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Chapter I.

T. ROMANTICISM.

Many attempts more or less successful have been made to
define romanticism and a great deal has been written on the
literature with which the term is most closely assoclated,
This study, however, is concerned less with its literary
implications than with its practical bearing on social life,
and particularly on education, and for this purpose we may
begin by defining it very broadly and simply as a certain
attitude of mind, a particular way of looking at life, Its
roots lie deep in human personality;and its influence is most
clearly manifest in those epochs which reveal a sharp upward
trend in the progress of civilisation, and in those liberative
movements that have contributed most directly to the emanci-
pation of the human spirit.

The terms "romantic" and "classical" are frequently
applied by way of contrast to successive periods of literature,
art and nusic. We speak of XVIIIth century writers like Pope,
Swift and Gibbon as "classical"” and thé poets of the succeed-
ing age, from Wordsworth to Tennyson, as "romantic", We
habitually place the composers Bach, Handel, Mozart and the
English portrait painters of the XVIIIth century in the
"classical" group, while Chopin, Schumann, Debussy, and Con-
stable, Turner and the Pre-Raphaelites are relegated to the

opposite category. In other fields the contrast is equally
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II. ANGLO-FRENCH LITERARY RELATIONS, 1685~1760, AND TFE
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1., The Protestant Colonies in London, The Hague and
Geneva,

2, The Dissemination of English Ideas and Culture:-
) The Pioneers: Pamphleteers . and Journalists.

(a
(b) Authors and Travellers: Muralt, Prévost, Voltaire.
(¢) Diderot and the Encyclopaedists.

III. JEAN JACQUES ROUSSEAU (1712-1778).

1. Moulding Influences in his Life and Thought ¢+ -

(a) The Influence of Natural Scenery.

(b) Home, Parents, Education,

(c) The City State of Geneva:
(1) Mixed Ancestry, (ii) Calvinism,
(iii) Ccosmopolitanism,
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(d) work, Wanderings, Friends,
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(b) The Teacher as Guide,

(¢) The Training of Character,

(d) Social Adaptation.

(e) The Ideal: Manhood or Citizenship.

4, Individual Development.
(a) Basic Factors in Educational Development:

age, sex, individuality, rank,
(b) "The Art of Forming a Man",

V. CONCLUSION.

l. Recapitulation,

2. Comment and Criticism.
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National Education, Concluding note.
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Chapter I.

I. ROMANTICISM.

Many attempts more or less successful have been made to

define romanticism and a great deal has been written on the
literature with which the term is most closely associated.
This study, however, is concerned less with its literary
implications than with its practical bearing on social life,
and particularly on education, and for this purpose we may
begin by defining it very broadly and simply as a certain
attitude of mind, a particular way of looking at life. Its
roots lie deep in human personality;amd its influence is most
clearly manifest in those epochs which reveal a sharp upward
trend in the progress of civilisation, and in those liberative
movements that have contributed most directly to the emanci-
pation of the human spirit.

The terms "romantic" and "classical" are freauently
applied by way of contrast to successive periods of literature,
art and nusic. We speak of XVIIIth century writers like Pope,
Swift and Gibbon as "classical" and the poets of the succeed-
ing age, from Wordsworth to Tennyson, as "romantic"., We
habitually place the composers Bach, Handel, Mozart and the
English portrait painters of the XVIIIth century in the
"classical" group, while Chopin, Schumann, Debussy, and Con-
stable, Turner and the Pre-Raphaelites are relegated to the

opposite category. In other fields the contrast is equally



apparent: St. Francis and Rahere of St. Bartholomew's;
Magellan and Captain Scott; James I of Scotland and Gustavus
Adolphus of Sweden; Mark Antony and Mary, Queen of Scots;
patriots like Mazzini and Paderewski; factory owners like
Robert Owen and Henry Ford - all in their diverse ways are
exponents of the romantic viewof life. Very little reflec-
tion will call up their counterparts, among whom may be num-
bered not only the great organisers and men of action but
also the cold-blooded Octavians, Bolingbrokes and Elizabeths,
and all that mighty host of capable, conscientious, unimagin-
ative souls who pursue undeviatingly the path to their chosen
goal, and whose eyes ane never dazzled by the light that
strikes to earth a Moses, an Antony, a Burns, a Rousseau,
Some, among them the great ones of the earth maybe, would
seem to be endowed with characteristics of both types; they
combine practicality and poetry, reason and imagination, init-
“lative and organising ability, vision and grasp of affairs;
but these are necessarily few, since in them the blend of in-
dividual and universal in human personality finds its consum-
mation in the unique,

From the study of human personality and its expression in
art and life we may form a clearer conception of the term
romantic or romanticism. Always it implies something creative,
constructive, dynamie, life-giving, liberative; a quickening

of the senses-and the imagination; an awakening of sympathies
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dormant through lack of perception or long disuse; a reaching
out to wider interests and loftier ideals; an appreciation
of the sublime and beautiful in nature and human life. It
is a turning of the mind and spirit towards the light - in
Plato's expressive phrase, "a conversion of the soul"; an
attempt to see life anew "in the white radiance of eternity",
with something of the poet's vision and the mystic's faith.
The horizons widen, the generous spirit apprehends the poten-
tial greatness of human nature in a mood of high hope and un-
cbnquerable energy, before which flee the phantoms of misery,
depravity and fear,with all other phantoms of the night of
the soul, and darkness pales before a new and spdendid dawn,
As with the individual so with the panorama of history.
There have been periods of darkness like the centuries follow-
ing the fall of Rome; periods of moral deterioration and
stagnation like that which marked the passing of the Middle
Ages; periods, like the XVIIIth century, when dogma, or
crystallized opinion, in life as in religion eclipsed the
vital experience which had given it birth. Such periods
culminate inevitably in some form of revolution which casts
off the restrictions imposed by outgrown institutions, and
reasserts the claims of the human spirit in its striving to-
wards perfection., At the festering core of society a counter-
movement origiqates which will in time cleanse and uplift

humanity. So ti is that in ¥th century Athens, XVth century
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Europe, and the period of the Romantic Revival, we have an
age which heralds the dawn of a new era, and from which streams
a guiding light for generations té come, .For history like
life is characterised by unity, continuity, and an inevitable
logic; there are no inexplicable breaks, no effects without
causes, no future without its determining past. The social
life of today has its roots in immemorial antiquity, our
intellectual and cultural life is the heritage of forty cen-
turies. Within a far narrower range, many of our modern pol-
itical and educational developments may be traced to the
cataclysmic changes of a hundred and fifty years ago; nor has
the curtain yet fallen upon the drama for which the French

and Industrial Revolutions set the stage,

II. GENERAL TRENDS.

(a) Striving towards Simplification and Clarity.

A study of all such liberative movements reveals three
clearly marked stages of development, First comes a striving
towards simplification or clarity, "éblaircissement"; this is
succeeded by a period of flux or}unstable equilibrium, during
which the opposing forces of progress and reaction contend
ceaselessly against each other; finally a compromise is
reached which for the time being satisfies human aspirations,
and when this has served its purpose, the process begins anew.

"The impulse of great religions and political movements",
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writes Lord Morley, "arises from the craving for disentangle-
}ment of life."' This is true of individual and society alike;
it is the path almost inevitably followed by mystic and poet,
the leaders of human thought. Buddha meditated in solitude
for twelve long years on the mysteries of sickness, age and
death. Plato withdrew from Athens after his master's death in
399 B.C., and how true was the perspective and sense of ulti-
mate valuesgained in those silent years of wandering no sym-
pathetic reader can doubdt. Wordsworth's "Tintern Abbey" was
the fruit of "Five summers, with the length of five long winters"
six bleak years in Craigenputtock went to the making of "Sartor
Resartus" and established Carlyle's right to be regarded as the
prophet and seer of the Victorian Age. Always the urge is
towards greater simplicity and a truer perspective. For man's
acquisitiveness is not limited to material possessions. He may
become bound by tradition and enslaved by convention; he hugs
prejudices, hoards unnecessary mental lumber, surrounds himself
with an agglomeration of habits and opinions while he paddles
in the shallows of life. Then‘oomes some overwhelming personal
experience, or some world-shaking crisis like war or social
revolution, which crashes through his accepted notions and
sweeps him out into the deep. The trappings are forn- away;

he is left with nothing but essentials, and in the light of
stern realities he may attain to a new and deeper knowledge of

%
the truth. In this sense loss is freedom, and death life,
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The process, then, is a threefold one. Out of experience
and suffering is evolved a firsthand philosophy of life (no
matter how incomplete it may be); on the ruins of the old,
given time and courage, we build anew, "gathering up the frag-
ments that nothing be lost"; the essentlal and enduring emerge
clear and unmistakeable, while the trivial and the superfluous
are seen in their just proportions, and the baser elements are
shed away. With nations as well as individuals the process is
dynamic and evolutionary. The spirit of man reaches out to a
loftier ideal, discarding or transmuting worn-out beliefs,
appropriating with generous enthusiasm conceptions new and
strange, and infusing into both old and newfhat freshness and

vigour which alone can launch a new era in history.

(b) Unstable Equilibrium.

This craving for disentanglement, however, though it
manifests a definite progressive rhythm and unity of purpose,
is not homogeneous throughout the whole course of the movement.
The confliet ensuing from the clash of opposing tendencies
produces a state of flux, or unstable equilibrium. 01d and
new, conservative and radical, reactionary and liberative trends,
are combined and fused into a new whole, and then the process
is repeated while the pendulum swings in the other direction.
Always there is the interplay of opposing forces, not only at a

given moment, a definite period of time, but over the entire

field of history. Excess in any direction "dies in his own
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too-much", and produces an inevitable reaction. Hence the

n"pge of Reason" is followed by one of heightened sensibility
in which poetic imagination and humaen sympathies apparently run
riot, when practical commonsense is thrown to the winds and an
overwrought sentimentality takes its place. After a time the
romantic spirit languishes, reason and commonsense reassert
themselves in a world dominated by scientific and practical
thought, and the golden hues of romance fade into the light of

common day.

(¢) Compromise and Acceptance,

Thus the process is one of flux as well as evolution; the
emphasis is constantly if gradually changing until some compro-
mise is reached whereby harmony is re-established and progress
assured., From dream to reality and through reality to fulfil-
ment - such is the path followed by the individual soul in its
Journey towards perfection; but experience is infinitely varied,
and advance, though certain, is seldom unimpeded. In the wider
life of humanity, in like manner, since "the life of man is for
all loves in turn", an age of high endeavour marked by enter-
prises of great pitch and moment, gives place to one in which
men rather wearily question the worth of things in the light of
Treason, and find rest for their souls, in the haven of common
sense. And so the age-o0ld ebb and flow of the tide of history

goes on through the centuries, and we become increasingly con-
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slowly but silently changing her entire social order. The
most remarkable feature of these years in England is the growth
of the humanitarian spirit which finds expression, for example,
in the poetry of Cowper and Blake, and in the efforts of men
like Clarkson and John Wesley to mitigate the sufferings of the
poor and oppressed, grown ups and children alike.‘ Increased
gsensitivity to soclal evils was accompanied by a hope of better
things, and a belief that these could be attained by human zeal
Taithfully serving the cause of righteousness. The period is
characterised by a mood of buoyancy and confidence, and by a
certain restraint in action.z-There was as yet no hint of the
tyranny of mob rule; the Revolution was to usher in the golden
age of men's hope and dreams, and -

"Bliss was it.that dawn to be alive,
But to be young was very heaven",.

(c) First Half of the XIXth Century.

Then came reaction. The excesses of the Revolution fol-
lowed by the Napoleonic Wars, stifled all liberative enterprise
for nearly forty years, and at the Congress of Vienna the re-
volutionary principles were apparently not only ignored but ir-
retrievably abandoned. Events were to prove, however, that the
check to political and social progress was only temporary, for
the outward triumph of conservatism during the Age of Metternich

provoked a progortionate reaction, an undercurrent of increasing
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strength, which finally broke through the reactionary barrage

and established a new political order in Europse.

(d) Second Half of the XIXth Century.

In the second half of the XIXth century Shelley's prophetic
dream is in part reelised, ald the principles of the romantic
and revolutionary movements are generally accepted, though
usually in a modified form. At the same time fresh influences
are brought to bear on contemporary thought; science is coming
into its own, and from the blend of old and new, of the real
and the ideal, a saner romanticism is born. Theories are tried
out in practice, and dreams translated into fact.l Everywhere
are opening vistas and widening horizons. A new Europe emerges,
a new world, Italy and Germany attain unity, serfdom is abol-
ished in Russia, the third French Republic fises on the ruined
fabric of Louis Napoleon's disastrous ambition. The blank map
of Africa is filled in, the unchanging East stirs and awakes,
impinging on the West; the British Commonwealth of Nations, a
new venture in statesmanship, begins to take definite shape;
the age of internationalism in trade, politics)and social re-~
lations is no longer the figment of a poet's imagination but
an undeniable fact, bringing with it wvast possibilities, and,
in these latter days, new hope for a broken world.

In education, too, after many vicissitudes, romantic ideas

triumph: a national system is in_process of evolution; elemen-
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tary instruction becomes free and compulsory, and the concep-
tion of education gradually widens, The result is seen in
the growth of a new reading public and the :evival of the
drama, in the reform of secondary education and the rise of

the provincial universities,

(e) 1890-1914,

The years 1890-1914 might perhaps be described as the
Indian Summer of romanticism; it 1is a period of outward quies-
cence and latent éhange. In a world untroubled by any major
struggle, time for a moment seems to stand still and we see
more clearly the results of recent innovations. Among the
most striking features of this period are, first, the emancipa-
tion of women, virtually completed by the war of 1914-18, and
acknowledged by the unrestricted franchise of 1928; and
seoondly,the levelling of class distinctions and the ever-
increasing influence of the labouring section of the community.
Democracy verily has come into its own, though in ways very
different from those employed by Robespierre and the tricoteuses.

Yet a third characteristic of these years is a pre-occupa-
tion with educational problems resulting in the emergence of a
new theory and a changed practice in schools., The child at
last becomes an individual - perhaps too much so; the problem
child, the abnormal child, the necessitous child, the halt,
the blind ard the deaf, and the ordinary child - are all
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recognised as having individual needs and the right to in-
dividual care. Education is becaming child-centred, methods
of instruction are being adapted to new conditlons, and the
school is recognised as playing a vital part in the life of

the community.

The second decade of the present century would seem to
mark the end of an age, and the troubled years since 1918 as
a winter which in time will give place to another spring. Of
its approach the signs are not wanting even now; and we mey
rest assured in the light of history and faith that when the
superfluous and the eccentric in romanticism both o0ld and new
are shed away, the essential beauty and truth of its ideals

will remain.

IV, GENERAL CHARACTERISTICS OF THE ROMANTIC REVIVAL.

(a) A New Attitude to Nature.

The general characteristics of the Romantic Reviﬁal have
been so frequently and so ably formulated that a summary of
them will suffice here. The entire movement involved a new
attitude to nature and a new attitude to man. The first of
these leads to (a) a more acute observation of nature as a
whole; (b) an interest in animal 1ife and in aspects of
natural scenery hitherto disregarded; (c¢) a realisation of

the profound influence of nature upon man. The -poets led the
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way in this attempt to portray nature more accurately and
sympathetical ly - Blake, Cowper and Burns in their loving
descriptions of animals and children and simple country life,
WordsWorth in his studies of Lake scenery and peasantry, Byron
in his passionate love of mountains and sea.. Prose as well

as poetry reflects the changing point of view. The wamen's
novel, for example, affords one of the most striking illustra-
tions of the new influences in literature. In Miss Austen's
"Pride and Prejudice" we have one solitary short paragraph of
nature description;z in "Cranford" half a century later, we
have trim gardens and box-hedged paths, but never a glimpse
beyond the garden wall, In "Jane Eyre" we are transported

to a new region of space and liberty, for the Bront& sisters
were "the children of wind and moor"™; in George Eliot's writ-
ings nature is the accepted background of the human drama she
portrays. Later still, in the Wessex novels of Thomas Hardy,
or in a group of modern Scottish writers, nature becomes one
of the dramatis personae as no reader of "The Return of the

Native" or Neil Gunn's "The Grey Coast" is likely to forget,

(b) A New Attitude to Man,

St 11l more epoch-making is the second outstanding feature
of the Romantic Revival, namely, the new attitude to man. It
has been repeatedly pointed qut that in Augustan poetry man

was primarily a social being, one of a class or group, without
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much significance as an individual., Yet how complete is the
change wrought in little more than half a century! Gray's
"Elegy", like "The Cotter's Saturday'Night", is concerned with
the simple and elemental facts of 1life, and Wordsworth deliber-
ately'sets himself the task of transfiguring the commonplace
and even the meai;man is invested with an absolute and not a
relative value, because the poet regards human life "sub specie
aeternitatis", and treats man not only for what he is but with
reference to what he may become. The Romantic Revival, like
1ts predecessor of the XITIth and XIVf%enturies involved a
trans“valuation of values, and in this case the emphasis was
laid above all on the incalculable worth of the individual,

an individual with potentialities and capabilities, a will and
a self to be realised regardless of the trammels of circum-
stance and social status, tradition and convention. Man be-
comes a living soul; and in time the organic view of the'in-
dividual life is amplified in the organic view of society.

It was a tremendous innovation. From the beginning of
time human beings had been grouped according to birth, rank,
wealth, and the accidents of life; Greek and barbarian, bond
and free, patrician and plebeian, noble and peasant, gentle and
simple - even after four centuries)which in England witnessed
the increasing power of the middle classes, the 0ld cleavage
persisted, and only in death were all men equal. Then came

the romantic movement with its insistence on the indestruectible
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value of human personality. Three centuries earlier, the
Reformed Church had sounded that clarion note whieh now is
given immortal expfession in poetry and art, and later pene-
trates to the world of politics and fact. From this new
conception that -

"The rank is but the guinea's stamp,

The man's the gowd for a' that",
that deeper than all accidental differences lies the bond of
our common humanity, after decades of travail a new social
order is born, From this spring the liberating tendencies of
the XIXth century, the great democratic and humanitarian move-
ments which are the distinguishing feature of the Victorian
Age. Nor is this all, for to the same belief in the intrinsiec
worth of the individual may be traced yet another epoch-making
change, in the new conception of Madonna and Child, whereby
both assume an unprecedented importance alike as individuals
with a life and destiny of their own,and as potential citizens
with a part to play in the life of the state - a change of
viewpoint which profoundly affected the whole social structure

- and in the XXth century has had an incalculable influence on

polities, industry and education.

V. THE REVOLUTIONARY NATURE OF ROMANTICISM,

So much for the general features of the Romantic movement,

the revolutionary nature of which must be abundantly clear,

|
|
|
|

\
\



16,

Just how revolutionary was this transvaluation of values may

be indicated by some of the paradoxes now accepted without
question or comment, which to a monk of the XIIth century or

to a representative of the XVIIIth century quality wduld suggest
a world gone completely topsy-turvy. There is the modern cul-
ture of the body, for example, an ideal which reflects the
standards of pagan Greece rather than those of the Christian
Church at any period of its history up to the present. There

is the growing recognition of the importance of environment as

a positive help to mental and spiritual development, and the
attempt to bring educational opportunity and some measure of
material comfort and financial security within reach of all.

The aristocracy of a past age could only contemplate with the
utmost astonishment the transfereﬁce of power to classes hither-
to regarded as dumb and of no account, The hardly won freedom
of women is still, even in some of the most enlightened circles,
hampered by tradition, prejudice'and the apathy of their own
sex.,

The watchword is still evolution, progress, but of no age
is it more true that "He hath put down the mighty from their
seats and hath exalted the humble and meek"., With all its
receding vastness the XXth century is a world preoccupied with
the everyday and the commonplace; it is "a day of small things"
- only they are seen from a new angle, with a new light upon

them; $tandards of values which mankind has accepted since the
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beginning of time are everywhere being questioned and over-
thrown; poverty, war, ignorance, and disease are being re-
cognised for the evil anachronisms they are, and again men's
thoughts strive to pierce the gloom of this fourth watch of

the night as they wait for the dawn of a new and fairer day.

The past tells us how and whence these things have come
to be; of their future import we may only dimly guess. But
if the romantic faith interpreted in the light of history
means anything at all, it means this: that the human soul,
with an ever more luminous vision of perfection, is emerging
from law to love, from darkness to light, from the moral plane
to the spiritual, from shadows and symbols into the truth.

"Then they essayed to look; but the remembrance
of that last thing that the Shepherds had showed them
made their hands shake, by means of which impediment
they could not look steadily through the glass, yet

thought they saw something like the gate, and also
some of the glory of the place,"
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Chapter II.
ROUSSEAU AND THE ROMANTIC MOVEMENT IN EUROPE IN

THE FIRST HALF OF THE XVIIITH CENTURY.

THE PARADOX OF ROUSSEAU AND HIS AGE.

Jean Jacques Rousseau is one of the paradoxes of history.
By far the most profound influence in modern education, he
himself can hardly be said to have had any education at all
in the accepted sense of the term. Born in humble circum-~
stances and always poor, he was the prime mover in the over-
throw of kings and all forms of political oppression. The
man who preached the sanctity of home and family life never
knew the security of the one or accepted the responsibility
of the other. Now regarded as a genius, he was repeatedly
faced during his lifetime with the problem of finding an
occupation for which his natural gifts had fitted him; and
the inaugurator of a new system of education, even when judeged
by XVIIIth century standards of professional attaimment, proved
to be unable to teach. Of all the sons of order-loving,
Calvinistic Geneva, he was the most erratic and unconventional;
one of the most stimulating influences in contemporary thought
and subsequent practice, like Socrates though in a different
way, he belongs to the company of those whose vision has com-

passed their martyrdom,
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The period in which he lived was also something of a
paradox. It is commonly described as an age of prose and
reason, deficient in feeling and imagination. Yet the
romantic movement originated in the XVIIIth century, and its
twenty-two literary genres included biography and the novel,
the two most popular sections in our lending libraries today.
It was nothing if not human; human nature in art and litera-
ture was its chief study‘and the growth of the humanitarian
spirit was one of its outstanding characteristics, With all
its stability and conservatism it was an age of expansion and
progress; it gave us, together with the problems that accom-
panied the industrial revolution, the benefits accruing from
a higher standard of material comfort and increased facilities
in transport and communication. Variety and contrast are
everywhere visible, The century which opened with the splen-
dour of Louis XIV. closed with the French Revolution and the
meteoric brilliance of the upstart Napoleon. The "Essay on
Man", the crystallized expression of deism, was published
exactly halfway through the decade which saw the beginning of
the Wesleyan Revival. The era of the Revolutionary and Nap-
oleonic Wars witnessed the commehcement on a large scale of
missionary enterprise abroad. In the years when England and
France were drifting towards the final conflict in America
and India, for which the stakes were a colonial empire and

w rld supremacy, the two countries continued to share a common
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literary and scientific tradition, and thus hastened the
triumph of the'cosmopolitan spirit over national aspiration.
In an age when institutions had waxed old, man became indiv-

idualized and youth was invested with new power and charm.

I. THE SOCTIAL AND CULTURAL BACKGROUND OF THE XVIITTH CENTURY.

1. The Growth of the Cosmopolitan Spirit.

One of the most significant developments in European
thought during the XVIIIth century is the growth of the cosmo-
politan spirit, seen very strikingly among the French writers
of the time, This again is in the nature of a paradox, since
it marks the departure of France from her former policy of
ihtellectual isolation. Always self-contained, almost self-
centred, she had for centuries regarded herself, and been re-
garded by most of the civilised world, as the home of culture
and the social graces. Beyond the Rhine and the English
Channel lived an alien race, barbarian in outlook and language,
amd after the execution of Charles I and the rise to power of
the Parliamentarians, the aloofness of conscious superiority
was mingled with antagonism:

"Once the dwelling-place of saints and angels,

Englend is now the infernal abode of parricides and

fiends. For all that, however, she has not changed

her nature; she still remains where she was and just

as in the lower regions the justice of the Almighty

is associated with pity, so in this hateful island

you may observe at the same time the traces of ancient
piety and the commotion and disturbance caused by the



“

" Father Coulon. Quoted in Texte: Jean Jacques Rousseau and
the Cosmopolitan Spirit in Literature, p.4.

t
e w e - - . - - - ———- - - - - N
! A Wy
= " 107

R N e
NEECE 45

.
1 e -
. Y ‘,‘.
- A'v. S .
. e Nen R R )
R
\ R [N N o " 4
. " N
R Y
ey
iy . i
RN .
: )
2 -
Texte, Introd. p.xvi. o el
.



21’

brutality of a people excited, spite of their North-

ern stupidity, to the verge of madness." ¢

The hostility of the French was returned with interest
by perfidious Albion: even Sir William Temple refused to
allow his daughter to marry a Frenchman. Yet in a hundred
years we find a complete volte-face; thinking Frenchmen have
made it their business to study the English constitution, read-
ing Frenchmen are as familiar with English contemporary liter-
ature as with their own: England is a land of political free-
dom and religious liberty, the abode of philosophers and
seekers after knowledge. Voltaire's description of the Eng-
1ish;zhowever satirical and exaggerated, indicates an unmis-
takeable admiration on the part of the French for certain
English qualities, and although it was an idealised England
that France praised, the change of attitude is too remarkable
to be passed over in silence, How did it come about, this
enthusiasm for English habits and customs, this toleration of
a people so radically different in temperament and outlook?
What was its relation to the romantic movement, and what in-
fluence did it have, directly a otherwise, on education?

"The cosmopolitan spirit", writes Professor Texte in his
illuminating study of the period, "was born during the XVIIIth
century of the fruitful union b?;ween the English genius and

that of Jean Jacques Rousseau," But can it he stated quite

so simply as this? Whilke Rousseau may have been the dvnamic
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force which gave -life to the movement, he could only work in
harmony with predisposing causes and other powerfully coﬁtri—
buting factors. Just as the Revolution came in any case
because the times were out of joint, so the cosmopolitan
spirit, a revival of the internationalism of the middle ages
and a forerunner of the broader outlook of our own day, was
fostered by epoch-making changes that had begun two centuries
before, and Rousseau expresses as much as he influences
current trends, He is both potter and clay; only so could

his work endure,

2. The Background of XVIIIth Century Thought,

(a) Science and Philosophy. The first half of the XVIIIth

century is distinguished intellectually by an absorbing in-
terest in science and philosophy, the fruit of the Renaissance
spirit of enquiry which took all knowledge to be its province.
The influence of Bacon, Newton and Leibnitz had permeated the
thought of Europe; Locke's "Essay on Human Understanding" and
Pope's "Essay on Man" were accepted without question. Relig-
ious enthusiasm had waned, and on the eve of an age of mech-
anical invention and scientific discovery, men's attention was
directed to material progress rather than spiritual well-being.
Religion was itself expressed in philosophical terms according

to the national and scientific mood of the time, and if the

bPhilosophical attitude of mind -implies a certain detachment
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and tolerance, a universality which makes man, in Plato's
noble phrase,"the spectator of all time and all existence",
it is equally true that science "which knows no country”,

and cares nothing for the individual, makes for the cosmopol-

itan spirit.

(b) Literature. Literature too, was a contributing

factor in this momentous change. The century 1685-1789 has
been called the period of the Anglo-French Alliance,‘a des-
cription which is more than justified, Since the XIVth
centurwarench influenqe on English literary development had
not been so strong as during the years 1660-1730, The XVIIth
century was the great age of French litergqture and all western
Europe was affected by it. It is significant that the so-
called Augustan Age of English literature was domlnated by
the classical tradition which France had always followed, and
that the chosen medium of expression was prose while the chief
topics were social and political. In the early Hanovérian
period France in her turn came under the influence of English
writers like Addison, Swift and Pope, and later Richardson,
whose novels achieved international fame. In additién to
these direct contacts there were others more difficult to
trace but no less far-reaching in their effects. Protestant
colonies in London, Geneva and The Hague, for example, pro-
vided one means of developing a more cosmopolitan literary

culture, Further, it may be observed that this culture is
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classical literature and Itallan literature (in the XIVth
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in its essence Northern and Teutonic, whereas previously the

most powerful stimulus had come from Southern Europe.

3., France in the First Half of the XVIIIth Century.

France was especially susceptible to new influences in
this period of her history. Her golden age of literature
was over, the reign of Louis XIV had left taﬁgible and dis-
turbing evidence of its greatness not only in the spacious
magnificence of Versailles but in a vast accumulation of debts
and a decaying social system,. The tradition of noblesse
oblige no longer survived within the ffamework of an outworn
feudalism; the nobility claimed privileges without accepting
responsibilities, the government, when it was not bureaucratic,
was an arbitrary autocracy, the law a fiasco. It was a per-
iod of national and social disintegration, and in such times
the individual is thrown upon his own intellectual and spirit-
ual resources, and compelled to evolve his own scheme of life,
Hence arises a philosophy which stresses the self-gsufficiency
of the individual and reaches out beyond the bounds of class
and creed and nation. A man in these circumstances becomes a
citizen of the world zz'and learns to think in terms of humanity.
He sees life "sub specie aeternitatis", against a background
not of relative but of absolute values, and learns to accept
what he cannot alter or control. Or alternatively he may

seek consolation in the joys of the moment, closing his eyes
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to all that lies beyond a world of sense and ti‘me.l

"4, The Influence of Rousseau,

In the light of these considerétions we are better able
to appreciate the part played by Rousseau in moulding contem-
porary thought. The drama of history, like the drama of the
individual life, depends upon the interaction of character and
circumstances, The hour strikes and the curtain rises on a
stage already set for the entrance of the principal actors.
"The emergence of the prophet is a proof of the growling demand
of his hearers for sound teaching." The complex social
changes which mark the course of the XVIIIth century had long
been preparing, and the message of Rousseau fell on receptive
ears., To be a leader of the thought of his time a man must
needs be both in advance of his age, and in tough with it, and
his contemporaries must be ready in some degree to accept his
teaching. The soil must be prepared before the seed will grow,
and the planting must be in due season. Rousseau in this case
was the sower. He was the dynamic genius who, uniting in
himself the various interests of the age - science, philosophy,
literature, romanticism and the coamopolitan spirit - sowed
the seed and, with many to help, prepared for a harvest not

(78
yet fylly gathered in.
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II. ANGLO~FRENCH LITERARY RRELATIONS 1685-1760 AND THE GROWTI"
OF THE COSMOPOLITAN SPIRIT.

1, The Protestant Colonies in London, The Hague and Geneva.

Before discussing in some detail the influence of Rous-
seau in contemporary thought and education it is advisable
to trace brigfly the development of the cosmopolitan spirit
as it affected Anglo-French relations in the period before
the Revolution. We may take the year 1685 as a convenient
landmark, When Louis XIV revoked the Edict of Nantes he
caused upwards of half a million loyal Frenchmen to settle
abroadfiﬁquermany, Holland, and England. Protestant "colonies"
were formed in citles like London, Geneva and The Hague, which
thus became centres for the dissemination of English, German
and Dutch ideas and literature. These mixed communities,
actuated sometimes by gratitude to their adopted country, some-
times by loyalty to their homeland, sometimes from a sense of
the injustice which had driven them into exile, and often purely
gg;nthe love of freedom and 1eafning, propagated the knowledge
and culture they had brought with them or acquired through new
contacts., By this means an interchange of ideas took place,
between England and France in particular that acted as a power-

ful stimulus to the romantic and revolutionary movements in

which Rousseau played so spectacular a part.

2. The Dissemination of English Ideas and Culture,

There are three clearly defined stages in the process of
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infiltration by which France became familiar with English
}
ideas and culture:

(a) The first stage is one of pamphlets, journals
newspapers, gazettes, through which articles on Engl{sh
science and philosophy, politics and literature found
their way from various centres all over Furope. This
phase may be said to cover the period 1688-1730,

(b) The second stage (1725-1740 approximately) is
reached with the work of Muralt of Berne (Lettres,
1725), L'Abbe Prévost (Memoires d'un homme de qualite,
and Pour et Contre (1732-40), and Voltaire (Lettres
anglaises, 1734)., These were men of letters, travel-
lers, translators. By this time a knowledge of the
English language was spreading and intercourse between
the two countries was becoming more frequent.

(¢c) The third stage extends from 1740-1760 approxi-
mately. In France it is the period of the Encyclo-
paedists of whom Diderot, for example, was an enthus-
iastic admirer of everything English. It coincides
with the advent of the English novel, and may be said
to culminate with the publication of "La nouvelle
Heloise" (1761) and "Emile" (1762).

(a) The Pioneers: Pamphleteers and Journalistsg., The in-

fluence of the scientific and philosophical thought of England,
as expressed in the writings of Bacon and Lockezgspecially,

was the first to cross the Channel and it travelled via Hol-
land. From philosophy it was but a step to polities, and after
the Revolution of 1688, which symbolised the triumph of Pro-
testantism and the establishment of constitutional govermnment
in England, the colonies in London and The Hague deliberately
Set themselves to spread a knowledge of English political

Principles, So successful were their efforts that in the
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early years of the reign of Louis XV Paris became the centre
of an "English" sect which met at the Entresol Club to discuss‘
current affairs and read Dutch gazettes and English newspapers;
and in little more than a hundred years after the revocation
of the Edict of Nantes church and monarchy, with much else
beside, were swept away, when "noise conquered and the Bastille
fell", and the Place Louis XV became the Place de la Guillo-
tine,

The work of the journalists who attempted to popularize
English literature by giving extracts, reviews, and even
translations in this early period must not pass unnoticed.
From The Hague came the Journal Litteraire (1713-36) in 24
volumes and the Bibliothsque Brittanique (1733-47) in 25 vol-
umes, Such works, while not in themselves of great literary
merit, prepared the way for the next group of writers, trans-
lators and men of letters in truth, and without the labours
of these humble pioneers the development of an international
outlook would almost certainly have been retarded.

~
(b) Authors and Travellers. Muralt, Prevost and Voltaire

were all three travellers, linguists and writers of repute,
with an intellectual capacity and knowledge of affairs which
their predecessors did not possess. Of the three Muralt, the
earliest, was the most cosmopolitan, A Swiss like Rousseau,
and a Protestant, he was a native of Berne; half-French and

half-German by education, he had a sincere admiration for
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English character and intelligence, and his sanity of judg-
ment, and singular charm are revealed in his "Lettres sur

les Anglais et sur les Francais" (1725) which were deservedly
popular and widely read.

L' Abbé Prévost is the most literary of the three and the

most deeply in sympathy with England, interested not only in
its politics and government, but also in 1its poetry and
drama. "Pour et Contre" is a kind of "Spectator", and while
its variety of topics and up-to-date information ensured a
wide public, his avowed object was to increase his readers'

knowledge about England: -

"An entirely original feature of this paper will

be the publication in each issue of some special fact

respecting the genius of the English, the curiosities

of London and of other parts of the island, the pro-

gress they are every day making in science and in art,

and even at times of translations of the finest scenes
from their plays." !

Prevost was also a translator, and from his able pen came
the first French translations of Richardson's "Pamela" and
"Clarissa Harlowe", which completely captured the French

3
reading public and deeply affected Rousseau.

Voltaire's particular contribution lay not in accuracy
of description or well balanced judgment but in the wit, satire
and peculiarly French effervescence which distinguish him as
a writer, To him as to the Abbé, England offered an asylum

from the travesty of French justice, and his "Lettres Ang-
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laiges" (1734) was first published in London and reprinted in
Dublin and Glasgow. This was the age of coteries and coffee
houses, and Voltaire almost certainly frequented the Rainbow,
in London; and he had met Pope, Thomson and Young whose work
was alréady known to Prevost., His enthusiasm for English
liberty and English literature was sincere and lasting, and
his international reputation, added to his immense popularity
in his native country, forged the last link in the literary
relations of England and:. France between 1685 and 1740 when
Richardson published "Pamela". A year later Rousseau came

to Paris.,

(c) Diderot and the Encyclopaedists. In this third phase

of the infiltration of English ideas in France the issues are
much clearer and it is only necessary to remind ourselves of
a few significant facts.

(1) The Encyclopaedists, Whose politics were revolution-
ary and whose philosophy was largely negative, were themselves
very greatly influenced by England and very enthusiastic for
all things English., Their work extended from 1751 to 1772
which takes us almost to the threshold of the Revolution.

(2) The English sect in Paris had by this time waxed so
Strong that the mid-century is sometimes referred to as a
beriod of m"Anglo-mania". Diderot, "the Anglophile" was one
of the leaders of the group, and at this time one of Diderot's

closest friends was Jean Jacques Rousseau.
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_ (3) The popularity of the English novel in France was
of very great social as well as literary significance, since
the novel deals with bourgeoils or middle-class society and
gives a detailed and intimaté picture of everyday life and
manners;‘ Richardson is the successor of Addison, with whom
the French were already familiar; L' Abbé Prévost stands
between them.2 "Emile" ard "La nouvelle Heloige" carry on the

English literary tradition.

Having traced in brief outline the growth of the cosmo-
politan spirit in XVIIIth century France, and noted its pre-
dominantly English tone, we have now to ask what relation it
bore to the romantic movement already in progress, and what
influence it had on education, To answer these questions we
must turn to the study of thé central figure in this act of

the romantic drama, Jean Jacques Rousseau himself,

ITI. JEAN JACQUES ROUSSEAU (1712-1778).

The life of Rousseau has been studied from various angles,
and criticism not always sympathetic or penetrating has been
directed against the man and his work. The actual facts of
his life do not concern us here except in their bearing upon
his character and his educational theories. Five sgstrands at

least are clearly interwoven in his life and thought.
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1. Moulding Influences in his Life and Thought.

(a) The Influence of Natural Scenery. It is now gener-

ally accepted that climatic and geographical conditions exert
an appreciable influence on human character. Sea-~faring
peoples, like the Athenians and the Norsemen, for instance,
develop initiative and enterprise, while extremes of heat and
cold adversely affect intellectual and physical effort.' Moun-
tain dwellers are proverbially lovers of freedom. Isolated
by impassable mountaim barriers or the: severity of climatic
conditions, fhey deﬁelop.sturdy, self-sufficient communit ies
of which the city states of ancient Greece, or the Scottish
clans, furnish examples. There is always the danger, however,
that a love of independence, and an existence from which the
Stimulus of normal human contacts is excluded, may in time
lead to an indifference to one's fellows, and a disregard for
the claims of society that will end in intolerance and preju-
dice. These children of tempest and storm-cloud are deep
rather than broad; it is the difference between the precipi-
tous crags and sunless ravines of mountain regions, and the
long level lines of sea reaching out to an infinity of space
~and light, Again, despite clear air and lovely colours,
mountains may, and do, foster a love of solitude, a brooding
melancholy, such as we find in some of the 0ld Testament
literature and in the poetry and music of Scandinavia. The

uncaring majesty of snowcapped peaks, the ruthless devastation
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of avalanche and blizzard, are a perpetual reminder of the
littleness of man, and in the solitude bordering eternity

the soul comes face to face with itself and God. In the

mountains the prophet finds inspiration, the broken spirit
cleansing and peace.

It is surely not fantastic to suggest that the grandeur
of the Swiss Alps, with their delicate beaﬁty in spring
time, their music and colour and fragile life, played no
little part in the formation of Rousseau's character. An
appreciation of the wilder and grander aspects of natural
scenery is characteristic of the romantic movement, and the
background of the "Emile™ and "La nouvelle Heloise" reveals
a love of the out of doors which proclaims their author to be

i

a true child of romance,

(b) Home, Parents, Education. It has already been re-

markeé that the man who idealiséd home life especially in its
relation to the child never knew anything really approaching
a home, or a mother. His portrait of "the best of fathers"
is far from reassuring; no wonder that in later life he
Preached a negative education; and remembering how informal
and desultory was his own mental training, we need hardly be
Surprised that he flies in the face of the Renaissance trad-
ition and flings book-learning to the winds.

In the lack of home life we touch one spring of deepest

bPathos in his character. As with the motherless heroines of
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Shakespeare we wonder what might have been., And - Therese?

Is there, in some of these most characteristic utterances on
the subject of home and mother, the expression of a deep-seated
need, a subconscious desire and poignant longing for the happi-
ness and security he never knew? Be that as it may he intro-
duced into the life and education of western Europe a new

idea of home, the need of which becomes apparent when we con-
sider what were the usual relations of parents and children

in the XVIITth century. The first book "Emile" throws further
light on the subject, and in this connection it is worth not-
Ing that the word "home" has no exact egquivalent in the French
language. Like much else in Rousseau's thought, the idea

came from the Teutonic element in his background, and in par-

i
ticular from England,

(¢) The City State of Geneva., No interpretation of

Rousseau can afford to ignore the influence qf the little city
State which so profoundly'affected his éircumstances, outlook
and character, and introduced him to England, the main source
of his inspiration.

(1) Mixed Ancestry: As a Genevese he was both French
and German, a fact which accounts at once for his sympathy
with, and his dissimilarity ffdm, his adopted country, and
in no small measure explains the secret of his power. As a
Frenchman he appealed to the French and southern element, as

a8 Teuton he introduced an exotic atmosphere that shocked their
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jaded sensibility into life. His emotional quality, no less
than his disregard of conventional standards mark him off
from the intellectual and social genius of the French,

(ii) Calvinism: Perhaps even more important are
the dominating features of the life of Geneva; itw Calvinism
and its cosmopolitanism, both of which are strongly marked in
Rousseau's character though in unexpected ways. Geneva was
the home of the most extreme form of Protestantism, in which
the individualistic and iconoclastic tendencies of the Reformed
Church were most completely expressed. It was a cardinal
doctrine of the new faith that religion was essentially a
private rather than a public affair, a matter between the
individual soul and God, with which do secular authority might
interfere. The political significance of such a belief is
obvious; it goes far to explain the struggle between King and
‘Parliament in XVITth century England, and it is one of the
Principles on which all democratic thinking is based.‘ Carried
to extremes it leads to a contempt for accepted standards, a
reference to a tribunal beyond the reach of man., The God-
consciousness of the bigoted Puritan, whose religious zeal is
hearly always untempered by humour and a kindly tolerance for
human failings, largely explains the fanaticism and narrowness
Of vision that can neither see life steadily nor see it whole.
Like the mountain country whence it sprang, it fosters inten-

81ty of cenviction rather than catholicity of outlook,



1.  Savoyard Vicar.

t
. 2. Contemporary accounts. of 1ife, under the Cromwellian
regime bear out this statement, and plenty of Iilustration
18 to. be found in. XIXth Century Scottish blography and
fiction. A modern ‘study of the latter period is Janet
Beith's "No Second Spring," Barrie, in "he Little
Minlst.er" treats 1t with both sympat.hv and humour.
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There is plenty of evidence of this Cglvinistic strain

in Rousseau. It is seen in his independence and individual-
ism, his revolutionary iconoclasm, his belief in the existence
of God based on the Inner Light: in his attitude to society,
so often distrustful if not openly antagonistic, It is

found in his attitude to art, where like so many moralists,

he is only too liable to confuse ethical and aesthetic values,

In one very important respect, however, Calvinism dis-
couraged extreme individualism, for while denying the right
of any secular power to interfere with religious belief and
practice, it made no attempt to safeguard the individual from
ecclesiastical control of the most rigild and even humiliating
kind, The authority of the Church was substituted for that
of the State, and the private life of the citizen was sub-
Jected to a scrutiny which can have left little room for free-
dom of thought or action.z' In the attempt to realise the
1deal of the just state by the rule of law and the practice of
goodness, Calvinism imposed standards of life and conduct from
which the individual departed at his peril, and religion be-
came synonymous, not with liberty and the beauty of holiness,
but with repression and deadness of soul. "All his life long",
WT?te one vietim of its tyranny, "man is imprisoned by our
institutions." Yet, outcast and exile,vRousseau loved Geneva

and was loyal to her to the end. "It is a fine thing to have
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a-native land: God help those who think they possess one

but in reality have nothing more than a land to dwell in."
(iii) Cosmopolitanism: A more salutary corrective to

the individualism and exclusiveness of the Genevese was found

in the cosmopolitanism of the city, a distinguishing character-

istie throughout its long history. Its Calvinism and its

cosmopolitanism go together, for it had offered an asylum

to Protestant exiles of all nations since the time of the

Reformation. Calvin himself was French; his greatest disciple

was the Scotsman, John Knox. English Protestant refugees,

fleeing from persecution under Mary Tudor, found a haven there,

and after the Revocation of the Edict of Nantes by Louis XIV

in 1685 it received a fresh influx from France which was to

change the current of French thought within a century. The

result of this constant interchange of thought and ideas was

an atmosphere both stimulating and universal, to which the

sénsitive mind of a boy could hardly fail to respond.

(d) Work, Wanderings and Friends., It is a commonplace

that the ability to work at some specific task confers self-
reSPect.' Consider in this light the frustrated endeavour of
Rousseau to find some niche in the world of occupat ions.

Brutalised by the master vwhose trade really appealed to him,

handicapped educat ionally from the start, and apparently un-

able to adapt himself successfully to his social environment,

dependent to his life's end on a precarious me2ns of livelihood,
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with the spectre‘of poverty ever present at his elbow - was
this experience likely to reconcile him to the established
order of things in a society he had begun by distrusting and
in whi;h he never felt at home?

Had the more intimate relationships of his life been
happier the evil might have been mitigated, but here too
disaster dogged his footsteps. His marriage was in no sense
a "marriage of true minds", founded on community of interest
and spiritual sympathy. Thérese and her husband existed on
different planes, and the responéibilities of family life he
shirked altogether. He was unfortunate too in most of his
friendships; sometimes dissimilarity of outlook, as in the
case of Diderot, led to final rupture; and he seems to have
lacked the gift of keeping the friends he made. There is
again and again the suggestion of "the idiosyncrasy of a
morbid soul that had drifted from its moorings in ordinary
human relations",‘and to make matters worse he seemed repeat-
edly to alienate those who could have redressed the balance.
Introspective and solitary by nature, of all men most lonely,
Persecuted, humiliated, misunderstanding and misunderstood,
without stay or anchorage. his whole life through, surely no
mantg%ed less to society or had more reason to doubt its
Veracity and goodness, Yet in the face of the Calvinistic

doctrine of originsl sin he maintains an unshakeable belief

in the innate goodness of human nature; send his faith in man
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is the counterpart of his distrust of society. In the light
of his experience his affection for "Robinson Crusoe", thé
only book the youthful Emile is permitted to read, is wholly
understandable; Defoe's’masterpiece is not only a commentary
on the self-sufficiency and practicality he consistently
advdcated; it is a study of the great adventure of being
alone,

(e) Books and Reading, Yet there is something to put

on the other side., It was with Diderot, apparently, that he
discussed his first venture in literature, the "Discourse on
Inequality", by means of which he stumbled on his life work.
His discussions with his women friends - many of whom were
most generous patronesses - were of inestimable value in the
formulating of his educational theories., There seems no doubt
that itAwas during his stay in Paris, and mainly through his
acquaintances, especially Diderot and his circle, that he came
SO completely under the influence of England, and particularly
of Richardson. In those years he extended his knowledge of
English literature, begun at Les Charmettes with the study of
Locke's "Essay" and "The Spectator". These volumes, together
With Pope's "Essay on Man", "Robinson Crusoe", Lillo's "London
¥erchant" (translated in 1748), and Richardson's novels, are
all woven into the fabric of his thought, and helped to clarify
his opinionsg and determine his philosophy of life, In English

8uthors he foung much to satisfy his deeper needs: the love of
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In the new romantic poetry.
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nature and of home; the lyrical quality of English poetry;
the preoccupation with detail; the self-revelation of a Swift,
the psychological insight of a Richardson. The writers he
knew best belonged to the Augustan or post Augustan periods,
and with the political interests of the one and the early
romanticism of the other he was in complete sympathy.
Rousseau's interest in science, especially biology, has
been discussed at length by numerous critics. It colours all
his thoughts about educat ion. It provides him with the idea
of organic growth and development on which his whole theory is
based, and it leads him to prefer an education based on prac-
tical experience to one in which books provide the necessary
information, In his emphasis on learning from "things" and
his consistent advocacy of the heuristic method, he is a
trué disciple of Bacon and a vigorous opponent of the classical
tradition which was rigidly adhered to in the Jesuit schools
of his day. In his insistence on the need for individual
child-study he is the pioneer of the modern scientific approach

to educat ional problems.

2. Rousseau and the Romantic Movement.

A man's work is in large measure the expression of his
personalitv, and the moulding influences of Rousseau's life

and character were such as to endow him with strangely roman-

tic sympathies. Romanticism as we know implied a new attitude
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te nature and man, a revolt against existing conditions and

a striving towards light and liberty. The mountain setting

of his boyhood, the stress laid by the Reformed Church on

the infinite worth of the individual soul, the inspiration

of English literature, and his acceptance of established
biological truths, all pointed in one direction. In his love
of nature, in his almost fanatical individualism, in his re-
volt against accepted standards and outworn institutions, and
in his cosmopolitan outlook, he is himself an embodiment of
the romantic spirit.

The romantic and revolutionary movements, always closely
interwoven, are indissolubly linked with the growth of the
cosmopolitan spirit without which the dissemination of new
ideas could not have taken place. Romanticism, which in its
Broader aspects wes not ultimately confined to any one nation
or people, was northern and Teutonic in its origin, and it
was precisely this influx of ideas from the north which gave
the cosmopolitan movement its peculiar significance. The
romantic and revolutionary aspirations symbolise, on the one
hand, the revolt of the individual against the restraints im-
bosed by a decaying social order, and his striving towards a
more complete and harmonious existence; and on the other,
they find expression in the humanitarian feeling which espoused
the cause of the downtrodden and oppressed, and substituted

for distinetions of class and colour the claims of justice and
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a eommon humanity. All three are manifestations of the
evolution of the human spirit in its ceaseless pursuit of

the ideal and;ﬁraving for the larger life of wisdom, love and
Joy, and represent on a universal scale the process which
takes place in the growth of the individual soul towards per-

fection.

3, Rousseau and the Cosmopolitan Spirit,.

The essence of the cosmopolitan spirit in France was the
Introduction of northern and Teutonic influences in life and
art, It mattered little that they ceme via England; indeed
the Anglo-French Alliance provided the most direct means of
approach, since in absorbing English culture France was at first
only reaping the harvest which she herself had helped to sow,
The determining influences in Restoration and Augustan liter-
ature were classical and French as much as English, and it
was the authors of this period, notably Pope, Addison, Swift
and Defoe, who with the philosophers and scientists, appealed
most to the French and helped to bridge the gulf between the
two peoples.

The new influences were directed not only against the
French political and social system but also against the human-
istic culture to which France had ever been faithful. Roman-
ticism in education implied a revolt against the Latin trad-
ition and in literature it introduced an exotic quality, in

8Ssence lyrical and sentiment&), which is seen in its extreme
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forw in writers like Richardson and Sterne. Of the leading
figures in the spread of new ideas, Muralt, Prévost, Voltaire,
Rousseau, and Diderot, the most truly cosmopolitan are the

two foreigners, and of them all the most original and dynamiec
is Rousseau., The wind bloweth where it listeth, but it is
the spirit which giveth 1life, and it is just this impact of

a unique and colourful personality in touch with his age and
responsive to all its moods, that makes him a leader and
exponent of contemporary thought.

"The €mergence of the prophet is a proof of the growing
demand of his hearers for sound teaching." It is surely clear
that Rousseau is as much the product of his age as its guide
and teacher, but it may be added that he was gingularly for-
tunate in the nature of his hearers, Apart from the fact
that the way had been prepared for him by his predecessors,
and that social and political conditions had made France will-
ing to receive new impressions, in no people in the world could
he have found an instrument more regponsive to his touch, "a
Pople as fickle as the wind, as restless as the sea, as whim-
sical as women, as fanciful as children, a people with whom
Bovelty is a mania and faction a disease ....." Does not this

he;P to explain why, when the hour came and the man, his message

met with suech an overwhelmingly cordial reception?

Rousseau then, uniting in himself the various interests
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of the age in science, philosophy and literature, himself
an expfession.of the romantic, rgvolutionary and cosmopolitan
spirit of the XVIIIth century, favoured by circumstances yet
always following his own stér, bécame the apostle of the
ramant ic movement, and the preacher of a néwleducational
gospel based on the romantic faith wherein his followers are
walking still,

What was the new educational gospel and what did it
imply? | |

IV. A NEW EDUCATIONAL GOSPEL.

Rousseau's theory of education grew out of his personal
beliefs and experience, and bears throughout the impress of
his character and creed. Individualistic, romantic and re-
volutionary, its appeal was immediate and its influence far-
~Treaching, though the full effects were not at once discernible.
A growing interest in education was a distinguishing feature
of the second half of the XVIIIth century, and all over Europe
.enthusiastic disciples procéeded, somet imes with more haste
than discretion, to put his principles into practice, Richard
Lovenl Edgeworth, for example, attempted to educate his eldest
Son after the manner of Emile,‘and the Prince of Wirtemberg

consulted Rousseau with regard to the training of his little

2
daughter, the Princess Sophie.
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Emlle, p. 71:- "The apparent case witn which children
learn 1s their ruin.®

p. 90:- "Book-learning.teaches us to'bellieve: uuch

and know 1little." p. 148:- "Teacn by doing wnenever you can.

Compare in this connection the views of Milton and
Wordsworth. Rousseau's distrust of book knowledge helps

to explain why he did not think the, poor should be educ-
ated. ‘

_Emile pp. 134-5:- "It 18 not your business to teach
nim the various scliences, but to give nim a taste for them

and methods of learning them when this taste was more
mature." N

p. 142:- "It is rarely your business to suggest wnat
ne ought to learn; it 1s for him to want to learn, to seek
and to find 1t." :

‘The Heurlstic Method.

, Tne following pages are concerned witn -the—d4isgussiol
of Rousseau's theories as they stand, ratner than with thelr
application in school practice, hence a criticism of the
heuristic method 1s not offered. Some of its disadvantages
may, however, be noted in passing. It 1s far less applic-
able to appreclation and skill subjects than to science; 1t
presupposes a degree of intelligence for wanich intelligence
teste and practical experience offer Insufficiént evidence;
1t entails an oriental disregard of time,and takes 1ittle
account of the devastating effect of frustration and dis-
avppintment upon the sensitive and nervous type of child.
It is a method excellently suited to home and laboratory,
but the school 1s of necessity an artificlal product in
‘certaln respects, and class teaching,witn its power of 1n-

- spiration and its training in corporate thougnt nust surely

have its appolnted place.

4

<a1le, p. 56.

L]

)

|
|
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His influence on education is two-~-fold: -

(a) Curriculum and Method of Teaching. T'e is a leader

in the revolt against the classical tradition. Distrusting
book~learning and anything that savoured of vain repetition,
he would have the child learn from "things", from the world
about him, by means of observation and experiment.‘ He repre-
sents the claims of science against those of the humanities,
and his methods are those of the scientist in the pursuit of
knowledge. The ideal he suggests in Emile is self-educationz
under the guidance of a capable and kindly teacher, the method
used is the method of discovery.

(b) Attitude to the Child. Even more fundamental than

his revolt against the accepted curriculum and methods of
teaching was his conception of child life and the relations
between grown ups and children. In the first place he regards
the child from the point of view of the scientist, as a grow-
ing and developing organism with a life of its own. In the
Second place he rejects the Calvinistic doctrine of original
8in which had been the cause of untold suffering to the young-
est generation, moral precocity, insincerity, and unnatural
Tepression being amohg‘its most flagrant evils. Believing that
there is no original sin in the human heartf‘he claims for every
¢hild freedom to develop its natural powers unhampered by

adult interference and arbitrary restrictions, This is free,

Datural and "negative" education.
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2. chry Hallam: Introduction to the. Litersature. of Burope, vol.lV
* chap. iv, p. 185. (1885 ed.)

3 ‘Locke: Thoughts on Education.

4. Locke dled in 1704 Frederick was born in 1712 the samey?“
as Rousseau. - . .

5. See Danled: Introduction to Locke's "Thoughts * 1880 &d.



46,

1, Child Life in the XVIIIth Century.

The revolutionary nature of Rousseau's view of childhood
is revealed by comparison with contemporary conditions of which
the biography, art and literature of the period provide abun-
dant illustration.' Children were little men and women; their
clothes were similar in cut and material; their minds were
regarded as smaller edit ions of the adult variety, and at an
incredibly early age they learned the habits and too often the
vices of their elders. Home and school met originality and
Youthful high spirits with a system of repression. Hallam,
for example, describing the home life of children in the age
of Locke, gives a disquieting picture of family relations,

"The mode of treatment", he says, "seems to have

been passionate and barbarous severity alternating

with foolish indulgence. Their spirits were too

often broken down and their ingenuousness destroyed

by the former; their habits of self will and sensual-

ity confirmed by the latter." %

Locke himself indirectly supplies a good deal of informa-
tion concerning the relations between parents and children,
and the youth of Frederick the Great, who lived a little later,
provided a grim commentary on Hallam's comment;“ nor was his
by any means a solitary example of parental mismanagement and
brutality in that hard-living, hard-drinking age. Little
wonder that the child sometimes "loathed the sight of his

-~

5
Parents", and that Rousseau was driven to indignant protest
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cf. Henry Grey Graham: Literary and Historlcal Essays,
Cnap. IT, p. 56 - Chapeau & la revolte. .

See Mrs.Fleld: The Child and his Book, Chap. IX.

See Norwood: The English Tradition in Education, Part I.
Chap. VII (Discipline).
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against the callousness and cruelty of a hard amd selfish
generat ion, '

At school the victims fared little better. FEducation
was still shadowed by the fear of the Lord and the broomstick;z
"Change was made for broom and birch with the same regularity
as for teaching and books." The level of instruction and
morals was so low in some cases that conscientious parents re-
fused to send their boys to boarding school, and Fuller's des-
cription of the tyrannical schoolmaster who reduced his terri-
fied pupils to a state bordering on imbecility was to hold good
well into the XIXth cem;ur.y.3 Ignorance and tyranny went hand
in hand_in all classes of society and in ail types of school;
and the picture we have of XVIIIth century child life and
education is one of the most convincing arguments in favour
of reform,

Even in Scotland where education was more democratic,
similar conditions were to be fc:sund.;,6 The incompetence and
Severity of his teachers was a bitter memory to Carlyle, for
. eXample, whose impatience with institutions of learning gener-
-ally would su;ely have earned Rousseau's commendation,

"My teachers", says he, "were hide-bound Pedants
without knowledge of man's nature, or of boy's; or
‘aught save their lexicons and quarterly-account books.
Innumerable dead vocables (no dead Language; for they
themselves knew no language) they crammed into us, and
called it fostering the growth of mind., How can an

inanimate, mechanical Gerund-grinder, the like of whom
will, in & subsecuent century, be manufactured at



Sartor Resartus, Book II, Chap. 11i. (1834)..

Catherine IT of Russla and Marle, Loulse of Austria seem

"to'have'beenfamongfthe“fortunate”qﬁes,“and.Marie Antoinette
.loved her children dearly.

. -

W,H.Hudson ("Rousseau",p.227) has ar excellent note on
Rousseau's "Education according to Nature";. "Nature with
him 18 everywhere synonymous with the eternal order of

- things - with 1ife in its fundamental reality.”

See below, Cnapter IIT, and cf. especially Wordsworth's
"Imnottality ode! and Blake's "Songs of Innocence.”

- Emile, p. 57.

Nouvelle Heloise, V.111; in Boyd:.Minor Educational
Wwritings of Jean Jacques Rousseau, p. 66, and cf. p. 58-
cf. Emile p. 58. (child's individual bent) and p. 155

(study of the individual temperament). - ’

t
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Nttirmberg out of wood andvleather,,foster the grthh

of anything? ....... The Hinterschlag Professorsknew

syntax enough; and of the human soul thus much: that

it had a faculty called Memory, and could be acted-on
thﬁough’the muscular integument by appliance of birch-
rods."

Generalisations are invariably dangérous, and unouestion-
ably there weré as always, good parents kindly teachers,
and happy homes in the XVIIIth century, but the accunulation
of evidence on the other side bears witness to intellectual
apathy and the severity associated with the Calvinistic view
of human nature,

2
J
2. Free and Natural Education, °

It was against the ideas and practice indicated in the
foregoing extracts that Rousseau rebelled, substituting his
theory of a free and natural education based on that romantic
view of childhood which in a more mystical form, finds expres-
sion in the poetry of Blake and Wordsworth,’i (1) The child is
himself a part of Nature, an organism, -therefore capable of
growth and development, and the process of growth must follow
natural laws in perfect freedom, without external interference
or compulsion. "The greatest, the most important, the most j
useful rule in education is: Do not save time but lose it." ®
(2) The child is an individual and must realise his own poten-
tislities., "Each man brings to the world at birth a character,

R

genius and talents peculiar to himself" and temperaments may



1. Nouvelle Helolse, V.iii. in Boyd: Minor Educational
Writings, pp.64fT. ‘

------

2. Emile, p. 56. and cf. Nouv. Hel. V. 111- "The initial
cnaracters are in all cuses good and sound in themselves;
there are no blunders in .nature.' (Min. Ed Writ.,p.59)

3.  Emile p. 65. ‘¢f. Edgeworth: Practical Educatioh,
. .cnap. IX. : . . e o

4.  Emlle p. 57. (§69).
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{
be formed or perfected but never changed or repressed. (3)

Since' the child is innately good, and only becomes bad through
wrong handling, no harm will result from this life of freedom
and opportunity for self-development, "There is no original
8in in the human heart and the how and why of the entrance of
every vice can be traced."i, Only when he is thwarted and re-
pressed will the sins of lying, vanity, anger, envy , and the
like make their appearance, "Under a free and natural educa-
tion, why should your child 1lie?" > (4) The best kind of educa-
tion therefore is a negative education which consists ™ot in
teaching virtue or truth, but in preservigg the heart from vice
and from the spirit of error.” *

Underlying Principles.

Rousseau bases his theory on certain well defined
Principles which may be summarised as follows:-

(a) The Aim of Education. The aim of education, he asserts

is the’forming of a man, and life is the trade I would teach
him, ® Now education comes to us from nature, from men, or
from things, and it must be clearly differentiated from instruc-
tion ang dis’cipline.é It is a free, self-determining activity,
in which the outer and the inner, to borrow Froebel's termin-
ology, are gradually fused,

(b) Organic Growth. But although education is the srt of

forming_men, the child in his early years is not a little men

but a chiig, "Childhood has its own ways of seeing, thinking,



N

Q.

and feeling, and nothing is more foolish than to substitute
our ways." ' Further, the process of growth is a gradual one,
and can neither be hastened nor retarded. It is useléss to
expect a child to grasp what lies beyond his intellectual
capacity or outside his sphere of interest, "Try to teach the
child what is of use to a child and you will find that it takes
all his time." @

(c) Discipline. Coercion, then, is to be avoided at all

costs. Intellectually it is useless, and morally it is both
unjust and harmful. The child has to gtow both spirituslly
and intellectually, and in his early years knows neither good
nor evil: "wholly ummoral in his actions, he can do nothing
morally wrong, and he deserves neither punishment nor reproof,"
Repression only provokes rebellion and resentment, and the

wise marent or tutor will employ more impersonal methods of
discipline,

(d) Natural Law. The law of necessity is the only law

which the child acknowledges, therefore "let the curb be force,
not authority."‘+"There are two kinds of dependence: depen-
dence on things, which is the work of nature; and depemndence

on men, which is the work of society. Dependence on things, s
being non-moral, does no injury to liberty and begets no vices."
Nature is impersonal, impartial, consistent, therefore emulate

her,

(e) Child Psychology. The success of any theory depends
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upon the intelligence with which it is applied._in any given
situation, and since no two people are alike, modes of re-
action to any treatment will be infinitely varied.. Therefore
& knowledge of child psychology, derived from and supplemented
by association with individual children, is a pre-requisite in
efficient teaching and the management of all young people, "I
wish some trustworthy person ﬁoﬁld give us a treatise on the
art of child stwdy ..... neither parents nor teachers have
mastered its elements,” * "Emile", needless to remark, is an

attempt ‘to supply the deficiency.

d. Informal Education.

(a) Learning from Experience. It is clear that these

principles presuppose an informal type of education, with life
itself as the great educator, and that the training Rousseau
has in mind is a training less of intellect than of character.
"To my mind those of us who can best emure the good and evil
of 1life are the best educated; hence it follows that true
educat ion consists 1eés in precept than in practice. We begin
to learn when we begin to '.Live."'3 The ideal setting for a
Datural education, as we see in "La nouvelle Heloise", is the
home, and the ideal teachers are the parents - or failing them,
Sameone who stands "in loco parentis"; affectionaﬁe, wise and
Teliable, who will discharge worthily the noble task of form-
ing the character emtrusted to his care.

(b) The Teacher as Guide. The parent or tutor, however,
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is not merely a teacher, for education is not synonymous with
instruction; rather, the tutor is guide and counsellor to his
charge in the latter's effort to master the difficult art of
living. The process morally and intellectually is one of self-
education; the teacher must not give precepts, he must let the
scholar find them out for himself, ' Indeed true education,
Rousseau contends, begins at a much more elementary stage than
many of his predecessors, including Locke, had realised, '"The
first and most important education - the one that everybody
forgets - is to fit a child to be educated.” * The soll must

be prepared before the seed .will grow: 1in the words of Arnold
of Rugby, "It was not knowledge but the means of gaining know-
ledge" that the master was called upon to teach.a The emphasis
is moved therefore from teacher to learner, and from teaching
to learning; education has became child-centred,

(¢) The Training of Character. It is wholly in keeping

with Rousseau's Calvinistic background that he should stress
the ethicalvrather than the intellectual aspect of education,
"The end that one should set before himself in the education
of a young man is to form his heart, his judgment, and his
mind - in the order in which I name them," t Physical training,
mental culture, knowledge of the world, all have their place,
but as Locke, Rousseau's master, had argued before him, and as

4rnold was to argue later, goodness is more important than

knowl edge ,
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"The heart's aye the pairt aye
That makes us right or wrang"

wrote Burns. "Though I have the gift of prophecy and under-
stand all mysteries and all knowledge, and have not charity,

I am nothing" said St. Paul.
(d) Social Adaptation, The training in social adaptation

which comes most easily to the child through participat;on in

a happy family life is illustrated in "La nouvelle Heloise",
which must be read side by side with the "Emile™ if Rousseau's
theory of education is to be grasped in its entirety. Here we
see him emerging for a little from the individualism and isola-~
tion which mar the spirit of his greatest work. Man is essen-
tially a social being and an education which starves this side
of his nature is confessedly incomplete, But social adspta-
bility is a gradual development, end in the security of home
the child learns his first lessons in adjusting himself to
society. Kindly in its intimacy, yet exacting in its demands,
the family helps him to a realisation of the claims of others
and its discipline prepares him for the larger life of the com~
munity and the state,

(e) The Ideal: Manhood or Citizenship. That Rousseau

never fully recognised the claims of this richer life was his
misfortune rather than his fault; in the short sketch on
Poland, it is true, he dealt exclusively with the training of

the citizen, but he remained an individualist to the end, and
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his ideal was the forming of a man whose character would enable
him to overcame the limitations imposed by a corrupt society
upon its members rather than teach him to find a fresh stimulus
to action in the wider life of the community with its call to
service and self-~-abnegation. There is nothing of the spontan-
eous joy of the patriot which ennobles the poetry of Burns and
Scott.and little of the subdued anguish that transfigures

the poetry of exile:ﬁ' "Do not say therefore, 'What matter
where I am?' It does matter that you should be where}you can
best do your duty; and one of those duties is to love your

3
native land." Geneva had taught Rousseau not love but duty.

4, Individual Development.,

(a) Basic Factors in Educational Deve lopment ., Montague

said "Know thyself"; Rousseau says "Know thy child - his
capacity, his ability, his temperament, for only on the basis
of such sound knowledge can teaching and learning proceed har-
moniously,

Four aspects of the individual life are selected for spec-
ial consideration: sex, agé, individuality, rank., Age snd
rank had long been regarded as important factors in education.
Plato, in the "Republic", had synthesised and elaborated the
Systems of Athens and Sparta, and the ancient world recognised
the clearly marked division between childhood and adolescence

4
On‘which primitive peoples have always set such store, Rousseau



.
=
i Reesies gm0 e a
. . - ey ~ -~ e -
- -
ree sty eyl ey Tl e ~
S fe v bt ¥
S - sy D fomoaE Tin nll
=
=
- r " -
IR | . -, . L
s 3 e g - R -l .
I3 :
1
f e - - - - - \ I T
8] LN .~ . \ RS E
- oy - . .-
3 o o 9 - N
- o
iy e ~ .
. ,* b 8 \ J . .
. . T . .
o i i o - - PR,
- ey e N : e .
ot * ~ - <
e mm n e e e o e S . e s i .-
. - . .
¢ .
- ¢

t.  Emlle V, p., 359. of. p. 333:- "She should early learn 1
subnit -to injustice and to suffer the wrongs inflicted on hel
by her husband without complaint.” ~ Why? =




55,

however divides the period from birth to maturity into four
stages and makes the difference in age fundamental in the
learning rrocess., Beginning with the animal life of the baby,
he traces the gradual development of the individual through
the self-sufficiency of the boy, and the awakening intellec-
tual, social and spiritual life of adolescence to the full
stature of manhood.

In the treatment of sex differences in education he in-
vites comparison with Plato, who starting from the same pre-
mises, reaches a very different conclusion, a fact which is
all the more striking when we remember that twenty-two cen-
turies and the teaching of Christ separate the two writers.

In this respect Rousseau substitutes other criteria for those
of individuality, and in his attitude to the educatiop of
girls and of the poor he is not a whit in advance of his time,
The freedam he claims as the inalienable right of every in-
dividual he is ready to withhold fram half the human race.
"Woman is made to submit to man and endure even injustice at
his hands,.n I Thirty years later Burke remarked that the age
of chivalry was gone, and Mary Wallstonecraft wrote her "Vin-

dication",

(b) "The Art of Forming a Man." Such then is Rousseau's

interpretation of the art of forming men. The child must be
left free to develop his own individuality in his own way, in

8L atmosphere of security, affection, understanding and toler-
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ance, In the slow and gradual process of organic growth he
comes to know himself, to realise his unity with all things,
his relations to others and ultlmately to God. Education is
very largely informal, and it is a life process: Tmile as a
boy reads no books except "Robinson Crusoce"; he learns not

from books but from people and things; from doing and thinking
for himself, not from slavish imitation or acceptance of the
‘thoughts of others. It is self-education though under guid-
ance and as such violated every article of the accepted class-
ical creed,

Here we have '"the conception of education as co-existent
with the whole process of learning, not limited to the compar-
atively small segment of it that must be carried on under adult
guidance and teaching."z‘ Such a theory of education, among
the upper and middle classes particularly, was revolutionary
in the extreme; such faith as it implied in child nature was

unheard of,

V. CONCLUSION.

1, Recapitulation,

The new theory of education was as romantic as it was
revolutionary, and reflects both the personality and experience
of Rousseau and the spirit of the age. It is a protest against
the classical regime whieh had persisted for two and a half

cénturies and had long since descended into formalism, Like



1. Emile,p, 48:- "Freedom, not power is thes greatest zood "
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the Reformation and the Revolution it asserts the supreme
value of freedom and individuality.l It reveals the educa-~
tional possibilities of home and family life, of nommal human
relat ions and everyday experience; it represents the claims
of science and practical activity in a curriculum hitherto
dominated by the humanities, It revolutionises methods of
teaching and discipline by introducing a new conception of
child life, and a new interpretation of the educational process,
The result is a child-centred education.

The new theory of education embodies the author's phil-
osophy of life, and the practical suggestions he makes are
based on his personal observation and experience, First and
always is the influence of the mountains he loved as a boy.
From "the upland lawns and serene air" Emile, like Milton and
Wordsworth, is to draw his noble nurture. The home-life
Rousseau never knew, and the father he idealised are woven into
the setting he describes in "La nouvelle Heloise", His own
edueation was desultory, informal, "negative". His interests
Were scientifiec and literary, his beliefs had more in common with
deism than with any religious sect, 4t sixteen he became vir-
tually citizen of the world, and developed the self-sufficient
Philosophy of an individual absolved from ordinary human ties,
If a man's work is a true indication of his personality, and
his Philosophy is evolved from his experience of life, it is

ifficult to see how Rousseau's theory of education could have
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been other than it was,

His influence on English contemporary thought and prac-
tice is discussed in anothef chapter. Greater than the immed-
iate has been the subsequent influence of his writings in the
entire fieid of western education, Pestalozzi, Froebel,
Herbart, Montessori and their followers are among his disciples
and the Dalton Plan, the experimental school of Professor
Dewey, the New Education of today, ultimately trace their
origin to his theories. In Englend his teaching was accepted
and modified by the Edgeworths, adapted to English theory and
practice by Thomas Hill of Hazelwood, and culminated in the
work of Arnold of Rugby. He has become identified with the
ramantic movement in education which stresses‘the individuality
and freedom of the child, the importance of scientific studies
and practical activity in any comprehensive scheme of instruc-
tion, and the need for more natural human relations among

bParents, teachers, and children.

2. Comment and Criticism,

The service which Rousseau rendered to education has long
been recognised, and his fundamental principles, though usually
in a modified form, have gained general acceptance. Like
Plato, with whom he invites comparison and contrast in so many
respects, he occupies a unigue place in the history and theory

of education. He himself declared the "Republie" to be the



1. Morley: Rousseau, p. 248.
Lo e -
T - Tt Imnunandin o0 o :
. , e \? ey . ety e “ria ‘:‘_“:\' ! ;
Lo Mdto R ~ Ny DT . H Byeens Dimiymm N
- R o .
'ﬂ, -
. - .’ IS N r o N Rl ‘ T -
L ¢ - -
MU AL : .00 - . ;
. - -
- 14 ¢ ~ P
- . v - e
- - ~ct T -
- t

C2. cf.iShé#{;ﬁaﬁ ahdksﬁpérﬁen, Act I:

I Bl

AMN.” 7.V, Destructlon can only destroy.
IANHERQ,Yea. That is why 1t .18 so useful. Construction
cumbers the ground with institutions made by
. - ~. . busybodies. Destruction -clears it and gives us
o ' 'breathins space and 1iberty.

s T ” .- . P
T ; .
. .
.
. .-a
P ne He f ey
- o e e e ¢ - [P
AY ~ - - R .
. . ¢
~
JESEN - -
. Y ¢ .
RIS (A



29,

finest treatise on education ever written, and "Emile" has
been described as one of the mest seminal books dn the history

[
of literature:-

"0f such books the worth resides less in the parts
than in the whole. It touched the deeper things of
character. It filled parents with a sense of dignity
and moment of their great task. It cleared away an
accunulation of clogging prejudices and obscure in-
veberate usage which made education one of the dark
formalistic arts; and it admitted floods of light
and air into the tightly closed nurseries and school
rooms. It effected the substitution of growth for
mechanism .,.... It was a veritable charter of youthful

deliverance."

Morley's comment is just and in the main true. Rousseau's
service to education was fundamentally that of the revolution-
ary and icohoclast who clears away the debris and so enables
men to adjust their theories to new conditions and evolve a
fresh scheme of life‘.'z In the nature of things it was inevit-
able that his educétion gospel should be incomplete for no man
eéver yet wholly transcended the limits of his age and person-
ality, These limitations are most clearly evident in his
treatment of the education of wamen and of the poor, but time
and circumstance, the self-appointed censors of human thought,
have bid fair to right the injustice.

More serious is his lack of social feeling, the sense of
isolation ang aloofness that so often descends like a chill
mist upon his warm humanity. The antagonism to society which

Marked his early work is never quite lost, and like some hidden
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See J,S,M111: Autoblography, pp.48-¢, but James Mill
belonged to tue@ XVIIIth.Century while RouASeau was romantic,
and he retained the cynicism which Rousseau outgrew.

Emile,p.‘374.

cf. Hume's comment:"He has only felt during the whole of
his 1ife." (Quoted by Morley,p.200)

.Emile, p. 44. And cf.above: "Man's happiness in this
world 1s but a negative state; it must be reckoned by the
fewness of his 111s."

"Rasselas"- the pnilosophy of Imlac and the whole book-
cf. the closing lines of "The Vanlty of Human Wishes" and

‘Goldsmith's "The Traveller."
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gorrow it.saddens his whole outlook. Egotist and idividualist,.
he never really escapes from the prison of himself, and so fails
to attain to the full stature of a mature, balanced and harmon-
ious personality. One is tempted to compare him with the boy
he depicts with such insight - detached, welf-sufficient yet
incomplete, like a plant whose growth has been checked by frost.
He never fully realises that rights involve responsibilities

and that in the fulfilment of his social obligations a man

finds his own life anew,

Which brings us back finally to his philosophy of life.
Like James Milli he is a curious blend of stoic and epicurean,
- the first by experience, the second by nature. "I have
brought Emile up neither to desire nor to wait but to enjoy."
"It is necessary to be happy", he tells his pupil. "That is
the end of life for every creature of sense." But man is not
merely a creature of sense, and Rousseau of all people neéded
the restraining and co-ordinating power of reason.3 In places
he realises this need, and takes refuge in the stoicism character-
istic of his age. "True happiness Qonsists in decreasing the
difference between our desires and our powers, in establishing

& perfect equilibrium between the power and the will.,m "Life",

said Dr. Johnson, "is a state in which much more is to be en-
§
dured than can ever be enjoyed." But beyond endurance lies

Something finer; beyond fortitude, faith,
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Two names stand above all others in educational theory,
each representing a great tradition. In Plato we have the
beauty, dignity, restraint and completeness of Greek art; a
gserene philosophy based on the harmonious adaptation of the
individual to himself, to the community and to the infinite;
a life in which service is perfect freedom in the just state.
Very different is the turbulent genius of Rousseau, aflame
with passionate sincerity, labouring under every disadvantage
with which society and fate could burden an enfeebled body
and an ill-balanced intellect. His is the unearthly and
fitful beauty of mountains and lonely places, of dawn and
-sunset and storm. To him it was not granted to see life
steadily and see it whole; but truths men had forgotten he
reaffirmed, and walking in darkness and in the shadow of death,

he directed their thoughts towards the light.



CHAPTER III.

EDUCATION AND THE ROMANTIC MOVEMENT IN ENGLAND.

I. HISTORICAL RETROSPECT:

The Peace of the Augustans.

l, Political and social conditions in the first half of

the XVIIIth century.

The first half of the XVIIIth century in England was
generally speakling a period of almost unbroken peace, 1ln-
creasing prosperity and internal consolidation. The long
ministry of Walpole gave the nation an opportunity to
recover from the revolutionary struggle and the foreign
wars of William and Anne, Largely as a result of over-
seas expansion trade flourished, the prestige and power
of the middle classes increased, and the occupation of
the throne by a succession of rulers whose interests lay
outside their newly acquired territories afforded Parlia-
ment a unique opportunity for establishing beyond all
question the claims of 1689, Constitutionally and indus-
trially as well as territorially, the period is one of
progress and expansion.

The effect of these political conditions is clearly
Sseen in the social history of the time, in which conserva-
tive and revolutionary elements are inextricably combined.

The government of England from 1688 to 1832 was in essence
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an oligarchy, and on the one hand are all the static forces
associated with land tenure - the aristocracy, the country
gentry, the uneventful life of rural England which had its
roots in the heptarchy and was as yet undisturbed by the
effects of sclentific discovery or mechanical invention. !
The unit of social life is the family, whether it be in
Hall, hemlet or isolated farm, and the unifying force is
the land.z In France during the same period the centre of
political and social life was the court; and country estates
were regarded by the nobility as places of bitter exile.
But in England under the Georges the court was no longer a
powerful centre of attraction; the squirearchy preferred
to live in the country combining home and outdoor life in
an essentially English way.3 Occasional visits were made
to London, still the centre of intellect and fashion; but
social life in this period is most characteristically pro-
vinecial, as we see it portrayed, for example, in "Tom Jones"
or the novels of Miss Austen.‘+

Side by side with the traditional landed interest,
however, is growing up a rival power in the middle class
of wealthy manufacturers and merchants,

"Permit me to repeat", says Harry Clinton to the Earl
of Moreland, ™that the wealth, prosperity and importance of
everything upon earth arises from the Tiller, the Manufac-
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turer and the Merchant; and that as nothing is truly
estimable save in proportion to its utility, these are
consequently very far from being contemptible characters."
(Brooke: Fool of Quality, I, p.41).

This new dynamic force makes its presence felt in
almost every sphere of the life of the second half of the
XVIIIth century. Politically it provides the stimulus
for parliamentary reform which was actually on the way
in England before the French Revolution stayed its pro-
gress for a generation, Its philosophy was the utili-
tarianiam of the first half of the XIXth century; its
influence in education was little short of revolutionary.
Its social importance is reflected in the literature of
the day, especially in the development of the periodical
and the novel, the distinctive creations of the XVIIIth
century, wherein we find all that vast background of
everyday life with which for the first time English liter-
ature deliberately concerns 1tself.' The heroes and
heroines of romance make way for Pamela and Joseph Andrews,
George Barnwell, and their XIXth century successors, and
@ striking convoy of oddities of the Adems~Bramble per-
Suasion liven these copious ﬁolumes. Not since the days
of Chaucer and Langland have we had such a cross-section

of society, but the central figure is always the common
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man, and his coming is the sign of romanticism and re-
volution.'

These general political and social conditions have
a direct bearing on contemporary education. Here we have
a society of which the most influential components are a
wealthy leisured class, and a middle class consisting
largely of men whose newly acquired wealth stimulated their
desire for power, and, since the privileges of birth and
goolal status were denled them, for the knowledge by which
it might be attained. But epart from any utilitarian
motives, the possession of wealth and leisure is in itself
conducive to cultural development; where immediate and
material needs are satisfactorily provided for the things
of the mind are more likely to receive attention,zand that
the XVIITth century was interested in education we have
ample proof from the numerous writings on the subject be-
€inning with Locke's "Thoughts" (1694). With the increase
of leisure in the upper classes, and the social and moral
Problems created by the industrial revolution, we have a
strong incentive to reconsider the whole question of
educational theory and current practice. A generation
already questioning, dissatisfied, and seeking new light
was prepared to welcome the humanitarian spirit engendered

by the Revolution and the new way of life to which they
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were called by the poets and prophets of Romanticism,

2, Contemporary Education.

Social conditlons in the XVIIIth century set the
standard of educational attainment., The hard-riding, hard-
drinking, fox-hunting squire cared little for books and
less for learning; he tolerated his chaplain at dinner
but only up to the removal of the cloth; his lady‘s read ing
‘was strictly limited - in the majority of cases brobably
ocomprising her Bible and cookery book.v The world of
fashion was concerned chiefly with deportment and the
social graces. Except in Germany and Scotland there was
no adequate provision for educating the poor,lnor was eduoc-
ation in their case considered advisable. A harrowingly
realistic picture of English séhools is given by the poet
crabbe.z At the lower end of the scale we have the Dame
School, the characteristic English elementary school before
the middle of the XIXth century.

"That where the deaf poor patient widow sits - .
And awes some thirty infants as she knits;"

We have the boarding school,

"Where teachers make the heartless trembling set
0f pupils suffer for their own regret."

and the public school which boasts neither discipline nor
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" ef. ™he’Governess." (1785) &-  "Chéapness and economy
in education are very predominant at this time......And

‘certain 1t is -‘that Education decreaseé by the diminution

. in price; for persons of ability will. and ought to.be

3.

pald -a8 suesh.* (p.59)
See bg;ow, ch.V.
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scholastic attainments,

All alike present a depressing spectacle which not
even Goldsmitﬁ's humanity and humour can relieve, Schools
were often held in workshops, or in living-rooms, for there
were no suitable buildings; play areas ﬁere of course un-
dream£ of; and towards the end of the century the living
conditions of factory children - they had no schooling -
do not bear thinking about. Teachers were inefficient,
untrained, badly paid;' there was no division into classes,
and in any case the curriculum did not extend beyond read-
ing, writing, and religion. Correct spelling was an un-
attainable ideal; arithmetic was generally beyond the
teacher's powers. And this meagre schooling, wherever it
began, and however intermittently it continued, was over
by the time the child was ten or eleven, when earning be-
came a necessity,

XVIIIth century attitude to childhood.

The explanation of these appalling conditions is
partiy to be sought in the prevailing attitude to the
child, to which some reference has already been m.ade.3 The
6hild had no place on his own right in XVIIIth cenmtury life.
He was a small edition of the grown up, forever on the rack
mentally and morally, and often even physically compelled

Yo go beyond his strength; small wonder if sometimes his
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mental stature was stunted, his habits vicious, his out-
look warped. And this state of affairs was accepted with
inconceivable equanimity., Man's inhumanity to man was
nothing compared with his inhumanity to children, and

until the prevailing notions which gave rise to such treat-
ment were swept away, the child was doomed to exist in an
atmosphere of misunderstanding and repression. With a
change of outlook, a new attitude to the child, educational
reforms were bound to follow. And once again it 1is the
revolutionary and romantic spirit which points the way,
allying itself with the new interest in science and the
spread of the new philosophy which was translated from
German td English thought by Coleridge and Carlyle. The
emancipation of the child is a part of th9 Renascence of
Wonder, and with the joys of spring, rediscovered in the

Return to Nature, childhood is restored to humen life.

II. THE REVOLUTION IN XVIIITH CENTURY THOUGHT.

The influences contributing to this transvaluation
of values in educational matters may be grouped conveniently

under four heads.

1. SOienoe .

Earle writing in the XVIIth century had compared the



2.

a
:

Dk 940 o bl Us

LS B . e oy L o .y [P SEN < & . - -~
CLoatans osooo Liuh cwoelioh ol bHrsod Lomsos
Looadolhor s PRSSLO TS SR o & S TR RSN

-

LA - * ~ - . e~ T s - s e

Vo, \ o~ - N

RN MR IR DA - O 3208 RS R
oy (N -~ . o - . o~

B B - R L - ey T e g e
Poacerr I ~ U -~ e - ~s 2

. f O . O coitesn O e - SO S

» -

cf. Rousseau: La Nouvelle Helo!ﬁe, the simile of

tWQ”QQQQ» ng#“h9+ ok d

R T T R re ! - -
PARFINAS RIS O I A FOE R, - N e
N .
-~ R
. b ..

the



e,

child's soul to a sheet of white paper which records all
imyressions,,and the conception of the child as a tabula
rasa, a passive receptacle.of experience, persisted for

a hundred and fifty years. As the tree falls so shall it
lie: as the twig is bent, so the branch will giow.l Thus
the educat ionalists argued, forgetting the danger of reason-
ing by analogy. But the spread of scientific ideas in the
XVIIIth century emphasized the organic unity in living
things, end the principle of growth. Apart from any external
conditions an organism has a life of its own; deny it
favourable conditions and it will die, but the same conditions
will produce widely differing results in different organisms,
A grain of wheat, an acorn, a noxious weed, all require sun,
»air and molisture for their development, but they each re-
main true to their particular species, Man, it was recog-
nised, is also an organism; he too will evolve in response
to environmental conditions while remaining true to his
nature, Hence we have the new organic conception of the
child - a living, growing, changing unity, neither wholly

passive and plastic, nor yet an adult in miniature.

2 Religion,

The earlier conception of the child as a tabula rasa

harmonised with current theology. The Calvinistic doctrines
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Addlson and Richardson wrote expressly for women,readers

'Richardson with their help and t.ea.rful 1nsp1ration.

R . . PR B . B .. o —
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e.g. the Scottish poetesses of the XVIIIth century, the
Eng;llsh women’ novelista
=1isn



education was the stronghold of the Puritan spirit.

But with increased political and religious freedom,
with greater latitude in morals and conduct, and with the
humanistic influence of France, Calvinism became less rigid.
Above all, with the growth of the organic conception of
childhood, there developed the new attitude to the c¢hild,
which allowed him a life of his 6wn, and some measure of

freedom to pursue it,

3. The Influence of Women,

Another factor which contributed to the movement to-
wards a new theory of education was the increasing influence
of women from this time onwards. Less obvious, it is of
considerable importance in many ways. The fact that they
constituted a large proportion of the reading public goes
far to explain the vogue of the novel and the periodical in

!
this period. These literary genres catered specially for

women readers, and the prevailing sentimentality, which

more robust taste would surely have dispensed with, was
unquest ionably the delight of their leisure hours. The
status and education of wumen‘during this age demands separate
treatment, but we may note in passing (a) that for the first
time, in the XVIIIth century, women as a class enter the |

a;

fiela of literature,ﬂand (b) that a literature specially




designed for children only arises where wamen set themselves
seriously to the task of providing it. Women's interests
naturally centred on home and children, especially as there
were at that period no powerful distractions in voecational
or public life, and the gréater leisure arising from increase
of wealth and material comfort left them free to apply them-
selves to educetional and social problems of an immediate and

practical kind,

4, Romanticism,.

Soience, philosophy, religion, and the influence of
women all contributed towards the new conception of the child,
which admitted his claim to individuality and freedom in a
life of his own. It was the §bmantic spirit above all
which suggested the means by which that individual life might
be most truly developed., Protestantism had stressed the
worth of the individual, but in its extreme form it devolved
into a system of repression and isolation "too near neighbour
Yo despair". It was from the romantic movement, with its
emphasis on space and liberty, its fresh interpretation of
nature and humanity, that the new educational gospel derived
its power. In romanticism was the spirit that gave it life,
and by substituting a positive for a ﬁegative ideal, Olivet
for Sinai, set free the pent-up energy and directed it into
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more fruitful channels. The mosaic law in educat ion was
fe bz
hfulfilled and superseded,

How?

III. THE RETURN TO NATURE.

In the first place, the Romantic Movement is always
assoclated with a "return to nature", to simplicity and
freedom from the conventions imposed by society, to an
interest in the country as opposed to the town. This
is illustrated, for example, in the disappearance of the
artificial gardens of the XVIIIth century and the rise of
landscape painting, in the descriptions of natural scenery
common in the novels of the early XIXth century, in the
study of rural life, and in the portrayal of rustic or
humble characters. The return to nature is also associated
with the other great intellectual and spiritual movements
of the time, with the ever increasing interest in science,
wé;gg the religious revival of the XVIIIth century and the
transcendental philosophy of the early XIXth century. And
lastly it is interwoven with the revolutionary spirit, which
originating in a belief in the freedom of the individual
emerged finally in the doctrine of the brotherhood of man.

The connection between the return to nature and the

eontemporarﬁscientific and religious movements is not
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difficult to trace. Science is fundamentally concerned
with natural phenomena, with the problems of origin,
enviromment and growth. It questions, observes, experi-
ments, records, classifie# and systematises, Faithful

and accurate observation of detail is a postulate of all
scientific study; and detailed description of nature makes
its appearance in English literature during this period
and hot before - in the letters of Gray, and the poetry

of Cowper and Wordsworth,

The relation of the return to nature and the modern
scientific spirit to contemporary trends in education is
again fairiy clear. It is but a step from the study of
pPlants and animels to the study of man;! the child presents
the same problems of heredity growth and environment, and
to some extent at least the same methods of observation
and experiment are applicable.' The new educational theory
implied a development co-existent with the whole process
of living: from one point of view this is biology, from
another "education according to nature™ - "nature" being
the country and a life as free as possible from artificial
Trestraint, in which the individual has both the freedom
and the conditions favourable to development along his
chosen lines,

Nature and man are two elements in a trinity of which
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0 Nature, thee are all things

<~ - .in thee are all things,
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the first and last is God. The Reformation emphasised
the worth of the individual; Calvinism shifted the emphasis
to some individuals - the elect and predestined; Romantic-
ism, in conjunction with the revolutionary spirit moved
it back to all. Finally romantic mysticism fastened on
the soul or spiritual part of man, which exists in every
man, but which is also the motioén and the spirit
' "that impels
All thinking things, all objects of all thought
and rolls through all things" !
(Tintern Abbey)

and which emanates from the Creator Himself. This is the
doctrine of the Immanence of God, which coloured and pene-
trated the whole of romantic thought. In the light of such
teaching, the universe becomes the Garment of God, "there
is a god-like in human affairs", and something of the
divine in every man. Then, since men are but children of
a larger growth, and
"Not in entire forgetfulness,
And not in utter nakedness
But trailing clouds of glory do we come
from God Who is our home:
Heaven lies about us in our infancy!i"
From this realisation of the divine in man, and the belief
that the child in his innocence and unsullied freshness is
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nearest of all to God, -arises the romantic reverence. for
childhood,
”rhou best Philosopher ... readst the eternal deep
Haunted forever by the Eternal Mind -
Mighty Prophet! Seer blest}
On whom these truths do rest
Which we are toiling all our lives to find
In darkness lost," !

The romantic view of life herein expressed, which
revealed to men a new heaven and a new earth, and inciden-
tally led them to approach from a new angle the problems
of child life and education, may be clearly studied in the
poetry of the time; for invariably poets, those ™music
maekers and dreamers of dreams" are most sensitive to atmos-
phere and coming change, and express, even as they mould,
contemporary thought,

Romantic poetry, like any other poetry, has its re-
curring themes. Of these we shall consider two: (a) the

poetry of Nature, and (b) the poetry of Man., In these is

$o be found the germ of the romantic theory of education.

1, The Poetry of Nature.

Nature emerges as a separate theme in the poetry of
the Romantic Revival., True, Chaucer had succumbed willingly

when spring lured him fram his books and accounts to_ramble



11 Hous .of Fame, Legende of Good Women, Prologue to the
Canterbury Tales,etc.

2. e.g. "the temple-haunting mattlet,"(Macbeth I,vi),the
"hoar leaves of the willow (Ham. IV,1)
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3. : As in-Herriek's "Té Daffodils.™ -~
4, This does not apply to Seettish poetry. The Scottish
climated prevented it
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5. . e.gx Cowper: .later books of ¥The Task", the poems of
- Keats and Shelley on Autumn.

5



7.
in Kentish glades;' Shekespeare's observation of nature
no one would deny.” In the XVITth century Vaughan had
seen Eternity

"Like a great ring of endless light
All calm as it was bright"

. and Herrick had sung

"Of books, of blossams, birds and bowers
- Of April, May, of June and July flowers,"

But these were interspersed with his song

"0f mapoles, hockcarts, wassails, wakes,
Of bridegrooms, brides, and of their bridal cakes",

and to all intents and purposes until the romantic period
Nature is only a background, a setting for human life:ashe
is vaguely felt rather than carefully studied, and of
winter and rough weather there is only enough to provide
an artistic contrast to eternal :s.pr:i.ng.“L Not until the
XVIIIth century, and indeed towards its close, do we find
nature oécupying a central place and poets writing at
length of winter and decay.sr The impetus of course came
from north of the Border, from James Thomson writing of
the hard life of the labourers in the bleak north country,
of the changing seasons and the grey seas of his boyhood

home,



2.

"I care not; Fortune, what you me_deny,
You cannot rob me of free Nature's grace.
You cannot shut the windows of the sky,
Through which Aurora shows her brighrening face.
You cannot bar my feet to trace
The woods and lawns by living stream at eve...."
¢ ¢ .
‘Publication of "The Seasons," 1726-30 - "The Task,"”
published 1785.

"fhus at the shut of even the weary bird

Leaves the wilde air and in soue lonely brake

Cowers down and doses till the dawn of day,

Then tlaps his full-fledged wings and bears away."
(Ressurection.)

Letters: "A Tour in:the North."

e.g. "And hamlets brown, and dim-discovered. spires;
And hears their simple bell; and marks o 'er all
: Thy dewy fingers draw

, The gradual dusky veil."

Crabbé’was a botanist and mineralogist,

e N
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"Where the northern ocean in vast whirls.
Boils round the naked melancholy isles
Of farthest Thule, and the Atlantic surge
Pours in among the stormy Hebrides."
(Autumn, 862-6).
Such lines springing from love and knowledge combined

]
strike a new note in English poetry.

Between 1730 and 1785Lit is possible to trace the
expanding interest in.nature through the work of such re-
presentative authors as Blair, Gray, Collins and Goldsmith
to Cowper. We have Blair's quiet sympathy with bird liref
Gray's faithful rendering of Wordsworth's beloved Lake
scenery:*the exquisite music of Collins' "0Ode to Evening"f-
and the Arcadian charm of Goldsmith's Village. The eighties,
S0 remarkable in many ways, witnessed a rapid advance in
the poetry of nature., Within six years were published
Crabbe's "Village" (1783), Cowper's "The Task"™ (1785),

Burns' "Kilmarnock Poems" (1786) and Blake's "Songs of
Innocence” (1789). Crabbe's detailed and accurate deserip-
tions reveal the mind of the scientist rather than the poet:‘
and in his detachment he belongs entirely to the XVIIIth
century. Burns and Bleke in their treatment of nature are
essentially romantic. Cowper stands between the two groups,

and foreshadows Wordsworth. He strikes two new notes in

the poetry of nature.
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1. Stopford Brooke: Naturalism in English Poetry, p.
IX his love of animals Cowper foreshadows Blake
who sees the kinshlp between them and the child,In his
love of inanimate nature he foreshadows Wordsworth, but
‘1t 1s religlous without being mystical. Wordsworth is %t
both religious and mystical..
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(i) In the first place, he illustrates the growing
sympathy with "the strange dumb hidden life of animals":

"He humanised animals; he felt his kinship with them;
he made them our teachers and our friends. He watched
their ways with his tender smile, and he fills his land-
scape with their life," ‘

(ii) In the second Place he sees more deeply into the
sou; of nature than any of his predecessors. The wonders
of the séasons proclaim the glory of God and His never
. failing bounty;

"He marks the bounds which Winter may not pass,

And blunts his pointed fury; in its case

Russet and rude folds up the tender germ

Uninjured, with inimitable art,

And e'er our flowery season fades and dies

Designs the blooming wonders of the next.”
Here we have both XVIII and XIX century thought, Crabbe and
Keats.

But one thing more was needful in each case,land it
was not long delayed. Burns, one with the earth he loved,
and possessing a lyrical power and a depth of feeling
Cowper never knew, restored passion to English poetry and
added a more iﬁtimate and personal note to the poetry of
Dature and man. And whereas Cowper's religious faith led

him to see the working of the divine mind in its creation,

Wordsworth beginning fram the other side reaches through



1.

"The Simplon Pass." = The experience had a profound
influence on Wordsworth. It was ome of the "supreme mon-
ents of his 1ife.We may note how far the poetry of natuee
has progressed by comparing the two psssages quoted. The
grandeur ahd the visionary splendour of the'second is

wholly romantie; and such a vision 18 only vouchseafed to
a symbpathetic mind in just such circumstances, Cowper had

‘nelther the capacity nor the opportunity.

* ) \

2. “of’. the philoaophy of Thomas Hardy, expressed throughout
the. Weagex no velﬁ and, aummed up in many of his shorter ;
poems, such a8 th Time of the- Breaking of Nations,' fro
"The Dyn&a%g

ar's’ annals will fa.de 1nto night

oo nEre thelr story die." . .. ..



d0 .,
the darkness and the burthen of the mystery up to God.

"The unfettered clouds and region of the heavens
Tumult and peace, the darkness and the light -
Were all like workings of one mind, the features
Of the same face, blossoms upon one tree,
Characters of the great Apocalypse,

The types and symbols of Eternity, l
Of first, and last, and midst, and without end,."

»

2. The Poetry of Man: The Revolutionary Spirit.

It 1s not possible in studying the development of
naturalism in English poetry to separate the poetry of
nature from the poetry of man. Though the first ;s essen-
tially of English origin, and the second is a blend of the
English love of naturé, and the English individualism with
the cosmopolitan and revolutionary spirit, the two are
inextricably intertwined and follow the seme general
course, We have the same impersonal beginnings, from the
ordered universe of Pope, through the detached descriptions
of "The Seasons", to the kindly and humorous picture of
village life in Goldsmith. At this point the horizons
begin to widen, for Goldsmith was a "citizen of the world",
and probably the most truly cosmopolitan figure of his
time, In "The Traveller™ he introduces us to new faces,
other minds, Gray, in his short and simple annals of
the poor, is concerned with the elemental which is also the

2
commonplace.



1. Crabbe standa apart from the others in that he belongs
tempenamantally to the XVITIth century, ‘but his realism
entitles hlm‘to 8 place 1n this group.i .

e ST e

2. And of the Russian writers before the Revolution - e.g
Dostolevski, Gorki. .

3. ' ‘Declaration of the Rights of Man, Nov. 1792.

4. In on respect Burns 1s an exception. His common man
18 poor but not oppressed, and not miserable because of
his.poverty. Rather he deplicts the simple joys of lowly
folk. ‘ This is partly due to his own temperament, partly
due to)Scottieh conditions and character. (See below,
ch, Vv

H -
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5. Stépford Brooke: Theology in English Poets, pp. 26-7-



But Goldsmith writing as an artist, half idealising,
and Gray the scholar, viewing life from a college window,
are still but forerunners of the promised time. It is
when we come to Crabbe, Cowper, Burns and Blake that we
find with the new treatment of nature inevitably a new
vision of man.' It is the man of the French Revolution,b
lowly, suffering, poor and oppressed, the slave and the
outcast, whose kinship with his human brothers is at last
recognised whereas before he had been allowed kinship only
with the humble beasts, his companions in miéery. The
Revolution of 1789-93 blazoned to the world at largegthe
truth which Crabbe, Cowper, Burns and Blake had already
proclaimed in their poetry.

In the unsparing dispassionate realism of Grabbé we
are brought face to face with poverty, starvation, ecrime,
misery. There had been nothing like it in English poetry
Since Langland's dream four hundred years before., The
cottagers - a "bold, artful, surly, savage race" - their
wretched huts, their hopeless struggle to eke out a scaenty
living, their exploitation by employer and quack, their
callousness, their terrible sufferings which only death
will end, are all set forth, "Nothing is omitted, and as
We turn back fifty years and read the Essay on Man, we

. " '
Tub our eyes and ask, In what world are we?.
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In Cowper "the poetry of human wrong begins, that
long long cry against oppression and evil done by man
to man, against the moral, political or priestly tyrant
which rings louder and louder through Burns, Coleridge,
Wordsworth, Shelley and Byron, ever impassioned, ever
ionging, ever prophetic - never in the darkest time, quite
despairing."g In the passionate utterance of Burns, him-
self one of the poor whose joys and sorrows he shared and
sang, we have a deeper and more moving appeal. Calvinism,
which drove Byron to defiance and Cowper to despair, he
abhorred snd rejected; tolerant beyond measure, with the
knowledge of his own faults, he is the friend and playmate
of all nature, and in no other poet do we find alike the
same endearing intimacy with the little wild creatures
of field and moorland, or the seme largehearted gentleness

towards his fellow men.

Thus we see the romantic movement and the revolution-
ary spirit, though in different ways, working towards the
same end of social and moral regeneration. The extremists
attempted to hasten by destruction and cataclysmic change
the coming of the new era which had already dawned. The
Poets with surer instinct saw the need for a revolution in

the heart of man, for -
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"The heart aye's the part aye
That makes us right or wrang.®

(Epistle to Davie).

3. Educational Implications.

;M Common people moving out of the shadow from factories
to fields, from the old pedagogy to the new, from inhibition
and repression into the light of full sensibility." ‘

It was inevitable that such a social and moral revol-
ution should have a profound influence upon education, which
can never be divorced from social welfare. Moreover, the
keynote of the romantic movement was hope, and "an age
. touched by the spirit of hope inevitably turns to the young,
for with the young lies fulfilment," ’

| The influence of the romantic movement on education
was expressed in two ways:-

(a) In ideas about education, in criticism destructive
or constructive, about contemporary institutions, methods,
and practice generally;

(b) In an attitude to childhood, marked especially by
an attempt to understand the working of the child's mind.
Tb°“8h necessarily nebulous in many respects, the second is
the more interesting and valuable, partly because it is an

Outcome of the humenitarian spirit, and also because it

edumbretes a vague but positive ideal which the XIXth and
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XXth centuries have in some degree realised.

IV. THE POETS AND CHILDHOOD (The 1780's).

As we might expect, the attitude of the poets to
contemporary formal education is mainly destructive. Poets
do not naturally fit into well worn grooves, romantics
and rebels least of all. Cowper had no reason to admire
educational methods; Wordsworth openly defied academic
prestige. Shelley whose temperament precluded heppiness
anywhere, found little inspiration or sympathy in school,
Crabbe, Cowper and Burns are all rebels though with a
difference. |

Crabbe is the most matter of fact, but his relentless
statements are cruelly illuminating.' Children and teachers
alike pave their sensibilities dulled by their dreadful
surroundings:

"R;iben has no nerves,

Mid noise and dirt and stench and play and prate
He calmly cuts a pen or views a slate."

(Borough, XXIV).

The teacher's lot is one of unrelieved gloom, "unvaried
toil, and caré that never ends".

"What can teachers fekl,
Dependent helpers always at the wheel?
Their power despised their compensation small o
Their labour dull, their life labourious all,"

(Ivid.)
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Of all the romantic¢ poets Burns 1s most richly gifted
with humour and dramatic power, both of which are woe-
fully lacking in poets and educational reformers alike.

It .1is .thie quality, "the guardian of mental and moral

sanity," which gives point to his c¢ritieism-.

_Here Burns puts his finger on an urgent. modern prob=
lem, that of "Secondary Education for all."
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Depressed by poverty, knowing neither freedom nor joy,
how could they pass on these gifts to pupils in some
respects less wretched than themselves? It is a grim
travesty both of educational standards and ordinary decent
humen rélations. Most terrible of all is the sketch of
Peter Grimes and his wretched apprentices. No wonder
both Rousseau and the utilitarians seized upon’happinéss
as the ideal for humen soclety, and the aim of humanitar-
ian legislation; and no wonder they limited its signifi-

. eance,

In Burns we have a point of view different from any-
one else's. He is not primarily interested in education
at all and his references are of the most caéual kind. But
they are none the less trenchant in their mixture of biting
sarcasm, careless humour, and a certain homely wisdom,
whiéh, seizing upon essentials, dispenses ruthlessly with

. ]
shems and humbugs.

"What's a' your Jargon o' your schools -
Your Latin names for horns and stools?
If honest nature made you fools

What sairs your grammars?
Ye'd better ha'en up spades and stools
Or knappin-hammers."™ 2

Burns never suffered fools gladly or otherwise, least of

all the pretentious fool:-
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1. of. Newmarn's. desoription of the trained mind in the
"Tdea of a Univer‘adztyx,t and Milton's
C 0 Tsee swihioLy o o "Who reads
Incessantly, and to his reading brings not
2 A 8pirit and judgment: equal br:superior, '
Uncertain and unsettled still temains,

Deep-versed in books, and shallow in himself
(Paradise Regained, IV,322)
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