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Summary

This thesis is a study of the evolution of the educational ideas and
practices that shaped physical education for secondary school boys
in Denmark, Finland, Norway and Sweden between 1880 and 1940.

The study analyses the developments in these four Nordic
countries from a comparative perspective and this has required a .
distinct limitation of the empirical material. épecial éttention
therefore is given to the evolution of physical education in the
four Nordic capitals, Christiania/Oslo, Copenhagen, Helsingfors and
Stockholm, which, apart from being mid-points of the four societies,
were administrative centres for educational systematisation and the
only places where authorised teacher training could be undertakeﬂ.
Educational practice in the four countries are illustrated in-
directly through an analysis of the conditions in sample schools in
the capitals.

The inquiry has two main aims. Firstly, 1t seeks to
reconstruct the evolution of physical education in the four capitals
in particular and by extension in the four countries in general.
Secondly, it attempts to analyse in what ways and to what extent
contemporary ideas about this section of secondary education were
reflections of the dominant "Nordic" bourgeois outlook on schooling
and the associated ideal of manliness.

It is argued in the earlier part of this study that the Nordic
ideals of a common heritage and corporate solidarity had con-

siderable vitality during the period in question in fields like cul-



tural collaboration and educational reform. The educated classes in
fﬁe four countries saw their Nordic neighbours as their natural
reference group and were much influenced by each other in the period
of the modernisation of their national secondary education systems.
This Nordic interaction also had a significant impact on the as-
similation and adaptation of the modern "sport culture", which began
to spread from Britain into the Nordic region during the 1880s and
which revolutionised leisure habits and practices and influenced
middle class education.

In the later part of the study attention is focuséd on the
different dimensions of the systematisation and modernisation of
physical education as a compulsory subject for Nordic secondary
school boys. It is claimed that its legal endorsement in the 1860s
and 1870s was the outcome of its perceived role as preparation for
national service, which was introduced simultaneously in each of the
four countries. Legal action was later closely linked to larger
societal transformations such as educational systematisation and an
increasing emphasis on health care.

The comparison of developments in the four countriés reveals a
number of reasons why Sweden and Denmark were in advance of Finland
and Norway in many aspects of physical education until the Second
World War. It was not only that the Swedish and Danish teacher
training institutes were established during the Napoleonic Age,
whereas the Norwegian and Finnish counterparts were created during
the last three decades of the nineteenth century, but also that at
the end of the last century the Swedes had the advantage of having a

uniform didactic system, the so-called Ling gymnastics, and a more
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centralised school system, through which the method could be effec-
fively spread. For their part the Danes gained markedly from an
early and thorough modernisation of teacher training, which was
carried out at the turn of the century. Nevertheless, national dif-
ferences were reduced substantially during the 1920s and 1930s. The
thesis seeks to show that this development was caused largely by the
increasingly sport-oriented curriculum, which weakened national
traditions and established new and more international practices in
all the Nordic countries.

The arguments used in the propagation of physical éducation
for Nordic secondary school boys were strongly influenced by the
changing values of bourgeois education and an evolving notion of the
ideal of manliness. The early emphasis on the disciplinary function
of collective gyvmnastics did not have merely d military basis;
throughout the nineteenth century drill was believed to mould bour-
geois vouth into an obedient and hardworking class of servants of
the state. Furthermore, it is clear that the later campaign in
favour of school sports as a more efficient way of building charac-
ter was influenced by the more individualistic and action-oriented
manliness ideal of the late nineteenth century. The move during the
twentieth century towards a more health and hygiene conscious ad--
vocacy of physical education should also be seen in the context of
the growing attention paved to scientific understanding in the bour-
geois world-view.

The thesis concludes with an attempt to highlight the mile-
stones in the evolutionary process and place them in a broader,
societal context. It is suggested that the era between 1880 and 1940

was a decisive time for the establishment of Nordic secondary school
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physical education, although its modern development had begun much
earlier, during the Napoleonic Age, and, of course, continued at

various levels after the Second World War.
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Prologue 1

Prologue

Few things fade from our ﬁemory as slowly as our schooldays. School-
ing plays a crucial part in socializatién. The school is a major
agent of cultural conditioning in all wéstern societies. Its in-
fluence is both conscious and unconscious. As a corollary, educa-
tional systems self-evidently reflect both the social strucﬁure énd
cultural values of society. The modern division of primary and
secondary education, therefore, can be understood as a social as
much as an educational issue. And the European secondary school,
throughout its evolution, can be seen as a largely efficient fac-
tory, to use Foucault's expression, for the production of "docile
bodies" responsive to the demands of of the dominant culture.

Hence it 1is possible to investigate secondary education as a
reproductive agent of bourgeois culture and its world view. That
will be the purpose of this thesis. Physiqal education for boys in
Nordic secondary schools between the years 1880 and 1940 will be
analyzed both as an overt and covert process of the cultivation of a
special youth, a youth.that was educated to restore its cultural
capital. Physical education was as much a social psychological as a
physiological form of educational activity. The strategies employed
by Nordic educators to ensure the creation of appropriate models of
masculinity are therefore of interest not only as historical, but

also as moral phenomena.



Prologue 2

Another reason for this study is the neglect on the part of
Nordic historians of physical education as an agent of control as
well as conditioning and their failure to see it as a significant
dimension of cultural reproduction in Nordic secondary schools. In
short, the subject was influential on several social levels, and

this extended influence merits close scrutiny.
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PART ONE: FRAMEWORK

We shall start with three short chapters. The first chapter com-
prises an introduction to the topic and an outline of existing
research. It also includes the concepts and issues which have had a
central position in the recent theoretical discussion about the cul-
tural significance of physical education and sport ip modern
society. The second chapter describes briefly the working hypotheses
and method of the investigation. The third chapter involves a dis-

cussion of the chosen sample schools.
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Approach

Without reaching too far into the following chapters of this study
it might be useful to discuss some of the basic approaches which un-
derpin the arguments of this investigation. Let us begin with a few
words about the time limit. Since the assumption here is that the
evolution of physical education in secondary schools can be under-
stood as a function of, or at least as a reflection of educational
tradition and change, it is of course of relevance to choose a his-
torically dynamic period. From a general European point of view the
epoch between 1880 and 1940 can be characterized as a period of
educational systematization and transformation.! And this was also
the case with physical education. During the last two decades of
19th century the subject was established in most secondary schools
in Europe. Nevertheless, this achievement was often more apparent
than real and in fact, in many respects, it took half a century
before physical education in a fully developed form achieved a
secure position in the curriculum.

Here this evolution will be approached from two angles: first
the cultural background will receive attention in a discussion of
societal and educational conditions in Denmark, Sweden, Norway and
Finland dﬁring the period 1880-1940, and this discussion will in-
clude an outline of the diffusion of modern sport culture into the
Nordic area, a process which establishes the basis for the analysis
of the relationship between the Nordic sport mass movements and the

physical education of the school world. Secondly, attention will
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focus on a comparative analysis, that links the themes in the back-
ground chapters to a problem centred study of process. In this way
the local changes in secondary schools of Copenhagen, Stockholm,
0Oslo and Helsinki, it is suggested, can be explained in a broader
Nordic context.

How similar were the educational conditions in the four capi-
tals of the Nordic capitals mentioned above and is it justifiable to
speak of this rather heterogeneous group of nations as one cultural
area? Apart from the fact that from a historical point of view it is
often best to avoid claims that phenomena are "typical", it must be
stated that the primary aim here is to investigate physical educa-
tion in social environments that were open to new ideas, and in-
fluential in national contexts. The Nordic capitals were such
places. They were not only administrative centres for the growing
systematisation of education but also the only places were profes-
sional training was available for a career as a secondary school
teacher. Consequently, educational associations with their initia-
tives, debates and journals were concentrated in these areas.

The question as to whether there exists a distinct Nordic cul-
ture is crucial to this work. The whole investigation will be a test
of that notion, and it is important to say something now about the
matter. First a statement of a linguistic nature: the concept Nor-
dic will consistently be used instead of Scandinavian to express
things thaf were held in common or shared by the four nations - Den-
mark, Sweden, Norway and Finland. This approach is chosen
deliberately with an eye to the difficulty of including Finland,
which in strictly geographical terms, is outside Scandinavia.

However, this choice has an explanation that is directly connected
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to the earlier question about the significance of a Nordic approach.
The Scandinavian translation Norden is a word with many ideological
connotations. It implies not only that the area is distinct from
continental Europe but also that there is a shared history and lan-
guage. Together with the idea of a Nordic race, which retained some
of its fascination until Second World War, the term sustains the no-
tion of a Nordic culture. It encapsulated, and still encapsulates, a
myth of substance, an ideology with an impact on reality.

It is worth noting that this investigation is focused on the
male gender. One reason for this is available sources: boys
dominated the secondary school culture at the end of the last cen-
tury and the public and professional debate about physical educa-
tion was mainly a discussion linked to the question of manly charac-
ter and national identity. Another, more strategic reason is the at-
tempt to understand the educational situation in question as a con-
scious effort to build up a distinct gender identity. Physical
education in Nordic secondary schools for boys reflected the purpose
behind the social reproduction of a desired manliness. Of course, by
uncovering the Nordic ideal of masculinity something is already said
about its opposite, ideal femininity.

Few of the above approaches can be fully justified without
relating them to earlier research. It may be true that there is no
comparative study of the educational traditions in the Nordic secon-
dary schoois to draw on,? but all the same it is easy to provide ex-
amples of many national inquiries that are of relevance to this
work. Gunnar Richardson's study of the Swedish cultural debate in
the 1880s, Vagn Skovgaard-Petersen's analysis of the Danish secon-

dary school reform of 1903, Reidar Myhre's interpretation of the
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ideological development in Norwegian educational thought and Kydsti
Kiuasmaa's history of Finnish secondary education during the last
one hundred years, to mention merely a few Nordic examples, are out-
standing works, with thorough empirical bases and sound theoretical
frameworks.?® Although they have different approaches and national
emphases it is possible to find at least one question that is common
to them all: how did societal conditions and opinion interact with
traditions and trends in secondary education during the period
1880-1900, which was a crucial time for the systematisation of 20th
century education in Europe? This thesis is meant to be a contribu-
tion to that issue.

A survey of comparative educational studies with a historical
orientation shows clearly that it is an expanding field of research,
examples of which are The Rise of the Modern Educational System:
Structural Change and Social reproduction 1870-1920 by D.K.Miiller et
al., which is one of the first explicitly problem centred collec-
tions of historical studies in this genre, and Hartmut Kaelble's So-
cial Mobility in the 19th and 20th Centuries, which again includes a
profound analysis of the relationship between education and social
change in Europe and America.4 There are also an increasing number
of international conferences and journals with a direct emphasis on
a comparative understanding of physical education and sport.3
Indeed, it could be claimed that this investigation is a response to
the promising results of such enterprises.

Nevertheless it is important to keep in mind the fact that
Nordic comparative research in physical education is still at an

early stage. Except for a few works about physical education, such
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only as a social phenomenon, but as a process that is both expressed
and influenced by body choreographs, architectual patterns and the
natural environment.? For example Eichberg has described how
strongly innovations in military drill and technology influenced the
changes that happened in the civil sector.®

The body is actually at the centre of Eichberg's interpre-
tation of the social process. He does not understand it only as a
unit in "the order of things" as Foucault, to whom he perhaps owes
most in his thinking, but claims that the body, as the essence in
configurations, should be understood as a dynamic force in social
change. It is through the body that man is in interaction with his
environment. Thus Eichberg often suggests that patterns, disruptions
and new directions in body culture - a translation of the German
concept Kérperkultur - can even hint at societal changes to come,
exactly like certain ideas and visions can occur "before their
time™.?

Eichberg's use of the concept of body culture must, in other
words, be considered in connection with his critique of Elias’
figurational analysis. Following his definition body culture is the
physical dimension of the historical specific configuration.t®
Eichberg's arguments have been developed in works by Danish his-
torians like Ove Korsgaard and Hans Bonde, who each expound their
own, slightly different notion of the body. Korsgaard's studies of
Danish gymﬁastics and sport emphazise strongly the political dimen-
sion of the body, whereas Bonde is more interested in discovering
signs of cultural attitudes to gender-identity in the

configurations.t!
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In sum, then, on the one side there is a well established
school with a positivistic orientation in Sweden, Norway and Finland
and on the other a more theoretically aware group of Danes, that
contribute to continental debate. Will this thesis be a project that
combines these two approaches? The answer is both yes and no. It is
obvious that it must build on earlier research and that the publica-
tions mentioned above are thus of central importance. Nevertheless,
the aim is to develop a critical dialogue, in other words, to ques-
tion existing arguments and interpretations.

The body as a cultural entity may be described, using
analogies from physiology. Just as a disease caught from the en-
vironment can affect mental health, an individual psychosomatic
reaction can have extensive social effects. In short, the body is,
so to say, a messenger between the individual and the collective.
Eichberg's point is that this messenger has an active part in the
interaction, a part that often clarifies the message. However his
interpretations seldom include an adequately profound explanation of
the content of those messages. The issue of the culturally defined
body, of course, should not overshadow other powerful components in
social change such as individual ideas and collective mentalities.
Indeed, these two dimensions of consciousness are crucial when it
comes to a historical understanding of social interaction. In other
words, the body is only one among other cultural entities that
reveals thé social history of ideas.

It is in this connection that Foucault's notion of a political
technology of the body has to be examined. His statement "...the
soul is the prison of the body..." is based on the conviction that

the body, as mentioned before, should be understood as a significant
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factor in the reproduction of a social order or power relationship,
which implies its own knowledge. This technology of the body has as
its effect and instrument a soul, refined through discipline and
punishment.!2 Foucault here reminds us of Eichberg. They both reject
the traditional dichotomous notion of body and soul, but neither of
them are able to offer an alternative that would fully satisfy the
theoretical needs of an historian or social scientist.

It has been said that rejection as a general attitude is one
of the secrets of Foucault's considerable explanatory power. Hayden
White has for example pointed out that all Foucault's reader is left
with, all he can ever hope to know, is that something is very wrong;
"For even more consistently than Nietzsche, Foucault resists the im-
pulse to seek an origin or transcendental subject that would confer
any specific meaning of existence.”t2? Foucault, describes, therefore
the educational process merely as a history of constraint. He men-
tions briefly the double system of gratification-punishment,14 bdut
never gets involved in a more profound analysis of this necessary
dualism in education.

The problem with this anti-pedagogical approach is not only
its tendency to understand the educational process as a reproduction
of a power structure, but also its negation of the dynamic, positive
and innovative impact of the people involved. This limitation can be
understood through a comparison between Georges Vigarello's
Foucault-iﬁspired study of the evolution of physical education and
J.A. Mangan's more phenomenological explanation of the emergence of
a games ethos in 19th century British public schools. In contrast to
Vigarello, who tries to uncover the technology behind the ap-

paratuses of discipline, Mangan is more concerned with how voluntary
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physical activities such as cricket and rugby became so important
that they were finally utilised as a form of social control and ob-
tained a justifying ideology; athleticism.!® The point is that Man-
gan describes an elite boarding school culture, with social patterns
that changed not only through an active contribution from the head-
masters but also through the efforts of committed teachers and
pupils.

Put slightly differently, education is a total process which
can not be understood from a partial or limited perspective. There-
fore an investigation like this has to consider an educational cul-
ture in its specific historical circumstances through an analysis of

particular schools and in all their manifestations.

1. Fritz Ringer,"Introduction"”, in D.K. Miilller & Fritz Ringer &
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Change and Social Reproduction 1870-1920, Cambridge University Press
1987 pp. 2-3.
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Method

A comparative method in historical research is a perspective rather
than a theory. Yet, it is necessary to say something about it in the
context of this study.

The Nordic perspective is one of the main elements in this
study. It gives the other elements a context and brings them
together in a comprehensive analysis and a reasonable synthesis. The
question whether the units of comparison can be understood outside
their own societal settings is wrongly put, since the units are ac-
tually investigated inside a Nordic framework. The same reasoning is
also adequate when it comes to the indicators chosen to compare
similarities and differences. The indicators are functionally equiv-
alent if it can be shown that Nordic culture is an empirical-
historical phenomenon with its own distinctive features. Yet, more
important is the fact that the indicators can uncover, test and
maybe even contradict the notion of a Nordic culture.

One of the main indicators is obviously the national school
system and its educational traditions. Through a comparison of the
four school systems and the local secondary education in the capi-
tals something has already been said about the existence of a Nordic
culture. fhe strategy is in principle the same for the other main
indicators, the national sports culture and the public debate about

physical education. The indicators are thus operative tools in a
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comparison, which could be characterized as a process of
"...relating relationships or even whole patterns of relationships
to each other."!

It is nevertheless important to stress that this work can not
be counted among those studies, which are strictly directed by a
systematic social scientific method. The problems will be formulated
in advance, conceptualized according to the framework and inves-
tigated explicitly from a comparative angle, but they are still his-
torical issues that require hermeneutic understanding rather than
functional explanations. Thus it is more appropriate to charac-
terizes the research strategy as a qualitative interpretation of a
group of interrelated themes.2

A major aspect of this thesis is the reconstruction of the ac-
tual conditions of physical education in the four countries. This
approach leads the investigation into studies of various topics like
school architecture, teacher training and curriculum practices. Only
through consideration of such matters can we find out how, when and
why educational circumstances changed and which factors were most
influential. In other words it is important to point out the
relationships between ideals and practice in order to provide a
thorough picture of the process.

This reconstruction will be based on a detailed investigation
of twelve schools in the four capitals, since the aim is to give
special atfention to the educational conditions in those areas. The
schools are chosen with two factors in mind. They have to be repre-
sentative of the school cultures in question and should have a suf-
ficient number of available sources. These requirements imply the

importance of the following variables; geographical site, social
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status, curricular patterns and relations with authorities. The
sample has therefore been selected in an attempt to pick schools
that highlight specific educational circumstances. A more detailed
description of the actual selection of schools will be presented in
chapter three.

Another important aspect of this study is the question of the
educational ideas and ideologies that had an impact on Nordic secon-
dary school culture. To what extent did the Continental new
humanistic Bildungsideal dominate Nordic schooling at the end of
nineteenth century? How much did that tradition influence the theory
and practice of physical education? Did this tradition also estab-
lished resistance to Anglo-Saxon ideals of games and other physical
exercises in the curriculum? In the broadest sense, we are concerned
with the diffusion of, and confrontations between, different educa-
tional ideas and traditions and the extent to which this process was
seen in the secondary schools' physical education. Put somewhat dif-
ferently, this study is an attempt to integrate the results of the
inquiry into an explanation of the physical dimension of bourgeois
education in Nordic secondary schools. A central question to be
asked is whether evidence of continuity and change in educational
ideals can be discovered in the principles and practices of the dis-
cipline of the body?

Among hypotheses inspiring this analysis is, first, the notion
that the i9th century school's most important task was to build
character. This was not only the case in the Anglo-American world,
where the concept of character became crucial in maintaining and
even in understanding the societal structure.® Both on the Continent

and in Nordic countries the word stood for the development and
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mastery of a self-control, that was to be practiced in public and in
support of a moral order. We shall therefore consider to what extent
Nordic middle and upper class secondary education was shaped by
this ideal and how it was justified and put into practice in physi-
cal education.

Second, it will be argued that the emergence of health as a
social concept in educational discourse should be explained as a
physiological fulfillment of this character building. Health was
considered the visible proof of character and was consequently as-
sumed to strengthen the will, which again was the dynamo of
character.4 The promotion of hygiene in schools through a sounder
environment and a stronger emphasis on physical education in other
words should not be seen merely as a sign of a scientific progress.
It was equally a way of carrying out the moral requirement tc for-
tify the bodily dimension of the self and thereby prepare it for
honourable citizenship.

And third, it will claimed that this final aim of schooling,
the task of forming characters and direct them towards the ultimate
stage, manhood, was often the hidden ideological dimension of secon-
dary education for boys. It was changeable and forced to reflect
societal disruption, but still preserved conservative beliefs and
values much longer than most other cultural ideologies. These
images of manliness were utilised not only in moral education but
also in héalth education, in gymnasiums and in playgrounds. The
question is whether the move in physical education towards more
games and athletics was a reflection of a transformation of bour-
geois manliness, or, whether this sportification should be seen as

an attempt to strengthen traditional images of manhood.
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Sample Schools

Three boys schools are chosen from each capital. In the case of
Copenhagen it became apparent at an early stage of the research
that the town's growth had a certain pattern which it was important
to note. Until the 1850s spatial expansion was restricted to within
the defence works, but when these restrictions were lifted the town
expanded rapidly beyond them.! This had consequences also for the
town's secondary education; when the wealthy middle classes moved
out to their own districts they had economic and social power to re-
quire a service structure that improved the quality of life, which
in the field of education led to the establishment of private
schools. Yet it is indisputable that the fast growing number of
private schools in late ninteenth century Copenhagen was a conse-
quence of the reluctance to found state financed schools in the
capital.2

Despite rapid urbanisation Copenhagen had only one state
funded secondary school at the beginning of this century, the
Metropolitanskolen. Not surprisingly it was also the oldest and most
appreciated school in the town. According to tradition it was estab-
lished in 1209 to educate personnel for the new Catholic chapter in
Copenhagenl This symbiosis was maintained until the Napoleonic era
when Danish secondary and higher education was released from cleri-
cal control. In these new conditions Metropolitanskolen retained

its high status and remained, at least until 1938, when it moved
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away from its central position next to the Medieval Virgin Mary
church, a school suitable for the children of the administrative
elite.3
*Nevertheless, this explains only partly why Metropolitanskolen

together with the two private schools d&stre Borgerdydskole and
Frederiksbergs Latin- og Realskole are the three Copenhagen schools
that will be examined thoroughly in this work. Apart from the fact
that its exclusivity was both social and geographical, it had the
powver and motivation to preserve many of the educational ideals of
the o0ld Latin school. It differed in this sense distinctly from the
two other schools; Jstre Borgerdydskole was founded in 1787 by the
enlightened bourgeois of Copenhagen as a reaction against the for-
mal curriculum and nurtured, despite the conservative attitudes of
the first half of nineteenth century, many of its original ideals
until it was taken over by the state in 1919.4

In contrast to Metropolitanskolen in the heart of the town and
Ustre Borgerdydskole, which from 1883 onwards was situated by one of
the main streets near the city center, was Frederiksbhergs Latin- og
Realskole a true product of the urbanisation of Copenhagen's sur-
roundings in the second half of last century. It was founded in 1879
by an optimistic entrepreneur, but was soon taken over by progres-
sive educationalists who, through extensive investment in a new
building in this respectable suburb and a competent teacher force,
transformeﬁ it into one of the biggest private schools in Copenhagen
and its suburbs.3

The other nine schools of the survey are also chosen to fully
reflect local developments. In the case of Christiania it was ap-

propriate that the cathedral school, with a Medieval history
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reminiscent to that of Metropolitanskolen, should be examined in
juxtaposition with two private modern institutions, Aars's og Voss's
Skole and Anderssens Latin- og Realskole, which like their parallels
in Copenhagen were eager to introduce and promote a more utilitarian
education. This was partly a pragmatic strategy to attract new
pupils, but at the same time was also a sincere attempt to modernise
secondary education.® The cathedral school, Christiania Katedral-
skole was without question the most prestigious; it was, until the
foundation of the university in 1813, the only institution for
post-primary education in Christiania and it took three decades more
before the town got another secondary school.? Aars's og Voss's
Skole was established in 1863, whereas Anderssens Latin- og
Realskole opened its doors in 1880. Like the cathedral school they
were situated in the inner city.

The oldest of the three Stockholm schools chosen is Aya
Flementarskolan, founded in 1828 by influential citizens to test
educational ideas which were, in many cases, later incorporated into
Swedish secondary education. From 1859 to 1950 Nya Flementarskolan
stood next to Hotorget, Stockholm's most central market square in
the same neighbourhood as the Central Institute of Gymnastics with
which it had strong connections.® The two other Stockholm schools,
of this study, were established in connection with the great reform
of secondary education in the 1870s. Stockholms realldroverk, more
often calléd Norra Real because it from 1890 onwards was situated in
the northern part of the city, started in 1876 as the town's first
school where Latin had only a minor position in the curriculum. It

was consequently during the first decades of its existence a low
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status school. But just as interesting is its fame as the capital's
most athletic school, which it justly earned through numerous vic-
tories in local and national competitions.® Norra Latinldroverket,
the third Stockholm school, was established in 1880 and had the ad-
vantage of a new, almost palatial building in the northern city
centre. The fact that it was inaugurated in the presence of King Os-
car II reflected its social status. Like Metropolitanskolen in
Copenhagen and Christiania Katedralskole it had a geographical site,
an architectural framework, and an educational atmosphere that was
convenient for the reproduction of the urban elites' cultural
capital.to

The trio that has been chosen to highlight the educational
circumstances in the Finnish capital Helsingfors differ at least in
one way from the schools discussed above; none of them were estab-
lished before the 1880s nor could they from the beginning be sure of
their social position. Yet it is apparent that the Finnish normal
school, Suomalainen Normaalilyseo, which was moved from the
provinces to the capital in 1887, was an institution that in a short
time gained a central position in the town's educational culture. It
played an important role in the struggle to build up a high culture
based on the Finnish language, which until then had been spoken
mainly by the rural population. Although we will discuss this cul-
tural movement more fully later it can briefly be said that Suoma-
lainen Nbfmaa]ilyseo was an educational bastion for the enforcement
of the majority language. In a short time it grew bigger than
Helsingfors' Swedish normal school, but had to wait until 1905
before it could move in to a more spacious complex, which had been

built next to the old one in the southern inner city.t! As the lead-
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ing teacher training institution (it combined this role with that of
a secondary school) it had a truly normative impact onrn Finnish
education and maintained this role until at least the Second World
¥War.

Only four years after the Finnish normal school had been es-
tablished in Helsingfors the authorities were forced to establish a
nev secondary school for the town's Finnish speaking population,
which was expanding rapidly. This school, Suomalainen Reaalilyseo,
opened in 1891 and was one of the two state financed schools in Fin-
land that prepared its pupils for university and could offer them a
predominantly science oriented curriculum. From the beginning it
had, like its parallel in Stockholm, Norra Realldroverket, a low
status and had to fight a long bureaucratic struggle with the
government before its school building was enlarged in 1914 to meet
educational and hygienic requirements. It was situated a couple of
blocks westwards from the city centre and soon became famous for its
first-class sportsmen.12

Almost as close to the heart of the city was the private
school Nya svenska ldroverket, which was founded in 1882 for Swedish
speaking boys by a handful of liberal educationalists who wanted to
offer a modern alternative to the dominant formal curriculum. Its
ideal site near the Kajsaniemi Gardens, which as the oldest public
park in town was situated next to the railway station, together with
the reasoﬁably high fees were guarantees for it remaining one of

Helsingfors' most exclusive private schools throughout the next half

century.13
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In short, the survey sample includes seven schools which were
financed by public money and five dependent on private funds. This
proportion does not give a correct picture of the economic basis of
Nordic secondary education; the vast majority of those schools that
had been established between the second half of the nineteenth cen-
tury and the Second World War were products of private injtiative.
Yet it is obvious that the four capital's state schools played a
special role in the systematisation of secondary education. As
public dinstitutions that often functioned as educational
laboratories they attracted the attention of the mass media and
politicians to a greater extent than the private sector.

It is clear nevertheless that the choices at the same time
have been determined by the pragmatic necessity of sufficient
primary and secondary sources. Most of the Nordic secondary school
archives include a lot of information about administration and
decision-making, but less about school culture and the educational
process in classroom and gymnasium. Documents like school magazines,
diaries or scrapbooks are rare and they seldom reflect the social
life connected with the schools' physical activities. These gaps
have partly been filled by annual school reports, jubilee histories
and documents produced by official authorities or commissions.
Therefore the chosen schools are analysed by means of a reasonably
large amount of empirical material, which is, however, often of a
fragmentarf nature.

This problem has been especially apparent in the investiga-
tion of the secondary school culture in Christiania/Oslo. Apart from
Katedralskolen, which has an impressive archive, none of the town's

secondary schools that existed during the period 1880-1940 sys-
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tematically saved their documents. Another deficiency in the Nor-
wegian material has been the lack of printed annual school reports
between 1905 and the 1940s. The reconstruction has thus been made on
the basis of very heterogeneous material, which includes both plans
of the school buildings and short reports of Norwegian physical
education.

Such shortcomings naturally have had their impact on the com-
parison of physical education in the various Nordic countries. The
lack of a certain source category in one of the countries has
reduced the chance of a comprehensive analysis and has forced the
author to ignore many interesting questions, which would have been

challenging to tackle.
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PART THO: THE CULTURAL BACKGROUND

The most important aim of the three chapters in Part Two 1is to
provide a general outline of the historical context of the research
topic. We begin in chapter four with a discussion of the existence
of a distinctive Nordic culture and describe subsequently the evolu-
tion of the inter-Nordic cooperation, which had a strengthening im- -
pact on Nordic solidarity and identity. Chapter five is an analysis
of the systematisation of secondary education in the four countries
before Second World War. The analysis starts with a delineation of
the overall development in European education policy and of the dif-
ferent phases of the associated systematisation. Thereafter Nordic
systematisation is described closely in conjunction with an examina-
tion of some of the leading questions in the educational debate. In
chapter six we take a look at the cultural and organisational recep-
tion of modern sports in the Nordic region before 1940. The main
purpose of this chapter is to provide an idea of how and why the
sports movement had grown to be one of the most dynamic mass

phenomena in the Nordic societies by the end of the 1930s.
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Norden: an ideal of substance

Friends from East, from West, from South,
The North embraces you joyfully,
Faithful friends and dear brothers!

- Such is the name of this time and future!

The time in question was 1895 and the place Sweden's capital Stock-
holm, where over 6500 educationalists were gathered for the seventh
Nordic school conference. Some would say tﬁat such support for Scan-
dinavianistic idealism was rather an echo from the past than a
prospect for the future. Still it is obvious that this poem by the
Swede A.W. Staaff? reflected a common optimism among the contem-
porary educated classes in the four Nordic countries. The notion of
Norden, the North, had maintained most of its positive connotations
despite the failure to establish political collaboration or unifica-
tion and had by the end of last century achieved a more sublime-
meaning. Perhaps it is true to say that it was a politically passive
but culturally dynamic dimension of the north European world-view.
Hope of political reunification had finally foundered in the
German-Danish War 1864, when the Swedish government, contrary to
some of its promises stayed aloof and let the Prussians take three
southern Duchies in Jutland. Yet, historically the tradition of col-

laboration went back to the end of 14th century when the fear of
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Hanseatic expansion resulted in the dynastic Kalmar union of the
three kingdoms of Denmark, Norway and Sweden, which lasted until
1523 when the last of the union monarchs was overthrown.3

It was not only a common enemy that had brought together these
kingdoms, with political institutions established during the Viking
age. The linguistic stock for all the Nordic tongues from coastal
Finland to Iceland, from North Cape to south Jutland was of Germanic
origin. During the Viking expansion this 0l1d Norse began to dif-
ferentiate and had by the end of Middle Ages developed distinct lo-
cal language branches. But apart from the language patterns on
Iceland and Faroes, which preserved the Norse tongue of the first
Viking settlers,4 this differentiation seldom caused problems in
inter-Nordic communication. It was, and still is, reasonably easy
for a Finn with Swedish as mother tongue to understand his ¥ordic
fellow from Denmark.

Nevertheless it would be too easy to explain the shared cul-
tural tradition as merely a question of language. The Nordic conver-
sion to Christianity, during the three first centuries of this mil-
lennium, reinforced the institutions of the three monarchies. The
administrative capacity of the clergy was instrumental in estab-
lishing a strong link between the state and church, which explains-
the smooth move to the Lutheran faith in the first half of 16th cen-
tury. The Nordic Protestant church consequently played a crucial
role in the state-building process and functioned at least until the
end of last century as the voice of its rulers. It had also an im-
portant part in the strengthening of national identity, which
through the impact of the German-Romanticism, from the early 19th

century onwards, was understood as dependent on the language. In
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that task the Nordic churches were well-equipped: the Lutheran serv-
ice was in the native tongue and the preaching was meant to have a
glear,educational message.?

This clerical indoctrination has to be juxtaposed with the
ideological influence of nationalist academics, writers and artists
who in the 1840s got carried away by the idea of a politically
unified W~Norden. From a nationalist point of view this Scan-
dinavianism could, in fact, be seen as a logical step towards the
same kind of unification that actually happened in the same period
in Germany, and which occured twenty years later in Italy. One early
sign of the rise of this movement was Géticism, a romantic genre
among Nordic poets, which was a reaction to the actual decline of
Sweden and Denmark, during the Napoleonic era.®

Sweden's loss of Finland, since Medieval times a third of its
realm, to Russia in 1809 was only partly compensated for by the gain
of Norway from Denmark in 1814; Sweden was no longer a Baltic state
but rather a peninsular one. Denmark's position after 1814 was even
more reduced. All that was left of the strong 17th century power was
its heartlands and the Atlantic provinces of Iceland and Greenland:
Norway and Scania were lost to Sweden. This may explain also why the
most eager romanticists in the spirit of G&6ticism were to be found
in Denmark and Sweden rather than in Christiania (the name of Oslo
until 1925) or Helsingfors (Helsinki is a Finnish translation from
nineteenth century). Actually the Norwegians and Finns had gained
more through the change of masters. Norway got a liberal constitu-
tion that minimized the control exercised from Stockholm, whereas
Finland kept its old Swedish laws and received essential financial

help from Russia to build up an autonomous bureaucracy.?
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All in all, Go6ticism was more an ideology of melancholic reac-
tion than a active political strategy. The romanticists "modernized”
and refined nevertheless a whole set of myths and icons that was to
be used by later promoters of Norden as an cultural and political
ideal. A central sourcé of inspiration was the Norse mythology that
was based on the 0ld sagas about the Nordic gods and Viking heroes.
The Vikings and their rather fictional virtues were used in a range
of meanings. Most dominant was the notion of the ancient male with
Nordic race features, virile and expansion-orientated.® It is impér-
tant to notice that neither these Viking characteristics nor the
Norse mythology were explicitly linked in the Gdéticistic genre to a
distinct national identity. The Gothic ancestors were thus a common
Nordic heritage for those who extolled the glorious past in hope of
a greater future.

Scandinavianism which began to shape itself into a distinct
movement in the mid- nineteenth century was an ideology which drew
on at least three sources of inspiration: firstly the late Medieval
tradition of political collaboration, secondly G&ticism and finally
the political situation in Europe in the 1840s. In its different
forms it had a dialectical relationship with expanding German cul-
ture and society at least until First World War. The German speaking
world stood for high culture as well as for military threat. The
Lutheran church, the education system, and the scientific orienta-
tion in the Nordic countries were strongly influenced by, if not a
reflection of, German developments. From the 1840s onwards this
domination was overshadowed by the other side of German expansion:
the political, and consequently, military consolidation of German

forces.
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Two wars were fought between Denmark and Prussia in the mid-
ﬂineteenth century; 1848-1850 and 1864. The first confrontation
ended in a status quo whereas the second, as mentioned earlier, was
a disaster both for Denmark and political Scandinavianism. Those who
had believed in Swedish promises of help to "a brother in need" had
to admit the cpld fact that the Danes were crushed alone.® But
paradoxically enough this defeat had a positive effect on the
limitations of inter-Nordic collaboration. The vague hopes of a
unified Nordic foreign policy were replaced by more concrete efforts
to strengthen cultural and institutional integration. It was a move-
ment towards an interaction based on cultural solidarity rather than
on political requirements.

Yet, it can be argued that this new culturally orientated con-
solidation maintained the central notion of the pre-1864 Scan-
dinavianism; the idea that the Nordic countries coﬁld and should be
distinct from the rest of Europe. In fact this tendency to define
and understand national identity through a comparison with the Ger-
man culture was a common intellectual exercise among 19th century
academics in East and North Europe. The attitude towards German cul-
ture was nevertheless slightly different in Russia and its Polish
and Baltic provinces. Here there existed culturally powerful German -
minorities who had a dominant position in intellectual life. This .
superiority often created tension,_which in its most sophisticated
form can be seen in works by, for example, Goncharov, Dostojevsky or
Tolstoy. In their novels German characters are almost without excep-
tion superficial doers, insensitive to the essential questions in

life.
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Such negative attitudes are harder to find among Nordic con-
temporaries. It was impossible to deny shared traditions and, there-
fore, the definition of both the national and Nordic identity was
more often based on the claim that the supposed Nordic race, as well
as its original culture, was the purest branch of the Germanic
stock.!?® In this way dependence on German culture could be under-
stood more as a fruitful graft than as a centre/periphery relation-

ship, which nevertheless it often was.

II.

Cultural cooperation began to increase steadily in the late 1860s
and by the end of the nineteenth century the idea was welcomed by
wider groups within each Nordic country. Attempts to a standardise
orthography were made 1869 and soon thereafter occured a spate of
practical measures like postal and currency unions, common legisla-
tion and the foundation of inter-Nordic organisations.t! Finland was
only partly included in this consolidation. Since 1809 it had been
linked to the Russian empire as a Grand Duchy and by the end of the
century, had matured into a distinct nation, with political autonomy -
and Western orientated trade. This was certainly not in line with
Russian imperial policy. Consquently, a struggle occured between the
Russian authorities and Finnish nationalists from early 1890s until

1917, when independence was achieved as a result of the October

revolution.
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But these circumstances cannot alone explain Finland's weaker
participation in the emerging cultural collaboration. The majority
of the population had, ever since prehistoric times, spoken Finnish,
which is not an Indo-European language but one of the few Finn-
Ugrian tongues still extant in Europe. Swedish was spoken by a coas-
tal and urban minority, which was partly a result of an eastward im-
migration during 12th and 13th centuries from Uppland and
Osterg6taland, the heartlands of the Swedish kingdom. Swedish was
naturally the lanquage of administration as well as trade and main-
tained this status until the end of last century. Nevertheless, by
then the Finnish state-building process had reached a stage where
the question of language became more and more important. The
proponents of the Finnish language, the Fennomans, had been active
since 1830s but now demanded with Hegelian logic that Finnish
should become the language of state affairs as well as high culture
and had therefore less interest in cultural Scandinavianism. Those
demands ‘were fulfilled by the 1920s and meant of course that Fin-
land, from a linguistic point of view, lacked an important tie to
the other Nordic countries.t?

Still it has to be emphasized that this transformation did not
lead to an alienation from the traditional Nordic culture and life--
style. It would thus be more appropriate to claim that Finland
through this process towards national maturity actually gained a
more equal position in the inter-Nordic collaboration. This explains
also why Finns were most active in interaction that was of practical
use to their own state-building process. One area was scientific
dialogue, another was the Scandinavian Labour Congress, which ex-

isted from 1886 to 1920.13
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In this context it is, however, of particular interest to note
that the exchange of educational ideas was included among those
areas that attracted the pragmatic Finns. This collaboration ob-
tained an institutional framework in 1870, when the first Nordic
school conference was held. As suggested earlier, it was a project
that advanced in a quite promising way towards the end of 19th cen-
tury; the first meeting in Gothenburg gathered 842 Nordic
educationalists whereas the Stockholm meeting a quarter of a century
later attracted 6554 participants.!4 The poems recited, written -
especially for those occasions might have been idealistic, but also
reflected in their own way the fact that the pragmatic
educationalists, in their search for more efficient educational
methods and didactic solutions, found it natural that the debate
should be Nordic rather than European in emphasis.

One obvious reason for this was the common need for the sys-
tematisation of education at a national level. Primary education and
secondary education had to be modernised, and there were strong
demands to link these two institutions to a more democratic, com-
prehensive school system. These issues arose, of course, in the
first place out of continental debate, but were soon adapted to Nor-
dic circumstances, which, seen from a European perspective, had dis- -
tinct features.!® However it was not only shared educational tradi-
tions, which will be highlighted more strongly in next chapter, but
also similarities in societal structure and change which brought
together the Nordic teachers.

One of the main topics during the first‘three decades of the
school conferences was the degree to which the classical curriculum,

that had dominated secondary education, should be replaced by omne
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with a more scientific orientation. Discussion was nourished by
féforms in secondary education, which in moderate form were sanc-
tioned at the turn of century, but it was also inspired by public
demands for more practical schooling. In that specific context
educationalists were now more aware of the need to improve the stan-
dard of the school physical education. However, it was not until the
inter-Nordic forum in Copenhagen in 1890 that physical education
received any substantial attention.!®

One reason for this might have been the fact that it was a low
status subject, but another was surely that there already existed
some institutional channels for collaboration in the field of physi-
cal education. The Central Institute of Gymnastics (Gymnastiska
Central institutet - GCI) in Stockholm, since it was established in
1813 by Pehr Henrik Ling, the founder of the Swedish system of gym-
nastics, had attracted students from the other Nordic countries.
This student exchange continued even to some degree after Yorway in
1870, and Finland in 1882, got their own authorised institutes for
teacher training.!? It was an interaction that produced a strong
Nordic tradition of physical education, which remained distinctive
until the Second World War. In fact, it is difficult to overestimate
GCI's role in this consolidation. Although Norwegians, Danes and
Finns rejected the idea of slavish imitation of Swedish gymnastics,
which by the end of last century had developed into a didactic sys-
tem with dogmas and orthodox proponents, it was from the institute

in Stockholm that most Scandinavians obtained their essential in-

spiration when they created their own national systems.
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In the-Norwegian case this impact has also to be explained by
the close administrative links to Stockholm that existed because of
the union of the Swedish-Norwegian monarchy, which was finally dis-
solved in 1905. Swedish instructors and their Norwegian disciples,
who arrived in Stockholm to perfect theirs skills, were mostly of-
ficers and, therefore, <colleagues in the same defense
organisation.t® Swedish text books were used even after the first,
rather similar, Norwegian version was published in 1870s.1° A decade
later, in 1883, physical educators from the two countries founded
the first Nordic professional organisation for gymnastic teachers,
the Swedish-Norwegian Gymnastics Teacher Association, encouraged by
the first Nordic assembly for gymnasts in Stockholm one year ear-
lier, in 1882.2° Indeed, the inter-Nordic gatherings not only
strengthened the notion of a Nordic culture but functioned also as
platforms for integrated action.

When the Swedish-Norwegian association in 1890 changed its
name and became The Scandinavian Gymnastics Teacher Society this was
a sign of increasing interest among Danes in the Swedish system.2!
Nine years later, in 1899, a new gymnastics text book for Danish
schools was published, which has been viewed as a symbolic victory
for the principles taught by GCI's teachers.22 Although this is a
simplification one thing is certain: the reforms in Danish physical
education happened in conjunction with a growing interaction with
Swedish curriculum specialists.

Developments in Finnish physical education during the late
19th century have also to be considered in the context of the power-
ful pedagogical impact of the GCI. The leading theoretician, Viktor

Heikel, recieved his first professional training at the institute
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and his whole life-work should be seen as a critical response to the
éwedish system. He refused to accept its stiff formalism but was
nevertheless clearly influenced by the rationality behind the rigid
instruction. Furthermore Finnish female physical educators found
their own didactic solutions, which were essentially built on the
Swedish tradition.23 By the turn of the nineteenth century Nordic
physical educators had created a network of contacts and institu-
tional links, which in many cases was far more developed than in
other fields of education.

As the twentieth century progressed, however, physical educa-
tion continued to be only a minor theme among other more dominating
topics of discussion at the Nordic school conferences. Nevertheless
national and local teacher associations began to show a sincere con-
cern about school health care and took initiatives to solve the ur-
gent need for playgrounds, but it was still up to the specialists to
improve the subject's state and status. Even though this respon-
sibility will be analysed in detail later on in this work something
should be said here about the professional dialogue that emerged at
the Nordic conferences forlphysical education, which were arranged
between the two world wars.

It is worth noting that the leading advocate of the con--
ferences was the Swede, Carl Svedelius, who was a linguist without
professional training in physical education. Svedelius was head-
master of Nbrra Realldroverket - one of the three Stockholm school
wershall examine in more detail shortly - and as a keen enthusiast

of outdoor activities, made it one of the country's most successful
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athletic schools. He was not especially impressed by the gymnastics
taught at the GCI and saw physical education primarily as a means of
character building.24 It is, therefore, not surprising that he con-
sciously worked for a more games and athletics orientated curriculum
and in 1916 became the first chairman of the Swedish School Sports
Association.2% Through that organisation three yearsvlater, in
autumn of 1919, he made contact with Nordic experts in physical
education and suggested an systematic exchange of ideas. A planning
meeting was held in Stockholm in March 1920, which clearly showed
the need for such a forum, and one and a half year later the first
conference was arranged in the same town.28 Conferences, except for
the war years, were held reqularly until the 1950s and served, for
the most part, the informative functions Svedelius and his Nordic
colleagues had hoped for. Nordic physical educators began now to
compare their curricula and teacher training programmes more
thoroughly and used this knowledge in the modernisation of the na-
tional systems.

Ho&ever it was a professional interaction that in many
respects differed from the situation before First World War, when
the GCI in Stockholm, as the Nordic centre of physical education,
had had a decisive and in some cases almost controlling role in that
cooperation. The crucial question was not anymore which gymnastic
system was to be preferred, but rather in what degree and form,
games and other outdoor activities should be utilized in physical
education.2?

Another sign of the new climate of debate was the range of ex-
perts from different areas who took part in the conferences.

Educationalists, coaches, health authorities, scientists as well as
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interested laymen attended and expressed their opinions about the
tbpic, which by then had expanded to a heterogeneous set of subjects
related to school physical education. Nevertheless it was clear that
most of the issues discussed have to be considered in conjunction
with the expanding sports movement, which, as it will be argued in
chapter six, by the beginning of 1920s had developed into a mass
phenomenon in the Nordic countries. The activities of men like
Svedelius should be seen, therefore, as an educational response to
this expansion, which threatened the traditional domaiqs of the
school authorities. They were convinced that sports could have an
essential role in moral education, but thought that such activities
should be monitored by the teachers rather than by coaches without
formal knowledge of educational matters. The same %kind of concern
about school sports was also shown by the other professional groups.
Physical educators felt unsure how to react to the challenge from
the sports movement, which made strenuous efforts to mobilize school
youth, whereas doctors were anxious about the physiological conse-
quences of exaggerated sport.

. At this point it is once again of importance to stress the
fact that these people looked to their Nordic neighbours as their
primary reference group. At the same time continental links grew-
stronger year by year and in addition, an increasing number of YNor-
dic specialists in physical education made contact with colleagues
in Great Britain and North America, but it is still clear that most
of them saw the application of the fashionable ideas taken from

abroad as a question to be discussed among the Nordic partners.
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I1I.

It is perhaps idealistic to claim that this professional collabora-
tion was caused and inspired by the notion of a Nordic culture. Yet
it has to be asked whether we can neglect the impact of this ideal.
Could the interaction described above have been possible without
some shared ideas about a common cultural background, and if so,
would such an activity in the end have made any sense?

Cooperation based only on political calculations has seldom
been successful, since in most cases of economic or military nature
there have existed more powerful partners on the Continent or over-
seas. The German-Danish War 1864 was by no means the last example of
limits of Nordic cooperation. The dissolution of the Swedish-
Norwegian union in 1905 showed clearly that neither party was at-
tracted by 1lyrical interpretations of solidarity in a conflict of
national interests. A war was avoided but it took almost a decade
before the Swedes fully accepted Norwegian independence. Another
dispute of a diplomatic nature occured between the Swedish and Fin-
nish governments between 1919 and 1920 over sovereignty of the Aland
Islands. The quarrel was solved through the League of Nations, which
confirmed the Finnish claims but demilitarized the area and gave the
Swedish-speaking islanders a strong minority protection. This con-
flict had no severe effect on cultural exchange and did not over-
shadow dipiomatic relationships for more than a couple of years, but
it was still an effective reminder of the political priorities of
the Nordic governments. A more recent example of the fact that Nor-
dic interaction is based on cultural solidarity rather than in-

evitably on strategical interests is Swedish aid to its Nordic
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neighbours during the Second World War. The Swedish government skil-
fully avoided involvement in the war and was therefore, not surpris-
ingly, occasionally accused by its more unlucky Nordic fellows of
selfishness and cowardice. Nevertheless Sweden did tremendous
humanitarian work by taking care of refugees and sending necessities
to her sister nations.28

All in all, it can be argued that that the notion of a shared
cultural background was, and still is, an ideal of substance. It was
credible enough both to establish a tradition of cooperation, which
further strengthened it and produced new dimensions of the Nordic
culture. Furthermore it maintained its attraction through several
political controversies and resulted in 1953 in the foundation of
the Nordic Council, a joint parliamentary body with ambitious cul-
tural enterprises.2?? However the maintenance of this ideal has not
been limited to the institutional bodies of Nordic cooperation. It
is a feature of the mass media as well as education. Pupils are
taught in primary scheools to sing the Nordic anthems and in secon-
dary schools the basics of a shared history, whereas those who reach
university make contact with their Nordic colleagues when the oppor-
tunity occurs for excursions and seminars.

Yet it is easy to simplify and overestimate the impact of this
notion on the daily life in the Nordic countries during the last one
and a half centuries. It was by no means an ideal that was spread
through fofceful indoctrination and seldom advocated as an ideology,
but rather a positive attitude that fitted the dominant world-view
in the four countries. The question to be discussed in the following
chapters is, therefore, in what form it was reproduced and, conse-

quently, experienced in secondary school physical education.
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Fig. 1: The sYstematised
education required also
a systematised school
architecture: the plan
of Stockholms Norra

Latinldroverk (1880)

A . Gérdskarlens bostad.
B. Tvittstuga. .
C. Forstuga.
D. Tambur.
E . Gymnastfksalen.
F. Gymnastikldrarens rum.
G. Kemiskt laboratorium .
. Egrvaringsrum
. Glasuickt 1]u..gérd
K. Frikosmmn .
L. Vaktmastarens bostad
M. Maskinistens bostad.
N. Virmapparaten .
0. Ved- och kolkallare
P. Rum for materiel .
Q. Rektors kokslagenhewr mm.
T. Klosetter,

Systematisation of secondary education

In 1885 Dr J.Paludan published a substantial investigation -into

secondary education in his native country Denmark and in the north-

ern neighbouring countries of Norway and

Sweden, which provides an

interesting picture not only of the past but also of this institu-

tion as it was visualised at the end of last century. Although

mainly a historical outline Paludan's work was an important contri-

bution to the European debate on the need for educational modern-
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isation. His considerable empirical evidence in combination with a
éétailed documentation of the educational policies in the countries
in question did not prevent him from giving the work an distingui-
shable polemic touch.

Paludan's educational standpoint was clearly neo-humanistic.
He defended the dominant classical curriculum in secondary and
higher education and viewed with suspicion those who wanted tc in-
troduce more science and practical knowledge.! His opponents were,
by and large, men who, with a utilitarian outlook 1like Herbért'
Spencer's,? were eager to form education into a practice with con-
crete, measurable aims. Paludan and his kindred spirits approved of
educational systematisation and were convinced that pupils' health
should be improved through hygienic solutions and physical ac-
tivities, but in social matters they were more reactionary. They
condemned the individualistic ideals of Rousseau, Basedow and their
philanthropic followers as sentimental fantasies® and showed no sig-
nificant interest in the democratisation of educational oppor-
tunities. Indeed, Paludan's work reflected both an established
tradition and an influental outlook, which in spite of all reforms

had a strong impact on the Nordic secondary education until the

Second World War.
IT.

To give credit to the above claim it is necessary to place the Nor-
dic development between 1880 and 1940 in a broader European context
before we return to a more specific analysis of the four

countries'educational history of this epoch.
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As Detlef K. Miller has pointed out it would be anachronistic
to talk about a specific German, French or Fnglish school system
before the different educational networks were connected and
directed by the state apparatuses. This transformation began after
the French Revolution and continued on a larger scale during the
second half of nineteenth century. Between 1870 and 1920 most of
the European nations underwent an educational systematisation that
transformed the multifarious school categories into unified, al-
though not comprehensive school systems. Miller distinguishes three
stages in this process; the first is the emergence of a system, the
second is its constitution and the third its “"complementation"”.4

In the case of the German secondary school, which was both the
most studied and discussed educational system in Europe during the
second half of last century Milller finds the Prussian national stan-
darisation of the university preparation exam - das Abitur - in 1810
as one of the first signs of the emergence of a system. But, al-
though this framework was strengthened two yvears late by uniform
teacher qualifications and national service was shortened for stu-
dents, it took most of the century before the different types of
schools were constituted into an integrated system. One obvious
reason for this delay was, of course, that Germany was politically
divided until 1871. Another strong obstacle was the dispute-between
new-humanists and realists, already touched upon above. Naturally,
it had its social dimension; the proponents of an utilitarian cur-
riculum and a more democratic school structure often belonged to, or
revealed solidarity with, the lower strata of the society whereas
the defenders of a classical schooling and the existing institutions

tended to have higher social origins or associations.

°
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Nevertheless, by the end of last century primary and secondary
éducation in Imperial Germany had been clearly separated and sys-
tematised into two distinctively different institutions. During the
1860s and 1870s a vertical differentation was established between
the two levels of primary school and the différent types of secon-
dary schools.® The differentiation should not ‘be understood only in
the context of the process of systematisation. It was also an at-
tempt to reduce social mobility, which had began to cause academic
unemployment. The Ministry of Education especially in the 1880s made
efforts to "...reduce secondary school attendance by children from
the lower and intermediate social strata".®

The combined policy of social segregation and institutional
systematisation was completed with the regulations of 1882 and 1892,
which were the first laws that included all the secondary schools in
Prussia. The pluralistic secondary school structure was step by step
forced into a more uniform model. With the school reform of 1901
Gymnasium, Realgymnasium (Latin and science) and Oberrealschule
(modern languages and science) became equal in law, although it
should be noted that the universities still maintained separate
matriculation requirements, as for example Latin in 1law and
medicine. As James Bowen rightly has observed the classics, despite-
decrees of equality,"...remained the means whereby social mobility
could he carefully controlled".?

It is not an exaggeration to claim that school policy ever
since the early nineteenth century was understood in Germany as an
important part of state building. Education was seen as a tool in
the control and direction of social forces, when Prussia, and Ger-

many as a whole, began its first phase of industrialisation bhetween
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1850 and 1870. An example of this use of education is Bismarck's
speech in the Reichstag in 1884, in which he justified the reduction
of secondary school attendance by pointing to the worrying develop-
ment in Russia, where the academic proletariat had created a
dangerously nihilistic atmosphere.®

According to Mitlller this "complementation" stage, from the
"1880s until the Second World War, was not an introduction of a new
educational system but rather an attempt to stop the crises refered
to above through the modernisation of certain regulations and offi-
cial statements. The dual system with the eight-year long Volkschule
for the lower social strata on one side and the middle classes
preparatory schools - which paved the way to the different types of
secondary schools - on the other side, remained the dominant school
structure in the twenty six states of the Weimar Republic and in the
Nazi ruled Third Reich.?®

It is important to note that this German development was by no
means extraordinary in an European perspective. The educational
policies of most governments, with a few exceptions such as the
British Education Act of 1902 and some of the Nordic reforms, which
will be examined later, were concerned in the first place with en-
suring that schooling met social needs "...rather than with reducing-
inequality in educational opportunities”.1?®

French secondary education is another, alehough slightly dif-
ferent example of the process of systematisation. Like the Gym-
nasium, which had a central position in German nineteenth century
school culture, the creation of state controlled secondary and
higher education during the Napoleonic era, in form of colleges for

ages twelve to sixteen and lycées for those up to twenty, had a




Chapter 5 50

dominant impact on French school structure until the 1880s, when
primary education was made compulsory and secular. The curriculum
was predominately classical in the lycées and colleges as well as in
the Catholic private schools, which remained as conservative alter-
natives to the more liberal state schools.

Nevertheless, rapid industrialisation and urbanisation forced
the Second Empire's (1850-1870) Ministry of Education to respond
with a modernisation programme. A two-branch system with a science
alternative to the classical curriculum was encouraged, but litfle
was gained as long as the church and the conservatives maintained
the stance that students' minds had to he formed by classical values
before science studies began. This policy of compromise, known as
bifurcation, was kept alive by the external baccalaureat exam of the
secondary course, but did not sufficiently strengthen science educa-
tion. In 1863 science was forced into an enlarged classical cur-
riculum and during the same decade the state began to establish more
technical schools. From the 1870s onwards the Catholic church was
under pressure from the Third Republic's anticlerical bureaucrats.
The Jesuits finally lost their hold on education when their univer-
sities were banned in 1879 and throughout the 1880s and 1890s the
French school system underwent impressive reform, which resulted in-
secularisation and centralisation.!! Although secondary schools be-
came more regulated in this "complementation" stage of systematisa-
tion they maintained, not surprisingly, their function as reproduc-
tive institutions of the bourgeois elite culture. This function of
the French system, which like the British was much more elitist than
the German, has remained, according to Pierre Bourdieau, quite un-

touched up to the present.!?
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The systematisation of British education is an interesting ex-
ception to the common European pattern, outlined above. Education
was not a political tool as in Germany or the Nordic countries but
rather an independent area where voluntary initiatives at least un-
til First World War played a predominant role despite alarming ob-
servations by royal commissions. As early as 1864 the Clarendon
Report criticised the narrow classical curriculum and four years
later the Taunton Report recommended a comprehensive systematisation
of secondary education on the grounds that the middle-class volun-
tary system did not have a properly funded basis. A report issued in
1895 pointed out the considerable improvement in financial arrange-
ments and in teachers' organisational consolidation, but underlined
that a state controlled systematisation of secondary education was
still to be achieved. Twentieth century history has none the less
shown that the British bourgeois has preferred the decentralised
patchwork of authorities and institutions. Systematisation was
therefore done through elementary education reform. Only with the
Fducation Act of 1944 were English secondary schools organized into
a national school system.!3

British education is seen to be even more decentralised when
contrasted with the developments in tsarist Russia. The framework of -
Russian educational system was established in the eighteenth century
by the enlighted tsars Peter the Great and Catharine the Great and
by the last quarter of last century secondary education was integr-
ated after the German fashion. The whole empire was divided into
fifteen school districts "...with uniform administrative procedures

but of varying ethnic complexity, social patterns, and sizes".!¢ The
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system of course was radically changed after 1917, but nevertheless
oﬁe thing has remained; the strongly centralised education policy
and the uniform school pattern.

The Russian development is an illustration of the fact that
educational systematisation is by no means dependent on a societal
modernisation of production and political rights. On the contrary it
is possible to argue that a national school system rather reflects
the political will and cultural outlook of the government. In Ger-
many and the Nordic countries the educational policy was, as men-
tioned before, the hammer in the building of the state, in France
secondary schools had a central function in the legitimizing
process, while the early centralisation of Russian schools should be
understood in the context of an imperial policy, which was heavily
dictated by a militaristic thinking. Great Britain, although the
world's most industrialised and richiest power at the end of
pineteenth century, did not have governments with enough political
will to put thorough educational systematisation into practice until
the end of the last war.

Most historians nowadays reject the economic functionalist ap-
proach to the rise of modern educational syvstems. Consider for ex-
ample the following passage by Hartmut Kaelble, who has pointed out -
that economic development in Europe before First World War was sel-
dom connected with post-primary education: "Industrial innovation
was not usually triggered by scientific research, nor was the
qualified labour force in the economy trained in institutions of
secondary and higher education."!3 It can in fact be claimed that
the improvements in elementary and practical oriented education had

a stronger economic impact on the macro-level. Systematisation of
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European secondary education had thus in the first place
bureaucratic and organisational effects rather than economic
consequences.

It is worth keeping in mind the fact that secondary and higher
education played only a minor role in the life of ordinary Europeans
until the second half of twentieth century. Educational systematisa-
tion and growing access to secondary schools and uhiversities during
the last three decades of nineteenth century were proportionally
most favourable for children from the higher-middle classes, al-
though the number of children from worker and lower—middle class
homes expanded. This trend continued into the 1950s; educational ex-
pansion, in other words, only slightly increased socio-occupational
mobility. Fritz Ringer has instead noted an "educationalisation" of
the occupational system, in which the hierarchy of schools offered a
rank order of qualification that "...came to define a corresponding
»hierarchy of occupations™.!® The worker's son became a skilled
worker through his vocational training, whereas the clerk's son,
thanks to his years in secondary school and at university, became an
educated bureacrat.

Ringer's statement has not only to do with the question about
why social mobility remained low during industrialisation, but is
also a statement about educational opportunities. The growth rate of
relative attendance in Furopean higher education sank between 1918
and 1939 to half of the yearly figure of 2.8 per cent before 1914,
despite contemporary demands for a comprehensive school and more
flexible transfer possibilities from elementary to secondary educa-

tion. Another fact, which partly confirms the historical notion of a
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common educational culture in Europe, is the minor variations in
éducational opportunities hetween the politically quite different
Continental societies before 1940.t7

To sum up, it can be argued that secondary education in West-
ern and Northern Europe throughout the period 1880-1940 remained one
of the most important institutions of social as well as cultural
reproduction of bourgeois life-style. In most European countries it
had been transformed into a distinctive closed institution by the
1880s and during the "complementation" stage of educational s&s—
tematisation - which depending on definitions continued roughly into
the 1930s - kept its exclusive position in the hierarchy of schools.
Put differently, its societal function was only partly the estab-
lishment of a profitable knowledge bhase. Behind the statements in
the commission reports and in declarations about schools reforms,
which were predominantly goal-oriented and science-minded by the
turn of the century, another culturally more sublime dimension of
schooling can be found. The qualities secondary education stood for
until the last world war were normally idealisations of a past, like
the English gentleman or the Humboldtian new-humanist, which had an
impact on the symbolic meaning for the curriculum and education in

general.1®
ITT.

Let us now return to Dr J.Paludan and consider the historical
perspective in his investigation from 1885 as an introduction to the

more specific analysis of the systematisation of Nordic secondary

schools before 1940.
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Paludan's work covered the emergence and constitution of the
Danish, Swedish and Norwegian educational systems. He left out the
development in Finland after 1809, but many of his characterisations
of Swedish secondary education are nevertheless relevant to the un-
derstanding of contemporary Finnish school culture. Indeed, it was
at least half a century hefore Finland. as a Grand Duchy under Rus-
sian rule, began to shape itself into a distinct nation. The cul-
tural transformation of the southern coast of Finland, once the
eastern heartland of the Swedish kingdom, was even slower; the Fin-
nish upper and middle classes being Swedish speaking were con-
tinually in close interaction with Sweden.

Paludan's interpretation of Nordic systematisation, as sug-
gested earlier, was coloured by his conviction that the educational
debate hy and large was a confrontation hetween a humanistic and a
utilitarian outlook on schooling. According to him this dialogue had
continued throughout the New Age, only to develop at the end of
eighteen century into two marked ideological camps. Thig notion is
helpful for two reasons. Firstly it gives a clear, although simplis-
tic picture of the opinions after French Revolution "that directed
the emerging systematisation of Nordic secondary education. Secondly
it shows how stronglv the educational debate of the 1880s was in--
fluenced by the contemporary views of the past.

The strength in Paludan's work lay in his capacity to place
Nordic nineteenth century secondary education in a cultural context.
Through the critique of Basedow's educational contribution at the
upper-class boarding school of Sorp Akademi near Copenhagen we are
reminded@ that bourgeois education in Denmark, as well as in some of

its Norwegian provinces, had a cosmopolitan dimension, which is har-
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der to find in Sweden or Finland. His comparison of the ecclesiastic
impact on the educational policy‘in the three countries gives again
an impression of how much stronger the clerical power was in
nineteenth century Sweden, and consequently. even in Finland, than
among its Nordic neighbours in the west.!® But more than anything
else Paludan's work suggests that the differences in education lav
mainly between Sweden on one side and Denmark with Norway on the
other.

Was this interpretation correct? It is not difficult to recbg—
nise that the Danish-Norwegian Education Act of 1809 even in an
European perspective was an early”step towvards a systematisation of
secondary education. The reform was introduced at a time when the
philanthropic ideals ebbed awav - like many other ideals of the
French Revolution - and were replaced by a more reactionary school
policy. Still it is obvious that the act also included progressive
views. The Latin school was released from ecclesiastic control and a
new authority responsible for secondary and higher education was
created.2? Two school categories.were specified; The middle school
and its extension, the Latin school, which prepared the pupils for
studies at university. These changes were in the first place ad-
ministrative. On the educational level the act in most respects was-
shaped by a new-humanistic outlook. Subjects 1like anthropology or
physical exercises, which had been introduced during the period of
philanthropic zeal, were now classified as voluntary and now became

an irregular item in the curriculum.2?




Chapter 5 57

The act of 1609 was the legal base for nineteenth century
Danish and Norwegian secondary education. In Denmark it was modified
twice before it was replaced in 1903 by a law that created an or-
ganic connection between primary and secondary education.22 In 1850
natural science and modern languages received more space in the cur-
riculum, at the same time as the examen Artium, the Danish equiv-
alent to German Abitur or French baccalaureat, was moved from the
University of Copenhagen to the schools. This course was retained
in the act of 1871, which shortened the school time from eight'to
six years and introduced an alternative science curriculum for the
two highest classes .28

In Norway the Act of 1809 remained in force until 1869, when
it was replaced by liberal regulations that gave equal status to
classical and science subjects. This reorganistaion of the cur-
riculum effectively consolidated the different types of junior
secondary education.24 Even more progressive was_the Act of 1896,
which was among the first in Europe to put into practice the com-
prehensive school idea and - almost as a symbolic gesture in favour
of the educational democratisation - made Latin a voluntary
subject.23

If the first two stages of Norwegian systematisation are more-
easily explained in comparison with developments in Denmark, than in
the context of Swedish-Norwegian union, then so it is possible to
see the outline of Finnish nineteenth century education from an
Swedish point of view. Until the 1840s both Swedish and Finnish
schools were by and large directed by the principles of the Educa-
tion Act of 1724, which was meant originally to be only provisional.

Secondary education was provided by four alternative institutions.
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This school structure was untouched in the act of 1807, but the act
gontained changes that differentiated the curriculum and clearly
reflected new thinking.2$

However, it is important to separate the thoughté and ideals
behind an act from the concrete impact the reform had on education.
When Finland was linked to the Russian empire in 1809 only some of
these new ideas could be put into practice. Secondary schools
remained under control of the dioceses until 1869, when a civil
department of education was established, and before the 1840s there
was little modernisation of Finnish education. The act of 1843 can
therefore be compared with the Danish¥Norwegian act of 1809 or the
Prussian act of 1810; it was not only an attempt to rationalise the
different school categories but also a breakthrough for the
utilitarian demands of progressive educationalists. A bi-level gram-
mar school was attached to the Gymnasium, which became the only
gateway to higher education.27 Reform continued, albeit slowly, with
the act of 1856 which gave more space for modern languages and
science in the Gymnasium. In 1872 the grammar school and Gymnasium
were transformed into a four and eight year Iyceum, which prepared
pupils for university and administrative occupations. Practical
education for its part was separated into two or four year real--
schools without connection to the Iyceum. This division was replaced
as late as in the 1970s when Finland was the last Nordic country to
establish the comprehensive school.28

The constitutional evolution of the Swedish school system dif-
fered only slightly from the developments in Finland during the
first two decades after the act of 1807. However, Sweden, with its

continuing central administration, possessed a better springboard
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for consolidating secondary education reform. Furthermore, in Sweden
public debate was more open, more active and more extensive and in
addition in 1828 gained inspiration from a report that recommended a
division of the curriculum of the CGymnasium into classical and
modern subjects.2® In principle the recommendation of the report
were implemented by law in 1849. In practice however, insufficient
space in the curriculum was made available for modern subjects. In
1849 no specific instructions about reform were offered and in 1856
a further law was introduced, which ensured a clearer division be- -
tween classical and modern subjects. Further changes occured in the

Swedish secondary education in 1860s and the 1870s. For example,

classical studies now began in the fourth class (previously they had

begun in the second class), teacher quaiifications were improved and

the division between primary and secondary education was more

clearly defined.3° The statute of 1905 played an important role in

the systematisation of the Swedish post-primary education; it put in

practice a partition of the lower secondary education into a five-

year realskola, with its own terminal examination. Those who aimed

for universities continued and finished the longer secondary school

course, which maintained Latin as a high status voluntary subject.

Systematisation of Swedish secondary education was further developed -
when in 1904, when a School Board for secondary education replaced

the Cathedral Chapters as the authority on curriculum matters.3!

The "complementation" of this system, which carried on until
the comprehensive school came into existence in the 1950s, was
slower and not a process that remarkably changed the status or func-
tion of Swedish secondary education. Demands for a democratisation

of the system were intensified but all the same a strong defence was
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to be found among those who saw the distinguished secondary educa-
tion as the most reliable institution for reproduction of the bour-
geois culture. The act of 1927 was a compromise that onlv partly
dissipated the conflict, but it enlarged at least in principle the
educational opportunities by opening more channels to post-primary

education.32

IV.

The systematisation of Nordic secondary education should be under-
stood in association with the same development in Central Europe.
The four countries built their school systehs on a common European
tradition, which in short meant that it was based on Christian moral
codes and bourgeois values. During the nineteenth century schooling
became an important tool in the Nordic state building process and
received consequently more and more attention from the governments.
This led not only to a differentation of the separate educational
cultures but also to specific national solutions in school policy.
It would anyhow be simplistic to explain this systematisation only
from a bureaucratic or judicial point of view. Most of the European -
school systems were results of comparisons with, and interpretations
of advanced or applicable structures, such as the German or French
systems.

In the case of Nordic countries it can be claimed that most of
the reforms in secondary education throughout nineteenth century un-
til Second World War were inspired by ideas and solutions from

Central Europe, and yet at the same time applications of the educa-
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tional practices among the Nordic neighbours. Paludan made his
remarks about differences between Sweden and its Nordic neighbours
in the west in connection with a historical outline of the first
half of nineteenth century. But he was careful not to give the same
picture of the centﬁry’s second half. The educational systematisa-
tion reached in the 1880s its "complementation" stage in the four
countries at the same time as the interaction between Nordic
educationalists was established and began to integrate the four na-
tional school systems into a distinctive group within a Européan
perspective.

One reason why Denmark and Norway systematised their secondary
schools earlier than Sweden or Finland was maybe their traditionally
more direct educational links with the German speaking world. Conse-
quently the Danish-Norwegian Education Act of 1809 can be explained
in a Continental rather than in a Nordic context. Norwegian
educationalists continued, even after the country was joined to
Sweden in 1814, to discuss professional matters in the first place
with their Danish colleagues. When the Norwegian government in 1836
sent the schoolmaster F.M.Bugge abroad to undertake a comparative
inquiry he ended up in Germany and not in Sweden. His research was
published three years later and had a strong impact on Norwegian-
and Nordic educationalists; Bugge discussed the possibilities of in-
troducing comprehensive schooling, and with his contribution started
in fact the Nordic debate about educational democratisation.®2? The
Norwegian Education Act of 1869, which equalised classical and

science subjects, was also clearly an interpretation of progressive

ideas from Denmark and Germany.34
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However when we follow up the educational and legal preparat-
iﬁn for the Norwegian education act of 1896, which put into practice
many of Bugge's ideas, it becomes apparent that Swedish school sys-
tem interested the Norwegian reformers more than ever before. The
promising results of the educational systematisation in Sweden by
the end of last century drew much attention away from the rest of
the Continent. The Danish secondary education act of 1903 must also
be placed in a Nordic rather than a wider Continental context. The
Norwegian reform from 1896 stood explicitly as the model for this
act and even more influential was the professional dialogue with
Swedish curriculum specialists.®5 Even the Swedish statute of 1905
was in the first place a product of this inter-Nordic dialogue;
throughout the groundwork of this reform the involved commissions
and bureaucrats collected information about the conditions in the
Nordic neighbour countries before they began to discuss solutions of
a more Central European type.3%

Finnish secondary education was in a slightly different situa-
tion at the end of the nineteenth century. The professional debate
and reform policy obtained as previously their main theoretical in-
spiration from Sweden and Germany but nevertheless were to a greater
extent influenced by two domestic conflicts. The language feud be--
tween the Swedish and Finnish speakers had an obstructive impact on
the reform project; cﬁriously enough the Fennomans, who in favour of
the Finnish speaking majority fought for educational democrati-
sation, demanded the maintenance of a classical curriculum, whereas
the liberals, often as representatives of the Swedish speaking
elite, were proponents of modernisation. These standpoints have

their logical explanation. The Fennomans feared, not without reason
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if we look at the trends on the Continent, that classical education
might be reserved for the elite while a science and practical
knowledge curriculum was introduced for the upward lower and middle
classes.37

Another, even more disturbing factor in Finnish secondary
education was Russian imperial cultural policy, which was
strengthened in the Grand Duchy in the 1890s and resulted conse-
quently in a curriculum with extended Russian studies. In 1903 this
development reached its peak when the Russian language occgpied al-
most a sixth pért of the curriculum. Not surprisingly Russian was
made a voluntary subject after Finland had won its independence in
1917.38 As KyO6sti Kiuasmaa has rightly observed, it is therefore
difficult to explain Finnish school policy from the 1890s to 1917
from an ideological point of view. In other words it is hard to say
how many of the reforms of the age were inspired by educational

ideas rather than chain reactions to the russification programme.3°

Let us continue this discussion about the reception of educatiocnal
ideas at the turn of the century and ask how far the professional
arguments of the Nordic educationalists were influenced by ideas
such as Spencer's evolutionary positivism. One way to tackle this
question is to go back to the new-humanistic arguments Spencer's
Nordic proponents critiéised. The philosophical basis for the new-
humanistic pedagogy in Germany as well as in its educational

periphery in the North was Hegelian, although during the second half
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of nineteenth century it was translated into the didactic vocabulary
of Herbart, who again, in most respects, had built his theory within
the framework of Kant's and Hegel's moral ideas. But the
popularised version of Herbart's ideas, which océured in Germany in
the 1860s and spread over Europe and USA during the last decades of
nineteenth century, was a mechanistic intérpretation that lacked the
metaphysical dimension of his original theory. It was rather a peda-
gogy with detailed instructions about each lesson. It would also be
misleading to see Herbartianism as positivist in the same_sense-as :
Spencer's educational theory; it was not - like in Spencerian think-
ing - based on the idea that knowledge was an expanding entity but
more a technology through which knowledge was reproduced in the
spirit of conventional morality.4?®

By and large Spencer's Nordic proponents belonged to the
category of liberals, who saw the conservation of cultural heritage
as a minor question in comparison with future challenges that had to
be solved through scientific innovation. Influential thinkers, like
the Dane Kristian Kroman, or politicians, such as the Swede Fridtjuv
Berg, took their ideas explicitly from Spencer when in the 1880s
they attacked the established education system and its cultural
foundation. In literature this reaction can be found in its most in-
tensive form in texts by the writer Bjgrnstjerne Bjgrnson, who was a
leading figure in the emerging critical school in Norway. Spencer,
not surprisingly, was also on the lips of liberal intellectuals in
Finland; like their kindred spirits in the west they took their in-

spiration from France or the Anglo-Saxon world rather than from

Germany.4!
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Tne choice of these liberals was not only linguistic. The fact
that German was the first foreign language for most of the Nordic
academics and cultured citizens, at least until First World War, in-
dicates, of course, which view they tended to have of European
civilisation. This was also the case with Nordic educationalists.
The systematisation of the Nordic school structures was, as it has
been emphasised earlier, a phenomenon that until the last two
decades of nineteenth century must be examined in juxtaposition with
the German development. Nevertheless, during the 1880s things beéan
to change. English was still mainly understood as the language of
merchants and sailors but now became an important subject in the
emerging popular movements, which essentially got their inspiration
from Great Britain and USA.42 Another concrete example of the grow-
ing interest in the Anglo-American life-style, which we will discuss
more extensively in the next chapter, is the reception of the
British sport culture.

The British impact became more visible also in the educational
field. Except for Spencer's ideas, which were extensively quoted but
in practice only seldom followed, it is reasonably easy to show that
the contemporary Nordic school commissions were more open—minded
than their predecessors to the physiological recommendations of the-
British model. Of special interest, in the context of this work, is
the increasing priority that the commissions and their medical in-
quiries gave to the improvement of physical education, which often
was seen the most efficient guarantece of healthy development. When
Axel Hertel's work Overpressure in High Schools in Denmark was pub-
lished in 1881 it received immediately widespread publicity. Aas a

detailed empirical investigation it was welcomed as an evidence
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among these educationalists who since the 1850s had claimed that
European secondary education had an unhealthy curriculum. Hertel's
contribution reflected, in a Continental context, a growing concern
with school hygiene; he recommended not only a reduction of mental
work but demanded both a quantitative and qualitative improvement of
physical education.4® In fact he was an eager promoter of British
athleticism, which, as-J.A. Mangan has shown, was one of the cor-
nerstones of the British public school. Many Nordic medical
colleagues came to the same conclusion as Hertel, for example'Dr

Axel Key in his large inquiry into the hygienic conditions in

Swedish secondary schools from 1885. In their opinion physical

education "should be improved on the British model rather than in
the established gymnastics oriented Ling-tradition.?4

These statements demonstrate two things. Firstly they show

that Nordic school physicians, just like the educationalists, began

to derive just as much inspiration from each other as from the

Central Europe. Key's investigation was in many ways a Swedish reply

to Hertel's work and that was also the case for many other Nordic

school hygiene reports before First World War. Secondly they indi-

cate that the 1880s was also a turning point for the debate about

the educational function of bodily exercises. Spencer's influence on-
those of the Nordic educators, who from that decade onwards required

more games and open air for pupils, might in many cases have been

only indirect, but it is still clear that the overwhelming majority

of them would have supported his evolutionary arguments for the

"...superiority of play to gymnastics".43
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It -is of course important to keep in mind that Spencer, as
famous thinkers in general, was a skilful interpretator of a enlarg-
ing opinion. The strength in his ideas lay first of all in the
evolutionary presumptions, which gave his thoughts remarkable ex-
planatory power and were useful tools in an intellectual debate. It
can be claimed therefore that Spencer, like Herbart or others of the
educational theorists from the world outside the Nordic region, was
from the 1880s onwards quoted and referred to mainly in situations
when an educational solution or arrangement needed clarification or -
strong arqument.4® In short, the reception of ideas and theories
happened more selectively than during the constitution stage of the
Nordic educational systematisation, which by and large was over by

the early 1880s.

VI.

The trend towards a more selective reception and realisation of
fashionable educational ideas can be followed up by taking a look
at the slowdown in the Nordic secondary school reforms, which in
practice occured after the Swedish educational system was integrated-
under the act of 1905. Progressive educationalists had not lost the
will to improve and modernise their individual institutions and the
whole school structure, but were forced to face the fact that the
political, and consequently also social demands for a
"complementation" were weaker than during the constitution stage.
This does not mean that the number of school commissions, investiga-

tive reports or educational bills declined in the Nordic region
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during the first half of twentieth century. On the contrary debate
éontinued and in many cases expanded. Yet, all this discussion had
only a marginal impact on educational practice in Nordic secondary
schools before Second World War; the Swedish statute of 1927 was, as
mentioned earlier, a compromise that watered down most progressive
demands for educational democratisation, whereas the Norwegian
Education Act of 1935, which in fact made the school structure even
more complicated, was carried out only after the war.47 The same
development is visible also in Denmark and Finland, where no educa- -
tion laws were implemented before 1940 that might have changed the
established hierarchy and status order. -

The Nordic secondary school was therefore a rather sheltered
institution during the period 1880-1940. It was, of course, forced
to exist and change within a societal context, but it is neverthe-
less clear that change was often slow and in some cases only in-
direct. We have in this chapter examined how educational sys-
tematisation reflected this change. In the third and final part of

this work we will investigate the way in which this dialectical

process occured in physical education.
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Modern sport: diffusion, assimilation, adaptation

In the context of this work it would be an impossible and irrelevant
task to give a detailed picture of the Nordic reception of modern
sports. Therefore the aim is to outline only the framework of diffu—
sion and to ask how sports grew to be one of the most popular
leisure activities in the Nordic countries during the period between
1880 and 1940, before we move to Part Three and begin to investigate
how this innovation influenced boys' physical education in secondary
schools. We will start with a discussion about why the modern sport
culture began its diffusion from Britain. Then we will consider the
Nordic sports movements' organisational and cultural forerunners, as
well as at the life's work of Viktor Balck , the leading Nordic
advpcate of British sports at the turn of century. Finally, we will

describe the different stages of the diffusion and consolidation of

the sports movements in question up to 1940.

II.

The traditional way to start to write about the history of physical
education is to begin with a review of its classical heritage and
thereafter, with the exception of a few comments about development

throughout the Middle Ages and the two first centuries of the New
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Age, provide an analysis of the educational thinking of Rousseau and
his followers in eighteen century Germany. Behind such an approach
is the belief that the enlightment thinkers built their educational
theories mainly on classical ideals, and that it is possible to ex-
plain progressive trends in late eighteen and early nineteenth cen-
turies physical education as a revival of the concept of mens sana
in corpore sano.

This is a simplification, but nevertheless it provides a good
idea of how the growing interest in the cultivation of the.body was
ideologically justified by educationalists like J.C.F. GutsMuths,
who was arguably the most influential theorist on physical education
in Central and Northern Europe during the Napoleonic age.t!
GutsMuths' instructions in Gymnastik fiir Jugend, first published in
1793 and seven yvears later translated into English, were meant to be
used not only in aristocratic but also in bourgeois education. In
fact the the work reflected the new outlook of the emancipated
middle-classes. Not surprisingly it became an important theoretical
tool for those who began to develop physical education in secondary
schools during the two first decades of nineteenth century.? Instead
of stiff choreography, which had characterised exercises for the
body in the courts and castles, GutsMuths put an emphasis on exer-
cises that developed physical capacity and well-being. Gymnastik fiir
Jugend in most respects followed the educational philosophy in
Rousseau's Emilé - which itself was a work heavily influenced by
Rabelais and Locke.® It utilised some of the traditional aristo-
cratic exercises, such as dancing and fencing, but it was neverthel-
ess a work more suited to the self-confident middle-classes of the

Vapoleonic era. While GutsMuths recommended energy consuming, basic
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exercises like running, climbing and swimming as complementary to
gymnastics he was at the same time an advocate of a body culture
that was more achievement oriented. In short, strength and speed be-
came step by step more important dimensions of performance and
slowly began to get the same attention as grace and carriage, which
had dominated upper- and middle class physical education.

According to Henning Eichberg this tendency teowards achieve-
ment oriented exercises can be seen as an early sign of modern
sport.4 Yet it took in more than half a century before the idea of
scientific measurement and comparison began to play a significant
role in European physical education and other areas of physical per-
formance. One reason for this was that exercise in most of the
European schools until the last two decades of nineteenth century in
practice had a drill function. The aim was not to emancipate and
develop individual bodies but to produce a collective response. This
was the case with both German and Nordic gymnastics systems, which
wevwill examine more fully in the third part of this work. Another,
more ideological reason is that the notions of universal social
progress and economic expansion played only minor roles in education
during the first half of last century. It was therefore dynamic
minorities, such as, for example, the urban middle-classes, who -
established the cultural basis for the new leisure form, modern
sport, which in conjunction with technological innovation during the
second half of nineteenth century won a wider "market".S3

The fact that modern sport first occured in Great Britain
during the eighteen century is not especially astonishing. Here ex-
isted a strong middle-class which was able to reproduce and expand

its own culture through the colonial trade and the domestic
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ipdustrialisation. Courtly recreations were rationalised and adapted
to fit the leisure habits of the wealthy bourgeois. In short this
meant that idea of universal progress was reflected in the leisure
cultureband established the philosophical basis for modern sport.s$

Why did the move towards measuring, achievement-oriented
forms of performances develop more slowly in Central Europe ahd in
the Nordic region? One of the most important reasons was obviously
that the Continental middle classes were both economically and cul-
turally weaker than their counterparts on the British Isles. One ex-
ample of this was the widespread application of GutsMuths' system.
It was not the quantifying or emancipating aspects that in the first
place inspired his followers in Germany and the Nordic region but
more the systematic instructions, which on many levels were con-
nected with the militaristic drill of eighteen century. F.L. Jahn,
the father of German Turnen-gymnastics, although strongly influenced
by GutsMuths, saw exercise first of all as a movement through which
the German nation should be consolidated. The strength of the na-
tion, das Lebenskraft, was to be enforced through a system that dis-
ciplined das Volk and refreshed its body and mind. The same romantic
idea of the national importance of systematised gymnastics can also
be found in the works by P.H. Ling, who as the founder of the
Swedish gymnastics tradition was the Nordic parallel to Jahn.?

These romantic interpretations differed quite markedly from
the enlighted statements of GutsMuths, but in the long run this
ideological disparity had little significance. Jahn's nationalistic
message lost its importance for many decades when the Napoleonic era

ended and resulted in a strong political reaction. It was instead
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the orientation towards an exercise system that suited the conserva-
tive regimes and their educational institutions that gained the up-
per hand.® This development was apparent also in the Nordic
coﬂntries; Ling's professional work as director for the Central In-
stitute of Gymnastics in Stockholm, during the period 1813-1839, was
not primarily built on the romantic visions he had in his poetic mo-
ments, but rather on the need for officers and teachers who could

ensure collective discipline and improve citizens' health.?

ITI.

Military drill was utilised not only in physical education. It be-
came also an important component in the collective performances of
the voluntary organisations and mass movements that involved an ever
increasing percentage of the European population. In Germany both
the nationalists and socialists built their networks of gymnastics
associations, the so called Turnvereinen, inspired by Jahn's ideol-
ogy, which was based not only on the demands of poliiical unifica-
tion but also on an egalitarian outlook.!® In Denmark the rural cul-
ture movement showed its independence in the 1880s by rejecting the-
urban Turn-oriented gymnastics and sports as foreign phenomena in
fa?our of Swedish gymnastics, which in the Popular Academies in the
Danish countryside were given a function they lacked in Sweden. The
gymnastics were practised on regular basis by the peasant collec-
tives at the Academies and were often also performed at local
political gatherings. This provided naturally the exercises with an

ideological meaning they never had in Swedish schools and army.!!
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In other words Swedish gymnastics had at home quite different
ideological connotations. It was not ideologically coloured or
directly linked to the mass movements, as in Germany or Denmark, but
was understood first and foremost as a system through which the
citizens' obedience and health was improved. This was in some
respects also the case with Norway, where Swedish gvmnastics
dominated all state controlled educational institutions. But in jux-
taposition with this officially sanctioned form of bodily discipline
existed a voluntary organised network of gymnastics associations
that often were closely linked to the nationalistic movement, which
again had as its ultimate goal the dissolution of the Swedish-
Norwegian union. Consequently the nationalists preferred exercises
that differed from Swedish gymnastics and developed their own system
that in practice had many similarities with the German Turnen.t?

The nationalistic movement in Finland also showed interest in
the ideological profits which came from the mobilisation of the
masses through a popular gymnastics system. The Fennomans had dif-
ficulties, however, in building up é tradition that could be distin-
guished from the body culture of the urban bourgeois.!3 As
nationalists, who tried to reduce the hegemony of a Swedish speaking
elite, they could hardly adopt the Swedish system like the peasant-
movement in Denmark, not could they base their system on Turnen
gymnastics, like the nationalists in Norway. The sanctioned physical
education, controlled by the Swedish speaking, was clearly in-
fluenced by German gymnastics.

The absence of a strong and popular alternative in this early
stage of the Finnish sports movement, which as in the Nordic neigh-

bour countries can be dated from the 1880s and 18905, partly ex-
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plains also why the débate in Finland between the proponents and
opponents of competitive sports was seldom a political or organisa-
tional confrontation like in Germany or Denmark.t4 One important ex-
ception was the organisational consolidation of Finnish women gym-
nasts in 1896. It was a sign of social emancipation as well as a
reaction against the early sports movement, which by the turn of the
century had become more and more achievement oriented. Women
preferred Swedish gymnastics; in their eyes it was a system that
developed the body in a harmonious and natural way.l®

The same arguments also had supporters of the Swedish choreog-
raphy in Denmark and Norway. But it is important to emphasise that
the underlying motives for the ideological justification of the sys-
tem differed quite markedly in each country. In Denmark it was above
all a symbolic manifestation of the culturally emancipated
peasants,t® whereas in both Finland and Norway it was supported by
certain urban groups; loyval educationalists and offipers in Norway
and emancipated upper and middle class women with close links to
Sweden in Finland. Each group of supporters therefore had its own

reason for advocating the Swedish system.

JAUN

In its homeland the system was above all defended by teachers at the
Central Institute of Gymnastics who were influenced by the theoreti-
cal explanations that the director Hjalmar Ling had added to those
inherited from his father P.H.Ling. The confrontation between Hjal-

mar Ling's dogmatic followers and the promoters of modern sport was
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therefore not only an echo of the debate about the moral and social
consequences of the new body culture. It was also a reflection of a
power struggle inside the Central Institute, which was personified
in the rivalry between L.M.Tdrngren, Hj.Ling's successor és direct-
or, and the leading man in the emerging Nordic sports movements,
Viktor Balck, who also taught at the institute.t?

Balck can never be overlooked when it comes to an analysis of
the emergence of modern sport in the Nordic region. He began his
studies at the institute as a young officer in 1866 and after his
degree took up a position in its military department. His career
developed successfully despite the quarrel with the orthodox Ling-
disciples; in 1887 he was promoted to head of his department and be-
tween 1907 and 1909 he directed the whole institute. Balck's
lifework was nevertheless done mainly outside the institute. As Jan
Lindroth has pointed out Balck had already, even before 1880 when he
visited England for the first time with a troop of Swedish gymnasts,
began to utilise freer and more individualistic exercises as the
leader of Stockholm's gymnastic club. Apart from "German" gymnastic
equipment, such as parallel bars, he introduced javelin throwing and
archery as new forms of competition.

Balck's campaign in favour of British sports began after his-
second visit to England in the summer of 1881, during which time he
became familiar with British athletics.!® The same autumn he founded
the sport journal Tidning fér Idrott which in a short time made him
the leading promoter of all competitive sports and exercises in
Sweden. He arranged gymnastics gatherings and sport events, became

the founding member of a number of sport clubs and associated
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societies!® and received, through the publication of a sport
instruction trilogy between 1886 and 1888, fame throughout the whole
Nordic region.

This trilogy, Illustrerad Idrottshok, is indeed excellent
proof of Balck's skills as a writer. Apart from editing the other
contributions he wrote the chapters about gymnastics, fencing, games
and athletics, which, considering the popularity of those sports,
were perhaps the most important parts of this impressive work. But
the trilogy was more than a product of an energetic sport visionaiy;
it was the cultural manifesto of an expanding sports movement that,
on many levels, went hand in hand with the other progressive
phenomena of the 1880s. It is not a coincindence that the foreword
was written by professor Frithiof Holmgren, who since the 1870s
through his popular writings and speeches in favour of exercise had
propagated an evolutionary ideology, which was predominantly
Spencerian. As a physiologist he had no hesitation in explaining
both bodily and societal dynamics in organic terms. Nevertheless it
is of importance to note that Holmgren in his public performances
and written contributions acted above all as a nationalist and a
proud descendant of the Vikings.2° This combination of Scandina-
vianistic myths and nationalistic feelings was, as we already have-
pointed out in chapter four, by no means contradictory.

Holmgren's combination of visions and systems comprised a very
suitable ideology for men like Victor Balck, who in their self-
appointed missions needed enthusiastic words and strong images. Con-
sequently Balck used Holmgren's arguments throughout his whole
career, often skilfully mixed with the athleticism he took home from

his pilgrimages to the British Tsles. Balck's nationalistic inter-
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pretation of athleticism, as Henrik Sandbléd has done in his distin-
guished work about the roots of the modern sport culture in Scan-
dinavia, can be examined in its purest form in conjunction with
fierre de Coubertin's Olympic ideals, which were strongly influenced
by the games ethic in the British public schools. The French cos-
mopolitan and the Swedish patriot had a lot in common as founding
members of the Olympic Committee, but had rather polarized views,
however, on the value of international sports events. Coubertin
believed sincerely in the Olympics'integrating effect whereas Balck,
above all, saw the competition as a means of e;hancing Sweden's
reputation and improving national character and health.2!

Without question Balck was the leading man in the Nordic
sports movements before the First World War. His efforts to develop
Nordic interaction began already in 1882, when as organiser of a
gymnastics gathering he invited Finnish and Norwegian colleagues to
Stockholm, and continued in different forms until the early 1920s.22
Balck's large correspondence is the best source material for anyone
who has doubts about his role in the Nordic sport culture,?3 but
another good example of his influence is also the imitations of
Illustrerad Idrottsbok, his instruction trilogy from 1886-1888,
which were published in the neighbour countries during the next two-
decades.24

The Danish version came out only two years after the last part
of the trilogy was published in Sweden. To a considerable extent the
editor Victor Hansen followed the Swedish prototype when he reprin-
ted Holmgren's foreword and emploved one of Balck's 1illustrators,

Bruno Liljefors. The last detail is highly relevant in an evaluation
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of a sports publication. One picture says more than thousand words
is an expression that is especially true when it comes an under-

standing of the body and its capacities.

Fig. 2: The skater

by Bruno Liljefors

3.L.

Bruno Liljefors belonged to a group of younger painters in
Sweden who in the 1880s, just like their literary colleague August -
Strindberg, rejected the idealistic aesthetics of the older gener-
ation. Their demands for a more realistic art were, as Gunnar
Richardson has reminded us, in line both with the science oriented

ideas of the Spencerian educationalists and the socialists' poli-

tical requirements. In short, it was a question of a reaction

against the established hierarchy and the culture it reproduced.23

Liljefors' illustrations in the publications mentioned above
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reflected both; they caught, with a few lines the sportsman's enerqgy
and movement at the same time as they emphasised the competitive na-
ture of the new leisure forms.

It was as if Liljefors, through his drawings, wanted to point
out that the new sports movement was a concrete expression of the
individualistic and progressive ideals of the 1880s. This inter-
pretation forces us to -ask to what degree men like Balck or Hansen
were conscious of, or interested in, the social consequences of the
movement they promoted. It would be misleading, for egample.to
characterise Balck's public statements as politically radical. On
the contrary it is more accurate to claim that they reflected a wish
to maintain the social order and consensus by encouraging the moral
and physical work done by the sports movement.28 Yet it is obvious
that Balck and the majority of his Nordic colleagues had a new and
inevitably far reaching prescription for ensuring stability; the
conservation of the established society should occur paradoxically
through the modernisation of the basic values and norms of its
leisure culture. This ideological contradiction perhaps indicates
best how these sport leaders understood their task. Few of them con-
gidered that their justifications of the new body culture were radi-

cal in a longer perspective. They were revolutionaries against their-

own will.,

Balck's efforts in Stockholm in the 1870s and early 1880s took place
in conjunction with similar innovations in the three other Nordic

capitals. Modern sports had been practiced and propagated in Copen-
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hagen since 1866, when a local clerks' association founded a rowing
section, but of greater importance than rowing, was the diffusion of
British games, which began after Kjsbenhavns Boldklub in 1879, for
the first time had tried to play rugbv. Not surprisingly the idea
was taken from one of the wealthy boarding schools near the capital,
Sorz Akademi,?? which in many senses was comparable with Eton or
Harrow; it had traditions that went back to the Middle Ages and was
to a high degree run on British public school lines. Without going
too far into this rather fascinating aspect of Danish sports histéry
it m?ght be added that the Danish boarding schools, although few in
number and negligible from an educational point of view, were in the
vanguard of the Nordic sports movements.2®

The interesting thing in this connection. however, is that
modern sport from the late 1870s onwards began to an increasing ex-
tent to attract the middle-classes in the Nordic capitals. The dif-
fusion happened quite simultanecusly in the four towns, although new
fashions and innovations, of course, often reached Copenhagen ear-
lier than the other capitals, which were a longer distance from
Central Europe. The first attempts to start competitive outdoor ac-
tivities in the Norwegian capital occured in 1855, when a local
colony of Germans founded their own gymnastics club, Christiania-
Turnforening. The initiator was the Austrian Joseph Stockinger who,
initially without success, suggested that the club should begin
skating. Nine vears later, in 1864, his wish was fulfilled when a
skating club was founded in association with the Turn club.2® By
then Norway had also got its first central organisation for "bodily
exercises and military training". Centralfereningen for udbredelse

af legemszvelser og vaabenbrng was founded in 1861 as a direct reac-
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§;on to political friction with Sweden, the dominant partner in the
monarch-union, but it is obvious that the idea was taken from Great
Britain, where a state controlled volunteer force was established in
1859.30

However, Centralforeningen was not the dynamo of the emerging
sports movements in Norway. From the beginning one of its main pur-
poses was the improvement of phvsical education and therefore it was
almost predetermined to follow the Swedish system, which by then was
practiced systematically in the Swedish-Norwegian union. 1In short
this meant that it was the urban Turn clubs which initially began to
introduce and promote modern sports. originally as complementary to
the Turnen exercises, and then from the 1880s onwards, by encourag-
ing the establishment of independent sport clubs. Through this
process many of the former Turn clubs also began to practice some-
thing that was called the Norwegian system, which by and large could
be characterised as a pragmatic combination of the German and
Swedish gymnastics systems on one side and the British sport on the
other side. Consequently the Norwegian sports movement expanded in
juxtaposition to, and often in collaboration, with the established
network of gymnastics clubs.3?

This development becomes more understandable if we remember-
that the Swedish system was in the first place planned to function
in an educational situation. It did not win popularity among Swedish
voluntary associations before the 1920s, and then only in a modern-
ised version and mainly as a byv-product of the rural expansion of

the sports movement.32 Tts strict choreography. was for obvious
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reasons, not a tempting alternative for the middle- and upper-
classes in the Nordic capitals; it was intellectually boring and too
collective for the hourgeois.

Actually it is easy to overlook an important social dimension
of modern sports. As mentioned earlier most of the new activities,
which in principle reflected an egalitarian ideal of social interac-
tion, were in practice the first stage of a segregation process and
imported to fit the leisure habits of the bourgeois. An interesting
and quite typical example of this is the reception of modern sport
in Helsingfors, Finland's capital. During the 18&05 and 1870s the
elites began to found sailing and sport clubs, which were controlled
by semi-official associations, and from the 1880s onwards the
developments were less and less liberal. This led to the second
stage; a clearer social differentation of the clubs and also to
stricter rules and customs, which again strengthened social
barriers.33 The pattern is by no means unfamiliar in a European
perspective; the lower strata were efficiently excluded when the
money prizes were forbidden by the amateur rules and the gentleman
clubs began to organise their own competitions.

The third stage in this diffusion, which by and large occured
in the 1890s, is again comparable with the Norwegian development. It -
was not the elitist clubs that took the initiative when the modern
sport culture began to mobilise the urban masses. above all it was
societies such as gymnastic clubs and voluntary fire brigades.34
The acceptance of competitive sports happened. therefore, most typi-
cally in interaction with established traditions in these organiza-
tions. The gymnastic clubs in Helsingfors, for example. began to

complement their exercises, which until then had been predominantly
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Turnen oriented, with such exercises that most easily fitted the old
ones. It was thus natural that the most popular exercises in the
1890s Finnish sports movement were athletics and wrestling, which in
opposition to ball games or ‘large equipment sports' could be prac-
ticed in the old environments.33

The step from Turnen gymnastics to athletics and other exer-
cises, which were competitive and measured phvsiological capacities,
was often short. As we have pointed ont earlier this was not only
the case in Christiania or Helsingfors but also in Victor Balck's
hometown Stockholm. The Danish development did not differ markedly
on this point; it was representatives of the Copenhagen's Turnen
oriented gymnasts who most eagerly defended the competitive and in-
dividualistic components in physical education when the propaganda
in favour of the Swedich svstem hegan in the 1880s.3% On the whole
it can be rightly claimed that the different types of urban gymnas-
tic clubs were organisational starting points for the ¥erdic sports
movement. The initial reception of modern sports cgccured in the
exclusive clubs and schools of the wealthy bourgeois, whereas the
expansion was possible only through socially more open organiza-
tional networks.

The first attempts to mobilise the masses in this directiom
happened in the 1860s when semi-official organisatiomns, such as the
civil corps, were founded. The next step in this consolidation was
the emergence of voluntary associations. which showed interest in
bodily exercises and therefore were the most important canals for
the diffusion of modern sport in the 1870s and 1880s. From the 1890s
onwards this mohilisaticen led to the establishment of ratiomal

sports organisations. First in the form of bodies for specialist
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sports and step by step, through the consolidation of these net-
works, they began to form nation wide central organisations for a

range of different sports.

Fig. 3:

An illustration

of a "national

sport gathering”

in Copenhagen

in 1888

The Danish development also by and large follows this pattern. The
first specialist organisation, the Danish Rowing Society, was
founded in 1887 and nine years later, in 1896, the central body
Dansk Idrets-Forbund started its campaign for uniform regulations
and amateur rules. It is significant that this happened in the same

vear as de Coubertin's Olympic idea was put in practice. In other
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words there was a urgent need for an authority that could reform the
rules in order to make the performances internationally accepted and
comparable. Not surprisingly the amateur requirement caused most
friction during the following three decades; strictly interpretated
the rule best fitted the urban bourgeois, who by virtue of their
wealth were able to develop a more elaborate leisure culture than,
for example, workers or officers.3? Nevertheless. by the end of the
1930s the Danish sports associations had grown to be one of -the
country's most dynamic mass movements with an astonishingly wide so-
cial recruitment.

The consolidation of the Swedish sports movement was similar
to the Danish, although it is obvious that the existence of two
separate central organisations until the early 1920s had a disrup-
tive impact. First among the special organizations was the Swedish
Gymnastics Association, which was founded in 1891 by Balck and his
followers, who wanted to introduce achievement oriented exercises
into the voluntary clubs and societies. Six vears later Balck became
also founding member in the first central organisation, Sveriges
centralfdérening fér idrottens befrdmjande, which, with the crown
prince as chairman, was more exclusive than its in 1903 established
parallel, Sveriges riksidrottsférbund.3®

The latter achieved a dominant position in the Swedish sports
movement. It was lead more efficiently and could respond better to
the needs of the urban masses, from which the majority of its mem-
bers were recruited until the 1920s, when the mobilisation of those
in the countrvside began on larger front.3? During this decade at-
tempts were made to bnild up a workers' sport movement as an alter-

native to the established central organisation, but most of these
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efforts collapsed due to intermal conflicts and the social
democrats' negative attitude to an explicit politicisation of the
sport movement.4% Similar attempts were made also in Denmark during
the interwar period.4!

The workers' sports association in Finland, founded in 1919,
only one year after the Finnish civil war had ended, was more suc-
cessful. To a considerahle extent the war had been a reflection of
the Russian Revolution, which started in Petrograd (until 1914 S:t
Petersburg), only 300 km from Helsingfors; it was a class war as
well as a reaction to the lack of food and order, which occured in
the Russian empire in the end of First World War. Hatred was by no
means forgotten after the civil war had ended with a total victory
for the White army, flanked by the German forces in the Baltic ter-
ritories, which re-established the bourgeois order and constitution
Finland had had when it became independent only a half vear earlier,
in the autumn of 1917. Socialists, who had avoided execution or
prison, were often fired and forced to leave their civil positions.
This took place even in the central organisation of Finnish sports
movement, Finlands Gymnastik- och Idrottsfdérbund. The organisation
had been founded in 1906 and was, as in the Nordic neighbour
countries, an attempt to consolidate and direct the growing number -
of sport clubs and special bodies. The aims were only partly
achieved; the women had, as mentioned earlier, already in 1896
founded their own gvmnastics federation and had no reason to join
the new organisation, which above all vindicated competitive sports.
But it was not only emancipated women who were critical of the new

consolidation. Only one vear after its establishment representatives
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of the Swedish speaking associations left it due to a political
quarrel, and began to built up their own networks, which again were
bound together in 1912 in a separate gymnastics and sports union.42

The 1910s was also the decade when workers'sport clubs were
established in an increasing rate. From 1912 onwards there existed
plans to establish a workers' sport federation after the model in
Germany, where the socialists since the end of nineteenth century
had formed their own mass movement for physical exercise. Yet it is
obvious that when consolidation was finally achieved in 1919 it was -
more a direct consequence of the civil war; every workers'clud that
in one or another way had been in collaboration with the
revolutionaries was cut off from the 1906 established central or-
ganisation. It is not difficult therefore to understand why the Fin-
nish workers'sports federation, unlike those of in Sweden and Den-
mark, in a very short time became an independent mass movement and a
real alternative to the bourgeois associations. For the Finnish
worker class struggle was not a notion that brought to mind only
Marxist theories or the demands for a more democratic society but
also ‘bitter personal memories from the recent civil war. This ex-
plains also in part why the movement, in contrast to the similar
Norwegian workers'sports organisation, still exists.48

The organisational consolidation of the Norwegian sports move-
ment for its part is more easily understood if considered in con-
junction with the Swedish experience. As in Sweden between 1910 and
1919 there existed two bhourgeois central organisations. The older of
these two, as already noted above, was Centralforeningen, which ever
since its establishment in 1861 had given special attention to

educational and health aspects. The younger, Norges Riksforbund for
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Idret founded in 1910, was also an.organisation that was formed to
éﬁsure administrative control over the growing number of national
associations for special sports. Not surprisiqgly Riksforbundet was
the stronger part when the two organisations were united in 1919 and
Norges Landsforbund for Idrett was created. It had a more commercial
approach and was from the beginning built up as a bureaucratic
corporation.44 However this association split up five vears later,
in 1924, és a result of a political conflict between the leadership
and a number of workers'clubs.

The workers subsequently established their own sports federa-
tion, which, according to Finn Ostad, was run in many ways on the
same lines as the former, more philantropic Centralforeningen. Apart
from a concern about public health it condemned in principle "pot
hunting”. As a.socialist movement i1t paid a different kind of
attention to the mobilisation of the masses than Centralforeningen,
which originally was formed as a nationalistic civil guard. As in
Finland the workers' sports federation had an important function in
the Labour movement; it mobilised the worker youth in an effective
way and its mass performances were impressive demonstrations of the
movement's concrete strength. Despite the strong rivalry between
Landsforbundet and the workers federation, which was especially-
shérp during the depression of the early 1930s, by the end of the
thirties the two central organisations were able to find a com-

promise that led to the consolidation of the Norwegian sports

movement .49
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VII.

If we look at the organisational consolidation of the Nordic sports
movements from a comparative perspective one thing at least seems
clear. The older and more established nations Sweden and Denmark
went through a more harmonious expansion than Norway and Finland,
which achieved and maintained their independence in the beginning at
this century only through a forceful nationalism that inevitably
produced political reactions. In such situations it was naturaily '
difficult to justify the sports movement without using ideological

arquments that were politically coloured. Névertheless it can be

claimed that development in the four countries by the end of 1930s

had taken a similar direction. Norway followed the Danish and

Swedish pattern through the compromise in the 1930s whereas the two

central organisations in Finland by then had bheen able to resolve

most of their disputes.

It is important to remember that organisational development 1is
only one dimension of the sports movement. In other words it is not
enough to present a reconstruction of the networks' growth or
political connections if the aim is to explain the reception of the
modern sport in a full social and cultural context. One way to solve-
this problem is to interpretate modern sport within the framework of
Norbert Elias's ideas of the civilizing process, or by following
Henning Eichberg's example and develop a dialectical critique of the
Elias's evolutionary approach through a use of the concept of body
culture. For the historian, another, more familiar strategy is to
investigate the reception comprehensively as a phenomenon specific

in space and time. This will be done in the following chapters, when
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among other things we analyse how the adaptation of sports for
éﬁucational and supplementary purposes happened in the Nordic secon-
dary school.

But let us keep one thing in mind; it would be misleading to
think that the expanding sports movement was the most important ex-
ternal factor in the evolution of physical education in Nordic
secondary schools hetween 1880 and 1940. Physical education already
had an established position in the secondary education curriculum in
the 1880s, when the diffusion of the sports movement began on a -
large scale. By then it had its own gymnastics oriented didactics
and a group of professionals, who often were rather suspicious of
the educational value of the new games and competitions. Medical and
educational demands for reform often had a more direct influence on
the legal and practical evolution of the subject than the sports
movement. Yet it can not be denied that the sports culture, its or-
ganisations and the leisure activities their leaders advocated, in
the long run, had a strong impact on educational practice. Public
arguments for an increasing emphasis on outdoor exercises mi&ht have
been physiological or moral but the underlying and, in fact, often
more stronger motive for them was the simple wish to let the pupils
do what -they wanted; sport. The point is that it would have been in- -
appropriate for the Nordic educationalists to advocate such a
popular activity for its own sake. Public opinion and politicians
required more respectable motives for sport, which, despite its in-

creasing popularity, maintained at least some of its reputation as a

childish activity until the postwar period.
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PART THREE: A BOURGEOIS CULTIVATION OF THE BODY

In the first two parts of this work we have outlined the theoretical
starting points and historical background for the analyse of dif-
ferent dimensions of the cultivation of the body, which will be un-
dertaken in the following five chapters. However, before we move on
and try to explain the way promotion of health and character build-

ing in physical education for boys was a form of preparation for a
bourgeois manhood, it is important to have a detailed picture of the
subject's actual circumstances and conditions during the period in
question. We will start, therefore, with an outline of the legal
systematisation of physical education in chapter seven and then, in
chapters eight, nine and ten examine how the predominant educational
ideologies in teacher training, were put in practice in the secon-
dary schools. In the eleventh and final chapter we take a closer )
look at the ideological motives and arguments associated with the
public debate about the function of physical education in Nordic

secondary schools.
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Laws and regqulations

Physical education was by no means a new phenomenon in Nordic
countries in the end of last century. As on the Continent, it had
been an important part of aristocratic upbringing throughout the New
Age. Sons of Nordic noblemen, like their peers in Central Europe,
were taught to fence, ride and dance in order to master their future
obligations in court and society.! During the second half of
eighteen century progressive educationalists began to use some of
these aristocratic exersises in their own schools, which mainly at-
tracted children from the enlighted middle-classes. Inspired by
Rousseau, Basedow and, from the beginning of nineteenth century on-
wards, bvGutsMuths, these educationalists combined upper-class prac-
tices with activities which above all strengthened the body and
developed its flexibility.

Such experiments were made initially in Copenhagen's first
private school, Efterslegtskabets skole, which was established in-
1787. The pupils, apart from being taught "useful" skills like
modern languages and natural sciences, were encouraged to practice
physical exercises like running, jumping and climbing, which, not
surprisingly, were seen as more natural than some of the traditional
activities of the noblemen. Around 1800 these ideas had spread not
only to a number of schools in Copenhagen2?, but also to Christiania,

which as the administrative centre of Norwav had close links to
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Copenhagen. However the originally enlighted motives for physical
education by then had become more militaristic. Napoleon's victories
on the Continent were by and large understood as results of the
mobilisation of the civil masses through national service. This view
was shared by the headmaster of Katedralskolen in Christiania, Niels
Treschow, who in an article in the school's yearbook 1800, em-
-phasised how important it was that small nations like Denmark-Norway
were prepared to defend their territories; "How little is achieved
when a suddenly flaming courage lacks both experience and
exercise?”. Treschow did not explicitly advocategnational service,
but was nevertheless an eager supporter of physical exercises that
hardened and disciplined youth as a preparation for war.3

His attitude to physical education underlines the fact that
the Napoleonic wars had awakened the Nordic authorities to the.
realisation that the mobilisation of a civil army could begin in the
school. In 1804 the Danish Crown established a military gymnastics
institute in Copenhagen and employed as its director V.V.F. Nach-
tegall (1777-1847), who five vears earlier, in 1799, had started a
gymnastics institute for children at the same time as he became gym-
nastics teacher in two of Copenhagen's practical oriented schools.
Being a teacher Nachtegall was also suitable to be director of the-
civil gymnastic institute, which was founded by the Crown in 1808 in
order to educate school teachers.

The civil gymnastics institute had however to close ifs doors
in 1816, when the Danish administration was forced to reduce its ex-
penditure after the damage to the merchant fleet in the British
bombardment of Copenhagen in 1807 and further catastrophes in the

form of state bankruptcy in 1813 and the loss of Norway to Sweden in
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1814. This meant that the military gymnastics institute between 1816
and 1898 was the country's only higher institution for teacher
training in physical education.4 By and large this was the situation
in Sweden, where P.H.Ling, as mentioned earlier, in 1813 bhecame
director of the state funded Central Institute of Gymnastics (GCI)
in Stockholm, which until the last decade of nineteenth century was

an institution mainly for officers.

IT1.

The militaristic motive remained predominant as physical education
was gradually made a compulsory subject in Nordic secondary schools
for boys during the first three quarters of nineteenth century.
Health promﬁtion and character building were by no means unknown mo-
tives in this reform, but had nevertheless a minor role until the
last quarter of the century.

The nature of reform can be examined most thoroughly by look-
ing at the legal regulations that eventually transformed physical
education in the Nordic region into a distinct subject with its own
methods and didactic procedures. The first attempts to introduce the-
subject in the Nordic secondary school curriculum had already oc-
cured during the first decade of nineteenth century. The Swedish
Education Act of 1807, which was valid in both Sweden and Finland
until the 1840s, recommended that every school should build on its
vard gymnastic apparatuses, where exercises such as climbing and
jumping could be practiced between the lessons.® In 1820 this recom-

mendation was extended to the remaining part of the Swedish kingdom.
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Every healthy youth had to take part in gymnastics, if such exerci-
ses could be arranged by the schools. However in reality the regula-
tions of the act had little immediate impact; a report from 1824
stated that gymnastics was practiced properly in only one school,
Linképings ldroverk, and eight years later, in 1832, came the report
that only five schools had put the legal requirements into practice.
All the same the innovation was constructive and in 1843 the educa-
tion authorities noticed that 17 competent gymnastics teachers had
been appointed and that many more schools were eager to find
teachers educated at the GCI.® |

The professional requirements for gymnastics teachers were
based on a GCI-regulation of 1814, which declared that no one should
be employed as a public teacher without having a certificate from
the institute. In 1864 these requirements were changed in conjunc-
tion with the re-organisation of the GCI. According to the
institute's new statutes full professional competence was achieved
only by completing a two-year course in the GCI's military or educa-
tion department.? In 1878 these requirements were confirmed in the
éxtensive secondary school reform, which was one of the most impor-
tant legal actions in the systematisation of Swedish secondary
education.®

By the 1870s physical education had already obtained a
reqular place in the curriculum. In the Education Act of 1856 the
subject was classified for the first time as compulsory for every
male pupil. Headmasters were nevertheless given the discretion to
decide how physical education should be organized, which tended to

weaken the impact of the law.? In 1863 a roval circular proclaimed
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that gymnastics and military exercises had to be practiced in the
;tate ruled secondary schools 3 hours per week in the four lowest
classes and 4 hours per week in the next four classes.

The decision was an explicit result of a request from the
Swedish parliament, the Estates, to the king in 1860, in which it
was suggested that military training in physical education, already
practiced in many of Sweden's secondary schools, should be inves-
tigated in order to find out if it could be made compulsory. It is
not surprising therefore that the circular of 1863 devoted much at-
tention to the military aspects of education; apart from so called
pedagogical gymnastics, which involved a lot of drilling exercises,
it was demanded that the older pupils should be trained in infantry
movements, rifle exercises and bayonet fencing. Pupils in the two
highest classes got also shooting in their programme.19

Three years later, in 1866, the authorities sent out a
detailed plan of how these directives should be carried out. The
military exercises should be practiced both at the beginning of
autumn term and the end of spring term. The schools were also recom-
mended to arrange joint manoeuvres and marches, presumably in order
to raise the exercises' status and the schools' esprit de corps. The
plan reinforced also the GCI's position, as Sweden's leading profes--
sional authority on physical education, by sanctioning the
institute's pedagogical gymnastics as the officially recommended
method.!!

The plan of 1866, together with GCI's statutes of 1864, estab-
lished the legal basis for the systematisation of physical education
in Sweden. The subject had now been made compulsory in secondary

schools and was practiced according to a clearly stated method. 1In
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addition to that the GCI had, in conjunction with its re-
organisation in 1864, obtained the right to inspect and correct
school physical eduncation at a national level. The fact that these
improvements could be made rather swiftly proves that, especially in
the 1860s, there existed a strong political will to enforce the sub-
ject's position in the curriculum.

The claim that the motives behind these reforms were
predominately militaristic is strengthened by an official circular
of 1870, which provided further directives regarding the implemenia— '
tion of military training. In addition to the fact that the two
highest classes got more exercises it was stated that physical
education, eight to ten weeks per school year, should be reserved
for this purpose. Another, maybe even more decisive directive was
that practical supervision on school yards and rifle ranges had to
be directed by an officer. Finally other teachers were encouraged to
use military examples and references in their tuition.!2

It is easy to see why political opinion in Sweden was
favourable to such reforms. The Estates' request in 1860 was an
early sign of the increasing interest in defence, which during the
next two decades in Sweden, as in manv other European countries,
lead to the establishment of a large network of paramilitary or--
ganisations at the same time as national service was modernised.
During the 1860s the motives for the mobilisation of the civil
masses were strengthened also by reports from the wars in Central
Europe, which clearly showed the efficiency of German national st.v-
ice. In 1864 Denmark was thoroughly beaten by the German-Austrian
troops and two years later, in 1866, the Austrians themselves were

forced to their knees bv the Prussian KFehrmacht. It was probably not
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an accident therefore that the Swedish school directives of 1870
were sent out on the 29th of July, ten days after the French govern-
ment, with disastrous consequences, had declared war on Prussia.
After the Franco-German War of 1870-71 the European power
struggle was stabilised and canalised to the colonies. These changes
also had an impact on educational policy in the Nordic region; it
was a quarter of a century before the Swedish authorities were
forced to send out a more detailed directive about physical educa-
tion in secondary schools. The circular of 1895 included both a -
syllabus and the minimum requirements of the number of hours for the
different exercises. Every class was to have at least half an hour a
day or, alternatively, three hours per week of physical education.
Military training became more shooting oriented at the same time as
it was limited to the two highest classes. Outdoor games were men-
tioned, for the first time, as an alternative to pedagogical
gymnastics!®, which, as we will see in next chapter, had achieved by
then a very strong position as a didactic system in Swedish schools.
Ten vears later by means of the Education Act of 1905 head-
masters were for the first time recommended to encourage male pupils
to practice games and sports by reserving enough space for these ex-
ercises near the school. The physiological motive became now more -
and more dominant; physical education was, according to the law, un-
derstood chiefly as a means of promoting health and reducing
academic pressure. Schools were to be built in sound and spacious
locations and had to have a gymnasium in their immediate neighbour-
hood. Showers were also recommended for gyvmnasiums.!4 Nevertheless
these directives had only a slight impact. In 1915 a committee, set

up bv the Crown Prince to investigate the state of phvsical educa-
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tion, was forced to point out a number of inadequacies. It was ap-
ﬁérent that schools seldom had the means or the educatiomal will to
carry out the reforms without strong financial support from the
public authorities.t3

The 1920s were a turning point for Swedish physical education;
military training had been totally abolished in February 191818 and
it is obvious that the schools, to an increasing degree, had to
react to the pressures from the expanding sports movement. In 1928
the Swedish Ministrv of Education completed the education act of
1927 with a detailed curriculum, which contained many new directives
about physical education. Games and sports were for the first time
openly classified as equal to pedagogical gymnastics. In addition
every class was required to have a range of physical exercises for
four hours per week and the schools were required to reserve at
least fifteen outdoor days annually for supervised activities.!? The
latter arrangement, however, was not generally welcomed by the
teaching staffs, who were supposed to function as instructors, and
had to be modified in 1933. From then on the schools had more
freedom to organise the outdoor days, which had been reduced to ten
days per year.!®

The legal reformation of Swedish secondary school physical-
education before 1940 must be viewed in the context of the contem-
porary systematisation of the national school structures in Europe.
The laws and requlations were in both cases carried out most
strongly in situations when public opinion focused on education as a
means to secure or transform the existing society. The first active
stage was the Napoleonic era, which gave new and more convincing mo-

tives to nationally centralised school svstems and a well organised
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physical education. The next active period began by and large in the
1860s, when many of the earlier reform plans received stronger
public support and were realised. The third phase began at the turn
of the century after national school systems were constituted and
"new" subjects like phyvsical education were recognised, although it
was not yet especially high in the curriculum hierachy. This phase
was, to a large extent, a process of completing the existing educa-
tion patterns and was therefore more slower. In fact it continued in
most European countries until the Second World War. Tt was
reasonably easy to reform certain curricula and rewrite dated
textbooks, but much harder to reconstruct established education pat-

terns.

Iv.

How does this Swedish model fit the legal creation of phvsical
education in the other Nordic caﬁntries' secondary schools? Let us
compare the reform process in the three countries with the Swedish
developments outlined above.

If we look at the situation in Denmark at the bheginning of -
nineteenth century it becomes apparent that the country by then had
established a tradition in physical education, which was actually
stronger than in Sweden. In other words it was no accident that the
founder of the Swedish gymnastics svstem, P.H. Ling, studied at
Nachtegall's 1institute in Copenhagen hefore he estahlished in 1813
the GCI in Stockholm. The legal basis for physical education in

Danish secondary schools was in principle the education act of 1809,
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which, as mentionediin chapter six, although it contained‘enlighted
i&eas, was an early symbol of the conservative school policy that
took shape in Denmark at the end of the Napoleonic era. The act
declared that gymnastics should be practiced in the Latin schools,
as in some contemporary bourgeois schools in Copenhagen, as often as
possible between lessons.!? These requirements had no concrete im-
pact on educational practice. On the contrarv physical exercises be-
came more uncommon during the 1810s and 1820s, when most of the
progessive schools were closed down. This trend was not ended either
by two regulations in 1814, which stated that gymnastics should be
practiced three hours per week in every urban primary school in Den-
mark which had a competent teacher.2°

In 1828 gymnastics was made a compulsory subject in primary
and municipal schools and two years later, in 1830, a roval resolu-
tion extended the law to include also the state financed Latin
school, which was the main institution for seco§dary education.2?t
According to one estimate by the end of the 1830s phvsical education
was practiced in some form in every secondarv school in Denmark. The
same source adds, nevertheless, that the subject was until the 1860s
normally practiced only during the warmer seasons, when the tempera-
ture was not too low in the unheated gvmnasiums.22

Until 1898 teacher training, as stated ahove, was available
only at the military gymnastics institute in Copenhagen. This ar-
rangement had naturally far reaching consequences; until the 1920s
the teachers were predominately officers, for whom a school job was
an extra source of income. However, it would be wrong to claim that
the subject's militaristic approach was caused merely by its teacher

staff. Tn 1862 a regulation required the state financed secondarv
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schools to organise rifle shooting for the two highest classes
during the summer season. Every pupil should fire at least 75 shots
annually and the results had to bhe published in the school
reports.23 These exercises were carried out, although fairly ir-
regularly, until the 1910s when they were finally discontinued.2z4

In connection with the secondary education act of 1871, which
among other things shortened the school week by four hours, the Min-
istry of Education sent out a circular, in which it reminded the
schools to try to use the newly available time to develop physical
education.23 This directive failed to have the réquired effect and
in 1873 the secondary schools received a further circular in which
it was stated that every class from then on should have at least
four hours a week physical exercise and that the largest group
should be 30 pupils.Zz®

The circular of 1873 was a decisive step towards a centrally
controlled phvsical education, and in importance it can be compared
with the Swedish syllabus plan of 1866, which, as already mentioned,
confirmed and specified the subject's position in the curriculum.
Headmasters, in both state financed and private secondary schools,
were now, to an increasing extent, forced to keep in mind the
clearly declared minimum requirements and had, together with the-
gymnastics teacher, to be prepared for regular inspections, which
were intensified in the 1870s. Nevertheless, the Danish reforms had
not the same strength as the Swedish statutes. Both countries intro-
duced military training for the older secondary school pupils in the
early 1860s, but it was only in Sweden that this was methodically

put into practice.
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This Danish development can not be explained as a reflection
df public opinion; after the humiliating defeat in the war against
the German forces in 1864 the Danes were more than eager to enlarge
the network of civil corps and rifle associations, which, as in many
other European countries, had been established after the Crimean War
between 1854 and 1856. It seems as if military enthusiasm was more
decentralised in Denmark and therefore to a higher degree canalised
through voluntary organisations2? than through state controlled
institutions such as the secondary school. Another, maybe even more
plausible explanation of the greater efficiencvy of the Swedish
reforms can be found in the fact that the systematisation of secon-
dary education was faster, and also more centralised than in Den-
mark, during the second half of nineteenth century. In short, the
Swedish state had the organisation to put in practice reforms, which
in Denmark often had to he left uncompleted.

However, it is no doubt that the Danish school authorities
from the 1880s onwards, increasingly, tried to improve conditions in
physical education. In 1882 in a circular secondary schools were
reminded of the minimum requirements of 1873, and at the same time
it was recommended that headmasters should try to organise daily
exercises for all classes.2® Fight years later, in 1890, a minis--
terial directive stated that inspection should be expanded to in-
clude the private schools.2® The decision was presumably a direct
consequence of the re-organisation in 1889, which made the Ministry
of Educétion responsible for inspection.3? The new arrangement was
important for two reasons; it weakened the position of the military
gymnastics institute, which until then had been in charge of inspec-

tions, while it strengthened ministerial control. These reforms were
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followed by a circular in 1891, which declared that every teacher
in physical education from then on should make detailed notes about
their instruction in a diary, especially printed for this purpose.3?

In many ways the 1890s was a crucial period for the reform of
Danish physical education. It was not only the decade in which the
authorities, for the first time, recommended the use of games and
sports, but also a decisive time for the didactic systematisation of
educational practice. In 1889 the Ministry of Education appointed a
commission to prepare a textbook on physical education, which could
be used in both in primary and secondary schools. As we will see in
the next chapter, where the textbook's history is examined more
thoroughly, the production of this document was a slow process. The
commission had high ambitions; the aim was nothing less than an es-
tablishment of a "rational” syllabus, but only few of the commission
members could directly agree on which exercises and systems should
be chosen. When the textbook, with the Danish title Haandbhog 1 Gym-
nastik, was finally published in 1899 it was sent direct to schools
for immediate use.32

Although the teachers soon discovered that the instructions
were too detailed and in practice hard to follow, it is clear that
the Haandbog i Gymnastik played an important role in the attempts to-
build up a nationally uniform system, which was organised and
directed from Copenhagen. The Ministrv now began to organise school
inspection with a firm hand®? and in 1901 sent out a circular, in
which the secondary schools were told to equip themselves with a
specially designed diary for physical education.34 Another important
improvement was the decision in 1898 to start a gymnastics course at

the Teacher College in Copenhagen. This was a first step towards a
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demilitarisation of the physical education staff, which until the
£9205 was dominated by non-commissioned officers. It might be added
that a civil gymnastics institute for teacher training was estab-
lished in the capital in 1911, simultaneously as students at
Copenhagen universit?'s faculty of philosephy got the right to study
at the institute and thereby adding physical education as a minor
subject to their main studies for a secondary school teacher
qualification.3%

In short, the legal systematisation of Danish physical educa-
tion, by the turn of the century, had reached a "complementation”
stage. The school authorities could, after the establishment of an
integrated control system, concentrate their forces more on impro-
vements in teacher education and the schools’ gymnasiums and sport
facilities. The changes were followed up through the ministerial
circulars and directives, which became more regular and detailed.
Apart from a large number of reforms in the 1910s and 1920s. which
enlarged and specified the university students rights to complete
their degrees with a physical education qualification at the gymnas-
tics intitute, the secondary schools received, for example, the
following directives; in 1907 headmasters were instructed as to how
the higher classes' shooting training should be synchronised with -
the new education act of 1903, in 1916 the Ministry stated that the
schools should limit ball games to the summer season (15.4-10.10) in
order to get enough time for the less popular gvmnastics, and
finally, in 1935 a new secondary education curriculum plan was sent
out accompanied by a substantial physical education syllabus, which
could be described as representing the formal acceptance of a

programme dominated bv games and sports.38
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In other words it seems as if Danish secondary schools' physi-
éél education was reformed more progressively than physical educa-
tion in Sweden during the first half of twentieth century. How
should the changed roles be explained? One reason is obviously the
1911 founded civil gymnastics institute (Statens Gymhastikinstituﬂ
and its collaboration with Copenhagen university. This had an posi-
tive impact both on teacher training and on the modest research and
development done at the institute. In the long run it was also a
guarantee that new ideas were tested and carried out more swiftly-in ~
Denmark than in Sweden, where the GCI in Stockholm, especially in
the 1920s and 1930s, was isolated both from the academic world and
the expanding sports movement. Put slightly differently, it could be
claimed that the Swedes had difficulties finding a way out of the
ideological strait jacket of the "Ling tradition", which by the end
of nineteenth centurv had beﬁome a rigidly interpretated didactic
system. Another possible explanation of the differences between the
legal improvements in Denmark and Sweden during the period 1880-
1940, is that the Danish school sector was more pluralistic than the
Swedish and therefore required tighter laws and regulations to be-

come a centrally directed education system.

Let us carry on with a comparative approach and analyse to what de-
gree the legal developments in Norway followed the Swedish and
Danish pattern. The Norwegian evolution, until 1940, was by and

large a consequence of the judicial tradition of Danish rule and the
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reforms completed during the Swedish-Norwegian union. The dissolu-
é&on of the union in 1905 forced the Norwegian school authorities to
undertake certain administrative changes, but in reality this had
only a minor impact on educational policy practiced before Second
World War.

The first Norwegian statute that mentioned physical education
was, of course, the secondary education act of 1809, which had
validity in all parts of the Danish kingdom. The recommendations
that exercises should be practiced as often as possible between the
lessons seems not to have been followed in anv other town than in
Christiania, which as the administrative centre for the Norwegian
part of the monarchy was strongly influenced by Copenhagen. Accord-
ing to Paludan gymnastics was mentioned as a school subject in
Christiania as earlv as in 1810.37 This is by no means impossible if
we keep in mind that Niels Treschow, headmaster of the town's only
Latin school, Christiania Katedralskole, as early as 1800 promoted
physical exercise as an efficious way to prepare the vouth for
military activities. It is arguable therefore that the Katedralskole
was the first school in Norway to carry out the mentioned recommen-
dations of 1809.

Nevertheless, it took more than half a century before physical -
education was made compulsory in Norwegian secondarv schools. One
reason for this was obviously the lack of a domestic gymnastics
teacher training institution. Apart from a handful of officers who
went through Nachtegall's institute between 1804 and 1814 all of the
country's gymnastics teachers until the 1860s were trained bv vis-
iting specialists from Sweden or at the GCI in Stockholm. Further-

more the schools had no suitable indoor space. When the school
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authorities in Christiania in 1837 stated that gymnastics should be
practiced in the town's secondary schools two hours per week this
decision was followed only during the warmer seasons and in open
air.

The first gymnasium in Christiania stood ready in 1843, when
the Katedralskole opened its Voltigeerhus in the back vard of the
school.?® Not surprisingly this had a stimulating impact on the
physical education; the same year as the gymnasium stood ready, the
school's yearbook contained a curriculum, which, apart from certain
other progressive changes included the requirement that every class
should have gymnastics three hours per week.3? The 1840s seems to
have been an innovatory decade for Norwegian phvsical education in
other respects; in 1847 a group of students suggested that Christia-
nia University should erect a gymnasium (this actually happened be-
tween 1854 and 1856)4° and one year later, in 1848, an education act
stipulated that male pupils in urban school should be taught gyvmnas-
tics as a preparation for national service. In 1860 this statute was
extended to include male pupils in the rural schools. However, in
practice these regulations could not he followed properly before the
country got its own teacher training institution, Den Gymnastiske
Centralskole in 1870.4% Nevertheless, by then physical education had-
acquired a more stable position in the secondary schools. From 1861
onwards the schools were required to organise military training for
the higher classes and six years later, in 1867, if once again we
trust Paludan's report, the subject was practiced in every secondary

school in Norway.42
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Although the extent of implementation is unclear one thing is
ébvious; the Norwegian educationalists were prepared to give physi-
cal education a permanent position in the curriculum. The secondary
education act of 1869 stated that gymnastics and military training
should be practiced at least 30 hours per school year.43 The law was
clearly designed to suit the average conditions in the provincial
towns and therefore was easily obeyed by the secondary schools in
Christiania, which by the 1860s had their own gymnasiums as well as
competent teachers. Sources suggests that most school classes in
Christiania practiced the subject for about three hours per week
throughout the schoolyear.44

A1l the same it would not be correct to compare the directives
in the Norwegian education act of 1869 with the contemporary regula-
tions in Sweden and Denmark, which established the legal basis for
physical education as a compulsory subject for boys in secondary
schools. In contrast to the Swedish circular of 1863 and the Danish
education act of 1871 the Norwegian statutes were not followed up by
any detailed syllabus plan. The legal svstematisation of physical
education was in other words a slower process in Norway. For many
apparent reasons, such as the fact that the country was more
decentralised both from a geographical and administrative point of-
view, it is obvious that the teacher requirements were sharpened
only progressively after 1870 when the newly established gvmnastics
institution in Christiania had hegan to train teachers for the
schools.43

Another reason for the slower developments in Norway was
probably the political strateqv of the Norwegian paramilitarv or-

ganisations, which, from their establishment in the early 1860s up
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to the year independence was gained (1905), were the most concrete
bastions of the country's enlarging nationalistic movement. It seems
as if the leaders and spokesmen of nationalistic opinion in the
1860s and 1870s preferred to improve the Norwegian defence through
voluntary organisations rather than through an improvement of physi-
cal education in the secondary schools, which were directly linked
to the loyal administration of the Swedish-Norwegian union.

By the end of the 1880s nevertheless Norwegian physical
education had developed to the status of a school subject with its
own didactics and organization. Inspections became more frequent and
were often followed by directives in which the headmasters and
teachers were both criticised and adviced. In 1885 the secondary
schools received, for example, a ministerial circular, that gave
thorough instructions on how exercises should be carried out. They
were reminded that the main function of marches and rifle drilling
was to teach the male pupils to handle a weapon. The military mo-
tives for physical education were revealed also in the second part
of the circular, which included the recommendation that larger gym-
nastics units should follow as far as possible the pattern estab-
lished in military training.4®

In the same directive the teachers were encouraged to comple--
ment gymnastics practiced outdoors with games and athletics. This
fact is another indication of the way that the systematisation of
Norwegian physical education differed from the Swedish and Danish
patterns at the end of ninteenth century. The first stage - the es-
tablishment of a national tradition - was by and large reached in
the 1870s, when the gymnastics institution in Christiania had began

to function and most of the secondarv schools had the subject on
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their curriculum. The second and constitutional stage began later
than in the neighbour countries and was perhaps therefore, to a
larger degree, a process of combining different exercise categories
with each other than an attempt to found a distinctive national
didactic "system”. In other words it was no accident that the Nor-
wegian school authorities in the circular of 1885, mentioned abhove,
advocated three exercise categories (military training, gymnastics,
sports) at the same time.

In August 1889 the gymnastics inspector sent to the schools an
evaluation of his visits the previous spring, which clearly showed
that the Norwegian specialists on phvsical education, just 1like
their Nordic and Continental colleagues, had began to give more and
more emphasis to physiological motives for the subject's
improvement. Apart from some gene;al comments on the standard of
education the schools were reminded of the healthv impact of exer-
cises in the open air.47 Seven vears later, in 1896, the new secon-
dary education act stated that every school should fulfil certain
hygienic requirements and bhe provided with a plavground. The health
aspect was pronounced even in the preface of the act. In contrast to
the former law of 1869, which contained minimum stipulations about
the number of lessons for gymnastics and military training, it was:
announced that the main motive for physical education was the im-
provement of health and a harmonious strengthening of the hody. The
law stated also that the schools should reserve six hours per week
for practical subjects, which by and large meant that from then on
physical education was taught to every class two to three hours

weekly .48
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The evolution of Norwegian  -physical education differed, as
mentioned earlier, in some ways from the Swedish and Danish develop-
ment, but nevertheless, at least until the dissolution of the
Swedish-Norwegian union, was strongly influenced by the educational
outlook of teachers at the GCI in Stockholm. The Norwegian school
aunthorities published during the last three decades of the
nineteenth century textbooks in pedagogic gymnastics which were al-
most copies of contemporary Swedish instructions, while at the same
time the gymnastics institution in Christiania trained its teacher
candidates according to the Ling system. It is not surprising there-
fore that a Norwegian authority as late as 1938 claimed that every
school child in his country was brought up in the spirit of
P.H.Ling.4® The statement was a simplification, but it shows all the
same, how strong the Swedish impact had been during the first two
stages of the systematisation of Norwegian phvsical education,
which, roughly speaking, occured before the First World War.

The political changes in connection with the fulfilment of the
Norwegian independence, gained through the dissolution of the monar-
chy union in 1905, in other words had only a peripheral impact on
the legal framework of phvsical education. One exception can be
noticed; in February 1908 a ministerial circular was sent out to the-
secondary schools, which ordered rifle shooting to be continued for
male pupils on the higher classes every school year for 12 to 15
hours.3° The regulation was clearly an attempt to ensure the defence
of the young nation, but was, at least according to available
sources, not carried out properly.3! Instead the school authorities
showed an increasing interest in the practical arrangement of out-

door activities. In 1906 headmasters received both a detailed cir-
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cular about how the physical education should he organised and a
recommendation to use a textbook on games and sports which had been
published the same year. The circular included not only a tradi-
tional Swedish-oriented gymnastics programme and the minimum
requirement of lessons for three to four hour per week, but also a
list of outdoor exercises that should be practiced. Apart from the
most popular sports, such as games and athletics, which by then were
already practiced in most secondary schools, the teachers were
encouraged to arrange skating and skiing during the winters and
swimming during the summers.32

The next step was taken in 1911, when a roval resolution
declared that secondary schools should use six of their fifteen ex-
tra free davs for organised outdoor activities. The programme was
ambitious; a range of activities were recommended and it was stated
that four of the six available days should be held during the warmer
seasons. The teacher staff was obliged to give assistance to the
physical training master and everv school was to publish a descrip-
tion 6f the arrangements in their annual reports.38 Practice showed
soon that the blueprint was unrealistic. It was not only that the
teachers, as well as the pupils, would rather spend their free days
privately. The teachers were not trained to lead such operations and-
had a quite unenthusiastic attitude towards outdoor life. As a con-
sequence of this the six sport days were, three years later - in
1914, reduced to three.34 In many respects the situation was the
same as in Sweden, where the authorities since 1905 had tried to en-
courage the schools to arrange physical education as much possible
outdoors. The reforms could not be carried out properly before the

schools had both the will and capacity for such changes.
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The Norwegian transformation developed more slowly during the
1920s and 1930s. In contrast to bhoth to the Swedish and Danish
developments, which were clearly smoothed by the correct relation-
ship between the educationalists and the strongly integrated sports
movement, evolution in Norway was disrupted by the competitive
situation that occured during the 1920s hoth hetween the school
authorities and sports associations as well as inside the politi-
cally split sports movement. The educationalists were not keen to
let external sport promoters and clubs direct the voluntary school
sporting and did consequently little to develop a cooperation with
the sports movement, which again was weakened by the ideological
quarrel between the bourgeois Landsforbundet for Idrett and the
workers' sport federation. This explains, at least in part, why the
physical education in Norwegian secondary schools from a legal point
of view was mostly unchanged dnring the interwar period. Apart from
two circulars in the first half of the 1920s, which both dealt with
the schools' hygienic conditions33, none of the changes in the
educational practice were the result of legislation. Games and
sports gained step by step in the physical education syllabus, but
this, as we shall see in the following chapters, above all was a

result of private initiatives and voluntary actions.

VI.

In which way did the legal systematisation of physical education in
Finnish secondary schools differ from the corresponding developments

in the Nordic neighbour countries? A suitable wav to begin to answer
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this question is to once again remind the reader that the southern
part of Finland was one of heartlands of the Swedish kingdom until
1809, when the country, as a result of an eastern invasion in 1808,
wvas made a Grand Duchy undér Russian rulé. The change was more
political than cultural. Finland was not only allowed to maintain
many of its most crucial laws from the Swedish epoch, but was in
fact able to profile its high culture, and consequently also
strengthen its awakening national identity, through financial sup-
port from the new ruler, the Russian tsar.

In this process special attention was paid to higher educ-
ation, which during the Swedish epoch had been given at Abo Akademi,
a university situated in an administration town on the Finnish
southwest coast. In 1812 it was decided that the Finnish administra-
tion should be moved eastwards to Helsingfors, which until then had
been known only as a small harbour next to the largest naval fort
complex in the Baltic, the Sveaborg. The process was, by and large,
completed in 1829, when the university moved over to the new capi-
tal, which had been thoroughly rebuilt in the neoclassical stvle. At
the back of the new and fashionable university building, which was
placed by the Senate square in the city centre, was a one-storey
gymnasium erected for the students, which soon became the heart of -
the rising interest in phvsical education in Finland.

Finnish secondarv education, as it has been pointed out
earlier, until the 1840s was arranged according to the Swedish
education act of 1807, which, apart from a vague recommendation to
build gymnastics apparatuses in the playgrounds of the schools, con-
tained nothing that would have forced the headmasters to organise

physical exercises for the pupils. Attempts were made to improve the
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situation in the 1820s, but it was only after the university gym-
nasium in 1834 had began to arrange exercises for its students that
public opinion hegan to see physical edncation as a useful subject
for adolescents. In 1835 a school commission proposed an education
bill that paid larger attention to the question3®, and eight years
later, in 1843, a secondary education law was passed that gave con-
siderable space in the curriculum to physical education. The subject
was made compulsory for each and every male pupil in the eight year
school system, although nothing was specified about what amount the
two highest classes should be taught. According to the law the four
lowest classes should be taught five hours ﬁer week and the two next
classes four hours per week.37

The law could not have been followed fully; not a single
school in the whole country in the 1840s had a gymnasium and only a
few had access to a playground suitable for organised exercises.3®
Another, maybe even more crucial disadvantage was the lack of a
domestic teacher training institution. As a consequense of this most
of the teachers, employed before the 1870s, were unqualified or edu-
cated abroad, above all at the GCI in Stockholm.3°® Circumstances in
other words had not changed markedly when the secondary schools in
1856 were reorganised according to an education act that, among-
other things, reduced the weekly lessons for physical education at
all levels.®® The reform was strictly speaking a set-back for the
subject, but was nevertheless a sign that the authprities tried to
introduce laws that were possible to follow. It included also one
slight improvement; physical training masters should from then on be

equibped with a certificate which confirmed their competence.
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During the 1860s Finnish educationalists in general began to
show more concern over the subject's poor condition. The lack of
able teachers caused much discussions! and led finally, in the
education act of 1872, to a new arrangement, which improved the.
situation. Teacher candidates should now go through a theoretical
and practical exam at the university gymnasium, which gave evidence
of their professional ability.82 The following vear this declaration
was followed with a detailed directive, which stated that every
class in the eight vear secondary school should Qave two hours ber‘
week supervision in physical exercises. According to the directive
the movements should above all give the bhody strength and supple-
ness. It was nevertheless not specified in which way these inten-
tions should be achieved.s3

In the 1870s Finland was undoubtedlv far behind its Nordic
neighbour countries in the matter of the establishment of a national
system for physical education in secondary schools. One reason for
this was obviously the difficulty in advocating the subject as use-
ful from a military point of view. The Russian authofities were
quite suspicous of any attempts to organise paramilitary ass-
ociations in the Grand Duchy before the 1870s, but, after national
service was implemented in 1878, took a more positive attitude to-
the matter. This change had direct consequences also for the syste-
matisation of Finnish physical education; four vears after national
service had been put into practice the teacher training apparatus
was thoroughly reconstructed. Reform was a result of an extensive
campaign, in which the subject was explicitly advocated as a means

of improving youths' preparation for military service.®4 Teacher
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competence was from then on ohtained only'fhrough finishing a one
year course at the University gymnasium, which was transformed into
an educational institution.®3

In many respects the 1880s was an important decade for the im-
provement of the subject's educational circumstances. New secondary
school buildings were now, almost without‘exception, equipped with a
gymnasium and quite a few of them obtained at the same time a
playground in the neighbourhood.®® Political opinion was also
favourable; in 1885 was it proposed by the Finnish Estates that %he
weekly amount of phvsical education in the secondary schools should
be increased to three hours per class.®? The suggestion was realised
nine years later, in 1894, the same vear as the teacher training
programme was expanded into a two years course.58

In other words the situation in Finnish secondary schools was
clearly imp;oved by the turn of the century. Most of the state
schools had by then competent teachers and facilities both for in-
door and outdoor exercises. Another sign that the national sys-
tematisation had reached a "complementation" stage was the legal
reforms of the subject, which now were carried out-mostly through
minor regulations and circulars. Nevertheless, the Finnish develop-
ment was backward in one thing; a physical education inspector was:
not employed by the school authorities to carry out annual and na-
tion wide visitations before 1914.8°

The inspection reports from the 1910s showed clearly that the
educational practice differed quite considerably from the prin-

ciples, which had been dictated by the school authorities. Games and
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sports had gained a striking popnlarity among the male pupils and
threatened the legally sanctioned balance between the different ex-
ercise categories.?® Little conld nevertheless he done to correct
the situation during the First World War. Finland was dragged into
the conflict in January 1918, when the revolutionary atmosphere in
Russia spread westward and the Finnish civil war broke out.

The 1920s was a decisive decade for the legal reform of physi-
cal education in the Finnish secondary schools. Most of the leading
curriculum specialists were ready to promote sports and other out-
door activities, as long as these exercises could be justified from
an educational point of view. In 1922 the authorities sent out a
circular, which included some general recommendations to introduce
new sports and stated that every secondary school should £ill in a
questionnaire, by means of which the educational facilities were.in—
vestigated. How large was the gymnasium, did the school have
dressing-rooms and showers, yere there facilities for outdoor
sports??t The questions showed clearly that the policy was to give
more space for achievement and competition oriented activities,
while at the same time traditional gymnastics were to be conserved
and continued.

During the following years this strategy was carried out quite-
thoroughly. National sports associations were allowed to spread
their information through official channels?2 it the same time the
authofities made further investigations into the standard of the
facilities used in physical education.?3 1In 1931 secondarvy school
headmasters were informed that marks could bhe given also in sports
and the next year this circular was followed up hy a comprehensive

directive, which gave a good picture of how ambitious, or at least
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enthusiastic, some of the leading educationalists were about school
éborts. The teachers were not only encouraged to arrange games and
competitions in athletics and winter sports, but were able to obtain
information about new didactic methods and necessary equipment.74

Two years later, in 1934, it was finally decided that all
state schools should have a one week long winter sport holiday in
February or March. The idea was obviously taken from Sweden, where a
similar project had been carried out a few years earlier. Finnish
school authorities seem also to have learnt something from the mis-
takes of their Swedish colleagues; apart from airecommendation to
arrange organised excursions to the countryside nothing was said
about how the days should be spent.?% Not surprisingly this in-
creased the popularity of the sports days among both teachers and
pupils.

It is no exaggeration to say that physical education in Fin-
nish secondary schools by the 1930s had gone through a legal sys-
tematisation, which in most respects was just as thorough as in its
Nordic neighbour countries. The transformation had began later than
in Sweden or Denmark, but was, once the change had started, much
faster in certain areas. This 619 also its effects. As we will find
out shortly it is obvious thact the imbalance between educational-

ideals and actual school conditions was often greatest in Finland.
VII.

To sum up, it can be claimed that the legal developments associated
with the evolution of physical education in the four Nordic states

by and large followed the same pattern, although the developments
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were slightly different in each country. Apart from the contemporary
systematisation of the national school networks, which naturally had
an essential impact on the pace of the reform of certain school sub-
jects, the process was in each case clearly dependent on when
political opinion became interested in supporting reform. The
militaristic motive had, as we discovered in the national analyses,
a predominant role in the early stages of the systematisation, but
was by the turn of the century partly replaced by more subtle incen-
tives, which seldom received as strong parliamentary support. As a
consequence of this the legal reformation of physical eduéation in
Nordic secondary schools hetween 1900 and 1940 was carried out in a
more piecemeal manner and predominantly in conjunction with other

educational improvements.
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Teacher training and textbooks

Legal developments, of course, reflect only the most formal dimen-
sion of the establishment of national education systems. Put
slightly differently, laws and regulations have the intended impact
on the educational circumstances only as far as they are éupported,
< or at least accepted, by teachers. Therefore'it is necessary to ex-
amine this group of professionals more closely and determine by
which methods they were taught and what kind of training they had as
students. Hopefully in this way we can get a better idea of the
principles that directed educational practice in the gymnasiums and
playgrounds.

It might be useful to start with a glance back to the time
when the Nordic teacher training institutioﬁs were .established. The
oldest, of course, was the military gymnastics institute in
Copenhagen, which was founded in 1804. Nine vears later, in 1813,
the Swedes got their own institute, G6CI in Stockholm, which until .
1839 was directed by P.H. Ling. The Norwegians and Finns got their
own institutions much later; the gvmnastics school in Christiania
opened its doors in 1870, whereas the university gymnasium in Hel-
singfors was transformed into an educational institution as late as

1882. These facts show why Nordic physical education was, to a con-
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siderable degree, influenced by'the methods used at the institutions
fﬁ Copenhagen and Stockholm right up until the last quarter of
nineteenth century.

In which ways did these two centres differ from each other? It
is of interest to recall that P.H. Ling studied at Nachtegall's in-
stitute during the first years of nineteenth century, before he
returned home to establish his own institute and tradition. Danish
scholars therefore, especially in the 1940s, have pointed out that
P.H. Ling's method, the so called Swedish system of gymnastics, was .
built in fact on the educational tradition estaﬂiished b& Nachte-
gall. WNot surprisingly the Swedes had another interpretation. Ac-
cording to them P.H. Ling's educational outlook was an independent
creation, which integrated the best parts of Pestalozzi's, GutsMuts'
and Nachtegail's programmes into a coherent system.

As Jan Lindroth has observed, this dispute, to a great extent,
was based on reconstructions of the conditions at the beginning of
the last century.! In fact little is known about how P.H. Ling
developed his educational ideas in practice. Most of his writings on
physical education were coloured by the romantic genre. He was, as
mentioned earlier, also a poet and his writings should be understood
more as fashionable rather than practical pamphlets.Zz However, in.
1834 Ling published a practical textbook.3 It clearly showed the
Continental influence; the requirement that every bodily movement
should be recognised, classified and thereafter co-ordinated with
other movements according to a designed pattern was much like
GutsMuths' method to divide the body in functional parts in order to

build up a differentiated training schedule.* The idea of progres-
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sion was not Ling's own'either, but inherited from the
educationalists of the Enlightement era. It is probable that Ling in
this question was influenced not only by Rousseau® but also by Pes-
talozzi, who, like many of his contemporaries in Germany, was eagér
to make the point that learning should proceed progressively.®

Nachtegall's originalitv is even more difficult to dis-
tinguish. He was, as Henrik Sandblad has rightly pointed out, not a
man of letters like P.H. Ling, but a practical instructor, who above
all utilised GutsMuths' methods in his gymnastics teaching of the .
Danish officers.? In 1828 Nachtegall published é textboék, sanc-
tioned by the government, which leant heavily on GutsMuths' Gymnas-
tik fiir die Jugend.® Six years later, in 1834, he produced an ex-
tended version that was meant for Danish secondary schools. It con-
téined certain exercises, which Nachtegall must have borrowed from
Pestalozzi or P.H. Ling. In contrast to GutsMuts' method, which em-
phasised the strength and speed of the movements, Nachtegall
introduced a number of exercises to be practiced by free standing
groups. The aim was, at least according to P.H.Ling, to improve the
body's flexibility and carriage through stretching and bending
movements.?

Although Nachtegall and his Danish followers seldom utilised.
these Ling-inspired types of exercises one thing seems apparent;
neither Ling nor Nachtegall invented anything revolutionary. It
would be more appropriate to understand both of them more as skilful
interpretators of Continental trends than personally responsible for
establishing new "systems". Does'this then mean that the widely ac-

cepted notion of a Ling system of gymnastics is inaccurate? The
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answer depends on how narrowly the concept of a gymnastics system is
defined. If it is understood as a clearly constructed ideology with
detailed instructions and explicit aims, it 1is apparent that the
gymnastics taught at G6CI in

Stockholm reached this level

only during the decades after

P.H.Ling's death in 1839. In

short, the point 1is that the

Ling system was to a con-

siderable extent a creation of

his disciples, who took over the

responsibility for the teacher

training at GCI. It was a need

for uniformity and clarity, not

P.H.Ling's romantic wvisions,

that stimulated the full

development of "his" system.

Fig. 4: Pehr Henrik Ling

(1776-1839)

II.

This systematisation began during the period L.G. Branting was
director of the GCI between 1839 and 1862. The change was partly
caused by the increasing number of teacher candidates. Between the
years 1813 and 1826 43 students, mainly officers, graduated from the

institute, whereas the numbers who qualified annually during the
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Branting epoch rose to between 15 and 20.1° According to one source
about 300 teacher passed through the half vear long course at the
GCI between 1835 and 1863.1t Systematisation was also the outcome of
Branting{s interest in medical gymnastics. He paid épecial attent-
ion to anatomical aspects of the movements. This lead to a gymnas-
tics schedule in which particular postures and carriage were more
emphasized than movement or activity.12

Military components such as fencing and marching were prac-
tised to some extent at the GCI during the Branting epoch, but not
as extensively as at the military gymnast{cs institute in
Copenhagen, which until the 1840s was directed by Nachtegall, who,
as mentioned above, followed, to a great extent, the gymnastics
practiced in Ge%many. The exercises at the institute in Copenhagen
and in the Danish schools in general required therefore more initia-
tive and skills. In addition to drill, which was commonly at the
beginning of the lesson, Danish teacher candidates, who with few ex-
ceptions were all officers, were trained in skills requiring move-
ments on various pieces of gymnastics apparatus.!® The same
programme was applied also in the schools. In this regard Danish
physical education differed markedly from Swedish. The contrast was
sharpened in the 1850s, when Nachtegall's successor after 1847, N.G. .
la Cour, published a textbook, which included many instructions
about military training.14

The Danes also followed eduncational practices, which had been
established in most parts of Germany by the end of 1840s. Discipline
and obedience was emphasised through a set of exercises that, at
least partly, seems to have been borrowed from Adolf Spiess's German

textbook of 1840.1% In Spiess's case it is not an exaggeration to
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claim that he established a complete system of physical education.
His method was based on GutsMuts' and Jahn's teachings, but it took
much more notice of exercises suited to conditions in the schools;
appropriate movements were chosen not only according to the pupils'
age and sex, but also according to the size of the exercise groups,
which often swelled to over 100. Spiess, therefore, introduced a
system, which, like applied Herbartianism, gave detailed directives
on how every lesson should be carried out.1$

It is not difficult to see that the systematisation of German .
physical education happened in conjunction witﬁ a largér simul-
taneous transformation, the constitution of a national school sys-
tem., Furthermore, it is not too extreme to claim that physical
education was given a clear function in this transformation, the
reinforcement of bodily discipline.l? How far does this explanétion
fit developments in the Nordic region? By and large quite well. As
we have seen physical education was more or less introduced as a
secondary school subject for male pupils in each of the four
countries by the end of the 1840s. In addition the teacher training
institutions in Copenhagen and Stockholm had by then began to re-
organise their methods in order to make the subject more manageable
from an educational point of view. But this was only the beginning.
of the systematisation that was carried out during the last four
decades of nineteenth century in each of the countries in question,
and which clearly happened in interaction with the integration of
the national school structures.

The interaction was seldom direct and by no means explicit,
but can nevertheless be traced through an analysis of the changes in

the Nordic teacher training svstems. If we begin with a look on the
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situation in Sweden it is apparent that the 1860s was not only a
decade of progress in the integration of secondary education, but
also a time for an extensive reformation of Swedish phvsical educa-
tion in general. Although the institute in Stockholm had become
famous abroad during the 1840s and 1850s for its health promoting
methods,!® it was in an urgent need of changes in the early 1860s.
.The teacher training programme had been developed in part by Brant-
ing, the director until 1862 when Gustaf Nyblaeus (1816-1902) took
over, but had two weaknesses; neither the educational nor the .
militaristic aspect was sufficiently recognised. Iﬁ 1864 tﬂe GCI was
thoroughly reorganised. The course was extended from six months to
two yvears and three training programmes were introduced; one for
school teachers, one for army instructors and one for medical gym-
nasts. In connection with these changes the institute building,
which since 1815 had been situated near the city centre at the cor-
ner of Beridarebangatan and Hamngatan, was enlarged in order to in-
clude another gymnasium.1°®

The reform was not only a sign that the authorities wanted to
strengthen the military component both in teacher training and in
the schools. Their intention was also to improve the teachers'
educational skills. The strongest proof of this was the appointment .
of P.H. Ling's son, Hjalmar Ling ( -1886), as principal in charge of
the pedagogical course. Hjalmar was by then already a recognised
interpretator of his father's gymnastics ﬁethod and had published
two textbooks,2? which in a short time became cornerstones in
Swedish as well as Norwegian phvsical education. The son was not a

poet but a system builder. He continued the classification of the
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movements, started by his predecessors, and introduced a detailed
lesson schedule, which to a considerable degree followed the educa-
tional thinking of the German authority Adolf Spiess.

This means that it is misleading to understand the so called
Swedish gymnastics as a homogeneous system built entirely on P.H.
Ling's ideas. It should rather be seen as a didactic method applied
at the GCI and developed in interaction with other, especially Ger-
man, gymnastics methods. The confusion has partly been caused by a
group of Hjalmar Ling's most dogmatic disciples, who were eager "to
present their method as something that totally dif%ered fr&m Central
Europeans ones.2! Another, even more basic explanation is the ten-
dency to confuse the two Lings, which has been fatallv common not

only among laymen but also among Nordic historians.

ITT.

By the time of Hjalmar Ling's retirement in 1882 his method was used
in every Swedish secondary school. This was a result of the reor-
ganisation of the GCI, which had made teacher training more effi-
cient, but even more it was a consequence of the fact that physical.
education, as in Germany, had won a more established position in the
curriculum when secondary education was integrated. This was true
too of the other Nordic countries. Only when the subject was taught
on a regular basis and by teachers who had been equipped with a
method designed for educational conditions, could a centralised sys-
tem be established. In Denmark the procegss was delaved by many fac-

tors. Nachtegall's followers at the militarvy gymnastics institute in
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~ Copenhagen had apparently not the same ambitions as their Swedish
colleagues to distinguish their methods from German practice and
before the 1880s failed to get enough support from the school
authorities to improve the subject's educational standards.2?2

As a consequence of this physical education in Danish secon-
dary schools was still in the 1890s to a considerable degree based
on methods, which were more suited for military purposes. As late as
1883 the authorities published a textbook, which by and large fol-
lowed the educational philosophy of earlier decades.23 Nevertheless
attitudes had began to change; in 1882 a commissioh appoinfed to in-
vestigate the hygienic conditions in the schools, two years later
produced a report that supported most of the demands that Dr Hertel,
as we remember from chapter five, had put forward in 1881. Besides
medical recommendations the school authorities were requested to im-
prove both methods in schools and in teacher training, which lacked
any theoretical content other than a short course in anatomv. The
reformers got their inspiration obviously above all from the GCT in

Stockholm.24

x

In 1887 a new report was drawn up bv a commission, appointed
one yvear earlier, which proposed that Danish physical education
should be reformed according to a plan that, like the Swedish sys-.
tem, paid = attention to both the educational and the physiological
dimensions of the subject. It was not enough that the exercise im-
proved the health, it should also suit the school conditions. The
commission was not eager on every point to import the Swedish
method, which was characterised as too boring and puritanical, al-
though it was convinced that the Danes had to follow the Swedes by

establishing a complete system that coordinated the different levels
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of teaching. This could happen only by creating a civil organisation
for teacher training, which would have sufficient educational
knowhow and capacity to carry through the reformation. Therefore it
was recommended that planning work should be continued by an ex-
tended expert group, which, apart from tackling the issues mentioned
above, had to prepare a textbook for the new svstem.23

This new commission was appointed in 1889. Its tasks were
clearly defined and would propably have been completed in a couple
of years if the work had proceeded as planned. Problems soon 6c- .
cured; only a few of the commission members were eéucation%lists and
even fewer knew how the different exercise categories should be or-
ganised and carried out in order to construct the desired "system”.
Some of the members, such as the energetic Kristian Kroman, the ear-
lier mentioned Spencerian, were eager to combine Swedish gymnastics,
with its physiological rationale, with games and other outdoor
sports, which were supposed to strengthen the character.2® Others,
like representatives of the military gvmnastics institute in
Copenhagen, were worried about their own position and viewed with
suspicion the "scientific" motives for introducing the Swedish
method. They wanted instead the established, so called Danish
method, practiced at the institute and in the schools, to be imple-.
mented together with a limited number of sports and meovements picked
from the Swedish method.27

In short, the preparation of the textbook was linked at sec-
veral levels to the question of how teacher training should be
reformed. It was, therefore, an ideological as well as a corporate
struggle between those who wanted to maintain an organisation tied

to the army, by continuing the training »f teachers for civil pur-
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poses at the military gymnastics institute, and those who wanted to
transform physical education into a subject that not only improved
the discipline of the hody, but also strengthened character and
maintained health. Thus the Danes began from the other end to their
Swedish colleagues, who had had a reformed teacher training institu-
tion and a thorough didactic method when thev began to establish
their national system for physical education. The Swedes also had
another advantage; their school structure was more homogeneous and
by the 1880s had clearly reached a higher level of systematisatibn.
In essence the Danes had neither a sufficiently éentraliséd school
system nor the required educational expertise to compose a practical
textbook, which would have reformed teaching in the schools.

The textbook, finally published in 1899, was quite un-
suitable. It was too large, almost 500 pages,2® and a compromise
that included detailed descriptions both of gymnastics movements,
which, to a considerable extent, had been organised according to
Hjalmar Ling's schedules, and a large number of games and other
sports. It was more understood as a svmbolic step towards svstemat-
isation than an instruction book to be followed from day to day. The
theoretical parts, mainly written by Kristian Kroman, were master-
pieces in educational thinking, but by and large incomprehensible to .
the majority of phvsical training masters, who were low ranking
officers. In addition many of the new gymnastics movements were
either too time-consuming or difficult to become popular among the
staff and pupils.2?®

Fundamental changes therefore could only come about in con-
junction with reform of teacher training. According to S#ren Cops:z

at the most only fourteen companv officers yearly passed out from
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the military gymnastics institute between 1815 and 1898. In 1886 the
dhatomy course was extended and one year later the teacher can-
didates were taught educational theory for the first time. These im-
provéments nevertheless had only a minor impact; the two year course
was planned by the army authorities and did not provide the teachers
with sufficient educational skills.2°® Physgical training masters had
thus a very low social status in Danish secondary schools. They were
in consequence not treated as equals by their academic colleagues
and had often to face the same dismissive attitudes from théir
pupils.®! The same situation prevailed in the othe; Nordic.countries
by the turn of the century, but seems nevertheless to have been
worst in Denmark, where the teachers, both from a social and profes-
sional point of view, were most isolated.

The problem was fnlly recognised and was an often discussed
issue among the members of the various Commissions as well as in
administrative circles, but was not adequately confronted before the
turn of the century. The two rival forces, the educationalists with
Kroman as their leading spokesman on one side and the military rep-
resentatives on the other, had failed to solve the problem and were
therefore forced to see the initiative taken from a third direction.
In 1898 a one year training course in phyvsical education was started.
at the Teacher College in Copenhagen, which soon became one of the
most extensive courses at the college. The move was not appreciated
by those who had argned for improvements earlier. In their opinion
the course was nothing but a temporary solution that only undermined
the hopes of establishing an independent training institute for

civilians.82
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Nevertheless, it was an initiative that, together with the
secondary education act of 1903, gradually set reform in motion. The
school authorities made sincere attempts to follow up the use of the
textbook published in 1899, and appointed in 1904 a full-time in-
spector to carry out nation wide school visits. Three years later,
in 1907, the Senate of Copenhagen University received a letter from
the national Education Society, in which it was suggested that the
students should be able to study physical education at the Teacher
College in Copenhagen. The idea was to train secondary school tea- |
chers, who, as well as teaching an academic subjeét, also-would be
able to function as physical training masters.33 It seems to have
been a well-founded suggestion; in 1909 the Facultv of Science
decided to begin collaboration with the Teacher College and intro-
duce physical education as a supplementary subject and three years
later, in 1913, both the science and arts faculties formally clas-
sified it as a minor subject.34

It was one of the crucial steps towards the establishment of
the most modern teacher training system for physical education in
the Nordic region prior to the Second World War. In 1911 the physi-
cal education course at the Teacher College was transformed into a
nevw gymnastics institute, which was closely linked to the univer-
sity. The teacher candidates got their practical training at the in-
stitute, which was sitnated in the northern part of the city, and
were taught theoretical subjects at the university, which was in the
heart of the medieval city centre.3% In 19?3 the new institute
building stood ready at Ngrre Alle 51, one of the main thoroughfares
in Copenhagen. It was equipped with a range of facilities including

large playfields and spacious gymnasiums,3® which the teacher train-
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ing institutions in the three other Nordic capitals got only after
the war. In short, the conditions for training a new generation of
physical education teachers for Danish secondary schools were now
established.

Change was, however, slow. Many students began their training
at the institnte, but only few of them reached the final examina-
tions and got the required qualifications. Bv 1920 onlv eight stu-
dents had passed the course.®? As a consequence most secondary
school teachers in physical education in the early 1920s were still .
retired army officers. Nevertheless, by the end o£ the 19365 things
had changed; most-teachers were civilians and in additicn to this
many of them were also teachers in other subjects.3% 1In short, the
teachers' status and the standing of phvsical education now im-
proved.

The Danish developments up to 1940 are a good example of the
extent to which much the reform of the teacher training system could
influence and set the modernisation pace of the educational prac-
tice. Nevertheless, a look at the circumstances in the other Yordic
countries during the same period only partly confirms this asser-
tion. The Swedish teacher training institution, the GCI in Stock-
holm, after the reform in 1864 was not thoroughly reorganised until.
1934 and already showed in the 1900s clear signs of hecoming an es-
tablishment that was obstructive to anyv fundamental changes in
teacher training or to the educational methods in the schools.

During the period 1910 to 1979 was no less than five reform
proposals put forward in vain. None of these suggestions got enough
support fromithe authorities. The first of these, a committee

proposal of 1910, which among other things included the suggestions
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that GCI should be linked to Stockholm University, was voted down
ﬂoth by representives of higher education and of the GCI. The
academics were not interested in anv professional collaboration with
the GCI's teachers, who were predominantly officers, and vice-versa.
The other four proposals hetween 1915 and 1929 were rejected for
similar reasons.3?

Therefore it is not surprising that GCT bv the earlyv 1920s had
lost its reputation as the Nordic centre for physical education,
which it had formerly especially during the last two decades of .
nineteenth century. The didactic methods by and iérge weré unchan-
ged; apart from Hjalmar Ling's gymnastics svstem, carefully preser-
ved by his disciples, a considerable part of the male teacher train-
ing was occupied by drill exercises. The schedule might have suited
the teacher candidates, who, until the reform in 1934, were almost
all (90%) officers, but was certainly not attractive ﬁor sport-
minded school vouth. The institute was thus forced to give more at-
tention to games and sports and bylthe end of the 1920s had reserved
a substantial part of its timetable for theoretical and practical
training in those activities.40

The reform of 1934 strengthened, therefore, role of sport in
teacher training and had also a positive impact on the educational .
situation in the schools. The teacher candidates, from now on were
not only better prepared to function as sport instructors, but to
greater extent were also taught to see gvmnastics as only one among
other exercise categories. In essence, it seems as if the reor-

ganisation of the teacher training in Sweden between 1920 and 1940
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happened as a consequence of changes in the practice in the schools,
rather than as a deliberate attempt to modernise the whole system of

physical education, as in the case of Denmark after 1910.

Iv.

What was the situation in Finland? By wayv of introduction it is use-
ful to review the training of Finnish teachers of phyvsical education .
before the university gymnasium in Helsingfors i& 1882 wés trans-
formed into an institute for this purpose. In 1843 phvsical educa-
tion became a compulsory subject for male pupils in Finnish secon-
dary schools. This requirement was implemented only sporadically;
the Grand Duchy had, in contrast to its western neighbours Sweden
and Denmark, neither a domestic institution that to train the
teachers nor sufficient space in schools for supervised exercises.
The situation had not changed significantly by the end of the
1860s, although according to the education act of 1856 it was re-
quired that physical training masters should be equipped with a
certificate. Most of the teachers got this from the university gym-
nasium, but a few went over to Stockholm and got their education at.
the GCI. According to Irja Koivusalo, ten of the emploved teachers
had been trained at the institute in Stockholm by the end of the
1860s, whereas 18 had an academic degree, which automatically gave
them a teacher certificate, and as many as 63 lacked a formal

teacher qualification.4?
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The Swedish influence was‘significant in other respects as
well. The teachers followed the methods taught at the GCI as well as
they could and as their only textbook P.H. Ling's had instructions
from 1836, which, as suggested earlier, paid 1little attention to
educational questions. In 1868 the teachers were finally offered a
Finnish texthook, when Karl G&6s published a collection of instruc-
tions, which in addition to the movements adopted from Hjalmar
Ling's methods, included a couple of directives that were clearly
influenced by German didactics.42 G66s had by then already distin-
guished himself as a man of new ideas. He had studied in bﬁth Scan-
dinavia and Germany in the early 1860s and published a pamphlet in
1864, in which he suggested that teachers in phvsical education
should be trained at Helsingfors Universitvy in order to obtain a
qualification that improved both their standard of teaching and so-
cial status.43

It is hardly a coincidence that the proposal was made in 1864,
less than an vear after the GCI was thoroughly reorganised. G&6s had
certainly been in touch with the institute in Stockholm even after
he had returned to Finland, and was therefore, probably, well-
informed about its reform. It is apparent, however, that regarding
more extensive reforms the situation in the Grand Duchvy was prema- .
ture. Apart from the lack of anv teacher training svstem and
coherent teaching methods the political circumstances were un-
favourabhle. In contrast to the Swedish government the Russian rulers
were not particulary interested in promoting the conditions for a
school suhject that, especially during these decades, was understood
as a means of preparing vouth for war; the Polish revolt in 1863 was

still a fresh memorv. In addition the Finnish government and school
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authorities at this timé had their hands full with another project,
fhe construction of a centralised and integrated system of secondary
education.

A1l the same the 1860s was the decade when influential sec-
tions of the public in Finland was allowed to speak out more freely
and among other things began to discuss the needs for the svstemati-
sation of phvsical education. The question was debated not only at
national education conferencest4 but also in the press. One conse-
quense of these discussions was the opening of a private gymnastics .
institute for female student teacher in Helsinéfors iﬂ 1869 .43
Another was the new competence requirements in the secondary educa- ’
tion act of 1872, which stated that teachers in physical education
had to pass both a theoretical and practical examination to obtain a
permanent appointment.

These improvements, however, were not sufficient enough to es-
tablish a system for the control and direction of the subject. And a
notable critic was the voung Viktor Heikel (1842-1927), who after
some vears as theology student at Helsingfors University had become
interested in phvsical education and decided to travel abroad to get
a detailed picture of how the subject was taught in the more ad-
vanced Furopean countries. The first journev during 1867 and 1868.
included the GCI in Stockholm, as well as different parts of Ger-
many. The second journey in 1871 was even more ambitious; apart from
a further visit to Germany he visited England and Scotland. Heikel
was therefore not onlyv well-informed about the methods of the
systematic Swedes and Germans, but had also a quite accurate impres-

sion of British public school athleticism.4$
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After the return to Helsingfors in the autumn 1871 Heikel con-
tinued the campaign for a thorough reform of Finnish phvsical educa-
tion, which he had started before his second journev.47 Hisg
newspaper articles were noticed by educationalists both in the home
country as well as in Sweden4® and were an efficient introduction to
his career as the founder of a svstem for phvsical education, which,
was created through the adaptation of earlier traditions. In 1874
Heikel published his first textbook on phvsical edncation for bovs.
It was by and large a svnthesis of what he had learnt during his .
studies abroad. It combined the Swedish health émphasis‘With the
German emphasis on good discipline and in addition included physical
activities, which, at least partly, must have been borrowed from
Great Britain. Nevertheless, it is apparent that Heikel built his
method mainly on the didactic tradition, which Adolf Spiess had
established and his German followers had developed further.

This meant that above all he paid attention to the educa-
tional suitability of the movements and exercises. The lessons had
to be planned in detail and match the specific circumstances in the
schools; the pupils' age and sex, the teacher's ability. . the
facilities as well as the season were all to be taken into account.
Following the German and Danish teaching pattern Heikel divided the.
lesson into two parts. The first part was reserved for collective
exercises, whereas the second part was meant for gymnastics on a
range of equipment, similar to those used in Germany. The achieve-
ment oriented gvmnastics movements, in suitable circumstanses, could
alternated with games in order to make the lessons more enjoyable

for the pupils.®®




Chapter 8 153

Heikel took careful notice to the health asbect, but was,
waever, highly critical of Hj. Ling's teaching methods, which he
had been taught during his session at the GCT in Stockholm. Tt is no
exaggeration to claim that his whole life's work was a reaction to
what he had experienced as student at the Swedish institute. He was
Swedish-speaking by birth and education, but seems not to have ap-
preciated the atmosphere at the institute, which, at least according
to him, was poisoned by the rivalry hetween the civilian and officer
teachers.3°% Heikel also made friends with one of Hjalmar Ling's
sharpest critics, A.B. Santesson, who was the man ;ho encoﬁraged him
to continue his studies in Germanv.3! Heikel failed in the practical
instruction examination®2 which propably was held by Hjalmar Ling
himself. It is not surprising therefore that his textbook got a
harsh handling, when it was reviewed in 1877 in a professional jour-

nal in Sweden. Heikel was labelled as a theoretican without a prac-

tical bent for physical education.33

These events explain, at least in part, why the Finnish system of.
physical education developed in a different direction to the
Swedish during the last quarter of nineteenth century. In 1875
Heikel was appoiu&ed as director of the university gvmnasium, which,
és a result of the edncation act of 1872, had become the official
agent for the examination of teacher candidates. Heikel and his col-
leagues now started an energetic campaign to institutionalise this

function and transform the gvmnasium into an institution for regular
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teacher training courses. It was a successful campaign that got even
more wind in its sails when it was advocated as a reform that would
improve both teacher competence and preparation for national serv-
ice, which was carried out from 1878 onwards. In autumn 1882 the
Senate of Helsingfors University gave its approval to a proposed
curricnlum for the new institution, which stated that the one vear
training course for secondary school teachers, apart from practical
teaching in the gyvmnasium, should also include a range of theoreti-
cal subjects like didactic methods and physiology as well as volan- |
tary lectures on medical gvmnastics.34

This reform strengthened Heikel's position as the leading man
in Finnish phyvsical education. He continued as head of the instit-
ution until 1911 and was consequently in a good position to ensure
that the students were taught according to his own ideals. This
meant that the his method, outlined for the first time in the
textbook of 1874, was still used in most Finnigh secondary schools
for boys as late as 1910.33% Heikel also had the machinery to spread
his negative opinions about the educational ideas of Hjalmar Ling
and his disciples at the G6CT in Stockholm. Therefore it is not hard
to understand that the professional dialogue between the two teacher
institutions was not especially warm before the First World War. The .
only exception were the Finnish female teachers, who in opposition
to their male colleagues, had the determination and independence to
develope their didactic methods according to the principlesg taught
at the (GCI.%6

The gap between the teacher training institutions in Stockholm
and Helsingfors was caused not only by Viktor Heikel's traumatic ex-

periences as Hjalmar Ling's pupil in the late 1860s. The teachers at
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the GCI were, with few exceptions, officers, whereas their col-
léagues at the Finnish institution were civilians, who in many cases
had begun their studies at other departments of the university
before they had chosen physical‘education as their speciality. 1In
other words the Finnish institution was in more direct contact with
educationalists and was not, like the GCI, an unit that trained its
teacher candidates completely separate from the other branches of
higher education. In addition, Heikel and his disciples did not have
a strongly established tradition to protect and were therefore more .

ready to admit that their methods were, by and large, coﬁbinations
of other systems.

Nevertheless, the reform of Finnish teacher training up to the
Second World War followed the Swedish pattern rather than the
Danish. The institution in Helsingfors was reorganised and enlarged
as a result of, and in conjunction with ‘the svstematisation of
secondary education, as in Sweden, rather than as an outcome of
progressive thinking among the professionals., as in Denmark. In 1894
the teacher training programme was extended bv means of a second
year at the same time as the gymnasium building was rebuilt and en-
larged. The institution also started a training programme for female
student teachers, which, despite Heikel's outspoken criticism, was.
organised like the teaching at the GCI. The reform was, strictly .
speaking, a consequence of a thorough preparation, which had
mobilised both the school authorities and the professionals?®?, but
was most certainly also inspired by the reorganisation of the GCT in
1887.%38 Some of the planners, for example, had hoped to follow the
Swedish example by extending the programme to three vears and by

introducing a distinct division bhetween the teaching in phvsical
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education and medical gvmnastics. Others, like the influential
ﬁeikel, were however not eager to give special attention to the
medical aspect, which was understood as too "Swedish".3°

A1l the same the development was more favourable for fhose
who worked for reforms along the line of the Swedish model. Tn 1908
a third vear was added to the training programme simultaneonsly as
medical gymnastics got more space on the curriculum. The reform was
greeted not only by those physicians, who followed Continental
trends by being worried about overpressure and hygiene in schools,
but also by female teachers in phvsical education, whd, by and
large, had been trained since 1894 according to GCI's methods.89®
Less happy was a group of male teachers, who began an energetic
press campaign against the new programme, which in their opinion
paid no attention to the fact that the popularity of games and
other outdoor sports had increased rapidly among school vouth during
the previous three decades.8!

Although some of their demands for a more gport-oriented
teacher training were noted in 1913, when the institution emploved a
part-time teacher to hold regular instruction in sport, little was
done in practice to improve the situation bhefore the 1930s. Com-
mittees were appointed in the 1910s and 1920s as in Sweden, but did.
not have the capacity to fully implement the demands. It was,
however, not only the antagonism between the phvsicians and the
teachers' representatives which hindered a modernisation of the
curriculum.®2 The reforms in 1894 and 1908 had both been put in
practice during a period of continuous prosperity, whereas the later
attempts to carry out modernisation were made during and after the

First World War, which were financially more diffienlt times.
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Changes of any significance had to wait therefore until the
1930s. In 1931 the school authorities recieved a letter from a group
of physical education teachers. It demanded more sports instruction
in teacher training. This time the initiative led to action; the
Ministry of Education now declared that half of all the lessons in
physical education in the secondarv schools should be reserved for
sports at the same as time the school authorities intensified its
campaign in favour of thege activities. Thesge improvements had an
impact on school conditions, hut increased all the same the need for .
a thorough reorganisation of the teacher training ﬁrogramme: In 1934
the Senate of Helsingfors University received a proposal from the
teacher training staff, which recommended that sport lessons should
be increased by abandoning the course in medical gymnastics. This
suggestion got a positive response from the university authorifies
and was carried out step by step during the 1930s.83

The impact of this reform was weakened unfortunately by the

bt

poor conditions in the teacher training institution. The gymnasium
building in the city centre was unsunitable for the training
programme that was introduced in the 1930s. It was undersized and
unhygienic. And addition the plaving fields and other outdoor
facilities were a long way away. The situation was even worse by.
1934, when the institution moved to another, even smaller building
in the inner city.s4

The situation at the Finnish teacher training institution wa;
in some respects the same as it was in Sweden, although the GCI had
undergone a thorough reorganisation in 1934 and was promised more
spacious facilities hefore the outhreak of the Second World War. The

teacher training programme in both countries was reformed essen-
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tially in response to the changes in the schools' educational prac-
tice rather than as a progressive determination to give teacher
training a new direction. This development was partly a conseqnence
of the institutional traditions of the both countries. Bv the turn
of the century Sweden and Finland had established national systems
for physical education that were based on a well organised teacher
training institutions as well as on a didactic methods, which were
taught on every education level. Problems occured, however, when at-
tempts were made to reform educational structure through a reor-
ganisation of teacher training, which in many wayé was at fhe heart
of the svstem. The established practices had their strong supporters
among the older generation and were as sanctioned in a good defence
position. In other words, the teacher training units in the two
countries had hecome institutionalised in such extent that they were
unable to renew thémselves without strong demands from the schools
and the public opinion.

¥We have already pointed out above that the Danish development
was rather different and that this first of all was caused by the
energetic reconstruction of the didactic methods and teacher trai-
ning system at the turn of the centuryv, which opened the gates for
new ideas and practices on all levels. The final task of this chap-.
ter will therefore be to examine the evolution of the Yorwegian

teacher training system.
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VI.

The Yorwegian teacher training institution was established in 1870
and in circumstances which have many similarities with the contem-
porary situation in Finland. Both countries until the early 1860s
had almost all their competent teachers trained at the ¢CI in Stock-
holm. Furthermore, both countries had school authorities which by
the end of the 1860s had made sure that phvsical education had be-
come a compulsory subject for every secondary school boyv. 3And .
finally, both countries had by then a number of e&ucationaiists who
began to see the need for a permanent institution for domestic
teacher training. The Norwegians had, however, no reformers of Vik-
tor Heikel's calibre to count on and were, as subjects in the monar-
chic union with Sweden, more directly influenced by the principles
and methods taught at the GCI. It is necessary therefore to describe
the Norwegian development first of all in conjunction with the con-
current changes in Sweden.

The first attempt to establish a permanent ingtitution for
physicalleducation in Christiania was made in 1826, when the army
authorities appointed a teacher from the GCI to train Norwegian of-
ficers in gymnastics. In 1829 this work was continued by a native, .
lieutenant Munch Petersen, who one vear later, in 1830, tried in
vain to give the course more status. As a consequence of this Nor-
wegian officers throughout the next three decades were forced to
travel to Stockholm in order to get a professional training in gym-

nastics.
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However, the need for competent instructors grew steadily in
the secondary schools and led in 1859 to the establishment of a
seven month course in Christiania for company officers. The course
was arranged by the YNorwegian armv, which at that time was still
commanded by officers loval to their Swedish monarch and his union
bureauncracy. It was not appreciated therefore hv the Norwegian
nationalists, who made their own efforts to start teacher training
that, apart from being more independent, would also pav more atten-
tion to educational questions. Their ideal was eventually put-in
practice; a four months course, meant both for ﬁales and.females,
was started in different parts of Yorway and by the end of the
1860s had been attended by about 400 student teacher.83

The number might well be an exaggeration, but it shows all the
same that there was a need for a more permanent solution. The
political authorities had also become more aware of the situation
during the 1860s. The Norwegian parliament, Stortinget, in 1862
reserved funds for the development of teacher training and decided
seven vears later, in 1869, to integrate existing courses hy found-
ing a national teacher training institution in Christiania. This es-
tablishment was created through a roval resolution the following
year.86 The twelve months training course was held during two winter
seasons and was meant both for officer and civilian teacher can-
didates. In fact the course was more suitable for officers. The in-
stitute was subordinated to the Norwegian Ministry of Defence and
was as a consequence of this directed by officers until 1943, when

it was reorganised by the German occupying power. It is therefore
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not snrprising that the Norwegian male teachers in physical educa-
tion were recruited in most cases from the army bhefore the Second
World War.s?

How were the teacher candidates trained? One wayv to answer
this question would be to say that the institute in Christiania in
many respects was a miniatnure of the GCI in Stockholm until the turn
of the century. Another would bhe to point out that the first two
directors, Ivar Bjzrnstad and 0laf Petersen, had been trained at the
Swedish institute. The Norwegian teacher candidates were thus, té a
high degree, taught to organise their lessons according to fhe prin-
ciple of Hj. Ling and his disciple L.M. T6érngren (1839-1912), who
was director of the GCI between 1887 and 1907.%88 The Swedish in-
fluence was visible at many other levels; the lack of Norwegian
textbooks forced the schools to provide themselves with instructions
composed at the GCI®*® and in addition, the first domestic texthook,
published bv Bjgrnstad in 1877, was nothing but a good translation
of Hjalmér Ling's work of 1859.7°

Nevertheless, it would he a wrong to claim that the Swedish
method won popularitv among the Norwegians. It was accepted in the
army and the secondary schools as a form of exercise in the dis-
cipline of the body, but was not used in its original form by the.
growing number of voluntarv gymnastics and sport clubs, which, by
and large, were in the hands of the nationalistic forces. The
nationalists preferred instead the German form of gvmnastics, the
Turnen, which, as has been emphasised earlier on, was more achieve-

ment oriented and therefore also more stimulating for the par-
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ticipants. Swedish gymnastics was, in their opinion, not only too
Bbring and formal, but also a dangerous form of "Swedish" obedience
training.?! It was therefore inevitable that the dispute between the
proponents of the two gymnasfics traditions was strongly coloured by
the growing dissatisfaction with the monarchic union.

411 the same the dispute had a constructive impact on the
teacher training as well as on educational practice in the secondary
schools. It opened the educationalists' eves and enconraged them
towards a svnthesis of the Swedish and German gvmnastics, which fiom
the 1890s onwards was known as the "Norwegian svstem".72 ft was in
fact a combination of the two traditions that had manv similarities
to the didactic solutions Viktor Heikel had introduced in Finland in
the 1870s. Every lesson started with collective movements that had
to be done to commands and according to a detailed choreography,
which took into account the exercises' phvsiological function.
Without question this had its origin in the Swedish method. Then ex-
ercises followed on a range of gymnastics equipment, such as bars
and rings, which were tvpical of German Turnen gvmnastics.?3

However, it is important to keep in mind that Norwegian
educationalists had a different notion of the Swedish method than
Heikel and his Finnish disciples. The Swedish method might have heen .
monotonous in their eves and therefore needed be enlivened with Pur-
nen gvmnastics, but it was still understood as the fundamental basis
of physical edncation. This attitude can be discovered in Louis
Bentzen's textbook of 1892, which was used both in teacher training

and in secondary schools until the 1970s.74 Bentzen was, for ex-
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ample, eager to point out in the foreword that he followed the Hjal-
ﬁér Ling's method, although his instructions included many movements
that were opposed to the nrinciples in the Swedisgh method.?3

Bentzen was an influential man also in other respects. He was
not only director of the teacher training institute between 1904 and
1931, but also responsible for school inspections, which he carried
out with great energy and thoroughness.?® In addition he took part
in the planning and implementation of the reorganisation of the
teacher institute, which was carried out in 1915.77 The most crucial
change was the introduction of three separate courses; one.for army
personnel, one for male teacher candidates and one for women
colleagues. The idea was clearly borrowed from the GCI, which had
had this arrangement since 1864, but it was obviously put in prac-
tice for more domestic reasons. The main motive was without question
the wish to improve the subject's pedagogical standing in the secon-
dary schools by enticing civilians with academic qualifications to
get a degree from the institute and become phvsical education
teachers.?8

According to Fridtjov Stene, who is the only one who ﬂas taken
a detailed look at the history of the Norwegian teacher training in-
stitute, these efforts were not especially successful. During the.
interwar period most of the male teachers were officers, who had got
their training from either of the two courses open for them.?? In
other words the Norwegian authorities had the same problem as their
Swedish colleagues, who had to appoint manv commissions and put for-
ward a number of proposals before teacher training at the GCIT,
through reform in 1934, was made more attractive for civilians.

However, nothing essential was achieved by the Norwegian authorities
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before the end of the 1930s. The most decisive improvement was prob-
ably gained in 1937 through the incorporation of the military course
into the course meant for secondarv school teacher candidates.
“Another, although in practice less important improvement, happened
in 1939 when students at 0sglo University were allowed to count the
teacher training at the gymnastics institute as a minor subject in
their academic degree.80

It is not difficult to recognise that the Yorwegian teacher
training system was in even bigger need og renovation in the 1930s
than the systems in Sweden and Finland. The probiems of récruiting
civilians, of course, was partly caused by the low status of the
profession, which could rise only by strengthening the links to the
academic world, but had also to do with the backward methods at the
institute., In contrast to the Swedish and Finnish institutions,
which at least made sincere efforts to modernise their curricula
during the 1920s and 1930s, the Norwegian teacher training institu-
tion seems to have been rather indifferent to demands to improve the
teachers' instructional competence in games and other ontdoor
sports, which got more and more attention in the secondaryv schools.
As late as 1938 games and sports was the only group of activities
that was taught merely as a practical subject at the Norwegian.
institute.8t.

It is clear that the YNordic teacher training svstems faced new
problems after they had been institutionalised during the last three
decades of nineteenth century. Once a tradition was established it
had the tendency to enforce itself by controlling the didactic
methods that were nsed in teacher training and in the schools. This

development was a consequence of educational systematisation,'which
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required more uniformed directives and methods in every area of
education, but seems to have been especially strong in the training

of physical education teachers.

VIT.

The comparisons of the developments in the four countries
revealed a number of reasons why Sweden and Denmark were in advaLce'
of Finland and Norway in many areas of teacher training during the
period in question. It was not only that the Swedish and Danish
teacher training institutes were established during the Napoleonic
Age, whergas the Norwegian and Finnish counterparts were created
during the 1last three decades of the nineteenth century, but also
that at the end of the last centurv the Swedes had the advantage of
having a more uniform didactic svstem and a more centralised school
system, through which the method was effectively spread and control-
led. For their part, the Danes gained from an earlyv and thorough
modernisation of teacher training, which was carried out at the turn
of the century. Nevertheless, national differences were reduced
during the 1920s and 1930s and this was caused largely by the in-’
creasingly sport-oriented curriculum, which step by step weakened
local traditions and began to establish new and more international

practices, although the evolution of Norwegian teacher training

showed how slowly the change could be.
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Architecture and equipmént

We shall now look beyond the legal framework and didactic methods
taught to the teacher candidates and try to reconstruct physical
education in Nordic secondary schools for boys between 1880 and 1940 .
through an analysis of the conditions in the twel;e sample'schools,
introduced in the first part of this work. Reconstruction in this
chapter will be approached from two different angles. Firstly, in
what way did architectural design and geographical location of the
school buildings have a concrete impact on the pupils' education,

and secondly, what can be discovered about the teaching through

analysing the equipment in the schools?

II.

From an educational point of view the second half of nineteenth cen--
tury was not only the epoch when European school structures were
systematised, but also the time when national and local authorities
as well as private initiators began to create a new type of school
buildings specially designed for secondary education. These build-

ings had to match the new requirements of a differentiated cur-
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riculum and were therefore constructed in quite other way than the
earlier school buildings, which in many cases had been erected
originally as dwelling-houses.

The differences can be illustrated through a comﬁarison be-
tween two secondary schools in Copenhagen, Metropolitanskolen and
Frederiksbergs Latin- og Realskole. Both are outstanding examples of
the school architecture of their own time. Metropolitanskolen had
been situated next to the Medieval church of Virgin Mary in the city
centre ever since it was established in the thirteenth century. The .
school was totally destroyed in the British flee£'s bomba?dment of
Copenhagen in 1807 and was therefore rebuilt. The new building,
finished in 1815, was a two-storey construction with a clean Roman
exterior, which perfectly suited the neo-humanistic education ideals
of the post-Napoleonic era.

However, the interior showed most clearly that it was erected
in a time when the architects were not required to pay any attention
to educational and hygienic matters. It was not only that all of the

class-room windows opened to the east, which gave sunlight only in

the mornings.

Fig. 5: Metropolitanskolen
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The corridors were too narrow and functioned inadequately as
links between the different rooms (Fig 5).!  The structural
weaknesses of Metropolitanskolen becomes even méie apparent if we
take a look at the school building of Frederikshergs Latin- og
Realskole, which was built in 1891 in one of the most respectable
suburbs of Copenhagen. The Frederiksberg school building was un-
doubtedly a product of close collaboration between the architect and
the school representatives. It had spacious corridors on all three
floors, which led directly into the well lit class-rooms, as well as .
into an impressive central hall on the ground floér. In adﬁition it
had a large gymnasium in the basement, which was equipped with a
changing room.?2

The Frederiksberg school building can be understood as an ar-
chitectual reflection of the transformation that Nordic secondary
education had went through during the second half of nineteenth cen-
tury. It was designed to suit a differentiated curriculum, which, in
contrast to the curriculum of the first half of the century, gave
much more space to '"modern" subjects like science, modern languages
and, of course, physical education. The Frederiksberg school was in
fact exceptionally well provided to meet the increasing requirements
of a physical education that was more varied than the traditional.
drill-oriented gymnastics. In addition to the gymnasium it was
equipped with a large outdoor space, which was divided into two
playgrounds and a playing field (Fig 6). It differed in this regard
quite markedly from Metropolitanskolen which apart from its rather

narrow gymnasium, erected next to the main building in 1832, had
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nothing to offer the pupils but a small backvard.® It would be quite
misleading, therefore, to think that the schools' geographical site
and architectural construction had only a minor influence on the ac-
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Frederiksbergs

Latin- og Realskole:

tual conditions for a subject like physical education. Once the
buildings were erected little could be done to change their impact
on the educational process, which, needless to say, began at the
same moment as the pupil took his first step into the school. This.
is something that is important to remember in any consideration of
several of the other ten sample schools. As an matter of fact nine
of these ten schools by the turn of the century were in buildings
that were constructed during the second half of nineteenth century.
They were built to meet the educational requirements of that epoch

and had consequently become somewhat old-fashioned by the early
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1920s, which in many respects, was a time when the established
didactic procedures of physical education were more seriously ques-
tioned than ever before in the four Nordic countries.

| This development can be followed up in more detail by examin-
ing how many of the facilities for physical education, installed in
the 1880s and 1890s, had become insufficient by the end of the
1920s. For example it is obvious that most of the gymnasiums con-
structed during the last two decades of nineteenth centurv were un-
derstood as out of date after the First World War, when the demands -
of more hygienic school conditions were enforced. The gymnaéiums had
been built in the first place to strengthen and discipline the body
and were to a lesser degree designed with an eyé to hygiene. Some of
the schools were even forced to arrange their physical education
lessons in public halls, which were often unsuitable places. This
was the case with one of the Stockholm s&hools, Realldroverket,
which functioned in a town house until 1890. Lessons were arranged
in a poorly ventilated dance hall, which often had empty bottles in
the corners and litter on the dirty floor.+4

The situation, however, became much better when Realldroverket

got its own building in 1890 in the northern part of Stockholm.
Apart from the impressive school building of red brick a separate.
gymnasium was built in the spacious backyard, which, according to an
annual report by the headmaster Sixten von Friesen, was a more
hygienic solution than placing it, as was customary, inside the
school beneath the assembly hall.® The arrangement was partly von
Friesen's, who had travelled around Germany inspecting the country's

newest school architecture.® Yet, it is apparent that the strongest
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reason for this solution was the criticism of the construction of
the most famous school building in Stockholm, Norra Latinldroverket,

which was erected ten years earlier, in 1880.

(Fig. 7a) Fig. 7: Norra Realldroverket

Fig. 7a: The school buildings

Fig. 7b: The gymnasium

The most energetic critic was the physician Axel Key, who, in
his inquiry into the hygiene in Swedish secondary schools in 1885, .
had pointed out that the ventilation of the building was poor.? The
gymnasium was placed in the basement with the latrines behind the
wall and in addition to that the assembly hall placed directly above
it.® The gymnasium of Realldroverket seems, therefore, to have been
constructed as an reaction to these shortcomings; it not only had a
much better position, ventilation and lighting, but was also

equipped with spacious changing-rooms, a shower and an arsenal.
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Another important improvement was the isolation of the latrine,
which especially during the warmer seasons, must have been rather
smelly (Fig 7a).®

However, by the end of the 1920s most of these solutions had
proved merely impractical. Practice had shown that the shower was
unsufficient to meet the needs of large classes and was hardly used.
The changing-rooms had also become too small for the increased num-
ber of lessons in physical education; classes had to wait outside
until the earlier ones had left and in addition were often forced to .
queue before all the pupils had changed clothes. It is thefefore not
surprising that the teaching staff of Realldroverket in 1927 decided
to apply for public funds to rebuild the gymnasium.!® Matters
proceeded swiftly and two years later, in October 1929, the new gym-
nasium was ready. Except for the gymnasium floor everything was
reconstructed; a gallery was installed, the changing-rooms were
moved to the northern short side and were equipped with wardrobes
and sufficient showers. The rebuilding enlarged the playground at
the same time,l'1 which, as a result of the increasingly sport-orien-
ted syllabus, must have been used almost as much as the gymnasium.

The architectural transformation of this gymnasium reveals at
least two things; firstly how much a subject like physical education .
was dependent on the available facilities, and secondly that health
promotion became step by step a more important motive than the
production of a collective discipline. Most of the Nordic secondary
schools in the late nineteenth century were equipped with a gym-
nasium, which, with its closed space and gymnastic equipment, was
like a factory for bodily strength and discipline. However, only

some of the urban schools had installed showers and even fewer ac-
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tually used them. The pupils exercised in their everyday clothes at
Ehe turn of the century and took no shower after the lessons. The
demands for better changing-room hygiene began to grow, neverthe-
less, especially during the 1920s when an enlarged proportion of the
lessons became sport-oriented and were practiced outdoors. The new
activities were more energy-consuming, more sweat producing and
above all dirtier than the pedagogic gymnastics, which were seldom
practiced outdoors.

The hygienic improvements of the gymnasiums, as well as the .
school buildings in general, can be explained in connecfion with
another, more wider transformation; the establishment of national
health care systems, which, as in the case of the increasingly
hygiene conscious physical education, could be understood as an ac-
tion of isolating bodies from each other. It was now recognised that
individual bodies should be protected from disease by minimising
their direct contact and by keeping them clean.!? The gymnasium
showers at least in principle had this purpose; they were meant to
clean the bodies that had been intensively exposed to each other
during the exercises in the gymnasiums and playgrounds.

It is obvious that the efforts to improve the gymnasiums' ven-
tilation were undertaken for the same reasons. But only a few of the.
secondary schools in the Nordic capitals had space or money to build
separate gymnasiums in their backyards like Realldroverket in Stock-
holm. The majority had their gymnasiums placed beneath the assembly
hall and some even had the two combined, like for example the two
private schools Anderssens Latin- og Realskole in Christiania and
Nva svenska ldroverket in Helsingfors, which both were built in the

1880s. Both of these schools were erected at the corner of a city
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centre block and it was quite understandable therefore that the

owners saw the combination as a way to create space for the class-

rooms.

Fig. 8: Anderssens Latin- og Realskfle
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The Norwegian school, Anderssens Latin- og Realskole, had its
combined assembly and gymnasium hall on the ground floor. It was a
well illuminated hall with a ventilation system, which at the time
was highly praised. Practice, however, showed that air ducts were-
quite insufficient and that the windows were wrongly placed to
create cross-draughts (Fig 8) .13 The lack of fresh air was probably
most urgent in the winter afternoons, when the windows had been

closed most of the day and the school gathered in the hall for the

prayer.
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Nya svenska ldroverket in Helsingfors had the same kind of
ﬁroblems with its combined assembly and gymnasium hall, although it
was equipped with opposite windows that improved the much needed
cross-draught. Its air ducts, which seems to have been inadequate
from the beginning, were blocked by the time of First World War and
could never be repaired properly (Fig 9).!4 In addition to all these
shortcomings it should be emphasised that neither of these two

schools installed any changing-rooms or showers before the postwar

period.
[
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It is obvious that the ventilation of the gymnasiums was worst
in the smaller private schools. The schools were established by
progressive educationalists, who wanted to offer an alternative to

the traditional education in the state schools, but who, in reality,




Chapter 9 181

to an increasing degree, were forced to follow the regulations of
fhe authorities. This led not only to financial difficulties, but
also to unsatisfactory conditions for physical education, which, as
we must always keep in mind, was a lowly ranked subject and, there-
fore, often one of the last to receive proper attention in times of
financial shortage.

Lack of space could occur in other ways. One example of this
is the case of Suomalainen Normaalilyseo, the Finnish normal school
in Helsingfors, which in the beginning of its existence functioned
in very cramped circumstances. Between 1887 and 1505 the séhool had
no other assembly hall than the gymnasium in the basement, which Was
badly illuminated and furnished with horizontal bars and bucks that
drew the pupils attention away from the prayers. It is not surpris-
ing, therefore, that by the turn of the century the teaching staff
had had enough not only of the crowded classrooms but also of the
combined assembly and gymnasium hall, which, apart from all its
hygienic disadvantages, destroyed the atmosphere of the daily and
annual school gatherings.!3 The complaints of the staff were noéed
and five years later, in 1905, the school moved into a new building,
which was both spacious and functional. The new gymnasium was
without doubt one of the best of its kind; it was large and 1light, -
it had efﬁicient ventilation, changing-rooms and showers.!®

However the school still lacked a separate assembly hall. It
was a shortcoming that might seem insubstantial, because the gym-
nasium in every way filled the double function sufficiently, but in
fact it was a serious matter. The academic staff had difficulties
accepting the idea that the body and socul could be cultivated in the

same space. The problem was not now the smell or dirt, which had
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been minimised through the hygienic improvements, but the symbolic
ébnfusion of the architectural language. How could the headmaster
give his speeches the required dignity if the assembly hall con-
tained neither portraits nor any other historical symbols that em-
pﬁasised his authority, and how was the religion teacher supposed to
hold meaningful morning prayers when the only things that pointed to
heaven were the gymnastic ropes? The staff continued therefore its
campaign for segregation until 1926, when the school was enlarged

and a separate assembly hall was constructed.t”?

The reconstructions of the Finnish normal séhool re@eals, in
other words, that the motives behind the architectural improvements
of the gymnasiums and school buildings in general often had to do
with morals and ideals as much as with hygiene and physiology.
Physical education above all was understood as way to improve the
strength and health of the bodies, although many educationalists
were ready to accept it also as a subject that prepared for the cul-
tivation of pupils' minds and characters. In order to make the aims
of the education as explictly visible as possible it was therefore
important to have an architectural interior and order that enforced
the impression of a divided and hierarchical curriculum. It is thus
maybe not an accident that the gymnasiums normally were placed .

beneath the assembly halls; it was as if the architecture symbolised

the lower status of the subject.
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III.

But let us not pay over much attention to the ideological dimensions
of the architectural arrangements of the gymnasiums. Apart from some
of the technical arrangements, such as the ventilation and lightn-
ing, the educational process in the gymnasiums and playgrounds was
more dependent on the space and the available equipment than on the
seemingly symbolic position of these facilities. If we take a look
at the size of the gymnasiums in the four countries it becomes ap- -
parent that they were largest in Sweden at leas£ until éhe First
World War. This was not due to the fact that the Swedish secondary
education, was to a larger extent, state financed than other Nordic
neigbour countries, although it of course might have had some in-
fluence, but abhove all it was a consequence of the Swedish practice
of arrangin@ lessons for two or three age groups together.

According to the Finnish educationalist Ivar Wilskman, who
published a comparative article about the conditions for physical
education in the four countries in 1909, the exercise groups 1in
Sweden rose to over 200 pupils in some of bigger urban secondary
schools while in the Nordic neighbour schools they seldom rose
beyond the size of an ordinary class, which was about 30 pupils. -
Wilskman's investigation shows that the average size of the Swedish
schbol gymnasiums at that time was 26,4 x 12,8 x 7 metre whereas in
the other three countries they had the average size of around 18 x 9
X 6 metre.!8 These statistics alone show that educational practice
in the Swedish urban schools must have differed quite markedly from

the practice in the corresponding schools in Denmark, Norway and
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Finland. The Swedish teachers were, to much higher degree, forced to
fill their lessons with group exercisges and éould only occasionally
let the pupils exercise on the gymnastic equipment or play games.

A look at the educational circumstances in the three Stockholm
schools Nya Elementarskolan, Norra Latinldroverket and
‘Realléroverket between 1880 and 1940 confirms this impression. At
the end of the school year 1885-1886 none of these schools had a
regular group in physical education that would have been smaller
than 48 pupils. Most groups were, in fact, around one hundred pupils .
and the largest, in Norra Latinldroverket, was 186 pupils.;9 Fifty
years later, in spring 1936, the group sizes were virtually un-
changed; almost all of the physical education classes in the three
schools were over 50 pupils.29° The situation might have been bet-
ter in most of the other Swedish schools, although it is unlikely,
but nevertheless it gives an idea of how physical education was or-
ganigsed in some of the country's most prestigious schools in the
late 1930s.

The large "classes" seems also to have been one of the reasons
that forced the school authorities in Stockholm to build more exten-
sive playgrounds than their colleaques in the three other Nordic
capitals. In 1914 was the average size of the playgrounds in the.
Swedish secondary schools almost 10.000 square metres,?! which meant
that they could be for example 120 metre long and 80 metre wide.
Some of the Stockholm schools, as for example Realldroverket or
Norra Latinldroverket with its 13.700 square metres playground in
its backyard,22? were even more spoiled by the space provided.
However it would be wrong to believe that all the Stockholm schools

were blessed with the same kind of facilities; ¥ya Flementarskolan
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in the heart of the modern Stockholm had neither a suitable gym-
ﬂgsium nor a playground large enough for football games and until
the 1940s was forced to arrange all its physical education in the
GCI, which was situated in the-same district.23

If we take a look at the school playgrounds in other Nordic
capitals it becomes apparent that the conditions often varied just
as much. The case of Copenhagen has already been discussed; the
backyard of Metropolitanskolen in the crowded city centre was ap-
proximately only a tenth of the combined space of the playground and -
playing field of Frederiksbergs Latin- og éealskole, which
originally in the 1890s had had an even more spacious site. The
sources tell 1ittle about the spatial conditions for the
Christiania/0Oslo schools, but it is nevertheless possible find out,
for example, that none of the three sample schools (Ratedralskolen,
Anderssens latin- og realskole, Aars's og Voss's Skole) had a back-
yard or playground that could have been larger than about 4.000
square metres.24

The measurements of the playgrounds of the three sample
schools chosen from Helsingfors are even more difficult to sort out
through available documents; neither the school teachers nor the
authorities seems to have bother themselves with such details. -
However, almost twenty years observation of Helsingfors city and the
schools in question allows the author of this thesis to estimate
that the yards of Suomalainen Normaalilyseo and Suomalainen
Realilyseo were, and are, between 3.000 and 4.000 square metres
large. In addition a drawing from 1887 reveals that the yard of Aya

svenska ldroverket must have had an extension of about 800 square

metres.23
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¥hat do these figures tell us? At least three things; firstly
fﬁey give us an idea of the spatial site and nature of the schools
and their immediate environment, secondly they can suggest how the
lessons in physical education could be organised outdoors, and
thirdly they are an indication of how aware the Nordic architects
and educationalists of the late nineteenth century were of the grow-
ing demands for more fresh air, games and sports for tthe pupils.

Nevertheless, it would be dangerous to draw any direct conclu-
sions from these figures. As mentioned before, the Swedish schools .
in general and the Stockholm secondary schools in—particulér, might
have had more extensive playgrounds than most of the other Nordic
schools, but they had also distinctively larger units in physical
education to operate with. In addition, it is obvious that the
schools in Christiania/Oslo and Helsingfors had, during the time in
question, the advantages of cities with a population between -100.000
and 200.000. The urban infrastructure was established and provided
the inhabitants with a range of services2® and yet the countryside
was reasonably near.

If we look at the environment of two of the Helsingfors
schools these benefits become apparent; Suomalainen Normaalilyseo in
the southern inner city had a sufficient playing field and from 1928.
onwards a municipal swimming pool in its own district, whereas Aya
svenska ldroverket was situated next to one of the largest parks of
Helsingfors, Kajsaniemi Gardens, which contained one of the most
used playing fields in the city. Furthermore the countryside could
be reached until the 1930s from both of the schools in a quarter of
an hour. The point is that the Helsingfors schools' urban environ-

ment was rather suitable for outdoor activities. The lack of a yames
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and sports oriented curriculum was therefore above all a consequence
éf a certain educational thinking and practice. This was not in the
first place the case with the secondary schools in the inner cities
of Copenhagen and Stockholm, which, except for their own
playgrounds, often were surrounded by extensive building areas. The
lack of outdoor lessons was, to a greater‘extent, caused by spatial
conditions. These examples are be enough to show that a quantitative
comparison of the conditions for physical education for secondary
school boys in the four capitals seldom can be done without careful
qualification. Local circumstances are always particular and should
be understood as such.

This reservation is worth Kkeeping in mind while we continue
the comparison and take a brief look at equipment that, according to
the fragmentary sources, were used in the g¢gymnasiums and
playgrounds. A survey of the sample schools' on this point show that
most of them were already by the 1890s furnished with a range of
gymnastic apparatus. The standard equipment generally speaking in-
cluded the following; wall bars, horisontal bars, 1ladders, ropes,
horses, boxes, and spring-boards. The Swedish and Norwegian school
gymnasiums seems to have had equipment that were easy to use by
larger education groups and which could be moved aside swiftly,27 .
whereas the Danish and Finnish schools had equipment that required
more space, individual instruction and greater skill from the
pupils.28 |

By and large this is in line with what we have noticed earlier
regarding the educational methods in the four countries. The Swedish
and Norwegian indoor lessons were structured until the 1930s accord-

ing to Hjalmar Ling's system, which payed little attention to in-
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dividual skills and achievements, while physical education in the
ﬂanish and Finnish secondary schools built, to a larger extent, on
the German Turnen gymmastics tradition, which in practice included
more of such movements. Typical German equipments like parallel
bars, trapezes, rings or horizontal banisters, which can not be
found in the inventories of the Swedish and Norwegian sample schools
for the years 1880 to 1940, seems, at least in light of the avail-
able sources, to have been common in the Finnish and Danish secon-
dary schools during the same period.Z2? ]
An example of a well-equipped Finnish schooi is the gymnasium
of Nya svenska ldroverket, which, as has been mentioned above, in
other respects was rather inadvequate. It was of about 18 x 10 x 6
metres in size,3° which was near the Nordic average, but had an im-
pressive amount of gymnastics equipment that filled one fifth of the
floor space.3! Aﬁong other things
it had 40 iron staffs in 1893,32
which were used as complementary

weights in the free standing col-

lective movements. The staffs

were introduced originally by
Viktor Heikel, who saw them used
in German schools in the late
1860s, and by the end of

nineteenth century they had be-

come quite important in physical

Fig. 10: A Finnish staff gymnast
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education for Finnish secondary schoolboys.33 What makes them
é;pecially interesting, however, is the fact that they were almost
unknown, and certainly not used in the other Nordic secondary
schools. The only plausible explanation for this is that the iron
staff movements functioned in Finland as substitutes for military
training with rifles, which had been practiced regularly in its
neighbouring western countries since the 1860s. The Russian
authorities in Finland after some hesitation had introduced a
limited form of national service in the Grand Duchy in the late
1870s, but can not have been too keen of the idea that weapons were
available for every nationalistic "hothead" in the country and
therefore did nothing to encourage the Finns to introduce military
training in the secondary schools. The iron staff movements were
thus an ideal compromise; they were harmlessg as such but could, as
Heikel pointed out in one his textbooks, be outstanding exercises
for future shots who needed a steady and strong arm.34

This fact serves to remind us of that all the secondary
schools in Sweden, Norway as well as in Denmark had from the 1860s
onwardé until the 1910s arsenals of their own or at least regular
access to the local army depots. The weapons, ammunitions and tar-
gets were financed with public funds and seems therefore to have-
been looked after with care.33 Another reason for the careful treat-
ment of the rifles was also the status of the military training; the
.drilling in playgrounds and marches out to the shooting ranges were

inspected by army officials and attracted, not surprisingly, more

public attention than the more modest exercises in the gymnasiumg.36
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Nevertheless, in the end the military training and the iron
étaff exercises played a smaller role in physical education than the
gymnastics movements described earlier. The Nordic teachers might
have valued the drill with weapons and staffs as an useful exercise
in discipline, but saw, at least until the First World War, gymnas-
tics as the essence in their teaching. Another indication that gym-
nastics dominated the syllabus of Nordic physical education is the
insignificant amount of sport equipment in the schools before the
1920s. Some of the schools, as for example Frederiksbergs Latin-"og
Realskole in Copenhagen and WNorra Latinléroverké} in Stackholm,87
had sets of footballs and bats already in the 1890s, but in most of
the other sample schools such articles were not found in the inven-
tories before the turn of the century. Athletics equipment seems
‘also to have been rare and can be found only in the Finnish sample
schools before 1920s. Real change happened as late as the second
half of the 1920s and the 1930s. For example; in 1931 the
Katedralskole in Oslo - since 1925 the new name of Christiania - did
not possess any sport equipment recorded in its inventory, but seven
years later, in 1938, a whole range of games and athletics articles

were registered.3®

VI.

In summary, it is important to emphasise that the descriptions above
should be understood as examples of spatial and technical cir-
cumstances under which physical education was practiced in a sample

of secondary schools in the Nordic capitals. The descriptions can




Chapter 9 191

not be used as evidence of the situation on the national levels.
§et, it is quite accurate to claim that educational conditions in
the four capitals and in the sample schools in question often had a
strong influence on school conditions in the other parts of the Nor-
dic countries. Provincial schools were normally designed according
to the architectural trends in the capitals, where their teaching
staffs, with few exceptions, had got their professional training. In
short, the descriptions above are examples of normative and not of

typical circumstances.
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In the gymnasiums and playgrounds...

The question to be discussed in this chapter is to what extent we
can say anything about the educational process as such through com-
bining the reconstruction in chapter nine with other available.
sources. School architecture reflected only possibilities and
limitations and not the actual content of education. The same thing
can also be said about the available equipment; the fact that a
échool had a trapeze or a football gives us an idea of what could be
done during the lessous, but is not evideuce of what the pupils ac-
tually did. It is obvious therefore that an anaiysis of the ac-
tivities in the gymnasiums and playgrounds in the first place have
to take into count information about the lessons and sport clubs
that can be found in the annual school reports and in other litera-

ture.

II.

The reports represented the view oI the teachers and for that
reason were already coloured by certain expectations and
rationalisations, but they are the only sources that can give us a
regular picture of educational process. Most of the secondary

schools in the Nordic¢ countries had begun to publish their 4annual
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reports by the end of the 1870s. They were published in May or June,
By the end of the school year, and included, in addition to informa-
tion about teachers appointments and the internal policy cof the
schéol, reports of teaching in every subject. The descriptions were
organised hierarchically; first came religion and classical lan-

guages and last came physical education and handicraft.

Fig. 11: A gymnastics performance by Danish schcolboys in 1338.

Until First World Wwar the Swedish reports included the most
information about physical education. This seems to be a result of
the Swedish systematisation of the subject's wmethodology and train-
ing, which, as it has Dbeen pointed out eariier, had proceeded fur-
ther than in the other Nordic couuntries by the end of last century,
and which therefore offered the teachers a clearer pattern to f[ollow
in their reports. This is also the reason for the special attention

that will be paid here to the Swedish development. In contrast to
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their Nordic colleagues, who seldom offered quantitative facts about
éheir lessons, the Swedish teachers excelled in giving reports
filled with exact numbers and structured with great care.

A ygood example of this preoccupation is an annual report about
the physical education iﬂ Norra Latinldroverket written in 1886 by
Viktor Balck, the famous sports enthusiast and administrator, who in
addition to his other duties and activities, worked in the 1870s and
1880s as a secondary school teacher. Following the established pat-
tern Balck put forward a considerable number of "hard" facts. The
total number of participating pupils during the a;tumn term of 1885
had been 593 and during the following spring term 563; the pupils
were organised in five groups; the length of the lessons was half an
héur and the their frequency was four to six times per week. The
report included also detailed descriptions of the military training
and, what is even more interesting, information about games that
Balck had began to play with the pupils.!

A brief look at the practical arrangements of the teaching is
enough to assure us that Balck's determination to give more cupliasis
to outdoor sports in the regular education seemgd premature. It was
not only that the classes were far too large and lessons so short.
Games and and other sports failed to obtain a significant role in-
the physical education before the educational attitudes towards
these exercises changed. Apart from Balck and some of his Kkindred
spirits in Sweden, who were true advocates of British athleticism,?
few secondary school teachers were convinced that the rough yames
and exciting competition could form the pupils' characters in a

right direction. It was widely understood that it was the drill in
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discipline and obedience, in other words collective gymnastics move-
éents and military training, which, from an educational point of
view, gave the best results.3

Nevertheless, Balck's avant-garde initiatives in the 1880s in
favour of sports were welcomed by the secondary school pupils in
Stockholm, who were amoug the most important social groups in the
emerging sports movement in Sweden.4 The pupils were among the first
to join the voluntary gymnastic and sports clubs that were estab-
lished in the capital in the 1880s, and in the 1890s began to estab-
lish their own associations. In 1895 a group of these clubs decided
to establish a national organisation. This organisation,
IFK-férbundet,® within a short time grew into an influential force
in the Swedish sports movement. It endorsed athletic competition in
all forms and was one of most enthusiastic founders of Sveriges
Riksidrottsférbund, the national central body for sporfs established
in 1903. In addition it played an important role in voluntary school
sports up until 1916, when its position was finally overtaken by the
Swedish School Sports Association, which was established by
educationalists who wanted to bind sport closer to the school sec-
tor. By then the IFK-foérbundet had fulfilled its original function
and would develop into a more ordinary, post-school sports
organisation.®

The establishment of the IFK-férbundet provided concrete
evidence of the lack of interest that Swedish secondary school
teachers showed in sports up until about 1910. It was neither
teachers nor parents who took the initiative but senior and former

pupils. It is by no means an exaygeration therefore to claim that
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voluntary sport in the schools up to First World Wwar comprised al-
Eernative youth culture that existed despite the teachers' indif-
ference and sometimes even hostility.

Educational practice in the Swedish secondary schools clearly
reflected this indifference to pupil inspired athletic activities.
According to the annual school reports, and any of the other avail-
able sources, examined earlier, the physical education lessons
seemed to have been structured in the following way. Two to six or;
dinary classes gathered in the gymnasium after they had left their -
outdoor clothes in the changing room. The changing room was in most
cases nothing but a corridor with racks, benches and smelling of
sweat and other bodily odours. Some of the more hygiene conscious
schools, as for example Realldroverket in Stockholm, required by the
1890s that the pupils should wear indoors 1light yvmnastics shoes?
and by the outbreak of the Great War this had become the custom in
every Swedish secondary school.®

The lesson started with the teacher organising the group into
one unit and thereafter commanding it to divide into files of five
to ten pupils. Every file had a leading gymnast, who was chosen from
among the pupils and especially trained to follow the commands and
do the movements according to the choreoyraphy outiined in the-
textbooks. The commands were militaristic; short, standarised aud
shouted in a logical order. The junior ygroups were taughit to stand
at attention or to complete simple movements, while the senior
groups performed more complex motions, which linked together the
earlier learnt exercises into a longer and rather complicated
choreography. The gygymnastics apparatus was normally used during the

second half of the lesson. Some equipment, as for example bucks and
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horisontal bars, were then used by the files, which moved from one
;iece of apparatus to another. At the end of the lesson the files
were again gathered together to hear the finishing commands that
sent out them to the changing room and the school yard. The proce-
dure was the same when the gymnastics lessons were outdoors, with
the exception of the exercises on apparatus, which were replaced
with free standing movements. Only very occasionally were games
played.

Military training should not be overlooked. Until 1918 ‘the -
four highest classes in the Swedish secondary school were occupied
with an intensive drill programme at the beginning and end of every
school year, during which time these classes were released from the
ordinary teaching in physical education. A brief look at the
military training in Realldroverket in Stockholm during the calendar
year 1885 gives us an idea of how they were carried out. The spring
session began the 2nd of May and continued with daily weapon drill
with the 99 pupils in the school yard and along the streets of
Stockholm for three weeks. The shooting was limited to two occasions
during the spring term because of the rainy weather, but got much
more attention during the autumn session, which lasted from 9th of
September to 2nd of October. In addition to the extensive shooting:
training, which was completed with a competition between the local
schools, the autumn session included also a comprehensive weapon
drill programme, which mobilised 136 pupils. According to the school
report as much as 125 hours in all was spent on the military train-

ing during the two sessions.?
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Instructions and commands used in these military training ses-
gions did not differ markedly from those used during gymnastics les-
sons. The idea of progression had, together with the demand of a
rigid discipline, a central role in the teaching. The units were
divided into files while some of the more complicated movements were
taught, but were otherwise directed in one group.!? It is obvious
therefore that the cowmbination of collective gymnastics and regular
military training established a didactic pattern in Swedish physical
education for boys which was difficult to blend with games and other -
sports. The problem was still apparent in the l9§05 and 1930s, al-
though military training by then had been abandoned and the Swedish
school authorities made noticeable efforts to give more space to

sport in the curriculum.

III.

As late as 1936 it was acknowledged in the annual school report of
Nya Elementarskolan in Stockholm that games and sport were included
during the lessons only once a fortnight.!! However this was an ex-
treme case; most of the Swedish secondary schools had by them intro-
duced a syllabus for physical education, which, although 1t was
still predominantly based on collective gvmnastics, paid more and
more attention to sport. The lessons for instance had been extended
to three quarters of an hour and were more often held at the begin-
ning or the eud of the school day, which wmade the timetable more
flexible and cousequenlly also wmore suilable for sowme ol the time-

consuming sports.
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In the early 1920s the school authorities in collaboration
Vwith the sport organisations introduced a national sport mark system
in order to encourage the teachers as well as the pupils to use more
education time for achievement-oriented exercises. The pupils got
points for each measurable performance and could in that way earn a
mark of gold, silver or bronze. According Lo the requirement of the
Swedish School Sports Association, which initiated the project, the
distribution of the marks could occur only through its associated
school clubs. The arrangement was presumably one of the reascns for‘
the considerable growth of secondary school sport clubs, which oc-
cured in the 1920s and 1930s.!2

However, the main reason for the growth of this sector was ob-
viously the inspiration and example that the pupils got from the ex-
panding sports movement and its stars, the chawmpions and olympic
athletes, who year by year got more publicity in the wmedia. Adoles-
cents' natural longing for action, excitment and personal achieve-
ments combined with the admiration of these sport stars led not only
to nation wide projects like the earlier mentioned IFK-férbundet,
but also to a whole range of more informal and local school clubs
that existed, but also faded away, depending on the interest of the
the members. It was this category of informal school clubs that-
together with IFA-fdérbundet at the turn of the century begyan to or-
ganise football cups in Stockholw.!3

In short, the interwar period demonstrated that the idea of
earning a sport mark never could became as exciting as the wish to
represent the class or even the school in matches and competitions
against other school teams. And in consequeuce of this it was often

the school clubs, that concentrated their energy on organising tour-
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naments and coutests, which became a more important part of the
schools' programmne of physical activities than the regular super-
. vised lessons.

This seems to have been especially the case in schools like
Nya Elementarshkolan, which for one or another reason were unable to
modernise their syllabus and to pay sufficient attention to the
pupils' desire for sports. The sports club of Nya Flementarskolan,
established in 1908, played an important role in the school, al-
though the teaching staff viewed voluntary sport with suspiciodl14
Another striking example of the same development occured in the
neighbour school, ANorra Latinldroverket, vwhich in the 1930s still
had a rather traditional programme of physical education; the educa-
tion groups were over fifty pupils and the exercises in most cases
strictly "Swedish"”. However it had an amazingly active sport club.
It must have been by far the most active.club in the school and, at
least according to the annual report of 1936, took part in almost
every available tournament or sport competition arranged for the
pupils in Sweden.!?

It would be wrong to assume that a more sport-oriented physi-
cal education should have weakened the pupils interest in voluntary
organised school sport. On the contrary the sources indicate that
the more the teaching included games and sports the more the pupils
tended to continue with these activities establishing their own
sport clubs in their spare time.!® 1In other words the sport clubs
were in other words joined not only by the school's leading athletes
and most fanatic sport fans, bul also by those who simply had become

interested in sowe sport during the lessuns.
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One of the most outstanding examples of this category of
échool was Realldroverket in Stockholm, which especially during the
time Dr Carl Svedelius (1861-1951) was its headmaster became famous
for being "the sports school™ of the city. When Svedelius became
headmaster in 1906 the school had a physical education programie
that in no way differed from the practice in the other schools.
Nevertheless, ten years later much liad changed; gawes and other out-
door sports were practiced during the lessons whenever the weather
was suitable and the sport club functioned both very actively and -
with exceptional success.!? By the time of his retirement in 1926
the main focus in the school's physical education had turned from
gymnastics to sports.:i®

Svedelius played a crucial part in this transformation. He of-
ten assisted the physical education teacher in organising the les-
sons outdoors and followed with enthusiasm the achievements of the
sport club, which he tried to integrate into the compulsory sector
of school life. The club got substantial finaucial support from the
school and was allowed to ‘publish its results in the annual
reports.l9 Svedelius was in fact, in the 1910s and 1920s, one of the
most energetic advocates of school sports in the whole Nordic
region. We mentioned earlier that he was a founding member and first-
chairman of the Swedish School Sports Association and that he was
the initiator of the Nordic physical education conferences, which
were arranged from 1921 onwards. To these facts can be added that he
was maybe the most articulate advocate for schoul sports supervised

and counsequently controlled by educationalists. Svedelius was eayger
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to point out that sport was an enormous source of energy aud in-
spiration in school life if it only could be a part of the educa-
tional process and not an alternative to it.z2o

Official regulations, didactic methods taught at the teacher
training institutions and applied in education, and spatial short-
comings in the schools were not always the main reasons for slow or
fast change in educational practice. The case of Realldroverket and
its headmaster Svedelius shows clearly how much the development in
physical education in the particular schools in the Xordic countries -
before 1940 could be dependent on the harmonious interaction between
teachers andepupils. Self-evidently, teachers' attitudes and educa-
tional solutions to youths' inborn desires to release and test their
growing body energies could play a crucial role in this transforma- .
tion.

Yet, the fact remains that most of the Nordic secondary
schools between 1880 and 1940 were ruled more by tradition and in-
stitutional patterns than by men dynamic in action or with minds
open to new'educatioual ideas. The systematisation of Nordic secon-
dary education therefore was not either a process that encouraged
the teachers to test and introduce new educational practices. On the
contrary, it was an integration and stabilization process in which
those who Kept to the rules were better understood than those who

took controversial initiatives.




Chapter 10 205

IV.

In which way did the lessons in physical education in the secondary
 schools in three other Nordic capitals differ from the schools in
Stockholm? At least two significant differences can be noticed in
Helsingfors between 1880 and 1940. Firstly, the classes were clearly
smaller. The schools in Helsingfors, as well as in Finlaud in
general, organised their lessons in physical education for each age
group separately. This was partly due to the fact that Viktor -
Heikel, the leading man in Finnish physical education, was strongly
against the Swedish system with its large units, bul seems also to
have been a consequence of the Turmen-oriented methods, which he and
his disciples applied in training of teachers and established in the
schools. Secondly, Finnish physical education for boys did not in-
clude military training before the end of the 1930s. The lack of a
directly militaristic element in the teaching, apart from the oc-
casional fencing, yave the subject a connotation that diifered quite
markedly from what it had in Sweden or in the other Nordic countries
before the First World War. It should not be forgotten either that
the Finnish teachers in physical education, in contrast to their
Nordic colleagues, were civilians, who, to a greater extent, were-
accepted as equals by the other school staff. This fact also had an
impact on educational practice; in short, physical education
teachers were more like their colleaques in the other subjects and
the discipline during the lessons was not as rigyid as in Sweden.
However it 1s apparent that the differences between the
schools of stockholm and Helsingfors, as well as beiween the schools

in the two countries 1n ygeneral, were distinctly reduced during the
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1920s and 1930s. This was not only an outcome of the f[act that the
éwedish schools gave up military training and slowly beyan to
decrease the sizes of their education groups, but was also a result
of that games and sports step by>step gained more space in both
countries' secondary school curriculum. As in Sweden, it was an
educational development that at least partly was influenced by the
activities in the schools' voluntary sport clubs, which at the turn
of the century had began to organise internal matches as well as lo-
cal cups in football and bandy. And as in Sweden, the Finnish school -
clubs had by then establish their own coordination networks.

In 1897 Swedish-speaking pupils in Helsingfors and Uledborg, a
harbour town on the northwest coast, joined the Swedish IFK-
férbundet by establishing their own IFA-clubs. The cooperation with
the school youth iﬂ Sweden faded soon away buf seews neverthelesé to
have encouraged the Finns to further actions. The Swedish-speaking
youth continued to establish iundependent IFA-clubs, whereas
Finnish-speaking secondary school pupils in response in 1899 started
their own national organisation, Suomen Lyseoiden Urheilijat, which
in a decade became just as active as the contemporary IFRK-fdérbundet
in Sweden.2!

An analysis of the attitudes to sport in the three sawmple:
schools in Helsingfors reveals however that organisational integra-
tion or the dynamic local activity of the school clubs by no means
directly led to innovations and rearrangements in physical educa-
tion. Voluntary sporting was encouraged and sometimes even led by
enthusiastic teachers, and yet its impact on the educational prac-

tice was little before the 1920s. Some of the reasons for this

delay, such as the nature of the systewmalisation of Nordic secondary
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education and the old-fashioned teacher training methods, have al-
;eady been discussed. In addition to these reasons the delay seeuws
paradoxically enough to have been caused also by the popularity of
the sports clubs, which weakened desire for a more sport-oriented
curriculum. The successful activity of the sport clubs was often un-
derstood as a proof that the division between pedayugic ¢gymiastics
and voluntary sport was both natural aud functional.

This was the case with VNya svenska ldroverket, which ever
since its establishment in 1882 had had a teaching stafif eager to -
arrange outdoor activities during spare time and vacations. In 1899
the school got its own sport club, which in a short time took over
the initiative from the teachers and began to establish itself as
one of the town's most successful school clubs.22 However, the in-
teraction between the educational and voluntary sectors developed
much slower. The lessons were distinctively gymnastics-oriented up
until the late 1910s and the physical education teachers seem not to
have been active in the sport club.2?3

The 1920s was a turning point. The change of attitudes was in
the broadest sense a sign of the growing impact of the sports move-
ment, but was in the case of Finland certainly also a positive
reaction to the country's extraordinary success in the Olywpic
arena. The teachers became more involved in the sports movement and
school clubs simultaneously as the schogl authorities took actions
to encoufage sport durinyg the lessons. A look at develOpmean in oﬁe
of the other Helsingfors schools, Suomalainen Reaalilyseo, confirws
this impression. Sports had had an essential role in voluntary
school life since the turn of the century,?¢ but until the early

1920s it was practiced only occasionally during the lessons. The
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teachers began now‘to complete their programmes with ball games and
.;thletics and by the end of the interwar period this had changed the
whole character of the school's physical education.2?% The transfor-
'mation decreased Lhe division between the educational and voluntary
sectors and led often to a symbiotic collaboration between them.?2$
One of the concrete results of inter-Nordic cooperation was
the simultaneous introduction in the four countries of the sport
wark system in the early 1920s. 3As in Sweden and the other Nordic
countries the Finnish sport mark was distributed by the central -
sports organisation. Finnish school authorities followed Swedish ex-
ample in other matters as well; the winter sport holiday, introduced
for the first time in 1934, was, as mentioned earlier, undoubtedly

an idea taken from her western neighbour.

Educational practice in the secondary schools of Christianié/Oslo
and in the other parts of Norway in contrast to the situation in
Sweden is more difficult to determine. The Norwegian teachers fol-
lowed, as we remember, in principle the same didactic lines as their
Swedish colleagues and because of the common legislation policy
during the union monarchy (1814-1905) were already forced to or-
gahise education in harwouny with the Swedish systew. During that
time military training was put in practice with almost the same ef-
ficiency as in sSweden, although the facilities were clearly poorer

in Nocway.
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Norwegian gymnastics lessons differed from‘Swedish, however,
on some points. At least in Christiania the classes were already in
the 1880s and 1890s seldom ldrger than two age groups2?? aud by the
i9lOs their sizes had in most cases been reduced to one age group.2?@
' The teachers were officers like in Sweden, and as such were in es-
sence advocates of a rigid discipline, but all the same often paid
more attention to individual performances and skills. This was, of
course, made possible partly by the more manageable size of the
classes, but should also be understood as a consequence of influence
of the voluntary gymnastics associations in Norway, which utilised a
lot of the German Turnen equipment and movements.

Nevertheless, these differeuces were of wminor importance in
comparison with those which existed between the practices in Sweden
and Finland before the First World war. And in addition it should be
stated that it is rather difficult to get a comprehensive picture of
the educational practice in the schoouls of Christidania/0slo, or in
any other Norwegian school, between 1905 and 1945. After independ-
ence was gained the Norwegian state was short of wmoney and therefore
allowed the schools to decide how often they published their
reports. This led to the schouols neglecting theii dulies in this
matter altogether. Anotiier, eveu more grave developuent was the:
careless attitude towards school documents, which, with few excep-
tions, never reached the archives.

All the same the few available sources indicate that the les-
sons in physical education in Norwegian secondary schools followed
the trend in the other Nordic countries and became more sport-
oriented in the 1920s aud 1930s.29 The change was slower than in

Sweden and Finland aund this was al leasl partly a couseyuence oL d
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dispute between Norwegian educationalists and répreseutatives of the
éountry's central sports organisation, Landsforbundet, which, as
stated earlier, was established in 1915.
| The dispute was rooted in a state commission report of 1918,
which quite rightly had pointed out that the schools did little to
encourage their pupils to take up sport. The Norwegian Teachers
-Socliety was inspired by the report, which amony other things in-
cluded recommendations to reserve state funds for the establishment
of a Norwegian parallel to the Swedish School Sports Associatfbn,'
and applied in 1919 for financial support for this purpose. The ap-
plication was composed by a group of educationalists who were con-
vinced that a school association had to be directed by competent
teachers and not by sports organizers, who were amateurs in educa-
tional matters. The dispute became aggravated the same year when the
Ministry of Education got the Landsforbundet's response to the
teachers' intiative. The sports organisation was prepared to col-
laborate with the educationalists, but for obvious reasouns wanted to
be represented in the new ovganisation; a considerable part of its
membership was recruited from the schools.3% The Lug-of-war con-
tinued until thé end of 1921, when the educationalists became eager
to find a solution in order to have a national body throuyh which-
state funds for the participation in the Nordic physical education
éonferences could be distributed. In 1922 the disputing parties ar-
rived at a‘compromise, which resulted in the establishment of the
National Council for School Sports, Landsinevnden for skoleidrett.
The educationalists got a dominaut position in the council, although
they were forced to give one pust to Landsforbundet. Time showed

however that the council had not the organisational strength to
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function efficiently at the national level. Its leadership main-
éained its suspicious attitude to the sports organisations and
remained therefore isolated. Another sign of its failure was the low
sfate funding during the whole interwar period.3!

Not surprisingly these shortcomings had a negative impact on
voluntary sport in the schools. The absence of a dynamic school
sports association made interaction between the schools difficult
and stimulated the pupils to join the open sport clubs earlier. This
development had consequences for educational practice; the teacﬁérs
were less pressured to modernise their methods and were little in-
volved in pupils' voluntary sport. It seemg therefore as if the
change towards a more sport-oriented physical education programme in

Norwegian secondary schools was a transformation that happened

despite teachers' attitudes to the sports movement.

VI.

Let us finally briefly juxtapose educational practice in the secon-
dary schools in Copenhagen with schools in the other Nordic capi-
tals. The first point that has to be made is once again connected:
with the question of size of classes. Developments in Copenhagen
were very much same as in Christiania/Oslo; in the 1880s and 1890s32
the classes were the size of two three age groups, but by the 1910s
they had in wmost cases been reduced Lo one ayge group,®® an dap-

proximate reduction from 80-60 pupils Lo 40-30 pupils.
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But this was not the most significant difference between
educational practice 1in Sweden and Denmark; the most crucial con-
trast was to be found in the methods. The Danish teachers, were un-
til the interwar period, like their Swedish and Norwegian col-
leagues, almost entirely officers, but were not advocates of a rigid
collective discipline during the lessons. Collective obedience was
by no means disregarded, but it was exercised in more concentrated
forms during the military training, which, as stated earlier, as in
Sweden, was put in practice in Danish secondary schools between the
1860s and 1910s. German Turnen gymnastics movements and equipments
were used to a considerable degree, which is a strong indications of
the fact that the pupils got more opportunities to assert

themselves .34

mm.

Fig. 12: A gymnastics lesson at Metorpolitanskolen in 1916.
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The emphasis on individual performance continued to play a
&ajor role during lessons even after the school authorities in 1899
had published a textbook, which, as also wenlioned earlier, was an
aftempt to systematise Danish physical education along the same
lines as the Swedish system. One reason for this Qas presumably the
antipathy to the mechanical nature of the Swedish system, but
another, perhaps even more important reason was not surprisingly the
growing interest in games and sports, which was especially strong in

urban centres like Copenhagen.

The school youth of Copenhagen had become familiar with
cricket and football during the 1880833 and by the end of the Een—
tury the secondary schools in the capital had began to organise
their own school cups and competitions. The first natiounal games for
secondary school pupils were arranged in 1898. The initiative was
welcomed by the Danish central organisation for sports, Dansk
Idretsforbund, which soon took over the arrangement,3® but was also
criticized, above all by educationalists who saw many woral danygers
in brutal matches and limitless competitions.3? 31 public debate as
well as an organisational dispute occured before both parties could
agree on how games should be developed.3® From 1904 onwards collec-
tive gymnastics performances were given more importance and in 1911-
the organizers decided to lessen the competition between the schuols
by withdrawing the rewards and disallowing publication of the
scoring.39

This arrangement resulted in smooth collaboration belween the
organizers, Dansk Idretsforbund, and the school authorities, the
dinistry of Education, but il was not a solution to stimulate volun-

tary school sport or tu press the teachers to take more notice of
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pupils' wishes. The pupils hungered for real excitment and were not
ieen on an anonymous and predominantly collective participation in
games lead by idealistic educationalists.

| The "sportification" of cthe secoudary schools' physical ac-
tivities happened, exactly as in the other Nordic¢ countries, to a
considerable degree through the interaction between the educational
and voluntary school sectors. The sch601 authorities tried to main-
tain the gymnastics as a fundamental part of physical education, but
were at the same time convinced of the need to balance the programme
with games and sports.4® One sign of this was the reform of the
teacher training in the 1910s, which resulted in the teacher can-
didates being much better prepared to function as sport instructors,
and another was energetic participation in institutiomal inter-
Nordic collaboration, which, as mentioned eariier, among other
things led to the introduction of a sport mark system for school
youth in each of the four countries.4!

Interestingly enough, the Danish educationaliists' initlatives
to control the inevitable transformation towards a sport-dominant
physical education programme lessened pupil determination to estab-
lish their own sport clubs during the first two decades of this cen-
tury. Secondary school pupils in Copenhagen continued to join open-
sport c¢lubs and arrange their own football matches and sports but
did little up until the 1920s to establish wore pefmaueut organisa-
tional forms of voluntary school sports. However, the sitﬁation
began to change during the interwar period when the educationalists'
antipathy towards the Social Darwinian dimensions of modern sport

faded away. This was at least partly due to the organisational con-

solidation of the Dbanish sports movement, which lmproved its status
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and standardized sport regulation at all levels, but it was also an
;utcome of the fact that a growing proportion of physical education
teachers were civilians, who had 4 more positive attitude to pupil
sport. The teachers became more convinced of the respectability of
the new body culture and were ready to support and even take part in
the establishment of voluntary school clubs that promoted competi-
tiveness between individual pupils and between schools.4? This had
also its consequences; by the end of the 1920s wost of the secondary
schools in Copenhagen had their own sport clubs, which functioned -
with the full support of physical education teachers and established
institutional forms for the local matches and competitions.43

The closer interaction between the teachers and pupils also
had an impact on the modernisation of educational practice. The
school authorities' directives lost much of their importance and
were overtakeﬁ by the individual initiatives taken in the schools. A
look at the interwar evolution of physical education in the secon-
dary schools in Copenhageu shows that the teachers to a considerable
extent chose their own sovlutions and ignored the directives put for-
ward by the Ministry of Education. For example, the school
authorities' bureaucratic efforts to preserve the position of gym-
nastics exercises became less and less successful and from the early:
1930s onwards seems to have been ignored altogether during the
warmer seasons, when the playing fields and the other outdoor
facilities were available. The outcome of this development was a
change over to a sport-oriented physical education that was often
more independent of the school authorities than in the other Nordic

countries.
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Educational practice in Copenhagen, and presumably also in
;ther Danish cities, differed in other ways from that in the other
Nordic capitals. The Danish teachers also had climatic advantages.
The’snow seldom stayed more than a couple of months in Copenhagen,
whereas in normal circumstances it covered the other Nordic capitals
for between four and five months. And it was not the snow as such
that made outdoor lessons difficult but above all the sudden weather
fluctuations, which in a day could make it impossible to use the
ice-covered plaving fields or the ski-tracks. It should not be for- -
gotten either that the Danish school holiday was more than one
month shorter than the equivalent holidavs in the other Nordic

countries. In other words, the potential time for ountdoor lessons

was clearly longer in the Danish schools.

VII.

The comparisons made in this chapter have repeatedlv shown that the
closer we analyse the circumstances in the particular schools, the
more apparent it becomes that the ministerial education policies in
the four countries bv no means alwavs had a decisive impact on the-
transformation of a single school subject like phvsical education.
The changes and improvements could be directed as well as financed
by the state, but their popularity and efficiency were nevertheless
often dependent on the teachers' and pupils' enthusiasm and ap-
proval. The best example of this is undoubtedly the process through
which games and other sports gained a stronger foothold in Nordic

boys' compulsory education during the periond in ¢uestion. The trans-
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formation was determined to a considerable extent by the point at
which and how energetically teachers hecame involved in pupils’
voluntary sport on the one hand, and by the actual impact of the
pupils’' initiatives and opinion about the physical education on the
other. The earlier the interaction began, the stronger the chances
seem to have been that these teachers, independent of the school

authorities, began to organise matches and other competitive sports

within the framework of regular educationm.
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Towards a bourgeois manhood

In the previous four chapters now and then we have touched upon some
of the ideological motives and forces that had an impact on the
evolution of educational practice in Nordic secondary schools. The
task of this final chapter will be to continue this ideological
analyse in a more concentrated form and ask in which way physical
education in the Nordic secondary school between 1880 and 1940 was
understood as an important part of the preparation for bourgeois

manhood.

Fig. 13: Danish military training at the turn of the century.
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II.

It has been pointed out many times in this thesis that the Nordic
secondary education between 1880 and 1940, like its counterparts in
Central Europe and Great Britain, was essentially an institution for
the upper and middle classes. The pupils both in absolute and
proportional terms were predominantly recruited from these strata,!
while those who had a different class background were taught to
adopt a bourgeois life-style during their years as secondary school
pupils. It seems obvious therefore that these schools had an impor-
tant role in the reproduction of bourgeois culture.

In which ways? The question is by no means irrelevant; neither
the concept of bourgeoisie nor culture are easily defined or
described. But if we follow the habits of most historians and social
scientist and understand the bourgeoisie as the middle and ruling
classes of the capitalist society, and the culture "...as a collec-
tive noun for the symbolic and learned, non-biological aspects of
human life..."2 it is possible to explain the cultural reproduction
in question, as an education that included training in a range of
skills that were essential for those who wanted to maintain or
achieve a life-style that corresponded with the dominant culture in
the Nordic countries.

Reproduction was a continuous process and happened on many
levels simﬁltaneously. One dimension of it was the used and taught
language; the pupils were trained to use a "correct language™ in
speech and in writing in order to master the codes of the dominant
communication system. Another dimension was the teaching in subjects

like history or sciences, which, apart from establishing a useful
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knowledge base, functioned as an implicit indoctrination into the
values and world-view of the bourgeois culture. It is not difficult
to see why the history lessons had this double-function; the
reconstruction of the past is in itself an intellectual exercise
that in conservative institutions tends to strengthen existing
values and beliefs, and this was for certain the case in the
European secondary education, which as a successor of the Latin
school payed much attention to the classical heritage. But more of-
ten it is forgotten that science teaching also had an important
function as an instrument of ideological reproduction; it taught the
pupils the basics of scientific reductionism, and, above all, the
principles of the logical tradition in western philosophy, which was
another cornerstone of the bourgeois culture.

In this context, however, it is of special interest to take a
closer look at a third dimension of the Nordic process of cultural
reproduction, which could be characterized as the discipline of the
body. In contrast to the other dimensions of schooling this was a
process that went on continuously. But it would be a mistake to
think that the discipline of the body was a matter that required
nothing but mechanistic drill in physical education lessons. On the
contrary it must be stated that the development of an appropriate
pupil physical demeanour went hand in hand with the other education.
Pupils were supposed to behave physically in a way that suited the
education fhey were receiving. In this sense it was truly a question
of a bourgeois cultivation of the body. This point has also been
made by Roberta J. Park, who has looked at the same phenomenon in

North America:
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The well-ordered body also served as an icon for the or-
dered society at a time when many middle-class Americans
were anxious about social changes they saw all around

them.3

It should not either be forgotten that this cultural reproduc-
tion was at the same time a process that formed the pupils' gender-
identity. In addition to their psychological as well as physical
socialisation for a bourgeois adulthood they were also trained to
think in terms of a set of ideals regarding their own sexuality,
which prepared them for a manhood that was thought to be different
from the one the working class or peasant boys of their same age
were aiming at. It is not a coincidence for example that the Nordic
physicians showed special concern about the sexual hygiene of the
secondary school youth. Their energetic campaign against masturba-
tion was not caused only by the fear of impotence and a dull mind,
which many nineteenth century physician actually thought were the
results of onanism, but was very much also a question of a moral
preparation of bourgeois youth for a "clean" manhood, which should
prevent them from being enticed into any kind of pre- or extra-
marital intercourse.4

This is not to say that the propagation of extra-marital con-
tinence was merely a question of a moral crusade; the second half of
nineteenth‘century and first decades of twentieth century were times
when the spréad of venereal diseases reached its peak also in the
Nordic countries. The point is therefore that the campaign was a
form of functional moralizing predominantly designed to enlighten a

bourgeois opinion and create and maintain a strong ruling class. It
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is not easy to say to what extent Nordic secondary school boys were
explicitly advised to restrain their sexual desires, but it seems
plausible to think that the message was brought out in different
disquised forms during schooling. The "secret vice" and the "fallen
woman" were notions that fiqured heavily in Nordic manuals dealing
with manliness and morality.3

The advocated stereotype of bourgeois masculinity was that of
a man who mastered his own sexuality with the same ease and preci-
sion that he was supposed to handle a gun. The ideal manhood of the
European middle and upper classes of the second half of nineteenth
century was a state in which the individual had total control over
his body and mind. Furthermore, it was state in which he was able to
release and transform his potential in order to fulfil all his so-
cial and cultural obligations.® The philosophical basis for these
demands can be found in Christian thinking, which, a fact often for-
gotten, was strongly influenced by classical Stoicism.? Yet, it is
clear that the ideal manhood of the late nineteenth century European
bourgeois had developed a nature of its own; it was not a contradic-
tion of the ideal Christian but implied a new life-strategy. It was
a capitalistic life-strategy. This meant above all that the obliga-
tions in an increasing degree had to be met by new sets of ideals
and action rather than by merely maintaining a traditional order.

It was not only a more individualistic ideal of manhood than
previouslf but was also an ideology that paid more attention to
gender differentiation. Boys and girls had for ages been brought up
differently but were now told that their segregation was a crucial
part of the cultivation of their gender; it was as if the parents

and educationalists had become conscious of the growing demands of




Chapter 11 226

individual freedom and therefore instead tried to introduce more
polarised gender-identities. This is of course a simplification, but
it gives us all the same some idea of one of the most important
ideological forces that directed the education in institutions like

the Nordic secondary school between 1880 and 1940.

III.

Let us continue the discussion by investigating the role physical
education had in the process of preparing Nordic youth for a bour-
geois manhood. As has been made clear in the previous chapters
physical education was a subject that step by step during nineteenth
century gained a position in the Nordic secondary school curriculum.
The motive behind its introduction was predominantly militaristic;
some Nordic advocates of physical education were often eager to
point out that it was a form of character building and health promo-
tion, but only few of them were successful in their campaigns before
the authorities and political opinion began to understand that exer-
cise could function as a substitute or preparation for the national
service. It 1is therefore not surprising that many of these
educationalists in the 1860s and 1870s for tactical reasons, if
nothing else, began to strongly endorse this function.

For éxample, in 1874 T.J.Hartelius, director of the GCI in
Stockholm, declared that the military victories of the German forces
during the last ten years, to a considerable degree, had been a con-
sequence of the disciplinary preparation which the the pupils had

got in the schools. He pointed out that German physical education in
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this sense was a part of the country's national service. Hartelius
tried thus to convince his readers that gymnastics and military
drill should continue to have a central role also in Swedish physi-
cal education. Games should by no means be neglectable in the teach-
ing, but they could never compensate for the more traditional forms
of the cultivation of the body. Hartelius had also a clear idea of
the function of military training; "It strengthens discipline and
carriage, it improves the flexibility and vigour of the movements."®

Hartelius' remarks are interesting for many reasons. They show
how explicitly the discussion of the needs for reforms in physical
education was linked to demands for a stronger military prepared-
ness. Both educationalists and public opinion were aware of the
health promoting effects of regular exercises but seems nevertheless
to have payed most attention their disciplinary purposes. Collective
social survival in other words was more important than the physical
condition of individual. This approach was of course in no sense ex-
traordinary in Nordic secondary education of nineteenth century; it
was, as it has been stated earlier, based on the educational ideals
of formal neo-humanism and followed to a considerable extent the
didactic practices of Herbartianism, which above all was a method to
master and control the collective. But the tradition of discipline
and lack of space for individuality was all the same especially
visible in a subject like physical education, which, in addition to
the pedagégical frameworks mentioned above, was also directly in-
fluenced by the instructional methods of the military.

It would be simplistic to think that Hartelius and his Nordic
colleagues would have understood physical education merely as a

preparation for national service. On the contrary it is obvious that
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many of them had more ambitious motives in their minds when they
advocated a sound discipline during the lessons. For instance, in
1875 Hartelius wrote that it was necessary that people remembered
that physical education was not only a groundwork for war but above
all a subject that prepared the pupils to fulfil their civic duties
during times of peace.® The same idea by the way was put forward by
Viktor Heikel in 1870, who, in connection with a comparison of the
physical education practiced in Germany and France, which, most
probably as a result of the news from the battlefields, ended in
favour of the German system, was keen to add that the exercises
developed skills that were patriotic virtues in all conditions.t?®

It is not an accident that men like Hartelius and Heikel un-
derstood the virtues of courage, discipline and stamina as qualities
most useful to cultivate also in the bourgeois youth. As true
nationalists and energetic promoters of the state-building in their
own countries they were both inspired by the wide spread belief that
it was these virtues that had directed the German development in the
1860s and 1870s, which, in short, was an impressive mobilisation of
the masses as well as an efficient integration of the elites. They
saw physical education as a means to prepare the youth of the ruling
classes to become obedient, honest and hardworking servants of the
state.

Nevertheless, it would be wrong to claim that the Nordic
educationaiists should have had their eyes fixed only on Germany in
these days. Many of those who praised the disciplinary virtues of
the German secondary education system were at the same time ready to
point out that the most developed form of physical education was to

be found in Great Britain, which, as a consequence of increasing
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trade and better communications during the second half of nineteenth
century, became recognised also in the Nordic region as the most ad-
vanced society in the world. The British system, however, was not
admired for its discipline or order but above all as an excellent
way to form and strengthen characters.

The concept of character was, of course, used among Nordic
educationalists before they came in close touch with the British
school culture and its ideological advocates. It was known from the
classical literature, especially the Stoic, which emphasised the
need of a strong character,!! and played also an important role in
the Renaissance literature, but it was not especially relevant as
long as the moral education in the schools had a collective end
rather than the refinement of individuals. The concept had many con-
notations, but stood in the first place as a measure of the efforts
to master and develop the self for the benefit of the group. And in
addition, it was a self-control that was supposed to be practiced in
public and in favour of the dominant culture.

As Warren I. Susman has pointed out the notion of character in
the Anglo-American culture of nineteenth century was frequently re-
lated to a number of terms which could be called key words in the
bourgeois vocabulary.!? Some of the most used combination words,
like for example citizenship, duty, work and golden deeds, reflected
the idea that character building was a part of the state building,
whereas ofhers, such as outdoor life, conquest, reputation and
manhood clearly showed that the character should be formed through
individual initiatives as well as through actions and therefore was

a process that had personal aims.
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These two perspectives were recognised by the Nordic
educationalists who began advocate physical education as a form of
character building. For example, the Finn Viktor Heikel wrote in
several occasions during the 1870s and 1880s that he was convinced
of that the expansion of the British empire, in large measure, was a
consequence of the educational policy in the public schools. Through
-the harsh outdoor games the boys got characters full of self-
confidence and ready for action, which made them fit for the public
service of the enlarging empire.

Heikel's images of the British athleticism was of course not
gself-invented; he had, as mentioned earlier, visited English and
Scottish public schools in 1871 and was ever since then assured of
that the games and competitions were the most efficient means of
character formation. In 1891 he defended the roughness of the games,
although they caused "... many arm and leg fractures, sometimes even
the loss of life ...", by emphasising that the British education was
established on the principle that the individual had to be prepared
to give his life or sacrifice a limb in order to increase the physi-
cal and moral strength of the nation. Furthermore Heikel reminded
the reader of that this attitude was gained above all through sport,
without which the youth became weak and immoral.ts3

This was by no means an inaccurate interpretation of the
ideological message of British athleticism. In fact it is obvious
that Heikél was one of the few Nordic educationalists during the
second half of nineteenth century who had a more thorough idea of
what the British meant by their muscular Christianity and games
ethic. Heikel was a religious man. He was born into a clerical

family and began his academic studies as a theology student before
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he became interested in physical education. During his studies at
the GCI in Stockholm in the late 1860s he converted from the puritan
Lutheranism to the more liberal Baptism. These choices gave a clear
direction to his whole life; from then on Heikel seldom failed to
point out that the cultivation of the body was an important element
of cultural reproduction and that the ultimate goal of physical
education was the refinement of the soul. The muscular Christianity
of the public schools was in his eyes a proof of that religion and
action went hand in hand in the British culture and that this was
the secret behind its imperial strength.!4

Heikel was on this point as sincere as many of the most
zealous muscular Christians in Great Britain like for example Edward
Thring or H.H. Almond.t3 It can even be claimed that he, as an ac-
tive Baptist, tended to overestimate the religious component of the
educational policy of the public schools. His visit to the British
Isles in 1871 was first of all a religious pilgrimage; he was lodged
with local Baptists and spend the most of his time socialising with
them and telling about the religious conditions in Finland. It is
therefore understandable that his first and long lasting impression
of the ethos of the British public schools was a confirmation of
what he had picked up earlier on from the educational and religious
literature. He saw in that sense what he wanted to see.l® He was
carried away with a myth, which J.A. Mangan has caught skilfully in

the following remarks:

Consideration of public school 1life in Victorian and Ed-
wardian England, reveals that the public image seldom

mirrored the private morality. Too frequently, there was
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an ideology for public consumption and an ideology for
personal practice; in a phrase muscular Christianity for

the consumer, Social Darwinism for the constrained.t?

It was this honest, not to say naive, admiration of the moral
facade of muscular Christianity that by the turn of the century had
made Heikel a sharp critic of the unlimited hunt for records and
personal fame, which more and more had began to dominate the modern
sports movement. Heikel was still an advocate of outdoor sports, but
required that the moral and aesthetical aspects of the cultivation
of the body should be more important than the mechanical counting of
scores and the exact measurements of bodily performances.!® This at-
titude was of course partly a result of the fact that Heikel as the
leading man in Finnish physical education was eager to maintain a
balance between the teacher centred gymnastics and the sport, which
from a psychological point of view was more emancipating, but was
certainly also a consequence of his opposition to the Social Dar-
winian tendencies in the sports movement.

Heikel belonged clearly to those educationalists who saw the
formation of character first of all as a part of state building. He
was critical of both the established tradition in physical educa-
tion, which paid little attention to individual needs and which in
practice emphasised only the need for collective discipline, as well
as of thé shameless attitudes towards winning among those
educationalists, who wanted to strengthen character through competi-
tion not only in order to achieve a better society but also as an
attempt to increase the mental capacity and happiness of individuals

for their own sake.
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Iv.

This qualified outlook on sport as such was not uncommon among
Heikel's Nordic colleagues. Most of them were by the turn of the
century ready to admit that educational practice was too monotonous
and collective, and a lot of them were also convinced that sport
could be an excellent way of forming characters if it was only prac-
ticed in the right way and under the right conditions. However,
opinion diverged markedly when the question was discussed on a prac-
tical level.

Some of them, such as the Swede L.M.TOérngren, Hartelius' suc-
cessor as director for the GCI in Stockholm, were highly impressed
by what they had seen of physical activities in the British public
schools, but were nevertheless eager to point out that the British
model unchanged was not appropriate for the Nordic secondary school
system, which had more subjects and much less time and space for
outdoor activities.!?® ToOrngren and his followers were prepared to
supplement Swedish physical education with suitable activities but
had no intension of reducing the dominant position of their gymnas-
tics system. They admitted that games and other outdoor sports was a
most efficient type of character training in physical education as
long as competition was not overemphasised and all kind of egotism
was excluded. Yet they were equally convinced that the established
gymnastics-oriented programme also could have a strengthening impact
on the character, if it only was practiced properly.2° According to
Tdrngren the authority and initiative of the teacher was in fact

more essential in character building than the choice of exercises.
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This view was naturally rooted in the strong belief in the ef-
ficiency of the teacher training at the GCI and in the potential of
the Swedish gymnastics system, but was also a consequence of the
fact that Térngren, even more sharply than, for example, Heikel, saw
the character strengthening dimension of physical education as a
preparation for a respectable citizenship and participation in the
state building. The teacher, not surprisingly, was given a central
role in this notion of the character building. It was his authority
and instructions which guaranteed that the pupils were conditioned
to obey orders, fulfil their duties, and, above all, were taught to
know their hierachical position in the social order.2!

Others, such as for example, Viktor Balck and his kindred
spirits in Denmark, V¥illiam Hovgaard, however, were convinced that
character education was a process which required an active and inde-
pendent involvement of the pupils and were therefore eager promoters
of a more sport-oriented physical education. Balck and Hovgaard had
both visited Britain for the first time in the 1880s. And both of
them had been fascinated during these visits by the splendid condi-
tions for physical activities in the public schools; they were
amazed by the "enormous" sizes of the playing fields at Eton and
Harrow and could not stop praising the physical well-being and
dynamic character of the British school youth.

These reactions were of course by no means unique among Nordic
educationélists who, during the last three decades of nineteenth
century, had had the possibility to visit some of the famous "Great
Public Schools”" or some of the other wealthy boarding schools in
England and Scotland. As mentioned earlier, Heikel and Tdérngren had

both returned from their British pilgrimages with similar impres-




Chapter 11 235

sions and by the end of last century this distinct form of ath-
leticism had become a well-known and widely admired phenomena among
Nordic educationalists with British connections. The words "It was
at the playing fields of Eton that the battle of Waterloo was won",
falsily ascribed to Wellington,22 were repeated in almost every pos-
sible occasion and so were many of other claims of that the supe-
riority of the British empire was due to the moral and physical
training, which the imperial conquerors and administrators had
received in the public schools.

Nevertheless, Balck and Hovgaard were more sincere than most
of their contemporaries in northern Europe in this admiration of the
public school athleticism. It was not only that without hesitation
they were in favour of this kind of physical education and therefore
were ready to replace a considerable part of the established gymnas-
tics exercises with games and other sports. Both of them were ab-
sorbed by the idea that it was the competitive moment and the open,
often aggressive confrontation between the pupils which was the
secret behind the character forming function of sport. Furthermore,
neither of them were seriously interested in the religious dimen-
sions of British athleticism, the muscular Christianity, which, as
we remember, had such a strong impact on more contemplative men like
the Finn Heikel. And this was most probably a consequence of that
Balck and Hovgaard were men of action who were strongly attracted by
the SocialiDarwinian motives, which could be found beneath the thin
layers of Stoic and Christian ideals in the British athleticism.

We have touched upon the life work of Balck in different parts
of this work. We have described how in the 1880s he introduced

sports to the school youth in Stockholm, how his writings were
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spread to the Nordic neighbour countries, and how he by the turn of
the century had become the leading man in the Nordic sports move-
ment. However, in this context it is of special interest to remember
that Balck was strongly influenced by his compatriot, the
physiologist Frithiof Holmgren, who used evolutionary metaphors in
his energetic campaign in favour of bodily exercises and outdoor
games. The point here is that Balck through Holmgren had become
familiar with Social Darwinian thinking before he arrived in Britain
and became directly acquainted with sport in the public schools.
Balck was mentally prepared to find ideological motives to the bru-
tal sides of the British sport culture and was in this sense ac-
tually in the same situation as Heikel, who, although as a true
Christian he had fixed his eyes above all upon the more the idealis-
tic side of the athleticism, had seen what he wanted to see.Z23

The Social Darwinian approach plaved an important role in
Balck's thinking throughout his life and seems to have been espe-
cially strong in his promotion of sport as a character forming exer-
cise. He was a true admirer of the Anglo-Saxon culture and like most
his Nordic sport advocating colleagues was convinced by those who
claimed that the character strengthening outdoor life in the public
schools was one of the secrets behind the believed efficiency of the
British empire. As a consequence of this he seldom missed a chance
to emphasise the state building function of the Swedish sports move-
ment. Howe%er, he was even more fascinated by the more individualis-
tic motives and desires of the sporting. He defended, on different
occasions, matches, competitions and other forms of open confronta-
tions between teams as well as between individuals and easily found

reasons for why the prize-winners could be celebrated. According to
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Balck the British example was the best evidence that competitive
sport was an excellent preparation for the inevitable struggles of
life. The defeats and victories on the sports fields were not only
outstanding lessons in the education of the survival of the fittest;
they taught youth that there was no contradiction in playing the
game and still nourishing egoistic desires for fame and success.24
Interestingly enough, Balck was carried away with the idea
that individual sports had an even stronger impact on the character
than team games. The team could be a shelter whereas personal com-
petition forced individuals to take the whole responsibility for
their own actions.2?% This interpretation of the moral dynamics of
sports was in fact not in line with the British athleticism, which
essentially was a cult of the games ethos, and was not in line
either with the principles of most of his Nordic physical education
colleagues, who, as we remember, were suspicious of the educational
value of both limitless competition and individual rewards. It seems
therefore often more accurate to understand Balck's notion of the
sports' character forming functions in conjunction with the growing
pragmatism and individualism, which was characteristic of both the
European and North American sport cultures at the turn of the
century.26 He frequently used the idealized interpretation of the
British games ethos in his speeches and articles but showed in prac-
tice much more interest in result-oriented enterprises such as the
Olympic g%mes and the organisational consolidation of the Swedish
sports movement. Put slightly differently, it could be said that
Balck's active involvement in the expanding sports movement was both

motivated and inspired by the Social Darwinian component of his
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world-view; he believed in the evolutionary necessity of human self-
ishness and saw no reason why this force should be neglected in
education.

Balck was for these reasons something of an outsider among his
Nordic colleagues in the educational field at the turn of the cen-
tury, but had many allies among those in North Europe who had ac-
-cepted the open competitiveness of the growing sports movement and
saw'it as an efficient way to strengthen individual characters. One
of the most radical representatives of the latter category, which we
have briefly mentioned earlier, was the Danish submarin constructor
William Hovgaard (1857-1950) who after studies in England at the
Royal Naval College in Greenwich between 1883 and 1886 returned to
Copenhagen and began to propagate the British sports as the superior
form of physical preparation for a bourgeois manhood. Like many of
his contemporaries, Hovgaard compared the healthy and well-behaved
British public school youth with the secondary school boys in his
home town, whom he accused for being both anaemic and weak charac-
ters. In other words, Hovgaard conclusions were not on every point
original. For example, he claimed as many others that the too exten-
sive intellectual curriculum and shortcomings in physical education
in the secondary schools transformed Danish upper- and middle-class
boys into lame civil servants who never would survive in free com-
petition between individuals or as conquerors of colonies "... where
no governmént or family could give a helping hand".27 Yet it is ap-
parent that he was one of the few Nordic promoters of the British
public school model of physical education who saw sport entirely as
form of strengthening individual characters and not at all as a

function of state building. Hovgaard was thereby more Social Dar-
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winian than Herbert Spencer himself, who often emphasised that
cooperation, persuasion and altruism were essential social skills in

advanced industrialised societies.

The Social Darwinian interpretation of the social function of sports
could not apparently play an especially significant role in the
debates about physical education in the Nordic countries. It was too
unsociable and not in line with the dominant educational outlook
among Nordic secondary school teachers, who were trained to pay at-
tention to the cultivation of the pupils' social responsibility and
obedience to the state apparatus. Sport was advocated as a character
forming activity by a number of Nordic educationalists, especially
between 1880 and 1920, but it was only exceptions like Balck or
educational laymen like Hovgaard who on the practical level vindi-
cated sport in schools as a moral and physical preparation for the
selfish competition between individuals and the harsh struggle for
survival.

Most of those who spoke in favour of more sports in the cur-
riculum saw these activities above all as an efficient form of ex-
ercise in social interaction and cooperation.2®8 This was the case
with influential men like the Swede Carl Svedelius, headmaster and
school spoft promoter, who from 1910 onwards often emphasised that
sport could improve internal solidarity within the schools and
develop responsible citizens.29 This was also the case with many
other Nordic educationalists who during the 1920s and 1930s em-

phasised the positive function of sports; Tahko Pihkala, a skilful
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sport organizer famous for his invention of a Finnish variant of
the American baseball, wrote for example in 1927 that games and
other competitive exercises were superior to gymnastics because of
their stronger impact on the pupils' sense of social
responsibility®?, whereas his Norwegian colleague Hans Hegna in 1931
was eager to point out that juveline delinquency in Christiania/Oslo
had decline markedly since the town in the 1910s had built a number
of public playgrounds.s3?

It is also of interest to note that the ideological
vocabulary and arguments used in favour of physical education were
renewed and got new nuances during the interwar period. For example,
the idea of sports as a character building activity suitable espe-
cially for the bourgeois youth lost lot of its credibility when the
concept of character began to be over-used within the educational
debate and gave way to other educational key words like persomality,
which, in contrast to the concept of character, first and last con-
tained the idea of a self-knowledge and self-fulfillment.32

The philosophical notion of personality was by no means new.
It had been used already by the Stoics to signify the innermost na-
ture of the individual human and obtained a steady metaphysical
foundation in the Christian interpretation of the person as a ra-
tional substance, indivisible and individual.®® It emerged in educa-
tional discourse in a more concentrated form during the Age of En-
lightenmeﬁt and had a central position in Wilhelm von Humboldt's
neo-humanistic Bildungsideal, which, as we remember, was the

dominant ideological foundation of Nordic secondary education up un-
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til this century. Yet is is apparent that the Humboldtian ideal of
Bildung as a harmonious "...process of self-becoming of the
individual...” and thereby a fully developed personality®4 played
only a minor role in Nordic educational practice before the First
World War. Bourgeois schooling in essence was a form of cultural
reproduction and as such emphasized only the formal dimension of the
neo-humanism. As a corollary of this the concept of personality had
not a very significant function to fill in the Nordic educational
vocabulary before the 1920s.

However, from the 1920s onwards the increasing use of the con-
cept of personality in the Nordic educational literature and debate
was not only a sign of the weakening impact of the neo-humanistic
formalism. It was also a sign of a more psychological approach to
the educational process; most of the Nordic educationalists probably
did not open a single book by Freud and yet they were all in one or
another way influenced by his theories of the unconscious and the
fragile relationship between sexuality and social order.

This trend, the increasing concern among educationalists with
the different layers of the human psyche, was not surprisingly less
explicit in a subject like physical education, but it is still pos-
sible to point to a certain element in professional debate, which
was indicative of such attitude changes. We mentioned the slackening
impact of the argument of sports as a character forming activity.
The argumént was at first continuously used by educationalists but
was more and more overshadowed by medical arguments in favour of
physical exercises.33 It is true that the health aspect always had
played an important role in the promotion of physical education and

that it was strenghtened each time the scientists found new evidence
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for a positive correlation between exercise and health. Yet, it is
also true that medical discoveries played only a minor role in the
Nordic debate about physical education before the third decade of
this century. The professionals did not have the required scientific
knowledge and were, to too large extent occupied with disciplinary
issues or absorbed by the idea of physical education as a form of
character training. However, the situation began to change in all
four countries during the 1920s; the teacher training became more
science-oriented simultaneously as the physicians were offered a
more central role in the debate.

The growing emphasis on hygienic and physiological questions
in fact could been seen as a rational consequence of the social
transformation of the western cultures, which, to follow Norbert
Elias, can be analysed as a civilizing process. In other words, the
systematisation and modernisation of physical education for Nordic
secondary school boys until 1940 may be interpretated as a move from
an accentuation of the external discipline of the bourgeois youth,
in form of military drill and collective gymnastics, towards a more
refined outlook on the individual cultivation of the body, in which
disciplining was understood as a physiological and also as a
psychological process.

This is not to say that the fundamental motive for physical
education for the school boys in question changed markedly between
1880 and i940; the aim throughout the period was to discipline the
body and make it a strong and healthy servant of the individual
soul, which again was trained to be an obedient citizen and hard-
working state builder. However, the point is that an increasingly

scientific approach made the Nordic educationalists aware of the
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fact that the discipline became more efficient and total if the out-
ward control was achieved through self-imposed restraint of the body
and the emotions. For example, the hygiene campaigns and improve-
ments in the schools were not only an attempt to better pupils’
health. They were also an ideological and moral undertaking; the
hygienic principle accustomed the pupils to think in terms of bodily
isolation and individual refinement and was therefore an excellent
way to develop their self-control and bourgeois personality.

The application of medical innovations and interpretations led
also to the re-evaluation of established justifications of certain
exercises in physical education. The most famous example of this
development is probably the dispute between the Danes K.A.Knudsen
and Johannes Lindhard, which poisoned the professional dialogue in
Denmark during the 1910s and 1920s. Knudsen, an energetic physical
education inspector who had been trained at the GCI in Stockholm,
was a sworn advocate of the Swedish gymnastics and as such convinced
of its rationality and "scientific" basis. He was therefore almost
obliged to stand up and defend Hjalmar Ling's dogmas when they were
questioned as untenable by Lindhard, professor of physiology at
Copenhagen University between 1917 and 1935, who was responsible for
the theoretical training of the student teachers in physical educa-
tion.

The dispute was rooted also in personal antagonism, which in a
way explaiﬁs why it ended up in a complicated law-suit, but in this
context it will be examined entirely as an issue of principal.
Lindhard was strongly opposed to Knudsen's claim that the formalism
of the Swedish gymnastics could be justified from a physiological

point of view. He emphasised in many occasions that the "Swedish
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system" was nothing but a collection of postures and sav therefore
no reason why they should be understood as especially rational or
health promoting. For example, Lindhard challenged the very heart of
Hj. Ling's method by stressing that a straight back and a good car-
riage were only outward gestures which were by no means healthy as
such or physiologically functional.3® It is not an exaggeration to
claim that Lindhard's arguments were more convincing than Knudsen's
defensive replies. Lindhard could base his claims on empirical
evidences - in contrast to Knudsen, who had only his Swedish
authorities to lean back on - and was an active scientist up to date
with the new and more psychological approaches in the contemporary
educational thinking. In addition, Lindhard was an eager proponent
of physical activities such as rythmic gymnastics and outdoor sports
that were not only less formal and more energy-consuming but also
intellectually more stimulating than the "Swedish system".37
The dispute was not just a quarrel between two strong minds.

It was a confrontation between two forceful physical education
ideologies. And as such it highlighted some of the main characteris-
tics of the debate that occured in connection with a move from an
emphasis on the outward discipline and character training towards a
more genuine physiological, health promoting approach to the cul-
tivation of the body. Firstly, it showed how much the image of the
physical education was dependent on how the notion of bodily dis-
cipline aﬁd health was defined. Secondly, it illustrated how
strongly the chosen definitions could dictate and dominate the

professional debate. And thirdly, it revealed how 1little the
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academic disputes and ideoclogical confrontations were determined by
the factual problems and circumstances in the gymnasiums and
playgrounds.

Knudsen defended not an educational practice but an idealistic
principle; physical education in Danish secondary schools was not
yet fully organised according to an outspoken didactic system, al-
though Knudsen claimed differently, and was anyhow not in line with
his "Swedish" model. As we remember, sports and other less formal
activities continually gained more space in education during the in-
terwar period and made thereby the whole quarrel of the rationality
of the "Swedish system" somewhat irrelevant at a practical 1level.
Lindhard's arguments were often equally academic; he demanded a
physical education based on scientific know-how but had not the

patience to test how this should be carried out in practice.

VI.

In essence, it should be emphasized that the arguments used in the
propagation of physical education for Nordic secopdary school boys
were strongly influenced by the changing values of bourgeois educa-
tion and an evolving notion of the ideal of manliness. The early em-
phasis on the disciplinary function of collective gymnastics did not
have mereiy a military basis; throughout the nineteenth century
drill was believed to mould bourgeois youth into an obedient and
hardworking class of servants of the state. It is clear that the
later campaign in favour of school sports as a more efficient way of

building character was influenced by the more individualistic and
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action-oriented manliness ideal of the late nineteenth century. Fur-
thermore, it is apparent that during the twentieth century the move
towards a more health and hygiene conscious advocacy of physical
education should be seen in the context of the growing attention
paid to scientific understanding in the bourgeois world-view.

Put slightly differently, it was not so much the need of dis-
cipline, character and health as such that inspired the Nordic
educationalists to promote various forms of physical exercises for
secondary school pupils, but above all the belief that these exer-
cises prepared this exclusive youth for its bourgeois manhood and

its future obligations as honourable citizens.
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Epilogue

The Second World War greatly affected boys physical education in
Nordic secondary schools. The war stopped many promising develop-
ments and forced the educationalists to postpone intended reforms
and limited their activities. In addition Denmark and Norway were
occupied by German forces, Finnish teachers were mobilised and many
of them killed, school buildings were bombed and badly damaged. The
immediate postwar period therefore was not a time of rapid change or
extensive improvements. It was a time of gradual recovery and res-
toration.

Sweden had avoided involvement in the war and consequently was
in many ways in a better position than its Nordic neighbours in
1945. Advantage was visible in the field of physical education; in
1944 the teacher training institute GCI moved from the crowded city
centre into a new and spacious building complex next to Stockholm's
Olympic Stadion. The removal had a stimulating impact on teacher
training. A range of new sports facilities were now available and so
were the nearby forests and open fields. This made it possible to
practise activities such as country-cross skiing and orienteering on
a regular basis. The relocation even had its ideological dimension;
it was as if it helped the institute to finally leave behind
Hj.Ling's and L.M.T6érngren's didatic dogmas and open the doors to

fresh ideological winds.
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Nevertheless, the improved conditions of the Swedish teacher
traihing only gradually led to practical changes in schools. Most
teachers had got their training before the war and therefore tended
to stick to the old methods, the schools renewed their equipment
only slowly and in urban areas had difficulty finding space for both
expansion and new playgrounds. The pace of change in the secondary
schools, in fact; was only slightly faster in Sweden than in the
other Nordic countries.

In other respects educational trends in the four countries
were rather similar; the shift from collective gymnastics towards a
sport-oriented curriculum continued and was clearly reinforced by
structural changes in other parts of society such the increasing
leisure time and the sweeping "sportification" of the popular cul-
ture. Yet, it should not be forgotten that this transformation had
began many decades earlier. As we have pointed out in chapters ten
and eleven; the seeds of a sport-oriented physical education were
sown during the last two decades of nineteenth centurv. The postwar
period, therefore, should not be seen as a new phase in the didactic
evolution of Nordic physical education. To a large extent it was a
time when many of the earlier initiatives were completed and many
older practices modernised rather than replaced.

It is clear, however, that the Second World War in a certain
respect had a strong influence on the role of physical education in
society. The war had a decisive impact on the Nordic secondary
school as one of the main institutions for reproduction of the bour-
geois culture and world-view. The Second World War had not been
caused simply by Adolf Hitler. It was also an outcome of the chain-

reactions of the First World War, which among many other things
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weakened trust in bourgeois culture and by extension in one of its
" most important socialising mechanism, the secondary school.
Peacetime restored some of the confidence in bourgeois education but
did not wholly reduce earlier mistrust. Progressive educationalists
demanded educational democratisation and questioned the ideological
justification of the existing secondary school systems. Such
criticism, however, could become really influential and lead to ac-
tion only as an outcome of the Second World War, which shook the
very foundations of European bourgeois life-style in Western Europe
and almost completely destroyed the traditional middle and upper
class cultures in the territories occupied by the Red Army. It was a
cultural crisis that at least in the Nordic countries resulted in
attitude changes which forced governments to re-examine their educa-
tion policies and which inevitably led to the introduction of the
comprehensive school system. Put somewhat differently, the Second
World War was the crucial blow to the Nordic secondary education as
a distinctive means of the reproduction of middle and upper class
culture. This transformation, not surprisingly, had functional con-
sequences for a single sex secondary school subject like phyvsical
education for boys. Once secondary education as a whole began to
loose its social exclusiveness the same process began to occur at
almost every level of schooling.

A comparison of the legal dimension of the renovation of Nor-
dic physicél education before and after the Second World War for ex-
ample reinforces this judgement. As we have argued in chapter seven,
legal action in question up until 1940 was to a considerable extent
linked to and pushed on by two larger phenomena in the Nordic

countries; the introduction of national service and the systematisa-
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tion of secondary education. Both of these projects were connected
with state building and thereby indirectly also with the consolida-
tion of the dominant culture. And this meant that the legal evolu-
tion of Nordic secondary school boys' physical education was bound
to reflect the basic aims and values of the bourgeois culture. The
postwar period changed this constellation; from now on reforms were
primarily advocated and implemented for medical and bureaucratic
reasons rather than for nationalistic reasons.

Unsurprisingly, the change of attitude is reflected in teacher
training. As chapter eight revealed, the majority of the teachers as
well as their students at the Swedish, Norwegian and Danish training
institutes up to the 1930s were officers, who essentially promoted
bourgeois ideals of the cultivation of the body. Bv and large this
was also the case with the Finnish teachers, who through their
training were socially incorporated into the educated class.
However, the war cast a shadow of disrepute and ridicule over the
militaristic customs and hierarchical thinking within traditiomal
education and quickened the transformation towards a more neutral
and thereby less explicitly bourgeois outlook on physical dis-
cipline. The change of attitude is also revealed in the transforma-
tion of the manliness cult in the Nordic physical education for
boys. Physical exercises continued to be the foremost way otuegf
pressing masculinity in the postwar Nordic secondary schools, but
lost many of their chauvinistic and militaristic connotations when
the teaching was taken over by civilians and when they took place

under less formal circumstances.
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It is not difficult, however, to find evidence of the lon-
gevity of tradition in this area of the Nordic secondary education.
We located earlier the element of continuity in much of the educa-
tional process. Then there is the matter of school architecture dis-
cussed in chapter nine. The school buildings were concrete manifes-
tations of the pedagogic thinking of the period and as such they set
up long-lasting spatial patterns, and limits to education. As men-
tioned above, the basic design of gymnasiums or the extension of
school playgrounds in the old city centres could seldom be improved
markedly without large investment or removal to the more spacious
suburbans. This had a stabilising - not to say stiffening - impact
on the practical day-to-dav teaching and with the result that many
prewar methods lasted into the 1960s and 1970s.

It has been emphasised in manv parts of this thesis that the
notion of a distinctive Nordic culture had much substance during the
period in question and that at many levels it plaved an important
role in the evolution of the physical education in the four
countries. The educationalists saw their Nordic colleagues as their
natural reference group and were strongly influenced by each other
both in methodological and practical matters. Interestingly enough,
this has also been the case since the Second World War, although the
increasingly sport-oriented curriculum weakened the Nordic tradi-
tions in physical education and established more international prac-
tices in ail four countries. One reason for this continuity is ob-
viously the existence of a range of inter-Nordic professional or-
ganisations and networks, which have been successful in maintaining

and strengthening the tradition of collaboration. Another, perhaps
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even more important reason is the recognition of the fact that the
four countries, despite all the consequences of global cultural in-
tegration, have a lot in common in the educational field.

Nevertheless, whatever the influence of tradition and the
restraints imposed by abstract and concrete phenomena, the fact
remains that between 1880 and 1940 boys' physical education in Nor-
dic secondary schools was not so much a static system involving the
cultivation of bourgeois youth into manliness as an evolving,
dynamic process which led to the thorough systematisation and mod-
ernisation of this subject. In other words, the period was a forma-
tive and decisive time for the establishment of this branch of
education, although the transformation had began much earlier,
during the Napoleonic Age, and, of course, continued on many levels
after the Second World War.

This thesis has been an attempt to describe and analyse merely
some of the major aspects of this transformation in one European
region. More research is certainly needed before we obtain a com-
plete picture of all its different dimensions. And this will require
not only more archival literature and "ethnographic" surveys, but
also further refinement of the comparative methodological approach
used in this thesis. It is my firm conviction that the demand for
well-structured comparative investigations of educational systems
will increase rapidly as European integratiqn continues and forces
nations to.look at their own historv and society from new angles.
Borders and minds are opening gradually and it is obvious that we
need more comparative studies concentrating on common cultural
traditions before we can claim that we truly know what we mean when

we say that we are Europeans.




Bibliography 256

BIBLIOGRAPHY

1. -Archival sources

1.1. Denmark
Rigsarkivet, Kgbenhavn

Kirke- og Undervisningsministeriets arkiv (3. kontor):
Inberetninger om skydeovelser ved statsskolerne 1863-1887
Inberetninger om skydeovelser ved statsskolerne 1898-1910
Sager vedr. gymnastikundervisningen 1889-1912

Landsarkivet for Sjelland, Lolland-Falster og Bornholm, Kgbenhavn

Ostre Borgerdydskoles arkiv:
Fortegnelse over skolematerial 1886-1889
Inventarieprotokol 1924-1930

1.2. PFinland
Valtionarkisto, Helsinki

Kouluhallituksen arkisto III:
Péytdkirjat 1922
Kiertokirjeet 1922-1923

Kouluhallituksen arkisto, oppikouluosasto:
Kiertokirjeet 1932-1936

Helsingin normaalilyseon arkisto:
Kalustoluettelo 1892-1894
Kalustoluettelo 1892-1974

Helsingin lyseon arkisto:
Voimistelusalin kalusto 1904-1930
Luokkapdivakirjat 1920, 1930, 1939

Helsingfors stadsarkiv

Nya svenska ldroverkets arkiv:
Inventariefdérteckning 1888-1893

Suomen urheilun keskusarkisto, Helsinki

Ivar Wilskmanin arkisto:

Matkakertomukset vuosilta 1913-1914 sekda 1915
Viktor Heikelin arkisto:

Brev fradn och till V.H.




Bibliography : ' 257

1.3. Norway
Riksarkivet, Oslo

Kirke- og Undervisningsdepartementets arkiv:
Gymnastikinspektsren-Gymnastikkontoret;
.Innberetninger 1875-1899
Innberetninger 1907-1912
Innberetninger 1913-1920
Innberetninger 1920-1927
Skandinavisk samarbeide om fysiske opdragelse 1919-1939
Frivillig skoleidrett 1918-1939
Frivillige idrett - Idrettsmerket 1925

Oslo Katedralskoles arkiv

Fortegnelse over Materialier og gjenstande 1869
Inventarium 1907-1930 (-1931)
Inventarieprotokoll for 1938-1945

1.4. Sweden
Riksarkivet, Stockholm

GCI:s arkiv:
Materialredogbrelser 1867-1890, 1930-36

Sveriges Centralfoérenings for Idrottens befrdmjande arkiv:
V.G. Balcks arkiv;
Manuskript till texten "Minnen frdn Englandsresan 1898"
Tvd odaterade manuskript till féredraget "Om kroppsdfningarnas
betydelse f6r karaktersdaningen sdsom ett medel att h6ja folks
lifskraft”
Sdllskapet f6r befradamjandet av skolungdomens fria 1lekar;
protokoll 1883-1925

Sveriges riksidrottsfdrbunds arkiv:
Gymnastik- och idrottskommitténs handlingar

L.M.Térngrens arkiv:
Manuskript till sakkunnigeutldtande till Kungl. 6fverstyrelsen
for rikets allmdnna ldaroverk 1908

Uppsala universitetsbibliotek, Handskriftsavdelningen

Carl Svedelius arkiv:
Manuskript (odaterat) till foéredraget "Den nya skolan"




Bibliography 258

2. Official documents

2.1. Denmark

Forordning angaaende de larde Skoler i Danmark og Norge 7 Nov. 1809,
Register over Forordninger, Kjgbenhavn.

Reglem. for Almue- og Borger- Skolevasenet i Kigbenhavn 29 Jul.
1814; Anordn. for Almue-Skolevaesenet i Kigbstederne i Dan-
mark, Khavn undtagen 29 Jul. 1814.

Pl1. ang. den gymnastiske Underviisning i Almue- og Borger-Skolerne i
Danmark 25 Juni 1828; Cancellie-Pl. ang. Underviisningen i
Gymnastik for Kbhvns of Forstadernes Drengebgrn 24 Aug. 1830.

Cirkulere fra Kirke- og Undervisningsministeriet til Rektorerne ved
de larde Skoler 9 August 1871.

Lov om Undervisningen i de larde Skoler i Danmark 1 April 1871.

Cirkulaere fra Kirke- og Undervisningsministeriet til samtlige Rek-
torer ved de larde Skoler 21 Juni 1882.

Instrur for Posten som Gymnastik Inspektor ved de under Ministeriet
for Kirke- og Undervisningsvaesenet forterende Skoler og Un-
dervisningsanstalter 17 Okt. 1889.

Bekjendtgjgrelse om Bestemmelser angaaende Oprettelsen og Ledelsen
af larde Skoler 2 Dec 1890.

Cirkulaere fre Kirke- og Undervisningsministeriet til de 1larde
Skoler og de eksamensberettigede Realskoler 10 Nov. 1891.
Cirkulare fra Ministeriet for Kirke- og Undervisningsvasenet til
samtlige Skoledirektioner ang. Indfgrelse af Haandbog i Gym-

nastik 10 April 1899.

Lov om hgjere almenskoler m.m. af 24. April 1903.

Bekendtggrelse om Fleraarigt Gymnastikkursus for Studenter 6 April
1905, Love og Anordningar 1905/60.

Cirkulaere til Rektorerna for Statens hgjere Almenskoler ang.
8velser 1 Skvdning i Statens hgjere Almenskoler 10 Oktober
1907.

Anordning om Optagelse af Gvmnastik som Bifag ved Skole-
embedseksaminerne under det filosofiske og det matematisk-
naturvidenskabelige Fakultet 25 Okt. 1913, Love og Anordningar
1913/249.

Bekjendtggrelse angaaende Boldspil i Statsskolerne og de private
hgjere Almenskcler 25 Maj 1916.

Bekendtgsrelse angaaende Undervisningen i Gymnasiet 13 Marts 1935.

2.2. Finland

Hans Kejserliga Majestdts N&diga Gymnasii- och Skol-Ordning foér
Storfurstendémet Finland 6 November 1843.

Hans Kejserliga Majestdts NAddiga Gymnasii- och Skol-Ordning £for
Storfurstenddmet Finland. Gifwen, i Helsingfors, den 7 april
1856.

Hans Kejserliga Majestdts Nadiga Skolordning f6r Storfurstendomet
Finland. Gifwen 1 Helsingfors den 8 augusti 1872.

Kejserliga Senatens bref till Ofwerstyrelsen fdr skolvdsendet,
angiende faststdllda lektionsplaner och ldrokurser for lyceer.
Utfirdadt i Helsingfors, den 4 Januari 1873.




Bibliography 259

Hans Kejserliga Majestdts Nadiga Kungdrelse, angdende gymnastikens
ordnande i landets elementarldroverk och om inrdttande wid
Alexanders Universitetet i Finland af en liroanstalt fér
gymnastikldrarutbildning. Gifwen i Helsingfors, den 22 juni
1882.

Hans Kejserliga Majestdts N&ddiga Kungdrelse, angdende behdrighet
-£t111 ldrare- och lédrarinnetjenster i gymnastik vid
elementarldroverken och fruntimmersskolor i landet samt
rorande gymnastikens stdllning i sagda skolor. Gifven i Hel-
singfors, den 13 september 1894.

N&dig Foérordning angdende férdndrad organisation af Kejserliga
Alexanders-Universitetets gymnastikinrdttning. Gifven & jakten
Standard den 19 (6) oktober 1908.

2.3. Norway

Lov om offentlige skoler for den hgiere almendannelse 17. Juni 1869

Kongelig resolution den 3 Decb. 1870.

Rundskrivelse af 20de februar 1884.

Rundskrivelse af 18de mai 1885.

Rundskrivelse af 28de august 1889.

Lov om hgiere Almenskoler af 27. Juli 1896.

Rundskrivelse af 17 april 1906 indeholdended regler for undervisnin-
gen i gymnastik ved de hgiere skoler; Rundskrivelse af 9
august 1906 angaaende folkeskolela@rer Hans Hegnas bog
"Friluftlek".

Rundskrivelse av 10 februar 1908 angaaende indfgrelse av undervisn-
ing av skytning i de hziere skoler.

Kongelig resolution av 16 mai 1911, hvorved bl.a. nedenstaaende
program for de i lov om hgiere almenskoler av 27 juli 1896
paragr. 26 fastsatte 6 dages eksersis og idrat approberes som
gj@ldende indtil videre.

Lov om forandring av 26 paragr. i lov om hgiere almenskoler av 3
juli 1914.

Stortingsbeslutning angdende ny plan for "Den gymnastiske
Centralskole" den 28 mai 1915.

Rundskrivelse av 27. januar 1923 om gymnastikundervisningen og
renholdet i 1lokalerne; Rundskrivelse av 17de august 1925 om
bruken av egne drakter i gymnastikktimerne.

2.4. Sweden

Skolordningen af 1807.

Kongl. Maj:ts Radiga Stadga f&6r Rikets Allmdnna Elementar-laroverk.
Gifwen i Stockholms Slott den 14 augusti 1856.

Kongl. Maj:ts NAddiga Cirkuldr till Dom-Capitlen angdende undervis-
ningen 1 gymnastik och militdr- o6fningar wid elementar-
ldroverken, folkskole-ldrare seminarierna och folkskolorna.

Kongl. Maj:ts nddiga Stadga fo6r Gymnastiska Central-Institutet af
den 8 Januari 1864 (SFS 1864 No 5).

Kungliga cirkuldret af den 19 Juni 1866.




Bibliography 260

Transumt af Kongl. Maj:ts Nadiga Cirkuldr till Dom-Capitlen,

Kongl.
Kongl:

Kongl.

Kungl.
Kungl.
Kungl.

Kungl.

3.

3.1.

angdende utstrdckning af krigsbildningen wid elemen-
tarldrowerken och folkskoleldrare-seminarierna i riket af den
29 Juli 1870 (SFS 1870 No 36).

Maj:ts nddiga stadga f6r rikets allmdnna l&roverk den 1
november 1878 (SFS 1878 No 53).

Majestdts nddiga stadga fo6r Gymnastiska Centralinstitutet den
13 juli 1887 (SFS/54).

Maj:ts nddiga cirkuldr till domkapitlen samt direktionerna
6fver Stockholms stads undervisningsverk och Nya elemen-
tarskolan, angdende undervisningen i Ofningsidmnena vid de
allmdnna laroverken (SFS 1895 No 70).

Maj:ts nddiga stadga for rikets allmdnna l&roverk gifven i
Krisiania slott den 18 februari 1905 (SFS 1905 No 6).

Maj:ts foérordning den 15 februari 1918.

Maj:ts kungdrelse angdende undervisningsplaner fér rikets
allmdnna ldroverk; given Stockholms slott den 29 juni 1928
(SFS 1928 No 252).

Maj:ts fornvade stadga for rikets allmdnna ldroverk (SFS 1933
No 109).

Annual school reports

Denmark

Borgerdydskolen i Ksbenhavn, skolprogrammer 1856-1919.

Ostre

Borgerdydskolen, skolprogrammer 1920-1940

Frederiksbergs Latin- og Realskole, skolprogrammer 1879-1907.

Freder

iksbergs Gymnasium, skolprogrammer 1908-1940.

Metropolitanskolen, skolprogrammer 1865-1940.

3.2.

Finland

Helsingin Suomalainen Normaalilyseo, vuosikertomukset 1887-1940,

Helsin

gin Suomalainen Reaalilyseo, vuosikertomukset 1894-1940.

Nya svenska ldaroverket, drsberdttelser 1882-1940.

3.3.
Aars's

Anders
Christ

3.4.

Norge
0og Voss's Skole, aarsberetninger 1863-1907.

sens -Latin- og Realskole, aarberetninger 1882-1904.
iania Katedralskole, aarsberetninger 1879-1916.

Sweden

Stockholms hdgre realldroverk, drsredogbrelser 1876-1890.

Norra

Realldroverket, &rsredoglrelser 1891-1940

Nya Elementarskolan, drsredogdrelser 1876-1939.

Norra

Latinliroverket, &drsredogbérelser 1880-1940.




Bibliography ' 261

4. Newspapers and periodicals

Gymnastisk Tidskrift (Den)
Hufvudstadsbladet (Fin)
Koulu ja Kasvatus (Fin)
Tidskrift i1 Gvmnastik (Swe)
Urheilulehti (Fin)

Verdandi (Swe)

Voima (Fin)

5. University Theses

Bonde, Hans, En stdlsat karakter i et hardet legeme. En undersggelse
af mandeidealer i den tidlige danske sportbevagelse 1880-1914,
Speciale ved Historisk Institut, Kgbenhavns Universitet 1986.

Copsg, Seren, Den danske skolegymnastiks udvikliing 1884-1913, Spe-
ciale pd Historisk Institut, Aarhus Universitet, 1983.

6. Published sources and literature

Abercrombie, Nicholas & Hill, Stephen & Turner, Brvan S.,The Penguin
Dictionary of Sociology, Second edition, Penguin books 1988.

Albisetti, James C., Secondary Education Reform in Imperial Germany,
Princeton University Press, Princeton, New Jersey 1982.

Alestalo, Matti & Kuhnle, Stein,"Scandinavia: Economic, Social, and
Political Structures", in Yhteiskunnan kehitys, rakenne ja
kulttuuri, Opetusmoniste, Helsingin yliopiston sosiologian
laitos 1982.

Alston, Patrick L., Fducation and State in Tsarist Russia, Stanford,
California: Stanford University Press 1969

Amsinck, J., Lerebog 1 Gymnastik for Skoler og civile Lareanstalter
I Danmark. Med 160 i1 Texten indsatte Figurer og Planer,
Kjgbenhavn 1883.

Andersen, Einer (red.),0stre Borgerdydskole 1787-1937, Kgbenhavn
1937.

Andersen, Evald & Hansen, Gunnar, Dansk Idre#t gennem 50 aar. II.
Del, Kgbenhavn 1946.

Anderssen, Otto, Norges hgiere skolevesen 1814-1914. FEn oversikt.
Kirke og undervisningsdepartementets jubileumskrifter 1914,
Kristiania 1914.

Asplund, Johan, Tid, rum, individ och kollektiv, LiberFérlag 1983.

Bache, O.F,"Fra et Bes3g 1 engelske Public Schools", Herlufsholms
larde skoles Program 1900-1901, Kgbenhavn 1901.

Balck, Victor, Illustrerad Idrottsbok. Handledning 1 olika grenar
av idrott och lekar, Del I-III, Stockholm 1886-1888.

Balck, Viktor,"Om idrott och kropppsévningar i uppfostrans tjdnst",
Sjunde nordiska skolmétet 1 Stockholm den 6., 7. och 8.
augusti 1895, Stockholm 1896.

Balck, Viktor, Militdrévningar vid rikets ldroverk af V.G.Balck. Ut-
gifven af Féreningen for befrdmjande af skolungdomens
vapenéfningar, Stockholm 1899.




Bibliography 262

Barton, H. Arnold, Scandinavia in the Revolutionary Era 1760-1815,
Minneapolis, University of Minnesota Press 1986.

Bentzen, Louis, Tabeller og veiledning for gymnastikle@rere ved
skoler for den hgiere almendannelse, Kristiania 1892.

Beretning om det 9. nordiske skolemgde i Kgbenhavn den 8.,9.,10. og
11. August 1905. Kgbenhavn 1906.

Bergman, Roger,"Ldrkan fran Ramsay till Runeberg"™, in Nya svenska
ldroverket - Gymnasiet Ldrkan hundra 4r 1882-1982, Festskrift
utgiven av Kamratférbundet L&rkorna och Sédllskapet
Smdgossarna, Helsingfors 1982. ’

Bergwall, Erik,"Hur Skolidrottsfdorbundet bildades"™, in Sixten
Blomgvist (red.) Sveriges skolungdoms gymnastik- och
Idrottsforbund 1916-1941, Stockholm 1941.

Berdttelse om det fjerde allmdnna nordiska skolmétet i1 Stockholm den
10, 11 och 12 augusti 1880, Stockholm 1883.

Birley, David,"Bonaparte and the Squire: Chauvinism, Virility and
Sport in the Period of the French Wars", in J.A.Mangan (ed.),
Pleasure, Profit, Proselytism: British Culture and Sport at
Home and Abroad 1700-1914, Frank Cass: London 1988.

Bjgrnstad, Ivar, Haandbog 1 gymnastik for seminarier og skoler,
Kristiania 1877.

Bolmstedt, Eugen, "Idrottens historia", in Lundsbergs skolas his-
toria 1896-1946. Minnesskrift utgiven av fdreningen Gamla
Lundsbergare, Stockholm 1946.

Bonde, Hans,"Den hurtige mand. Mandsidealer i den tidlige danske
sportbevaegelse," in Historisk Tidskrift [Denmark] 1988:1.
Boucher, Leon, Tradition and Change in Swedish Education, Pergamon

Press 1982.

Bourdieu, Pierre, Kultursociologiska texter. I urval av Donald
Broady och Mikael Palme, Stockholm: Salamander 1986.

Bowen, James, A History of Western Education. Volume Three. The
Modern West FEurope and the New World, London, Methuen & Co Ltd
1981.

Carlgren, Wilh., WNorra Latin 1880-1930. Ftt moddrnt svenskt
ldroverk, Stockholm 1930.

Carlson, E., Det hégre skolvisendet i Norge och Danmark, Stockholm
1899.

la Cour, N.G.,Le#rebog i Gymnastik for Borger- og Almueskolerne 1
Danmark, Xgbenhavn 1856,

Dahlberg, C.A.S. & Plum, P.M., Metropolitanskolen gennem 700 Aar,
Kgbenhavn 1916.

Danmarks Hgjskole for Legemssvelser 1911-1961, Kgbenhavn 1961.

De Kgbenhavnske Skolers Idretdag Programmer 1934, 1935, 1936, 1937,
1938, 1939, Kongelige Bibliotekets smdtrykssamling.

Det 5te Danske Gymnastik- og Idratsstevne af Skoledisciple Den 12.
og 13. Maj 1911 1 Aalborg, 1911, Kongelige Bibliotekets
smiatrvkssamling.

Derry, T.X., A History of Scandinavia. Norway, Sweden, Denmark, Fin-
land and Iceland, London, George Allen & Unwin 1979.

Dokka, Hans-Jgrgen,'"Den herbatske pedagogikks innflytelse i Norge™,
in Pedagogisk Forskning [Norway] 1967:4.

Drakenberg, S.,"Kungliga Centralinstitutets historia under L.G.
Brantings férestandarskap 1839-1862", in Kungliga Gymnastiska
Centralinstitutets historia 1813-1913, Stockholm 1914.




Bibliography 263

Eichberg, Henning,"Geometrie als barocke Verhaltensnorm. Fortifika-
tion und Exerzitien", in Zeitschrift fiir historische
Forschung; 4 (1977).

Eichberg, Henning, Leistung, Spannung, Geschwindigkeit. Sport und
Tanz 1im gesellschaftlichen Wandel des 18./19. Jahrhunderts,
Stuttgart: Klett-Cotta 1978.

Eichberg, Henning,"Fra eksercitier til sport", in Centring [Denmark]
1980:1.

Eichberg, Henning,"Civilisation og breddesport. Sportens forandring
er samfundsmessig", in Centring [Denmark] 1981:1.

Elias, Norbert,"The Genesis of Sport as a Sociological Problem", in
Norbert Elias & Eric Dunning, Quest for Excitement, Sport and
Leisure in the Civilizing Process, Basic Blackwell 1986.

Federley, Bjérn,"Lidrkidrott under ett sekel", in Nya svenska
ldroverket - Gvmnasiet Ldrkan hundra 4r 1882-1982, Helsingfors
1982.

Forhandlingarne ved det sjette nordiske skolmgde 1 Kjsbenhavm 5-8.
August 1890, Kigbenhavn 1891.

Foucault, Michel, Discipline and Punish. The Birth of the Prison,
London, Penguin Books 1987.

Frykman, Jonas & Lofgren, Orvar, Den kultiverade mdnniskan,
LiberLdromedel, Lund 1980.

Férhandlingar och fdredrag vid den nordiska kongressen fér
skolungdomens fysiska fostran 1 Stockholm. Den 5-7 september
1921 anordnad av Sveriges Gvmnastik- o. Idrottsférbund, Stock-
holm 1922.

Férhandlingar vid Férsta Allmdnna Skolldraremétet 1 Finland 15-19
Juni 1864, Utgifne af G.E. Furén, Tavastehus 1864.

Goldman, Harvey, Max Weber and Thomas Mann: Calling and Shaping of
the Self, University of California Press 1988.

Gilljam, G.F., Imbjudningsskrift med anledning af invigningen af
Stockholms Norra Latinldroverks nva ldroverksbyvggnad, Stock-
holm 1880.

Grubb, Gunnar,"En kort Aaterblick™, in R.I.F. [Realldroverkets
idrottsférening] 1878-1953, Stockholm 1954.

Grgner, Sverre,"Den obligatoriske og den frivillige gymnastikken i
Norge", in Tidskrift i Gymnastik [Sweden] 1938.

GutsMuths, J.C.F., Gvmnastik fir die Jugend enthaltend eine prak-
tische Anweisung zu Leibesiibungen, 2 Aufl., Schnepfenthal
1804.

Go66s, Karl, Ndgra ord om gymnastiken i vdra skolor samt férslag till
dess dndamdlsenligare ordnande, Jyvaskvld 1864.

Go6s, Karl, Voimistelun harjoitusoppi, Hameenlinna 1868.

Hackensmith, C.W., History of Fhysical Fducation, New York, Harper &
Row 1966.

Haandbog .i Gymnastik. Paa opfordring af Kirke- og Under-
visningsministeriet udarbejdet af Gymnastikkommissionen arf 30.
November 1889, Kgbenhavn 1899.

Hansen, Emanuel,"Fra 1911 til 1961", in Danmarks Hpjskole for
Legemsgvelser 1911-1961, Kgbenhavn 1961.

Hansen, Victor, Illustreret Idretsbog. Udarbejdet paa Grundlag af
Victor Balcks illustrerad Idrottsbok, XKjgbenhavn, I del 1890,
IT del 1893.




Bibliography 264

Hansson, Ola,"Gamla skolhuset vid Kajsaniemi", in Nya svenska
liroverket - Gymnasiet Ldrkan hundra dr 1882-1982, Festskrift
utgiven av Kamratfdrbundet Lérkorna och Sdllskapet
Smdgossarna, Helsingfors 1982.

Hartelius, T.J., "Kroppséfningarna sdsom ett hufvudsakligt vilkor
for helsa, kraft och skbénhet", Tidskrift i Gymnastik 1874.

Hartelius, T.J., "Gymnastikens betydelse f6r allmidn varnepligt",
Tidsskrift i Gymnastik 1875.

Hasselager, A.K., Herlufsholm 1865-1915. Fortsattelse af
H.B.Melchiors og Albert Leths Historiske Efterretninger om
Herlufsholms Stiftelse, Nestved 1915.

Hegna, Hans,"Lekeplass-spgrgsmdlet i 0slo", in VI Nordiska kongres-
sen for skolungdomens fysiska fostran i Stockholm den 12-16
september 1931, Stockholm 1932.

Heikel, Viktor,"Om kropps6fningarne i England, ungdomens och karak-
terernas land", Hufvudstadsbladet 1870.

Heikel, Viktor,"Om den engelsk-amerikanska soOndagskolan, en
frihetens grundpelare™, Helsingfors Dagblad 22-23.1 1871.
Heikel, Viktor, Praktisk handbok 1 skolgymnastik fér gossar, Hel-

singfors 1874.

Heikel, Viktor, Gymnastiska fridéfningar med och utan jernstaf, Hel-
singfors 1879.

Heikel, Viktor,"Manlighet eller veklighet. Svar till Hr R.A.
angdende ‘gvmnastikens faror'", Nyva Pressen 6.6 1891.

Heikel, Viktor, Idrott men inte rekordjakt! Ett upprop till vdra
gymnastik- och idrotts-féreningar, Helsingfors 1903
(d6fvertryck ur Hufvudstadsbladet).

Helsingin Suomalainen Realilyseo 1891-1916. Muistojulkaisu, Helsin-
gissd 1916.

Hentilad, Seppo, Suomen tydéldisurheilun historia I. Tyévden
Urheiluliitto 1919-1944, Hdmeenlinna 1982.

Hentild, Seppo, "Urheilu, kansakunta ja luokat™, in Risto Alapuro et
al. (eds.), Kansa liikkeessd, Kirjavhtymd: Helsinki 1987.
Herlitz, C.¥., Skolhyvgienens historia. FEn éversikt frdmst av

utvecklingen frdmst i Sverige, Stockholm 1961.

Hernlund, Hugo, Nya elementarskolan sdsom statens provskola under de
sista 30 4ren, Meddelanden frdn statens provskola nr 50,
Stockholm 1914.

Hertel, Axel, Om Sundhedsforholdene i de hrsjere Drenge- og Pigesko-
ler 1 Kjsbenhavn, Kjgbenhavn 1881.

Hertel, Axel, Overpressure in High Schools in Denmark, London, Mac-
Millan 1885.

Hietala, Marjatta, Services and Urbanization at the Turn of the Cen-
tury: the Diffusion of Innovations, Societas Historica Finlan-
diae: Jyvaskyla 1987.

Hjorth, C.,"G.C.TI.:s direktion, stadgar, 1ldrarkdr, ekonomiska
forhallanden, eleveantal, byggnader m.m.", in RKungliga Cen-
talinsitutets historia 1813-1913, Stockholm 1913.

Holmberg, Oswald, Den svenska gymnastikens historia. Pehr Henrik
Ling och hans verk, Stockholm 1939.

Hovgaard, William, Sundhed eller Kunskaber. Nogle Bidrag til
Spsrgsmaalet om Ungdommens Opdragelse, Kjgbenhavn 1886.

Hovgaard, W., Sport, Kjgbenhavn 1888.

Hpig&rd, Einar, Oslo Katedralskoles historie, Oslo 1942.

Hgigadrd, Einar & Ruge, Herman, Den norske skoles historie. En over-
sikt. Ny utgave ved Knut Ingar Hansen, Oslo 1971.




Bibliography 265

Illeris, Niels,"Lareruddannelsen", in Legemsgvelser i1 Skolen 1
tilslutning til Haandbogen 1 Gymnastik 1899-1949, Kpbenhavn
1949.

Ilmanen, Kalervo & Vuotilainen, Touko, Jumpasta tiedekunnaksi.
Suomalainen voimistelun-opettajakoulutus 1882-1982, Liikun-
tatieteellisen Seuran julkaisu nro 84, Helsinki 1982.

Indberedning fra Gymnastikkommissionen af 5te April 1887, Kgbenhavn
1888.

Jdanzon, Bode, Manchettyrken, 1idrott och hdlsa. Studier kring
idrottsrérelsen i Sverige, sdrskilt Gdéteborg, intill 1900,
Meddelanden fridn Historiska institutionen i Goteborg Nr 14,
1978.

Kaelble, Hartmut, Social Mobility in the 19th and 20th Centuries.
Furope and America in Comparative Perspective, Berg Publishers
Ltd 1985.

Key, Axel, Ldroverkskomiténs betdnkande III. Bilaga till Liroverks-
komiténs utldtande och foérslag. Redogérelse fér den hygieniska
undersékningen afgifven af komiténs ledamot prof. Axel Key,
Stockholm 1885.

Kirkegaard, Jgrgen (red.), Frederiksbergs Gymnasium gennem 100 &r,
1.maj 1879 - 1.maj 1979, Frederiksberg 1979.

Kiunasmaa, Ky6sti, Oppikoulu 1880-1980. Oppikoulu ja sen opettajat
koulujdrjestyksessd peruskouluun, Oulu, Pohjoinen, 1982.
Knudsen, K.A., Om Sport. Indtrvk fra en reise i England, Kjgbenhavn

1895.

Knudsen, Tim, Storbyen stsbes. Kzbenhavn mellem kaos og byplan
1840-1917, Viborg: Akademisk Forlag 1988.

Koivusalo, Irja, Voimistelu maamme oppikoulujen oppiaineina vuosina
1843-1917, lappeenranta, Liikuntatieteellisen seuran julkaisu
no 83, 1982.

Korsgaard, Ove, Kampen om kroppen. Dansk idrats historie gennem 200
4r, Kgbenhavn, Gvldendahl, 1982.

Korsgaard, Ove, Krop og Kultur. Andelsbzndernes gvmnastik mellem al-
muens leg og borgerskapets sport, Odense Universitetsforlag
1986.

Korsgaard, Ove,"Mellem natur og kultur", in Idretshistorisk Arbog
1987 [Denmark] 3. &rg.

Kroman, Kristian, Om Maaler og Midler for den hgsiere Skoleundervisn-
ing og om Muligheden af dens organiske Sammenknytning med de
lavere, Kjzbenhavn 1886.

Kroman, Kristian, Den nye danske skolegvmnastik. Foredrag ved det
skandinaviske gymnastiklererselskabets mgde i1 Kgbenhavn 1899,
Kgbenhavn 1902.

Krotee, March L. & Jaeger, Floise M., Comparative Physical Education
and Sport, Volume 3, Champaign, Illinois, 1982.

Kungliga Gyvmnastiska Centralinstitutet 1913-1963. Festskrift med an-
ledning av Institutets 150-4riga tillvaro, Ystad 1963.

Kuujo, E.O.,"Katsaus koulun vaiheisiin 1891-1951", in Helsingin
lyseo. "Ressu" 1891-1951, Helsinki 1951.

Kyrre, Hans, Blade af den Kgbenhavnske Privateskoles Historie, De
forenede Skoler 1901-1926, Kgbenhavn 1920.

Langekilde, H.P.,"Idratsbevagelsen og Skolen", in Gymnastisk
Tidskrift 1925.

Laine, Leena, Vapaaehtoisten jdrjestéjen kehitys ruumiinkulttuurin
alueella Suomessa v.1856-1917, Liikuntatieteellisen Seuran
julkaisu no 93, Lappeenranta 1984.




Bibliography 266

Laine, Leena,"Idrott fér alla - men pd olika villkor? Idrott,
samhdlle och social kontroll i Finland 1856-1917", in Svenska
idrottshistoriska fdéreningens drsskrift [Sweden] 1988.

Leksikon for Opdragere. Padagogisk-psykologisk-social handbog. Bind
I:A-K, Kgbenhavn 1953.

Lilius, Henrik, Suomalaisen koulutalon arkkitehtuurihistoriaa.
-Kehityslinjojen tarkastelua keskiajalta itsendisyyden ajan
alkuun, Suomen Muinaisyhdistvksen aikakauskirja 83, Helsinki
1982.

Lindhard, Johannes, Den specielle Gvmnastikteori, Kzbenhavn 1914.

Lindroth, Jan, Idrottens vdg till folkrbrelse. Studier i svensk
idrottsrérelse fram till 1915, Studia historica Upsialensia
60, Uppsala 1974.

Lindroth, Jan,"Unionsuppldsningen 1905 och idrotten. Den svenska
idrottsrorelsen i en utrikespolitisk krissituation™, in
Sveriges centralférening fér idrottens befrdmjande, Arsbhok
1977.

Lindroth, Jan,"Viktor Balck och sporten. Den Svenska idrotts-
rérelsens engelska férbindelser 1880-1900", in Personhistorisk
Tidskrift [Sweden] 1980.

Lindroth, Jan, "Kungahus och idrott - kungliga inslag i den tidigare
svenska idrottsrodrelsen", in Livrustkammaren, Vol. 15: 1071,
1981.

Lindroth, Jan, Idrott mellan krigen. Organisationer, ledare och
idéer 1 den svenska Iidrottsrorelsen 1919-1939, HLS Forlag
Stockholm 1987.

Lindroth, Jan, "lLinggvmnastikens historia - vilken forskning har
utfoérts och vad &terstar?", in Svenska idrottshistoriska
féreningens drsskrift 1989, Stockholm 1989.

Ling, Hj., Tilldgg vid de Tabeller hvilka varit begagnade fér Gym-
nastiska Centralinstitutets I4drokurs, Stockholm 1859.

Ling, Hj., De forsta begreppen af rérelseldra. Sammandrag for un-
dervisningen vid Gymnastiska Centralinstitutet, Stockholm
1866.

Ling,P.H., Gyvmnastikens allmdnna grunder, Uppsala 1834.

Liroverkskomiténs betdnkande I, Stockholm 1884.

Malmstrom, Vincent H., Norden. A crossroad of Destiny, Princeton,
New Jersey, Van Nostrand Company. Inc. 1965.

Mangan, J.A., Athleticism in the Victorian and Edwardian Public
School. The emergence of an educational Ideology, Cambridge
University Press 1981.

Mangan, J.A. & Walvin, James (eds.), Manliness and Morality.
Middle-class masculinity in Britain and America 1800-1940,
Manchester University Press 1987.

Mangan, J.A., "Social Darwinism and upper-class education in late
Victorian and Edwardian England", in J.A.Mangan & James Wal-
vin, 1987.

Mauss, Marcel,"A category of human mind: the notion of person; the
notion of self", in Michael Carrithers & Steve Collins &
Steven Lukes (eds.), The Category of the Person. Anthropology,
philosophy, history, Cambridge University Press 1985.

Meusel, H., Johann Heinrich Pestalozzi Uber Kérperbildung, Frankfurt
1973.




Bibliography 267

Moberg, Gustav, Den fysiska fostrans stdllning 1inom svenska
skolvdsendet 1914. FEnligt undersdkning af gymnastik- och
idrottskommittén genom olika skolor utsdnda frdgor, Stockholm:
Nordiskt idrottslifs tryckeri 1915.

Myhre, Reidar, Den norske skoles utvikling. Idé og virkelighet, Oslo
1971.

Miiller, D.K. & Ringer, Fritz & Simon, Brian, The Rise of the Modern
Educational System: Structural Change and Social Reproduction
1870-1920, Cambridge University Press 1987.

Miiller, D.K., "The process of systematisation: the case of German
secondary education"”, in Miiller & Ringer & Simon 1987.

Mgller, Ernst, Tr@#k af skoleidrattens historie 1 Danmark, Vejle
1980.

Nachtegall, V.V.F., L@#rebog 1 Gymnastik for Almue- og Borgerskoler,
Kgbenhavn 1828.

Nachtegall, V.V.F., Le#rebog 1 Gymnastik til Brug for de laerde
skoler i Danmark, Kzbenhavn 1834.

Naul, R. (ed.), Kdrperlichkeit und Schulturnen im Kaiserreich, Wup-
pertal, Puttys Sport Paperback, 1985.

Nellemann, Aksel H., Den danske skoles historie, Gjellerups forlag,
Kgbenhavn 1966.

Nielsen, Holger, Vor Skolegymnastik. Sertryck af Berlingske Tidende,
Kigbenhavn 1901.

Gunnar Nordahl, Gunnar & Tvrihjell, 0dd, Norsk idrett gjennom hundre
ar 1861-1961, 0Oslo 1961.

Nordisk kongres for legemlig opdragelse, bgrne- og skolehygiejne pd
Hindsgavl 1-6 Juli 1935, Kszbenhavn 1935.

Nordstrom, Byron J., Dictionary of Scandinavian History, Connec-
ticut, Greenwood Press, Westport 1986.

Norra reals idrottsférening. Stiftad ldsedret 1878-1879. 50 d4r,
Stockholm 1929.

NESIF [Nya elementarskolans idrottsférening] 1908-1938. En min-
nesskrift, Stockholm 1938.

Olsen, Otto,"Idret og karakterdannelse", in Gymnastisk Tidskrift
1931.

Olstad, Finn, Norsk idretts historie. Band I. Forsvar, sport, klas-
sekamp 1861-1939, Aschehoug 1987.

Paludan, J., Det hsiere skolevasen i1 Danmark, Norge og Sverig. En
sammenlignende historisk Fremstilling. udarbeidet efter Op-
fordring af Bestyrelsen for det Letterstedtska fond, Kj#b-
enhavn 1885.

Park, Roberta J.,"Sport, Gender and Societyv in a Trasatlantic Vic-
torian Perspective", in J.A.Mangan & Roberta J.Park (eds.),
From ‘'Fair Sex'to Feminism. Sport and Socialization of Women
in the Industrial and Post-Industrial Eras, Frank Cass: London

1987.
Park, Roberta J., "Biological thought, athletics and the formatiom
of a ‘man of character': 1830-1900", in Mangan & Walvin 1987.

Pihkala, Lauri,"Mietteitd liikuntakasvatuksesta ja varsinkin voimis-
telusta biologian valossa"™ in Liikuntakasvatuksen tyémailta.
Voimisteluopettajaliiton julkaisu II, WSOY:Porvoo 1927.

Plan for Aars's og Voss's Latin og Realskole, Kristiania 1863.

Platou, Fredrik, "Universitets Gymnastiksal", in St. Hallvard. Organ
for selskabet for Oslo byes vel,(Red.) Arno Berg, Oslo 1957.

Pilbrant, Rolf, Arbetarrérelsen och idrotten 1919-1939, Studia
historica Upsaliensia 91, Uppsala 1977.




Bibliography 268

Rasmussen, R. & Kjglner, B., Vor Skolegymnastik kontra
Skoleidratsstevner, Kgbenhavn 1903.

R.I.F. [Realldroverkets idrottsférening] 1878-1953, Stockholm 1954.

Richardson, Gunnar, Kulturkamp och klasskamp. Ideologiska och
sociala motsdttningar i1 svensk skol- och kulturpolitik under
1880-talet, Gdteborg, Akademifdrlaget 1963.

Richardson, Gunnar, Svensk utbildningshistoria. Skola och samhdlle
férr och nu, Studentlitteratur, Lund 1984.

Ringer, Fritz, "Introduction", in Miiller & Ringer & Simon 1987.

Rowlinson, William, "German education in a European context", in
T.G.Cook (ed.), The History of Education in Europe, London,
Methuen & Co Ltd 1974.

Sandblad, Henrik, Olympia och Valhalla. Idéhistoriska aspekter av
den moderna idrottsrérelsens framvdxt, Stockholm, Almgvist &
Wiksell 1985.

Sandler, Herbert, Dansk Idret gennem 50 aar. I. Del, Kgbenhavn 1946.

Schriewer, Jiirgen & Harney, Klaus, "On ‘systems' of education and
their comparability: methodological comments and theoretical
alternatives", in Miiller & Ringer & Simon 1987.

Seneca, Letters from a Stoic. Epistulae Morales ad Lucilium,
Selected and translated with an introduction by Robin
Campbell, Penguin Books 1974.

Silvennoinen, Martti, "Qualitative Aspects of the Comparative Study
of Sport and Phvsical Culture", in Krotee & Jaeger 1982.
Sjunde nordiska skolmétet 1 Stockholm den 6.,7. och 8. augusti 1895,

Stockholm 1896.

Sjostrand, Wilhelm, Pedagogikens historia, II:1, Sveriges och de
nordiska grannldnderna under frihetstiden och den gustavianska
tiden, Gleerups forlag, Malmo 1961.

Sjostrand, Wilhelm, Pedagogikens historia, II:?, Utvecklingen 1
Sverige under tiden 1809-1920, Gleerups foérlag, Lund 1965.
Sjb6strdm, Bengt,"Idrottsfdrbundet™, in Nva svenska ldroverket 1 Hel-

singfors 1882-1932, Helsingfors 1932.

"Skolidratsmerket", Gvmnastisk Tidskrift 1922.

Skovgaard-Petersen, Vagn, Dannelse og demokrati: fra latin- til al-
menskole: lov om hriere almenskoler 24. april 1903, Kgbenhavn,
Gyldendahl 1976.

Solem, Frik, The Nordic Council and Scandinavian Integration, New
York-London, Praeger Publishers 1977.

Spencer, Herbert, Essays on FEducation, J.M. Dent & Sons Limited,
London 1939.

Spengler, Reinhard XK., Die Jahnrezeption in Deutschland 1871-1933.
Nationale Identitdt und Moderniserung, Schorndorf: Hoffmann
1985.

Spiess, Adolf,Die Lehre der Turnkunst, I und II, Basel 1840.

Statistisk-drshok fér Finland. Ny serie. VIII. Utgiven av statis-
tiska centralbyrdn, Helsingfors 1910.

Staniforth, Maxwell, "Introduction", in Marcus Aurelius, Medita-
tions, Penguin Books 1969.

Stene, Fridtjov, "Utdanningen av kroppsgvningslaere i Norge. Et his-
torisk oversyn", 1in Harald Wergeland (ed.), Norges
idrettshggskole 100 4r, 0Oslo 1970.

Stenius, Henrik, Fdéreningsvdsendets utveckling i Finland fram till
1900-talets bérjan med speciell hdnsyn till massor-
ganisationsprincipens genombrott, Skrifter utgivna av SLS nr
545, Helsingfors 1987.




Bibliography 269

Suomela, Klaus U., Viktor Heikel suomalaisen lilkuntakasvatuksen
luojana, Porvoo 1953.

Susman, Warren,”'Personality' and the making of twentieth-century
culture”, in John Higham & Paul K. Conkin, New Directions in
American Intellectual History, Baltimore and London, The Johns
Hopkins University Press 1979.

Svedelius, Carl, Virdet av olika slag av skoldisciplin, Sartryck ur
tidskriften Verdandi, Stockholm 1912.

Svedelius, Carl, "Fysisk fostran, Foredrag hdllet i Hankd den 13
aug. 1915", in Verdandi, Tidskrift foér ungdomens mdlsmdn och
vdnner [Sweden] 1917,

Svedelius, Carl,"Koulu ja urheilu", in Voima [Finland] 1922.

Svedelius, Carl, Norra real 1876-1926, Stockholm 1927.

Torstendahl, Rolf, "The Social Relevance of Education. Swedish
secondary schools during the period of industrialisation™, in
The Scandinavian Journal of History 1981.

Trangbak, Else, Mellem leg og diciplin. Gymnastiken I Danmark 1
1800-tallet, Aabybro, Bogforlaget DUO ApS, 1987.

Trap, Peder M.,"Haandbog i gvmnastik", Legemszvelser 1 skolen 1
tilslutning til Haandbog 1 Gvmnastik 1899-1949, Xgbenhavn
1949.

[Treschow, Niels],"Om gymnastiske gvelsers ngdvendighed og nytte for
ungdommen", Indbydelses-Skrift til den offentlige eksamen ved
Christiania Katedralskole i1 1800, Christiania 1800.

Torngren, L.M.,Fria lekar. Anvisning till skolans tjenst. Pd of-
fentligt uppdrag, Stockholm 1879.

Térngren, L.M.,"Reseberdttelse. Ndgra iakttagelser angdende den
kroppsliga utbildningen i Engelska skolor", Tidskrift i Gym-
nastik 1890, pp. 145-189.

Urdahl, Laurentius (red.), XNorsk Idret. Skildringer fra norsk
sportsliv. Illustrerat af A. Bloch, Christiania 1891.

"Valtion Urheilu- ja voimistelulautakunnan tiedustelu Xkoskeva
urheilukenttid, voimisteluhuoneistoja ja uimalaitoksia 23.1
1930", in Helsingin yliopiston pienpainatekokoelma, XX
Urheilu.

A.A.V-a. ([Vartia,Arvo],"Yliopiston voimistelulaitos™, in Suomen
Urheilulehti 1909.

Vigarello, Georges, Le corps redresse. Historie d'un pouvoir peda-
gogique, Paris: Editions Jean Pierre Delarge 1978.

Waltari, Mika, Helsingin Suomalainen Normaalilyseo 1887-1937, Juh-
lajulkaisu, Helsingissd: Otava 1937.

Wendt, Frantz, "Nordic Cooperation™, in Erik Allardt et. al (eds.),
Nordic Democracy. Ideas, Issues and Institutions in Politics,
Fconomy, FEducation. Social and Cultural Affairs of Denmark,
Finland, Iceland, Norway and Sweden, Copenhagen: Det Danske
Selskab 1981.

Westermarck, Fdvard, Minnen ur mitt 1iv, Helsingfors 1927.

White, Hayden, The Content of the Form: Narrative Discourse and His-
torical Representation, Baltimore and London 1987.

Wilskman, Ivar, Idrotten i1 Finland, I-IV, Helsingfors 1904-1906.

Wilskman, Ivar, Voimisteluolot Skandinaviassa, Helsinki 1909.

Wilskman, Ivar, "Pohjoismainen koulukongressi nuorison ruumiillista
kasvatusta varten Tukholmassa svyskuulla 1921", in Koulu ja
Kasvatus [Finland] 1921.

4. Danske gymnastik- og idretsstevne af skoledisciple. Den 13 og 14
maj 1 Randers, 1904, Kongelige Bibliotekets smdtrykssamling.




