and English reading
skills until the children are nearly 12 years old, by the time they are 13, they perform
above the average in school grade norms in both languages. Performance of these
children in maths is also above the average for children of their age and socio-economic

backgrounds in ordinary schools. As the San Diego City Schools Report points out:

Native-English speaking project students - because they do not receive
instruction in English reading as early as do students in the district's
regular elementary level program - begin to develop English reading
skills somewhat later than regular-program students. However,
project students made [sic] rapid and sustained progress in English
reading once it is introduced and, as has been noted, ultimately meet
or exceed English language norms for their grade levels. Also, though

native-Spanish-speaking project students are not exposed to English

*ibid
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reading and writing as early as they would be in the regular,
English-only instructional program, they eventually acquire English
language skills which are above the norm for students in regular,
English-only instructional programs and, in addition, develop their

native-language skills.”’

The Carpenteria Spanish-Language Pre-School Programme (1979-82)*

In the Carpenteria School District near Santa Barbara, California, it was found that a
large number of Spanish-speaking children entering kindergarten each year lacked
adequate skills to succeed in the kindergarten programme. In the school tests given to
all incoming kindergarten children, Spanish-speaking children scored lower marks even
when tests were given in Spanish. Before the Carpenteria programme was started,
Spanish-background children had been attending a bilingual pre-school programme in
which both English and Spanish were used at the same time but with strong emphasis on
the development of English skills. The Spanish-language Pre-schools Programme used
Spanish only to bring Spanish-dominant children entering kindergarten up to a level of
readiness for school similar to that attained by English-speaking children in the
community. This programme also involved the parents closely and made them aware of
their role as a child's ‘'first teacher.!  The evaluation report, on the programme from

1979 to 1982, states that:

The development of language skills in Spanish was foremost in the

planning and attention was given to every facet of the pre-school day.

Yop cit, p. 19
Bibid
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Language was used constantly for conversing, learning new ideas,
concepts and vocabulary, thinking creatively and problem-solving to
give children the opportunity to develop their language skills in
Spanish to as high a degree as possible within the structure of the

pre-school day.

The surprising observation made in the programme was that although the pre-school
programme was exclusively Spanish, in the Bilingual Syntax Measure Test these children
outperformed other Spanish-speaking children in both Spanish and English. The Spanish
language promotion that was going on in the experimental programme allowed children

to acquire more of the English to which they were exposed in the environment.

Commenting on these studies above, Cummins reports that educational programmes can
prevent poor school performance, which was the lot of many minority students. Other
important aspects are that the programmes reinforce cultural identity and the fact that

parents are involved may also have an enhancing effect. He concludes:

The findings clearly suggest that for minority students who are
academically at risk, strong promotion of first language conceptual
skills may be more effective than either a half-hearted bilingual

approach or a monolingual English 'immersion' approach. *

®in Mosaic Project
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Attitudes towards Bilingualism

David Crystal ® suggests that bilingual programmes have always attracted controversy
with two main stances being adopted, one positive and the other negative. Negatively,
bilingualism is said to foster social divisions and narrowness of outlook as may be seen in
ethnocentric churches, bespoke media, ethnic schools. Educationwise, children may
become trapped in the mother tongue, thus failing to achieve in the major language,
reducing access to prosperity. There may be inadequate education services for the
minority language and pupils may, as a result, fail in the mother tongue also. It is
suggested, according to this negative outlook on bilingualism, that education in the
minority language should continue only until pupils are fluent in the majority language.

This may be described as a transitional approach to bilingualism.

Positive proponents of bilingualism would argue that maintaining the minority mother
tongue develops a desirable cultural diversity; fosters ethnic identity; permits social
adaptability; adds to the psychological security of the child; promotes linguistic, and
perhaps cognitive, sensitivity.” This maintenance view of bilingualism requires
bilingual instruction throughout the school career of the individual. According to
Crystal, the maintenance view is paid lip-service by the many, and, in reality, the

transitional type is practised.”

®Cambridge Encyclopedia of Language, p. 366
*ibid
Zibid
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What worth bilingualism?

In this chapter we have observed the uncommonality of monolingualism, discussed
definitions and measurements of bilingualism, acknowledged three models for defining
what constitutes a language, noted some effects of biculturalism, discriminated between
bilingualism and the phenomenon of diglossia, and noted benefits deriving from
bilingualism. One question remains: What arguments are there in favour of preserving
or reviving a minority language in the face of majority language dominance? Ellis and

Mac a' Ghobhainn® provide their reasons for valuing languages:

Language is a product of many centuries of human thought, a vehicle
of all the wisdom, poetry, and legend and history which is bequeathed

to a people by their forebears. Rough hewn, chiselled and polished
with loving care it has been handed down as a beautiful work of art -
the greatest art form in the world - the noblest monument of man's

genius.

Whether we agree with that definition in its entirety or not, it echoes the words of Dr
Samuel Johnson who stated: 'There is no tracing ancient nations but by language, and
therefore I'm always sorry when language is lost, because languages are the pedigrees of

nations."™

Some argue” that in the same way that there are individual rights in the choice of religion

so should there be an individual's right to the language he chooses to use. In addition,

®The Problem of Language Survival, Club Leabhar, Inverness (1971), pp 6&7
#Stephens, p. 61
%See Baker, p. 249
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just as there are efforts made to remove discrimination in the areas of colour and creed
so language prejudice and discrimination should be banished.*® The United Nations,
UNESCO, the Council of Europe and the European Community have each declared that
minority languages are to be permitted the right to the maintenance of their language.”

Treuba argues:

Language rights of ethnolinguistic minorities are not detachable from
their basic human rights, their right to their culture and their civil

rights.*®

Language may be regarded as a medium for life and, combined with the argument that
language is an intrinsic part of an individual's identity, provides another reason for
maintaining language on a human rights basis. However, Baker rightly sounds a note of
warning about language rights' rhetoric and highlights that in England government
reports make 'the correct moral noises', but have no legal influence and are hollow.” In
Scotland many are dissatisfied with ‘the correct moral noises' and are now calling for a

Gaelic Language Act to safeguard the rights of the language and its speakers.'®

There are other arguments which may be brought forward to bolster the claim for the
continued maintenance of languages which are under threat. There is the claim of rising

interest. Allan Campbell, Director of Comunn na Gaidhlig, has pointed out that in

%ibid

“op cit, p. 250

cited in Baker, p. 252

®op cit, p. 252

1%See, for example, McConnel, T., Concem after census shows drop in Gaelic, The Herald, (30.4.94), p. 7
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1990-91 the figures for children attending Gaelic-medium education was 400 but that by

1994

This has now tripled to 1200 in just four years, whilst numbers in
Gaelic playgroups have almost doubled in that same period...the future
growth of Gaelic is dependent upon young people and their families so
it will be another generation before there is a significant change [in a

declining trend]."

There is also a growing demand for the development of a full range of immersion-type
courses for Gaelic learners and speakers.'” There is the economic argument that rising

interest will create job opportunities:

A detailed study last year [1993] by Glasgow Caledonian University
identified the creation of 1000 jobs through the new 'Gaelic economy'
and a further contribution of £41 million to the GDP of Scotland. It
also uncovered a measurable increase in self-confidence among young
people as a result of recent intiatives. As new intiatives come on

stream these benefits will grow.'®
Ellis and Mac a' Ghobhainn say:

The repression of small languages and cultures is due not only to a

cynical expansionist policy but also to a lack of understanding of the

“'Interview in Stornoway Gazette, Gaelic groups defy gloom over census figures on language, (5.5.94)
'®Feumalachdan Luchd Jonnsachaidh (Provision for Gaelic Learners) Nationa! Survey (1992); CNAG & CLI; Inverness

1®pedersen, R.N. Development Director, Comunn na Gaidhlig, Gaelic intiatives and benefits in The Herald (letters page) (6.5.94)
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values enshrined in small languages. It is generally believed that a
language that does not possess a rich literature is a poor vehicle of

expression,'®

Eduard Sapir states:

The most primitive South African Bushman expresses himself with the help of a rich
symbolic system which in essence is quite comparable to the language of a cultured
Frenchman.. Many primitive languages have a richness of form, a wealth of possibilities
of expression which surpasses anything known in languages of modern culture.
Language, thought and culture are inseparable. No idea can exist without linguistic
expression. Language and thought are but two aspects of the same thing. To change

one's language is tantamount to changing one's mentality.'®

*“op cit, p. 6
%hid
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Chapter 2
The History of the Hebrew Language Revival

Introduction

This chapter will provide an historical overview of the Jewish people and will show that
their history and religion contributed to the revival of the Hebrew language. Ben
Yehuda's rank and role as the great reviver of the Hebrew language will also be
examined. A more detailed examination of modern Hebrew language planning will be

left for succeeding chapters.
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1. Intellect, Interest and Israel

The Jewish nation, it has been suggested, is remarkable in three ways.! Its history has
been continuous for four thousand years;, its cultural and spiritual identity has been
maintained whilst in exile for three thousand years; and its spiritual and intellectual
views have been expressed not only in its own language, but also in practically all the

major languages of the world.?

During its history, the Jewish people have seen the rise and fall of Pre-Roman empires as
well as the Roman Empire itself, they have savoured Mohammedian civilization, the
Dark Ages, the Renaissance, the Enlightenment, the Industrial Revolution, the Russian
pogroms, the Nazi death camps and, presently, the animosity of the Arab Nations which
surround a strip of land smaller in area than Scotland.®> It is interesting to note that in
the first century AD over ten per cent of the population of the Roman empire was
Jewish - seven million out of seventy million.* Yet, of these seven million only four
million were Jewish by birth, the rest were converted Gentiles’ Over the centuries
captivities and diasporas caused by the successive dominions of the Egyptians, the
Assyrians, the Babylonians, the Persians, the Greeks, the Romans and others ensured
that the Jewish culture and language was spread throughout the continents of Asia,
Europe, Africa, India and the Americas.® Max Dimont has made the following

observation:

;Dimont, M.L, (1962), Jews, God and History, Signet:New York, p.15

ibid

*Scotland is 274 miles long at its extremities and 154 miles at its widest - Applecross to Buchan Ness; Israel is 250 miles long and 75
miles wide, with a population of 4,614,000 in 1990. Scotland's population in tho 1981 census was 5,094,000

‘op cit, p.113

*ibid

‘op cit, pp 223,118-119, 356
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All civilizations we know about have left a record of their history in
material things ... But we know of the Jews in ancient times mostly
from ideas they taught and the impact these ideas had upon other
people and other civilizations ... The paradox is that those people who
left only monuments behind as a record of their existence have

vanished with time, whereas the Jews, who left ideas, have survived.”

The influences and ideas left by Jews in religion, science, music, art, finance, and
philosophy have been significant. Benjamin Disraeli (Lord Beaconsfield) on being
taunted in the House of Commons for being a Jew, replied that 'he was not ashamed of
his race seeing that one half of the Christian Church worshipped a Jew and the other half
worshipped a Jewess.® In religion, Jewish personages include: Abraham, who is
acknowledged by the Mohammedan faith as well as the Christian; Moses, the recipient of
the Ten Commandments; the Lord Jesus Christ, founder of Christianity (whom Jews

refer to as Jesus bar Joseph); the apostle Paul, who brought Christianity to Europe.

Of the estimated 3 billion people on Earth, less than 0.5% are Jewish (12 million ), yet
twelve per cent of all Nobel prizes in physics, chemistry and medicine have been awarded
to Jews.” Albert Abraham Michelson, famed for measuring the velocity of light and
experiments on the relative motion of matter and ether, was America's first Nobel Prize
winner in 1907; Isidor Isaac Rabi, was a Nobel Prize winner for his work in quantum
mechanics; Albert Einstein was a Nobel Prize winner for Physics in 1921 ‘'for your

photoelectric law and your work in the field of theoretical physics.' In music the works

Top cit p.16

tibid

®op cit, p.14

A5 quoted in Enc. Brit. Vol. 18 p.156
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of Mendelsshon, Offenbach, Bizet and Mabhler are well known." In finance Joseph Siiss
Oppenheimer (1698-1738), the Court Jew, was the propotype of today's Chancellor of
the Exchequer." 'The Court Jew was a revolutionary figure who heralded the coming of
the radical capitalist state, which would do away with the power and privileges of the
nobles.” The Court Jew gave way to the 19th century banker.™* It is said that the
Rothschild family (whose name derives from the red (rof) shield (Schild) mounted on the
house in the ghetto where their ancestors had once lived)"® is the most famous of all
European banking dynasties.'® 'For some 200 years [they] exerted great influence on the

economic and indirectly, the political history of Europe."”

In philosophy Spinoza, the
foremost exponent of 17th century Rationalism,'® is said to have influenced Marx, Freud
and Einstein, who themselves were all of Jewish stock.” The gallery of Jewish
achievements listed above could be augmented and begs the question - why have Jews
so influenced intellectual and financial developments in the world? Dimont suggests that
their intellectualism derives from their use of the tool of education to survive in the face
of persecution and discrimination. This tool, he suggests, was used in Babylonian,
Persian, Grecian, Roman, Islamic and medieval times.*® To overcome their handicaps of
being outsiders they had to study twice as hard as others and, no matter which

profession, and no matter how difficult to gain a foothold in it, individuals studied day

and night for years till they became renowned in their fields:*

"Dimont, p.329

Zop cit, pp. 264-265
Pop cit, p.265

Yop cit, p. 339

“Enc. Brit. Vol. 10:201
ibid

Yibid

"Enc. Brit. Vol. 11:100
“Dimont, p.331

®op cit, p.340

Aibid
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Universities could not ignore their scholastic records or their world-
acclaimed achievements. = Governments could not ignore their

contributions to science, industry and commerce.?

It is not unreasonable to assume that the Jewish tradition of reading the Scriptures and
the detailed study of them affected their approach to secular study. Cecil Roth illustrates

the intellectual discipline introduced by Rabbi Jacob Pollak of Cracow (d. 1541):

His name is especially associated with.. pilpul...the curious method of
Talmudic study which had originated in South Germany.. It was
considered the acme of intellectual achievement in this system to
establish an artificial analogy between different themes, to create
elaborate distinctions between different passages, to build up a
syllogism between texts which had nothing to do with one another, or
to treat the end of one tractate and the beginning of the next (relating
to a different subject) as though they constituted a continuous
text....The method was futile, wasteful, and from certain points of view
~even pernicious. But the minds of those trained in it became
preternaturally sharpened; and, as the process went on, generation
after generation, it produced in Polish Jewry a standard of intelligence,
a mental adaptability, and a degree of acumen which has perhaps

known no parallel.?

Zop cit, p.341
FRoth, C., (1959)_A Short History of The Jewish People, Horovitz Publishing: London, pp 294-5
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The financial genius of the Jew may originate, as with the intellectual, in discrimination

and persecution against them. Writing of the medieval period, Israel Abrahams states:

The whole policy of the Church in the middle ages forced the Jews to
become money-lenders. Restrictions on their handicrafts, on their
trades, were everywhere common...it may be safely said that the
Jewish trader in the later middle ages was bound hand and
foot...leaving the Jews nothing to trade in but money and second hand
goods, allowing them as a choice of commodities in which to deal new

gold or old iron.?

It was from Jews, who were not affected by medieval prohibitions on money-lending,

that kings, nobles and clergy were able to get large sums of money:

Nor could the Church prevent the practice of Jewish usury, since Jews
were outside of the sphere of the Canon law. Hence we find, from the
twelfth century onwards, Jews as the recognized money-lenders, to
whom all the upper classes of society resorted whenever they wished
to build or travel, or fight; the lower classes still, for the most part,
paid for their living in service or kind, and existed on a barter

economy.”

Thus it was that Jews were able to help finance the colonization of Ireland by Henry I

and the discovery of America by Columbus.*

#Abrahams, Israel, (1917) Jewish Life in the Middle Ages, cited in Occupational Limitations on the Jews During the Middle Ages,
Encyclopaedia Britannica Research Service, p.2

®Jacobs, Joseph, Jewish Contributions to Civilization in op cit, p.2

% Abrahams, op cit, p.2
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It was not in medieval times alone that Jewish intellectual and financial genius excelled,
but down through the intervening centuries to the present. On November 2, 1917 the
British Government made an announcement which became known as the Balfour

Declaration :

His Majesty's Government view with favour the establishment in
Palestine of a national home for the Jewish people, and will use their
best endeavours to facilitate the achievement of this object, it being
clearly understood that nothing shall be done which may prejudice the
civil and religious rights to existing non-Jewish communities in
Palestine, or the rights and political status enjoyed by Jews in any other

country.”

This approval of Zionism had come, in part, as a result of Chaim Weizmann's assistance
to the British munitions industry in 1916 which was in dire need of acetone for the
manufacture of cordite. He was able to extract the solvent from maize and so 'signally
aided the Zionist political negotiations he was then conducting with the British

government.””

N. H. Tur-Sinai, a President of the Academy of the Hebrew Language views Israel's
religious and historical past as an inevitable reason for Zionism and for the revival of the

Hebrew language:

¥Enc. Brit., Vol. 22:141
¥Enc. Brit., Vol. 12:565
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Israel's history as a nation and Israel's consciousness start in Palestine,
and their starting point coincides with the beginning of the historical
and religious developments described in the Hebrew Bible, the eternal

basis of all Jewish national culture.”?

He explains that the revival of the Hebrew language was not a miracle and inexplicable, it
was, rather, part of the intrinsic Jewish vision of Israel's return to Zion, to the land of the
Bible.*® It was necessary, he posits, that Hebrew become the language of the nation

again;

... only by preserving the language of the Bible, in which the land had
been promised to our fathers, could we secure recognition as the legal

claimants to the Holy Land.*

Thus many Hebrew-speakers in Israel circa 2000 A.D. see themselves as the direct
descendants (linguistically and culturally, if not genetically) of the first Hebrew-speakers
of 2000 B.C. Tur-Sinai states that Hebrew has never been dead and that to speak of a
language in such a way is to attribute human or animal qualities to that which has neither:

a language can be revived or resurrected by humans though supposed dead.*

®Tur-Sinai, N.H., (1960) The Revival of the Hebrew Language, Academy of the Hebrew Language: Jerusalem p. 8
*ibid

Mibid

Zop cit, p.15
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2. From Akkadian to the Hebrew Language Academy

The Afro-Asiatic or Hamito-Semitic family of languages is the major family to be found
in North Africa, the eastern horn of Africa and south-west Asia. It embraces 200
languages, spoken by nearly 200 million people.” There are reckoned to be six major
groups in the Hamito-Semitic clan* containing the following offspring: over 100 Chadic
languages, in the region of 20 Omotic languages, about 30 Cushitic languages, over 20
Berber languages, Egyptian (now extinct, but Coptic, a later development dating from
around the second century A.D,, is still used as a religious language by Monophysite
Christians in Egypt ), and Semitic which has the longest history and the largest amount
of speakers.*® The Semitic group, to which Hebrew belongs, may be traced back 5,000
years. The oldest member of this group is Akkadian which was spoken in Ancient
Mesopotamia about 3,000 B.C.* Two dialects of Akkadian, Assyrian and Babylonian
were commonly spoken in the Near East until approximately 800 B.C. when they gave
way to Aramaic, which was widely used well into the Christian era and is still spoken in
the Middle East by a few small groups of Jacobite and Nestorian Christians (East
Aramaic) apd a few villages in Lebanon (West Aramaic). With the rise of Islam in the
7th century AD., Arabic gained prominence.”’ The Semitic languages also comprise
Amharic, and a number of other languages of Ethiopia: Tigrinya, Tigre, Gurage, and
Harari. Maltese and Syriac are also Semitic. Today, Arabic is the most powerful of the
Semitic languages; being spoken by over 150 million people in more than fifteen

countries.®

®Crystal, D., (1992) The Cambridge Encyclopaedia of Language,University of Cambridge:Cambridge, p.316

¥ibid, (Katzner, K. (1986) The Languages of the World Guernsey Press:Guemnsey, p.30 suggesis there are five, probably subsuming
Omotic into Cushitic.)

*Crystal, p.316

¥Katzner, p.31

Tibid

50



Chapter 2 - The History of the Hebrew Language Revival

Pre-Biblical Hebrew

It is likely that the Hebrew language was closely related to Phoenician, the language of
Canaan.® This was the land to which 'Abram, the Hebrew," progenitor of the Jewish
nation went, in fulfilment of a divine call* He left Ur of the Chaldees in Mesopotamia
around 1900 B.C.,, crossed the River Euphrates, and some time later entered the land of
Canaan.® The term Hebrew (ibri) was frequently used in Biblical times by non-Hebrews
to describe Abraham and his descendants® and it is interesting to note the origin of the

term:

As to the origin of this name, it is derived from the Old Testament
itself from the name 1Y [Heber] ...; it seems, however, to be
originally an appellative, from 1AY [heber] the land beyond the
Euphrates, whence *12Y [Hebrew] a stranger come from the other
side of the Euphrates, Gen. 14:13...This word differs from Israelites
(P8 *1]) [bni israel], in that the latter was the patronymic
derived from the ancestor of the people [Jacob later named Israel],
which was used among the nation itself, ... [Hebrew] was commonly
used by foreign nations...Hence Greek and Latin writers only use the

name of Hebrews (or Jews).*

Fibid

®Hetzron, R., (1987) "Hebrew," in The World's Major Languages, edited by B.Coinrie. NewY ork:Oxford University Press p.685(F
®“Genesis 14:13

“'Genesis 12:1-5

“Keller, W., (1988) The Bible As History, Bantam Doubleday Dell:New York, p.19

“Genesis 39:14, Exodus 1:15, 1 Samuel 4:6,

“Gesenius,W., (1980 printing) Hebrew and Chaldee Lexicon to The Old Testament Scriptures, Baker House:Michigan, p.604
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Biblical Hebrew

The period entitled Pre-Biblical Hebrew closes around 1200 B.C. It is one of five eras
(not necessarily contiguous) into which the Hebrew language has been divided according
to grammar and vocabulary. Biblical, Mishnaic, Medieval, and Modgrn make up the
other four eras. The period entitled Biblical Hebrew spans a period of approximately a
thousand years (1200-200 B.C).* It is not certain when Biblical Hebrew ceased to be
spoken: the destruction of the First Temple of Jerusalem in 586 B.C. may have hastened
its demise as a koine. However, the final vestiges of written Biblical Hebrew continued
into the Christian era as evidenced by the Dead Sea Scrolls found at Qumran.* Biblical
Hebrew is not a homogeneous dialect, but derives from various locations and eras. The
literary dialect is mainly southern or Judean Hebrew. Hetzron suggests that even a
document as long and as rich as the Bible cannot hope to reveal all the wealth of the
Hebrew of the time and, therefore, it is not possible to know the depth and extent of the

Hebrew language as spoken in Biblical times.*

Mishnaic Hebrew

Mishnaic Hebrew followed the Biblical Hebrew period. It is regarded as the spoken
language of Judea during the Late Biblical Period (circa 6th Century B.C.) crystallised
into a written idiom.* Apart from the Mishnah® itself, Mishnaic Hebrew is found in

some other parts of the Talmudic* books and in parts of the Midrashim.” The Mishnaic

“Hetzron, pp 690-691

“ibid

“ibid

“ibid

“Hebrew word meaning ‘repetition’, and is the Oral Law of interpretations of the Bible
*An encyclopaedic collection of religious, legal and other texts

$11 egal and literary commentaries on the Bible
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Hebrew period ran to about 500 A.D. Although Hebrew was not the koine of the Jews
after 200 A.D., scholars in the diaspora gave sermons in it, some spoke it on Sabbaths
and festivals, and others spoke it in order not to be understood by Gentiles.”> Gradually,
from 500 A.D. onwards the use of Hebrew in written form dominated the dispersed
Jewish communities outside of Palestine, not only as a language of study and prayer, but

also as the language of legal documents and private letters.”
Medieval Hebrew

Medieval Hebrew was not entirely dead as a spoken language in the middle ages - Jews
from different countries conversed in it, visiting scholars gave sermons in it, some spoke
it on sabbaths and festivals, others spoke it so as not to be understood by Gentiles.*
However, it was never considered to be a language of everyday communication,”
although it was the vehicle for a rich literary tradition.®® Its literary domains included
both religious and secular poetry, religious theses, philosophical writings, and written

correspondence where it was used as a lingua franca.”

The earliest stratum of Medieval Hebrew is the language of the Piyyut, a type of poetry
written for liturgical use from the fifth to the sixth centuries. After an hiatus, Saadiah
Gaon, (892-942) a religious leader of Babylon, founded a new school of Hebrew poetry
which culminated in the Hebrew poetry of Spain in the late eleventh and early twelfth

centuries.® The eleventh to the fifteenth centuries saw a plethora of translations into

%Fellman, J., (1973) The Revival of a Classical Tongue, Eliezer Ben Yehuda and the Modern Hebrew Language, Mouton:The Hague
in Conmbutiom to the Sociology of Language 6. p.11
Sibid

“ibid

*Hetzron, p. 691

*ibid

Tibid & Fellman, p.11
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Hebrew, mainly from Arabic. It is reckoned that many thousands of scientific,
philosophic and philological words were added to Hebrew in this period either by
making use of old roots or borrowing from other languages such as Greek and Arabic.”
Jews, who were at this time dispersed around the peripheries of the Mediterranean Sea
spoke varieties of Arabic, Spanish (later Ladino), and Yiddish.® It was the usual Jewish
custom to speak the local language or dialect of the country in which they resided.®
Between the end of the Medieval Hebrew period and the commencement of the Modern

Hebrew period writing was 'confined to religious documents.**

Modern Hebrew

The Modern Hebrew period commences with the Jewish Enlightenment or Haskala
(from Hebrew sekhel reason or intellect)® around 1781.% The Haskala has been
described as 'the Jewish Renaissance arriving three hundred years late.'”® The impetus for
the Haskala came from a 'relatively few "mobile Jews" (mainly merchants) and "court
Jews" (agents of various rulers and princes) whose contact with European civilization
had heightened their desire to become a part of society as a whole.® They were
convinced that Jews could be ‘'brought into the mainstream of European culture.”
Berlin was an early centre of this movement and from there it spread to Eastern

Europe.® Dimont comments:

SHetzron, p. 691

*Stern, A., A Century of Hebrew Language Planning, Paper for Ist International Seminar on Language Planning, Santiago de
Compostela, September 1991, p.13 & Tur-Sinai, p.11

®Yiddish is a fusion of post-classical Hebrew and Aramaic, German, and Slavonic. Along with Hebrew and Aramaic, it is one of the
three major literary languages in Jewish history. The earliest dated Yiddish documents are from the 12th century.

“'Fellman, p. 11

“Hetzron, p. 691

©Encyclopaedia Britannica Vol.5:739

“Hetzron, p. 691

Dimont, p. 343

“Enc, Brit. Vol. 5:739

“ibid

“ibid
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In Eastern Europe, unemancipated Jews created a culture, known as
the Haskala, identified with Jewish values...the Haskala produced no
scientists, no musicians, no painters. It did produce a humanistic
literature, written not in Russian or Polish but in Hebrew and Yiddish,

one the classical, the other the folk language of the Jews.%

The effect on the language was a Hebrew with a changed style and vocabulary to
accommodate and incorporate modern life, i.e. the modern European life of eastern
Europe - Odessa and Warsaw being important centres in this development.” Shalom J.
Abramowitz (1835-1917) was arguably the most important influence. He was trained as
a rabbi, became head of a traditional Talmud school at Odessa and was regarded as the
leader of the new literary movement. He is recognised as the; founder of modern
Yiddish and modern Hebrew narrative literature.””  Apart from influencing literary
developments, the Haskala affected religion, cr;eating Jewish existentialism, and politics,
creating Zionism.” Ultimately, Zionism fused the Jews in Eastern and Western Europe

with the Jews of the United States leading to the creation of the State of Israel.”

In Palestine of the 19th century, Hebrew was mainly spoken at the beginning by Russian
Jews, with Eliezer Ben Yehuda (1858-1922) being acknowledged as the greatest
influence.™ His first son, Itamar Ben-Avi, was the first native speaker of modern
Hebrew.” In Jerusalem many religious Jews were opposed to Ben Yehuda, even jailing

him for a while, because he was not religiously observant.” In addition, many who lived

®Dimont, pp 342-3
™Hetzron, p. 691
"Enc. Brit. Vol. 8:5
"Dimont, p. 343
Pop cit, p. 334
“Hetzron, p. 691
"Fellman, p. 37
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in the old communities, especially those of Ashkenazi” origin resisted any form of
change in education and spoke Yiddish in their hederim (elementary schools) and
yeshivot (Talmudic academies).”® However, spoken Hebrew received a fillip with the
coming of the Second Aliya ™ in 1905. This wave of emigration was as a result of the
failed Russian Revolution of 1905 which brought in its wake a series of pogroms and
repressive measures and dispelled any hopes of Jewish emancipation in Eastern Europe.”
Growing numbers of Russian Jewish youth emigrated to Palestine to live as chaluzim in
newly founded agricultural settlements.” These young pioneers were eager for social,

nationalistic, and linguistic reform,*

Another important reform of Ben Yehuda's was the introduction of Hebrew as the
language of instruction in the Palestinian schools. 'As early as 1890, in all of the colonies
in the Galilee, the teachers were teaching Hebrew through Hebrew™ However, other
areas were not so accommodating of Hebrew, especially where Jewish settlers were
dependent on funds from abroad, and where such funding institutions expected their own
country's language to be the medium of instruction. Slowly, nevertheless, a Hebrew
school system was taking shape. Kindergartens were being founded from 1898 onwards;
a Gymnasium was founded in Tel Aviv in 1906 and another in Jerusalem in 1908.%

Perhaps the most important era for the development of Hebrew were the opening years

op cit, p. 114

7 Ashkenazi Jews: those whose ancestry lay in North, Central or Eastern Europe, as distinct from Sephardim of Spain and North Africa.
In the Bible Ashkenaz refers to Armenia (Gen. 10:3), but the term came to be associated with Germany in medieval rabbinic literature.
(Abingdon Dictionary of Living Religions, Nashville: Abingdon (1981) p.68)

Stern, op cit, p. 2

"Aliya, a Hebrew word meaning going up, roughly equivalent to immigration. It connotes with the religous act of going up to
Jerusalem.

®Enc. Brit. Vol. 22:141

- Yibid :

“Stern, p. 2
®op cit, p. 3
“ibid
¥ibid
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of this century prior to World War I. In this period a significant sociolinguistic event
took place: the first groups of native Hebrew speakers (‘those brought up in the
"hot-house" of the first Hebrew grade schools')® moved into adult society. The infancy
of revived Modern Hebrew speech was over; it had 'survived infant maladies and had

become a viable entity: a fact of life."’

Another important milestone took place in this period also, namely, the 1913-14
'language war' between the 'zealous' Hebrew teachers and the German school system
Ezrah funded by the German Jewish Society Hilfsverein der Deutschen Juden.*® In the
cities of Palestine, Hebrew was the medium of instruction in Ezrah’s schools and its
teacher-training college in Jerusalem. The prime objective, like many other similar
institutions, was to inculcate a knowledge 6f a European language of culture and
civilization, in other words, German. Matters came to a head when the Hilfsverein
announced that the new technical high school which they were opening in Haifa would
have all classes taught through the medium of German as Hebrew - they considered -
was not yet able to cope with the demands of the sciences in the Technikum. Young
teachers and students of the foundation's schools throughout Palestine boycotted the
foundation in order to force the use of Hebrew.* But perhaps the most important action

was that of the World Zionist Organisation:

The World Zionist Organization which, until then, had paid no more
than lip service to the Hebrew language, went into action. In the end,

the establishment of the technical institution was foiled. The Jewish

“Sterne, p.3
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population of Palestine acted on this occasion according to the
patterns of national struggle. Thus, it would not seem off the mark to
look to the 'language war' as the first proof that there had indeed come
into being in Palestine, on a predominantly linguistic basis, a modern

Jewish nation.®

The progress of the Hebrew language may be gauged by the census figures for
1916-1917. These show that there were 34,000 speakers of Hebrew in Palestine. This
was almost fifty per cent of the total Jewish population, most of whom were under

twenty-five and zealous in the Hebrew cause.” Cooper states:

By the end of the First World War, Hebrew had become established as
the principal language of public interaction among the linguistically
heterogeneous Jewish population in Palestine. This forced most
subsequent Jewish immigrants to learn it in order to gain

employment.*

There were other important developments for the Hebrew language in the early decades
of this century. Judah Leon Magnes, a Jew from New York, raised funds for The
Hebrew University of Jerusalem and saw the cornerstone laid in Jerusalem in 1918.
Magnes also devised the university's academic programme and became its chancellor in
1925 when classes first commenced.” The first Hebrew-language daily newspaper
Ha-Aretz (the Land) was published in 1919. In 1922 the British Mandate granted
Hebrew official status in Palestine along with English and Arabic. It is interesting to note
how the British Mandate helped the Hebrew language cause:

Although English was the chief language used by the Mandatory
government ... [it] did not try to disturb the linguistic status quo,
though the fact that it recognized only Hebrew as the language of the

®op cit, p.4
“ibid
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®Enc. Brit., Vol. 7:677

58



Chapter 2 - The History of the Hebrew Language Revival

Jewish community strengthened the Hebraist movement in the country,
hurt its rival (the Yiddishist movement), and helped to weaken other

languages being used by Jews here.*

Hebrew arts began to burgeon in Palestine: in 1925 the first Hebrew theatre, Ohel, was
established; this was followed in 1928 by the relocation of the Habimah theatre from
Moscow to Palestine,” permanently establishing itself in Tel Aviv in 1931 - it has a very
wide repertory presenting Yiddish and biblical dramas as well as Israeli, classical and
contemporary foreign plays.*® Jewish writers of international repute arrived in Palestine
in the 1920s and 1930s: for example, in 1924 H.N. Bialik came from the Ukraine and
was 'esteemed for expressing in his verse the yearnings of the Jewish people” - he was
also regarded for his ability to make modern Hebrew a flexible medium of poetic
expression and for the range and profundity of his themes;”® S. Tchernikochovsky who
came from the Crimea in 1931 used a biblical register and dealt with Russia, Germany

and Palestine and with the themes of love and beauty in his poetry.”

When the time came for Hebrew to become the official language of the state in 1948, it
had been developing for two generations. It was during these eighty or so years of
development that Hebrew grew into a modern language, able to communicate the ideas
and facts of home life, school life, college and university life, work life and the
administration of State and armed forces.'® However, in the four years, from the birth

of the State of Israel in 1948 to 1952, the population of Israel more than doubled from

*Gold, D., Engiish in Israel in Language Problems & Language Planning, University of Texas Press: Texas, Vol. 5 Number 1, Spring
1981,p. 12 .
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650,000 to 1,350,000. Unlike earlier immigrations, hardly any immigrants knew Hebrew
and the country was in danger of becoming linguistically pluralistic:'” newspapers
appeared in a variety of foreign languages, radio programmes were broadcast in a babel

of tongues. The Government had to do something.

A network of full-time adult language institutes (ulpanim) was created, as well as
working wulpanim, where immigrants worked half-a-day and studied Hebrew the other
half, and evening ulpanim.'® To ensure efficency of teaching large numbers of
teachers were seconded to compile a list of the most important thousand words for the
language learner. Newspapers for learners and radio programmes also were introduced
and Hebrew literature was adapted for the learner.'® (Ulpanim will be examined in more

detail in chapters four and five.)

One of Ben Yehuda's early aspirations was finally realised in 1953 when The Academy
of the Hebrew Language was created.'™ Since 1953 the Academy has published
reviews, books, dictionaries, series of popular pamphlets, and illustrated publications; it

works with specialists in many fields and with many academies abroad'® and serves
today's four million native speakers of Hebrew who reside in the land of Israel. (Chapter

four of this thesis deals with the Hebrew Language Academy in more detail.)

In this section we have traced the rise and fall and rise again of the Hebrew language

from 2000 B.C. to nigh 2000 A.D. We have seen that Hebrew reached its zenith in the
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period known as Biblical Hebrew (c.1200-200 B.C.) and began to decline as a koine
probably after the destruction of the First Temple of Jerusalem in 586 B.C. However,
the Jewish religion helped preserve the written and spoken form of the language even
when it had ceased to be a koine, and in the Mishnaic Period (c. 500 B.C. - 500 A.D.)
Hebrew was used as a lingua franca amongst scholars in the diaspora. During the
Medieval Period the use of Hebrew as a spoken lingua franca ceased and it continued
only as a literary medium. It was not until the Modern Period (commenced in the late
18th century) that Hebrew again became a secular language - Ben Yehuda being the
most important influence in reviving spoken Hebrew in Palestine. We have also seen
that modern Jewish/Israeli identity and nationhood was expressed and fostered through
the Hebrew language. We turn, now, to study the inspirational work of Eliezer Ben
Yehuda and to examine the immense difficulties and opposition which he had to

overcome to revive the Hebrew language.
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3. The Reviver of the Hebrew Language

It would be inappropriate to discuss the beginnings of the modern Hebrew language
revival without acknowledging Eliezer Ben Yehuda: the man who, though initially
scorned, ridiculed and despised, became the doughty hero in the language's revival. Few
would deny Ben Yehuda his pre-eminence. David Yellin, an important figure in the

revival story, eulogised him thus:

So bound up was the whole personality of our late fellow member,
Ben Yehuda, with the present-day revival of Hebrew as a spoken
language that we are unable to describe one without the other: if we
would speak of Ben Yehuda we must speak of him principally and

primarily in his capacity as the Reviver of the Hebrew Language.'®
Yellin continues by outlining wherein lay the greatness of Ben Yehuda's work:

... when Ben Yehuda undertook the revival of spoken Hebrew , he
took upon himself two herculean tasks: (a) to promulgate a language
which had ceased to be spoken by an entire people - by a people who
spoke all the languages of the world except its own language; (b) to
fashion all the requisite conditions for creating, out of a dead language
these two thousand years, a living speech conformable to all the daily
needs of life as those needs- had developed in the 19th and 20th

centuries.'”

%Yellin, D., Ben Yehuda and the Revival of the Hebrew Language in the Journal of American Oriental Society,
Vol. 4(1923) p. 7 _
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W.F. Albright, wrote in similar vein, extolling Ben Yehuda:

His contributions to Hebrew lexicography and his great feat, the
resurrection of the Hebrew language, have been ably stressed by others
... His life is indeed an inspiration to all who are contending for an
ideal, against great odds. He came here more than forty years ago,
without health, means, or friends, bent on the quixotic task of reviving
a tongue which had been dead, so far as ordinary social intercourse is
concerned, nearly twenty-five hundred years. And yet he succeeded,
thanks to his unconquerable faith in his vision of a new nation, united

by the bond of a common language.'®

There appear to be two schools of thought regarding the revival of the Hebrew language:
(1) It is miraculous and Ben Yehuda is the miracle worker or (2) by an analysis of social,
historic, and linguistic situations, certain reasons may be found for the rise and success of
Ben Yehuda and the revival. Perhaps there is an amount of truth in each view as we
shall discover. The second school is mainly represented by professional Hebrew linguists

and historians.'®

Stern explains that Ben Yehuda was the first who enunciated the connection between the
revival of the Jewish nation and the revival of the Hebrew language in an article
published in 1879 entitled She'ela Nikhbada (An Important Question).'® Yehuda

understood that modern nations spurn diglossia, and saw that the Jewish people 'must

SAlbright, W.F. Eliezer Ben Yehuda (1858-1922): A Tribute Journal of American Oriental Society 3 (1923): pp 4-5
®Fellman, pp 9-10
WStern, p. 1
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pass through the stage the European nations had gone through hundreds of years ago:
giving up Latin and employing their own spoken language for all purposes formerly

1 What was remarkable about Ben Yehuda's venture was that he was

served by Latin'.
reversing the process. All other diglossic situations had ceased when the spoken
language expanded to include the written language. In Yehuda's situation, the sphere of
the written language expanded to encompass that of the spoken. Stern suggests that the
‘situation of the Jewish nation was such that 'the written Hebrew language was the
unifying factor and the spoken languages a divisive force."'> Yehuda knew that only
Hebrew could be the common language. Only Hebrew could enshrine ‘all the historical
memories of the people, and the only one on which all sections could agree."” It should

be remembered that Yiddish, Ladino, Arabic, French and German were spoken in

Palestine at this time.

Fellman'* holds similar views and suggests that there was a symbolic rejection of the
centralised religious authority of the feudalistic medieval world in the demise of Latin
during the fourteenth to seventeenth centuries. The Reformation nation-states laid
emphasis on providing Scriptures in the mother tongue; this development symbolized the
establishment of a new authority: an authority, not based on a common religion as

previously, but on a common territory and a common national language.'”’

This was not the case with Hebrew; religion was still the main factor for its existence.

Jews did not have a common territory as such, nor a common national language: their

m
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policy always had been to speak the language of their host nation. And, since the Jews
were citizens of a long-dispersed nation with no one language and land, Hebrew was not
affected by the national upheavals within Europe. Therefore, Fellman suggests, it did not

16 Before Ben

suffer the same fate as Latin and outlasted it as a written language.
Yehuda's contribution to the revival of the Hebrew language, some were of the opinion
that Biblical Hebrew, which had a vocabulary of around seven to eight thousand words,

was not suitable for modern times and should follow the path of Latin.""’

Ben Yehuda: His Background as Eliezer Perelman

Eliezer Perelman was born on January 7, 1858 in the Lithuanian village of Luzhky. In
common with most of the Jewish boys he studied Hebrew from the age of three and by
the age of six had passed from Bible to Mishnah.!"® At the age of nine he began
studying the Talmud'” and revealed that he was the intellectual of the family. After Bar
Mitzva he went to Yeshiva seminary in Polotsk and read widely in traditional Jewish

literature of all periods.'”

It is evident from Ben Yehuda's Hebrew studies as a child that the language was not
completely dead, and neither was it a written language alone. Whenever Jews spoke to
God in prayer - three times per day, and many times more on Sabbaths and holidays - it

121

was in the Hebrew tongue.”™ All religious teaching and learning was done aloud and, as

with prayer, was carried out in Hebrew with a peculiar sing-song incantation , which was
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to help the students memorize words and their meaning.'? Most religious Jews,

therefore, knew some Hebrew and possessed a reasonable vocabulary.

At Yeshiva seminary in Polotsk, Ben Yehuda came under the influence of Joseph
Blucker, an 'enlightened' ' Jewish intellectual who altered the course of Perelman's life
by introducing him to the Hebrew writings of the enlightenment, and thus to a modern
knowledge of Europe as seen through Jewish eyes. This confirmed to Perelman that

Hebrew could be used for more than religious purposes, even modern fiction.'*

Eliezer Perelman began to live a double life: as a religious Jew and as an 'enlightened'
Jew. Some in his community resented this and he was forced to leave.'”” He went to
Glubokia where he met his future wife, Devora Yonas, who taught him French, German
and Russian. Later he went to Dunaburg, a major city in White Russia (Belorussia, also
Byelorussia) and joined the Nardoniki, a group who stressed a return to the soil of
Russia, the elevation of the Russian peasant, and the glorification of the Russian nation
and language.'® Despite the Nardoniki aims, he could not sever his love for the Hebrew

language:

But there still remained one thread, and this thread all the forces of
nihilism could not cut. This thread was love for the Hebrew language!
Even when everything Jewish had become strange to me, almost
repugnant, I could not separate myself from the Hebrew language,

and, from time to time, wherever and whenever I happened to chance
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upon a book of Modern Hebrew literature, I could not summon

enough will-power to overcome my desire to read it.'”

About this time Ben Yehuda began to move away from the idea that the Jews were a
spiritual nation and language towards the idea that ‘the Hebrew nation and language
should be like all other peoples and tongues, natural, secular, living and free."”® He
concluded that there was, therefore, a need for a homeland in Israel. The stimulus
which moved him from thought to action was the Russo-Turkish War of 1878 in which

the Balkans were granted independence from the Ottoman empire:

Thirstily I read about these events in the press without realising at first
the connection between them and myself ... and suddenly, like lightning
before my eyes, my thoughts flew across the Balkans ... to Palestine,
and I heard a ... voice calling to me: the revival of Israel and its

language in the land of its forefathers.'”

There were many nationalistic struggles in the 1800s in Europe and Yehuda thought
that if nations, so recent in comparison with the Jewish people, could gain
independence, why not the Jews? He was continuously troubled by the idea of a revival

of Israel and its language.'®

He went to Paris to continue his studies and to prepare for a
future career in Palestine. In 1879, he attended the Sorbonne and studied extensively,
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